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Foreword

Science Education. Resilience in challenging times

For several decades the today so-called artificial intelligence, Al, was used in scientific and
technology research helping scientists in their painstaking work of unveiling and explaining
the “mysteries” of our world, contributing to the development of our society and to a better
life. Science technology and engineering greatly benefited from tools like neural networks
or fuzzy logic for instance. Recently Al appears in front of our eyes with an extraordinary
somewhat unexpected impact. However, now not only, or specially, for research and
development purposes, but in a wide range of aspects of our everyday life. Often not to help
investigators researchers and scholars to establish new knowledge, but simply to summate
or reproduce, in a variety of ways, already published knowledge (certified or assessed and
accepted, or not, unfortunately, being just published without filter or validation as it happens
with the overwhelming amount of fake news or facts that are created everyday at alarming
rates to serve dubious or twisted interests or purposes). The amount of information,
reproduced or created, that is readily available effortlessly to everybody is amazing. That
looks good and probably is, most of the time. However, is that information or knowledge
curated or validated? if it is validated... by whom... or what? and specially, is the
“reader’/user ready to critically analyze the information, data or knowledge received and
either accept and consider it or else doubt it discuss it or even refuse it trying different
sources and a sound validation?

There is no problem, on the contrary..., on having huge amounts of information, or to have
“all” answers, readily available whenever needed, even if behind this profusion of Al
providers there is “only” (or mostly...) greed and economic interest. The problem is to be
trained to cope with it. And that’s one of the major challenges the school and educators are
having today. That’s a huge task on these days of war conflict and utter disrespect of human’
and peoples’ rights, with raising self-centered autocracies undermining the role of dialog and
disrespecting the concert of nations. Resilience is needed to all of us. The school already
proved to be able to have it and raise to today’ challenging circumstances.

The learning of science demands and induces critical spirit and reasoning, as well as hands-
on methodic commitment of the students themselves, at the center of the learning process.
Once more Science Education should be at the core of the school curriculum and practice
not only by the knowledge but specially for the critical competencies it helps developing.

This book reunites a variety of diverse works in this line of thought presented at the 23™
International Conference on Hands-on Science, HSCI2026.

Braga, Portugal, June 19, 2026.

Manuel Filipe Pereira da Cunha Martins Costa
Editor in chief
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Chapter 1: The Invisible
Chemistry:
The World of Smells

JM Fernandez Novell,

C Zaragoza Domenech?
"Professional College of Catalan Chemists,
Barcelona, Spain
2Department of Education, Generalitat de
Catalunya, Barcelona, Spain
Jjmfernandeznovell@ateneu.ub.edu

Abstract. The main objective of this activity is
to bring the chemistry of odors and volatile
molecules closer to the general public, from
young students to adults, by demonstrating that
natural aromas are chemical compounds with
specific structures, properties, and functions.
The activity seeks to make accessible a
fascinating invisible world that plays a
fundamental role in biological and ecological
interactions. Through this approach, participants
discover that nature itself is chemistry in action.
The activity consists of explaining and preparing
a simple and safe cologne as a laboratory
exercise suitable for primary school students.
This hands-on experience introduces
participants to the world of chemistry and odors,
helping them understand how chemical
compounds contribute to life and the natural
environment. In addition to promoting scientific
curiosity and experimentation, a key goal of the
activity is to challenge the false opposition
between “natural” and “chemical’.

Keywords. Aerial chemical, molecules, nature,
olfactory activities.

1. Introduction

Introducing the chemical science behind
smells and olfactory perception through hands-
on experiments is the central objective of this
activity. By exploring the relationship between
chemistry and the sense of smell, participants
gain a better understanding of how volatile
molecules interact with living organisms and
influence our perception of the world.

The sense of smell, or olfaction, is the
sensory system that enables humans and other
animals to detect and identify odors. Olfaction
occurs when airborne chemical molecules enter
the nasal cavity and bind to specialized
receptors located on olfactory sensory neurons.

These receptors convert chemical information
into electrical signals that are transmitted
directly to the brain, where odors are identified
and associated with emotions, memories, and
behaviors.

According to the Merriam-Webster
Dictionary, an odor is “a quality of something that
stimulates the olfactory organ” and also “the
sensation resulting from adequate stimulation of
the olfactory organ” [1].

In scientific terms, odors arise from volatile
chemical compounds that can be perceived by
the olfactory system. The characteristic smell of
a substance depends on the molecular structure
of its volatile components and their interaction
with olfactory receptors [2].

1.1. The Sense of Smell

The sense of smell
essential biological functions:

performs several

1.1.1. Flavor Perception

A large part of what we commonly describe
as “taste” actually depends on smell [3].
Olfactory information combines with signals
from the taste buds to create the perception of
flavor. Without the contribution of olfaction,
foods such as oranges, coffee, or chocolate
would taste much less distinctive.

1.1.2. Safety and Survival

Smell serves as an important warning system
by helping us detect potential hazards, including
smoke from fires, gas leaks, spoiled food, and
harmful environmental substances.

1.1.3. Connection to the Brain

Olfaction, the sense of smell or the act of
smelling, is unique among the senses because
it has direct neural connections to brain regions
involved in emotion and memory, such as the
limbic system.

This close relationship explains why certain
smells can evoke vivid memories and strong
emotional responses.

Understanding how odors are generated,
detected, and interpreted provides an excellent
opportunity to introduce students to chemistry,
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biology, and the scientific study of the natural
world. Figure 1 shows the sense of smell.

The Sense of Smell

Limbic system of the brain
\

Olfactory bulb

Nasal cavity

.....

Olfactory
neurons

Figure 1. The sense of smell, modified from ©
2026 Jodi Baglien Aromatherapy LLC

1.2. How the Sense of Smell Workst

The process of smelling begins when odor
molecules travel through the air and enter the
nose. These molecules may also reach the
nasal cavity through the back of the throat while
eating and drinking, contributing significantly to
flavor perception.

1.2.1. Entry

Volatile molecules released from substances
in the environment enter the nasal passages
during breathing.

1.2.2. Detection

The molecules reach the olfactory epithelium,
a specialized tissue located in the upper part of
the nasal cavity. There, they bind to specific
olfactory receptors found on sensory neurons.
Each receptor responds to particular molecular
features, allowing the detection of thousands of
different odors.

1.2.3. Brain Processing

Once activated, the olfactory neurons
generate electrical signals that travel to the
olfactory bulb, where the information is

organized and processed before
transmitted to other regions of the brain.

being

1.2.4. Reaction and Interpretation

The brain interprets these signals as
recognizable smells and sends the information
to areas associated with memory and emotion,
particularly the limbic system. This direct
connection explains why certain scents can
instantly evoke vivid memories, emotions, or
sensations.

The process can be summarized as follows:

Odor molecules — Olfactory receptors —
Olfactory bulb — Brain interpretation —
Sensations, memories, and emotions

The study of smell also includes topics such
as olfactory memory, individual differences in
odor perception, loss of smell (anosmia), the
relationship between olfaction and health, and
the influence of culture on how people perceive
and interpret aromatic landscapes.

Scientific Basis of Odor Perception

For a substance to be smelled, some of its
molecules must enter the air. However, aromatic
molecules do not always evaporate with the
same ease. Their ability to reach the nose
depends on several factors, including their
volatility, solubility, and affinity for the medium in
which they are found.

An aromatic compound may be dissolved in
water, oil, or alcohol, but only the fraction that
escapes into the air can be detected by the
olfactory system. For this reason, substances
with highly volatile molecules generally produce
stronger and more easily perceived aromas.

1.3. Every Odor Is Produced by
Molecules

Participants will explore the fascinating world
of volatile molecules: chemical substances that
travel through the air and enable plants,
animals, fungi, bacteria, and entire ecosystems
to communicate, defend themselves, orient
themselves, and interact.

This activity seeks to make visible an
invisible reality, the vast aerial chemical network
that sustains many of the interactions occurring
in nature.
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The scent of a forest, the fragrance of a
flower, or the odor released by an alarmed
animal are often experienced simply as smells.
In reality, each of these odors is a chemical
message produced by molecules with specific
structures, physical properties, and biological
functions.

These natural chemical signals are involved
in: pollination and plant reproduction, defense
against herbivores and pathogens, tracking and
navigation, communication between organisms,
decomposition  processes, learning and

memory, and even human health and well-
being.
Through a combination of olfactory

experiences, simple experiments, and scientific
explanations, this activity transforms the
molecular world into a tangible, engaging, and
memorable learning experience.

Smell has a unique relationship with memory
and emotions, making it a powerful educational
tool. Participants leave with a deeper
understanding of a fundamental scientific
concept: the air around us is filled with chemical
messages, and chemistry provides the key to
understanding them.

1.4. A New Educational Experience

One of the major challenges in science
education is increasing students' interest in
chemistry and the natural sciences from an early
age.

Most children have, at some point during their
school years or while participating in workshops
and holiday camps, created perfumes or
colognes using flowers, plants, or citrus fruits
such as lemons. This type of activity is both
enriching and educational, providing valuable
insights into chemistry, botany, and the life
sciences. For this reason, the Official College of
Chemists of Catalonia (COQC) [4] has
developed this activity primarily for younger
children, while ensuring that it can be adapted
and expanded for students at higher educational
levels.

innovative
combines
and

This activity represents an
pedagogical approach that
experimentation, sensory perception,

scientific inquiry to introduce young learners to
the invisible world of odors.

The central objective is to explain and
prepare a simple cologne through a safe and
accessible laboratory activity designed for
primary school students. By creating their own
fragrance, participants are introduced to
fundamental concepts of chemistry, including
molecules, volatility, solutions, and natural
aromatic compounds.

This educational experience was
implemented in Catalan primary schools [5, 6]
with students between 6 and 10 years of age. At
this educational level, the activity encourages
children to discover that odors are produced by
molecules and that the air around them contains
countless invisible chemical signals.

This activity combines chemistry, sensory
perception, and environmental awareness,
making  scientific ~ concepts  accessible,
engaging, and directly connected to everyday
life. Through observation, experimentation, and
discussion, students learn that chemistry is not
limited to the laboratory but is present in every
aspect of the natural world.

The same methodology has also been
adapted for adult audiences, demonstrating that
the chemistry of odors can serve as an effective
and attractive gateway to science education for
people of all ages. The outcomes of these
experiences will be discussed in future work.

2. Nature is chemistry in action

The first stage of the activity introduces
young students and adults to an immersive
exploration of the invisible molecular world.
Through simple explanations and experiments,
particles, air currents, and molecules in constant
motion are presented as fundamental
components of our environment.

The objective is to understand that air is not
empty space but rather a medium filled with
chemical signals. Participants learn what volatile
substances are, why certain molecules readily
evaporate into the atmosphere, and how these
molecules can reach the olfactory receptors of
humans and other organisms.
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The key message is that air serves as a
medium for chemical communication, allowing
organisms to exchange information without
direct contact.

2.1. Plants communicate

Plants are often perceived as silent and
passive organisms, yet they continuously
produce and release a wide variety of chemical
signals into the environment. The aromas
emitted by flowers, leaves, fruits, and even
wounded tissues are composed of volatile
molecules that play important ecological roles.
These chemical messages can:

e Attract pollinators such as bees and
butterflies.

¢ Repel herbivores and harmful insects.

e Alert neighboring plants to
environmental threats.

As part of the activity, participants prepare a
simple cologne using aromatic plants such as
lavender or thyme. Through this experience,
they discover that plant odors are not merely
pleasant fragrances but sophisticated chemical
strategies related to defense, attraction,
communication, and survival.

The workshop also introduces participants to
the hidden chemical activity occurring beneath
their feet. Soil is a living laboratory where roots,
fungi, mycelial networks, and microorganisms
constantly exchange chemical signals, creating
complex interactions that sustain ecosystems.

A flower attracting a pollinator, a plant
releasing alarm signals, or an insect following an
aromatic trail are all examples of the same
invisible communication system. By
understanding these interactions, participants
begin to appreciate that nature operates through
an intricate network of chemical messages and
that chemistry is an essential tool for
understanding life on Earth.

2.2. Chemic animals

Animals also inhabit a world rich in chemical
information. Many species rely on odors and
volatile compounds to communicate, navigate,
reproduce, and survive. Through pheromones,
scent trails, territorial markings, and body odors,

animals exchange information that is often
invisible to human perception.

Chemical signals allow animals to: Find and
recognize potential mates. Identify members of
their own group or species. Mark territories and
establish social hierarchies. Warn others of
danger. Locate food sources and navigate their
environment.

Examples range from the pheromones
released by moths to attract partners over long
distances to the extraordinary olfactory abilities
of dogs, which can detect odors at
concentrations far below human sensory limits.

This activity also connects these concepts to
human biology. Although humans rely heavily on
vision and hearing, body odors remain important
indicators of identity, health, emotional state,
and social interaction. Understanding the
chemistry of body odors helps participants
recognize that chemical communication is a
fundamental aspect of life shared by many
organisms.

Together, plants, animals, microorganisms,
and humans participate in a vast network of
chemical exchanges that shape ecological
relationships and biological processes.

2.3. Applications of the Chemistry of
Odors

The study of odors and volatile molecules has
numerous practical applications that directly
benefit society and the environment.
Understanding how chemical signals are
produced, transported, and detected allows
scientists to develop innovative solutions in
fields ranging from agriculture to medicine.
Examples include:

e Improving food quality through the
analysis of aroma compounds.

e Biological pest control using natural
chemical signals.

o Early detection of diseases through
volatile biomarkers present in breath,
skin emissions, or other biological
samples.

e Design of healthier indoor and outdoor
environments.
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e Development of chemical sensors and
electronic noses.

¢ Monitoring and restoration of natural
ecosystems.

These applications demonstrate  how
chemistry contributes to improving human well-
being and environmental sustainability. The
central message is that understanding the
molecules that travel through the air can help us
better understand, protect, and care for the
world we inhabit.

Finally, participants discover how volatile
molecules can be captured, separated,
identified, and used. This stage of the workshop
provides a highly interactive and experimental
learning experience through simple, safe, and
engaging laboratory demonstrations adapted to
the general public.

By observing how scientists study odors and
aromatic compounds, participants gain insight
into the methods and tools used in modern
chemistry. In this context, the College of
Chemists plays a particularly important role by
providing scientific guidance, professional
expertise, and institutional support for
educational outreach activities.

3. How to make cologne with aromatic
plants

This educational activity combines chemistry,
sensory  perception, and environmental
awareness, making scientific ~ concepts
accessible, engaging, and relevant to everyday
life. The experiments were carried out in the
classroom with primary school students aged 6—
10 years.

During the activity, students are introduced
to the concepts of volatility, evaporation,
solubility, polarity, and affinity for different
media. The following ideas are explained:

Water is a polar medium. It can dissolve
substances such as salt and sugar. Its behavior
can also be demonstrated through simple
experiments, such as observing how a stream of
tap water is deflected by a balloon charged with
static electricity. Figure 2 shows that
electrostatic attraction.

QOil is a non-polar medium and therefore
dissolves different types of substances than
water.

Alcohol has intermediate properties. It can
dissolve many aromatic compounds found in
plants and evaporates easily, making it an
excellent solvent for preparing colognes and
perfumes.

Figure 2. Photo provided by Zoe Fernandez

Oil is a non-polar medium and alcohol has an
intermediate behavior that allows it to dissolve
many aromatic compounds and evaporate
easily.

3.1. Thyme

Thymus vulgaris, commonly known as thyme,
is a perennial Mediterranean shrub belonging to
the mint family (Lamiaceae). It has small leaves
that are dark green on the upper surface and
whitish on the underside due to the presence of
fine hairs. Its stems become woody as the plant
matures.
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Figure 3. Obtained from [7]

The flowers are pink to purple and grow in
small clusters (Fig. 3). Under suitable
conditions, thyme can flower for much of the
year and typically reaches a height of 30—40 cm.

Uses: Medicinal: it has antiseptic, healing
and expectorant properties, among others. It is
one of the traditional condiments of
Mediterranean cuisine (for meats, stews, soups,
for marinating olives, etc.). In the field of
perfumery it can be used to make cologne and
soaps.

3.2. Lavender

Lavandula angustifolia, commonly known as
lavender, is a perennial Mediterranean shrub
belonging to the mint family (Lamiaceae), figure
4 and [8]. It has narrow, lance-shaped leaves
and flowering stems bearing numerous bluish-
violet flowers grouped together in spike-like
inflorescences. The stems are characteristically
square in cross-section, a typical feature of
plants in this family. Lavender usually blooms in
early summer and can reach a height of 0.30—
1.0m.

Figure 4. Obtained from [8]

Uses: Medicinal: Lavender has traditionally
been valued for a variety of medicinal properties.
It is commonly described as having:

e Tranquilizing and relaxing effects that
may help promote sleep.

¢ Antispasmodic properties that can
help relieve muscle tension.

¢ Mild antiseptic and disinfectant
effects.

¢ Digestive benefits that may help
alleviate minor digestive discomfort.

Lavender cologne has traditionally been used
in massages and body rubs to help relieve
fatigue and improve the sensation of poor
circulation.

3.3. Thyme and lavender aromatic
compounds

Thyme contains essential oils rich in aromatic
compounds such as thymol. These compounds
are more soluble in alcohol than in water. During
maceration, the alcohol extracts the aromatic
molecules from the plant tissues.

When the cologne is sprayed, the alcohol
evaporates rapidly because of its high volatility,
carrying the fragrance molecules into the air
where they can be detected by our sense of
smell.
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Lavender is particularly suitable for

classroom perfume-making activities because
its flowers contain volatile aromatic compounds
that are easily extracted by alcohol.

Figure 5. Plants and leaves of elm, geranium,

rose and pansy

This activity helps students connect plant
biology with chemistry concepts such as
extraction, solubility, volatility, and evaporation,
while also exploring the traditional and modern
uses of aromatic plants. Figure 5 shows other
plants used by students and adults to make
perfumes and colognes, such as geranium,
elderberry, rose and pansy.

4. Experiment making colognes

During the preparation of different colognes,
students can observe how:

Alcohol dissolves many fragrant
substances present in the flowers.
Aromatic molecules diffuse from the
plant material into the solvent.

The fragrance becomes noticeable
when the alcohol evaporates and
carries the scent molecules into the air.
Different plants produce different
aromas because they contain different
chemical compounds.

4.1. Thyme and lavender colognes

To make cologne, we will macerate the plant
in alcohol (thyme or lavender), figure 6 shows
young students, aged nine to ten years old from
a school in Barcelona, macerating the plants.

Through this process, the active principles of
the plant that are soluble in alcohol are
extracted, without using a heat source, as would
be the case with distillation.

4.1.1. Materials

e Fresh thyme or lavender leaves and
flowering stems

e Ethyl alcohol (70-96%, depending on
availability and safety regulations)

¢ Small glass jar with lid

e Filter paper or coffee filter

e Funnel

e Small spray bottle or perfume bottle

Figure 6. Preparing a cologne in classroom

4.1.2. Procedure

1. Collect several fresh sprigs of thyme or
lavender and gently crush the leaves to
release their aromatic compounds.

2. Place the plant material in a glass jar.

3. Add enough ethyj alcohol (96%) to
completely cover the thyme.

4. Close the jar and leave it in a cool, dark
place for several days, shaking it gently
once a day.

5. After 5-7 days, filter the mixture to
remove the plant material.

6. Transfer the filtered liquid into a small
spray bottle (Fig. 7).
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During maceration, the plants are left to rest
in alcohol that we have diluted with water (for
each liter of water we put half a liter of alcohol).
Normally, about 50 grams of plants are put per
liter of diluted alcohol.

L)

Figure 7. The students’ cologne is now finished
and ready to be used

For about 15 days, the bottle must be kept in
a dark and dry place and the mixture must be
stirred well to achieve maximum extraction of
the active principles of the plants.

4.2. Create Your Own Floral Perfume

This simple activity allows students to
discover where the scent of flowers is found and
how different substances such as water, oil,
alcohol, and air interact with aromatic
molecules.

4.2 1. Material

e 1 cup of fresh flower petals with their
centers (rose, jasmine, violet, lily, or...)

e 4 cup of water

¢ A microwave-safe container

¢ A bottle or jar for storing the fragrance

¢ Lemon cologne or 70% rubbing alcohol

4.2.2. Instructions
a. Prepare the Flowers

Remove the petals from the flowers and
place them in a mortar. Gently crush them with
a pestle to release their aromatic compounds
and essential oils.

Figure 8, Different flower petals to obtain
perfumes and colognes

b. Make the Infusion

Pour the water over the petals and heat the
mixture in the microwave for about 20 seconds,
or until the water begins to take on the color of
the flowers.

c. Filter the Mixture

Strain the liquid through a fine sieve or filter
paper to remove the petals and obtain the
scented infusion.

d. Fix the Fragrance

Add a few drops of lemon cologne or a small
amount of 70% alcohol. The alcohol helps
preserve the perfume and improves the release
of aromatic molecules.

e. Store the Perfume

Pour the liquid into a clean, airtight bottle.
Leave it in a cool place for at least 24 hours
before use. During this time, the different
aromatic compounds blend and the fragrance
becomes more balanced. Figure 8 shows some
examples of flowers that were used by students
to obtain smells.
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4.2.3. Tips for a Stronger and Longer-
Lasting Perfume

e Choose fresh, high-quality flowers. Fresh
petals contain more aromatic
compounds.

e Add a natural fixative. A few drops of
glycerin or vanilla essence can help slow
down evaporation and retain the
fragrance longer.

e Combine different flowers. Mixing floral
scents can create more complex and
pleasant perfumes.

¢ Allow the perfume to mature. Storing it in
a cool, dark place for at least 24 hours
helps the aromas develop.

e Use a dark glass bottle. Amber or blue
glass protects the perfume from light,
which can degrade some aromatic
compounds.

5. Conclusions

This activity demonstrates that a smell does
not depend solely on the aromatic molecule
itself, but also on the medium in which it is found.
For a fragrance to be perceived, aromatic
molecules must be able to escape from the liquid
or material that contains them, enter the air, and
reach the nose.

Different media influence this process in
different ways. Alcohol releases many aromatic
molecules quickly and intensely because it
evaporates easily. Oil can retain many fat-
soluble compounds, often producing a fragrance
that is less intense initially but more persistent
over time. Water behaves differently depending
on the solubility of each aromatic compound.
Therefore, the medium does not simply “carry”
the aroma; it regulates its intensity, the speed at
which it is released, and its duration.

Students from Primary Education (6-10
years) can compare the same scent mixed with
water, alcohol, and oil. They smell the fraction of
that molecule that succeeds in escaping from its
environment and reaching the air. The
perception of a scent depends not only on the
molecule itself but also on where it is found and
how it is released.

As in [9, 10] to promoting scientific curiosity,
observation, and experimentation, this activity

helps students understand the relationship
between chemistry and everyday life. The
Official College of Chemists of Catalonia
(COQC) has developed this activity primarily for
younger children, while ensuring that it can be
adapted and expanded for students at higher
educational levels.

Nature is not the opposite of chemistry;
rather, chemistry helps explain how nature
works.

Through these activities, students learn that:

e Plants contain aromatic substances that
can be extracted.

o Different substances dissolve better in
different solvents.

e Alcohol acts as a solvent and facilitates
the extraction of fragrances.

e Evaporation allows scent molecules to
disperse through the air.

e The perception of a smell depends on
both the aromatic molecule and the
medium in which it is found.

e Many perfumes and colognes are
produced using principles similar to
those explored in these experiments.

e Scientific concepts such as solubility,
polarity, volatility, and diffusion can be
observed through familiar materials and
everyday experiences.

A central objective is to challenge the
widespread misconception that “natural” and
“‘chemical” are opposed concepts. Through
direct experimentation, participants discover
that natural substances are themselves
composed of chemical compounds and that
chemistry is one of the most powerful tools for
understanding living organisms and the natural
world.
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Abstract. Cleaning is a fundamental activity in
human societies. Beyond aesthetic
considerations, the removal of dirt and
contaminants is essential for preventing the
growth and spread of pathogenic
microorganisms, thereby contributing
significantly to public health and well-being.
Cleaning also plays a crucial role in
technological and industrial development, as
virtually all manufacturing and production
processes require some form of cleaning to
ensure product quality, safety, and efficiency.
The diversity of materials, surfaces, and
contaminants encountered in everyday life has
led to the development of a wide range of
cleaning products, each designed for specific
applications. Different types of dirt, including
grease, mineral deposits, organic residues, and
microbial contamination, require different
cleaning strategies and chemical formulations.
The activity consists of explaining and preparing
one kind of soap as a laboratory exercise
suitable for school students and adults. This
hands-on experience introduces participants to
the world of chemistry and clean, helping them
understand how  chemical = compounds
contribute to life and the natural environment. As
a result, cleaning represents a broad and
important field of application of chemistry.

Keywords. Cleaning, environmental, health,
soap, technology.

1. Introduction

Cleaning constitutes a fundamental aspect of
human societies. Beyond mere aesthetic
considerations, the removal of dit and
contaminants is essential for preventing the
proliferation and transmission of pathogens,
thereby safeguarding public health. Effective
cleaning practices play a decisive role in

reducing the incidence of infectious diseases
and in maintaining hygienic conditions in both
private and public settings. Furthermore,
cleaning is indispensable to technological and
industrial increase; quality-control processes
require the systematic elimination of impurities
from surfaces and materials.

Throughout history, cleaning practices have
undergone profound transformations. Whereas
early methods relied primarily on natural
substances such as water, ash, and plant-
derived compounds, contemporary cleaning
largely depends on synthetic agents specifically
formulated to maximize efficiency and safety.

Figure 1. Authors’ photo of medieval
washhouse in Cefall

Modern cleaning products typically contain
chemically engineered substances developed
through extensive research and innovation. In
recent decades, increasing environmental
awareness has prompted the industry to
prioritize the development of formulations that
are not only highly effective but also less
detrimental to ecosystems and human health.

The diversity of surfaces requiring cleaning
ranging from domestic environments to complex
industrial systems together with the wide array
of contaminants, including organic matter,
grease, mineral deposits, and microorganisms,
underscores the breadth and complexity of this
field. Consequently, cleaning represents a
significant domain of application for chemistry.

11
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The efficacy of cleaning agents is determined by
their physical and chemical properties, such as
solubility, polarity, and reactivity, as well as their
capacity to interact with and remove specific
types of substances. A thorough understanding
of these properties enables the design of
targeted and optimized cleaning solutions.

Soap is something we use every day, but
have you ever wondered how it is made? Many
children and adults enjoy playing with soap
bubbles and observing the beautiful colors that
appear when light shines on them. Fig. 2 The
figure shows a photo obtained from the website
of the Hands on Science network. Soap also
plays an important role in keeping our hands and
bodies clean.

Figure 2 Playing with soap bubbles

Before commercial soaps were widely
available, many families made their own soap at
home using leftover cooking oil and other fats.
This process allowed them to recycle materials
while creating a useful product. Making soap is
an excellent way to explore chemistry,
sustainability, and traditional household
practices.

In addition to its scientific and technological
relevance, the chemistry of cleaning provides an
excellent context for science education.

At the Official College of Chemists of
Catalonia (COQC) [1], we have designed this
activity to help secondary school students
investigate the science behind soap making
through hands-on learning. By making soap in
the classroom and at home, students can
discover how everyday materials are
transformed through a chemical reaction and
learn about the importance of reducing waste
and reusing resources.

Making homemade soap was initially
implemented in Catalan secondary schools with
students aged 14-18 years working in small
groups [2, 3]. Students participated in activities
to obtained soap and some related to the

chemistry of cleaning, including the analysis of
cleaning products, the investigation of their
chemical components, and the communication
of scientific information through collaborative
projects. Finally, the same approach was
implemented with adult learners, highlighting its
adaptability to different educational contexts and
age groups.

The results obtained suggest that learning
chemistry through everyday cleaning processes
increases student engagement and facilitates
the understanding of fundamental chemical
concepts. Finally, the chemistry of cleaning can
be used as an effective tool for science
education and communication.

2. Cleaning Chemical compounds

Cleaning  chemical = compounds are
formulated to break down dirt, disinfect surfaces,
and dissolve stains.

2.1. Surfactants

Water is a highly polar solvent and is
therefore particularly effective at dissolving polar
compounds. However, it is ineffective at
dissolving hydrophobic (non-polar) substances
such as oils and greases. In these cases, the
presence of surfactants is essential.

Surfactants are  organic  amphiphilic
molecules, meaning that they contain both
hydrophilic (water-attracting) and hydrophobic
(water-repelling) regions within the same
structure (Fig. 3). When dissolved in water,
surfactants preferentially adsorb at interfaces,
such as the liquid—air interface, where they
reduce the surface tension of water.

Surfactant

SN

water-loving head

Figure 3. Surfactant

Surfactant hydrophobic regions interact with
non-polar substances, such as oils and greases,
while their hydrophilic regions remain in contact
with the aqueous phase. As a result,
hydrophobic contaminants become

12
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incorporated into the core of micelles and can be
dispersed in water, allowing their efficient
removal during rinsing.

Surfactants  are  generally classified
according to the nature of their hydrophilic
group, whereas their hydrophobic portion
typically consists of long hydrocarbon chains or
aromatic groups.

Anionic surfactants are characterized by the
presence of a negatively charged hydrophilic
group and they are the most widely used class
of surfactants in household and industrial
cleaning products. Cationic surfactants possess
a positively charged hydrophilic group. They are
employed in disinfectants and antiseptics.

2.2. pH based reactions
2.2.1. Acidity

Acids play a significant role in cleaning
processes and are widely employed for the
removal of a variety of unwanted substances,
(review acid and alkali chemistry in any
chemistry textbook [4, 5]). One of their most
important applications is the dissolution of metal
oxides, commonly known as rust. These oxides
often form adherent and poorly soluble layers on
metal surfaces, making their mechanical
removal difficult. When treated with acids, metal
oxides react with hydronium ions to form soluble
metal ions, which can subsequently be removed
by rinsing.

A general reaction for the dissolution of a
metal oxide of a monovalent metal may be
represented as:

M20(s) + 2 H3O*(aq) — 3 H20(1) + 2 M*(aq)
Some specific examples include:
FeO(s) + 2 H30*(aq) — 3 H.O(l) + Fe**(aq)
Ag20(s) + 2 H3O*(aq) — 3 H20(l) + 2 Ag+(aq)

The concentration of the acid and the
duration of exposure must be carefully
controlled, as acids may also react directly with
certain metals, leading to corrosion and material
degradation. For this reason, weak organic
acids are often preferred in commercial cleaning
formulations because they provide an
appropriate balance between cleaning efficiency
and material preservation.

Acids are also extensively used for the

removal of limescale deposits from pipes,
household appliances, and hard surfaces.
Limescale consists primarily of calcium

carbonate formed through the precipitation of
dissolved minerals present in hard water. Upon
treatment with an acid, carbonate ions are
converted into carbon dioxide gas, while calcium
ions remain dissolved in solution:

CaCOs(s) + 2 H30%(aq) —
Ca®*(aq) + CO2(g) + 3 H20(1)

The release of carbon dioxide (COZ2) is often
observed as effervescence during the cleaning
process.

Common acids used in cleaning products
include hydrochloric acid, acetic acid, and
organic acids such as citric or propanoic acid.

2.2.2. Alkalinity

A large proportion of cleaning products are
formulated to exhibit an alkaline pH. However,
this does not necessarily imply that their
cleaning action is directly attributable to their
basicity. For example, soaps are alkaline
substances, yet their cleaning effectiveness
primarily arises from their amphiphilic molecular
structure rather than from their pH.

The direct cleaning action of alkaline
substances (bases) is particularly important in
the removal of fats and oils. These substances
are largely composed of triglycerides and fatty
acids, which can react with strong bases under
sufficiently alkaline conditions. At high pH
values, fatty acids are converted into their
corresponding carboxylate salts, which are
considerably more soluble in water.

A particularly important process is the
alkaline hydrolysis of triglycerides, known as
saponification [5]. During this reaction, ester
bonds are cleaved by hydroxide ions, producing
glycerol and the salts of fatty acids, commonly
known as soaps:

Triglyceride + 3 OH —
Glycerol + 3 Fatty Acid salts

The resulting fatty acid salts are amphiphilic
molecules capable of forming micelles and
emulsifying hydrophobic substances so, greasy
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residues become dispersed in water and can be
removed during rinsing.

Saponification represents one of the most
important chemical processes underlying the
effectiveness of alkaline cleaning agents.

2.3. Oxidizing Agents: Bleaches

Oxidizing agents are highly effective at
degrading complex organic molecules found in
dirt, stains, and biological residues. Through
oxidation, these substances are transformed
into smaller, more polar, and more water-soluble
compounds, facilitating their removal during
rinsing.

Bleaching agents also possess significant
antimicrobial properties. Their strong oxidizing
capacity enables them to damage essential
cellular components, including proteins, lipids,
and nucleic acids, thereby inhibiting microbial
growth and survival. Consequently, bleaches
are widely used for the disinfection of surfaces,
particularly in healthcare facilities, food-
processing environments, and water treatment
systems.

Commercial bleaching products are available
in both liquid and solid formulations and are
frequently incorporated into multi-component
cleaning products. According to their active
oxidizing species, bleaches are generally
classified into two major categories: chlorine-
based and oxygen-based systems.

Chlorine-based  bleaches derive their
oxidizing power from chlorine-containing
species capable of undergoing changes in
oxidation state. The most common chlorine-
based bleach is sodium hypochlorite (NaClO),
the active ingredient in household bleach
solutions. To maintain chemical stability, sodium
hypochlorite must be stored under strongly
alkaline conditions, typically at a pH close to 11.
Under acidic conditions, hypochlorite ions
become protonated to form hypochlorous acid:

CIO" (aq) + H3O*(aq) — HCIO(aq) + H20(l)

DANGER Hypochlorous acid may
subsequently react with chloride ions in acidic
media to generate chlorine gas, a highly toxic
and corrosive substance: For this reason,
bleach must never be mixed with acidic cleaning
products.

Oxygen-based bleaches are extensively
used in laundry detergents, dishwasher
formulations, and environmentally friendly
cleaning products. The simplest example is
hydrogen peroxide (H,O,), which exhibits
enhanced oxidizing activity under alkaline
conditions. In basic media, hydrogen peroxide
behaves as a weak acid and forms the
perhydroxide ion, which is largely responsible
for its bleaching activity.

Overall, oxidizing agents represent one of the
most important classes of cleaning chemicals.
Their ability to remove stains, destroy
microorganisms, and degrade  organic
contaminants makes them indispensable in

domestic, industrial, and healthcare
applications. Understanding the chemistry
underlying bleaching processes provides

valuable insight into both their effectiveness and
their safe use.

2.4. Enzymes

Enzymes are biological macromolecules,
primarily proteins, that function as catalysts by
accelerating chemical reactions without being
consumed in the process. In cleaning
applications, enzymes are employed to degrade
complex organic substances present in dirt and
stains. Many of these substances consist of
large macromolecules that exhibit limited
solubility in water. Through enzymatic
hydrolysis, these compounds are converted into
smaller, more hydrophilic molecules, thereby
increasing their solubility and facilitating their
removal during washing and rinsing.

Although enzymes are generally highly
specific catalysts, detergent formulations often
contain mixtures of enzymes  with
complementary substrate specificities. This
approach enables the efficient removal of a
broad spectrum of stains originating from fats,
proteins, carbohydrates, and other biological
materials. Accordingly, enzymes used in
cleaning products are commonly classified
according to the type of substrate they degrade.

Lipases catalyze the hydrolysis of
triglycerides, the principal constituents of fats
and oils, yielding glycerol and free fatty acids:

Triglyceride + 3 H.O— Glycerol + 3 Fatty Acids
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Proteases catalyze the hydrolysis of peptide
bonds, breaking proteins into smaller peptides
and individual amino acids.

Cellulases and amylases catalyze the
hydrolysis of polysaccharides, although they act
on different substrates. Cellulases degrade
cellulose, the structural polysaccharide present
in plant cell walls, whereas amylases hydrolyze
starch, a major storage carbohydrate found in
many foods.

The use of enzymatic technology not only
improves cleaning performance but also

contributes to sustainability objectives by
reducing the need for high washing
temperatures and aggressive  chemical
treatments.

3. Homemade Soap: Step-by-Step
Preparation

Soap is chemically defined as a water-soluble
salt of a long-chain fatty acid. Soap making is
based on one of the oldest known chemical
reactions: saponification, in which fats react with
a strong base to produce soap and glycerol.

Triglyceride + 3 OH —
Glycerol + 3 Fatty Acid salts
Fat + NaOH — Glycerol + Soap

Glycerol remains partially dissolved in the
aqueous phase and may be recovered in
industrial processes for use in cosmetics and
pharmaceuticals.

Historically, soap production dates back to
ancient civilizations such as the Greeks and
Romans, and it has evolved from artisanal
methods using natural ashes and fats to modern
industrial processes. Today, soap remains one
of the most effective agents for removing grease
and dirt due to its amphiphilic molecular
structure.

In this activity, we make soap using a method
similar to the one our grandmothers and great-
grandmothers used at home. This traditional
practice allows us to connect science with
everyday life and to explore how people reused
household materials long before modern

recycling programs existed. Figure 4 shows the
diagram of the entire process in drawings [6].

Figure 4 Homemade Soap [6]

3.1. Materials

e 600 g of oil (used or fresh cooking oil, or
mixtures with coconut, almond, or other
vegetable oils)

e 80 g of sodium hydroxide (NaOH, caustic
soda)

e 200 mL of water

e Optional additives: essential oils, natural
colorants, coffee, herbs, coconut, etc.

(Authors’ note: These are only indicative
values for the amounts of reagents; you can also
obtain soap with other quantities as long as the
relationship between oil, caustic soda and water
is maintained 15/2/5)

3.2. Procedure

1. Pour 200 mL of water into a heat-resistant
glass jar.

2. Ensure the workspace is well ventilated. If
possible, use an extraction hood, as the
reaction may release heat and vapours.
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3. Gradually add 80 g of sodium hydroxide

to the water (never add water to NaOH).
Stir continuously with a wooden spoon
until fully dissolved (Fig. 5). This step is
highly exothermic, and the solution will
heat up significantly.

Figure 5. NaOH on H-0

Allow the solution to cool to approximately
40 °C.

In a separate container, gently heat 600 g
of oil.

Once both mixtures are at suitable
temperatures (around 35—40 °C), slowly
pour the sodium hydroxide solution into
the oil.

Mix thoroughly using a spoon for a few
seconds, then blend with a hand mixer
until the mixture reaches a thick, pudding-
like consistency (Fig. 6).

Figure 6. Mix with the mixer

Add optional ingredients such as
fragrances, colorants or additives.

Pour the mixture into molds. Handle with
care and use protective materials, as the
mixture remains caustic at this stage (Fig. 7).

i peana

4

Figure 7. Soap molds

10. Allow the soap to rest in a dry place for
approximately 24 hours until it solidifies.

After 24 hours, the soap can be removed
from the mold and cut into pieces if necessary.
It should then be left to cure in a dry, ventilated
environment for 3—4 weeks. During this time,
residual sodium hydroxide (NaOH) is fully
consumed, and the pH stabilizes, making the
soap safe for use (Fig. 8).

&

Figure 8. Pieces of soap made by high school
students in different workshops

3.3. Safety Considerations

Sodium hydroxide is a highly corrosive
substance. It can cause severe chemical burns
and releases heat when dissolved in water. For
this reason, strict safety precautions must be
followed:

e Always wear gloves and protective
goggles

e Use long sleeves and avoid skin
exposure

e Add sodium hydroxide slowly to water
(never the reverse)

e Work in a well-ventilated area

e Avoid inhaling vapours or aerosols

Proper handling ensures that homemade
soap production is a safe and educational
chemical experiment.

3.4. Environmental and Educational Value

Homemade soap production offers several
advantages:

e Reduction of waste through reuse of
cooking oils

o Decreased
packaging

e Hands-on understanding of a
fundamental chemical reaction

¢ Promotion of sustainable and conscious
consumption practices

reliance on industrial
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When working with students, we adapt the
scientific explanations to each educational level,
helping them understand the chemical
processes involved in soap making and the
properties that make soap an effective cleaning
agent. Through hands-on experimentation,
students can observe how raw materials are
transformed into a useful product.

The same methodology has also been
adapted for adult audiences, demonstrating that
the soap chemistry can serve as an effective and
attractive gateway to science education for
people of all ages.

6. Conclusion

Cleaning is a complex and multifaceted field
due to its broad scope and the diversity of
materials and contaminants involved. At its core,
however, it consists of the removal of unwanted
substances through processes that promote
their detachment from surfaces, most commonly
by enhancing their solubility or dispersibility in a
liquid medium.

The mechanisms underlying cleaning
processes allow for the classification of cleaning
agents according to their mode of action.

Some agents rely primarily on physical and
physicochemical interactions, such as
solubilization, emulsification, and dispersion, as
is the case with surfactants and certain organic
solvents.

Other agents act through chemical
transformations, in which the structure, polarity,
or composition of the contaminant is altered,
often leading to its degradation into smaller and
more water-soluble species.

Current research efforts increasingly focus on
the development of more sustainable,
biodegradable, and low-toxicity alternatives, as
well as on improving energy efficiency and

reducing chemical waste throughout the
cleaning cycle.
Although  numerous substances are

employed in cleaning processes, their
effectiveness is ultimately determined by their
physical and chemical properties.

During the preparation of different soaps,
students can understand concepts such as

solubility, polarity, surface tension, acid—base
behavior, oxidation—reduction reactions, and
intermolecular interactions.

These concepts play a central role in the
design and performance of cleaning agents.
Understanding these principles provides
valuable insight into how cleaning products
function and highlights the essential contribution
of chemistry to everyday life.

By using cleaning as a central theme,
students can better understand the practical
applications of chemistry and appreciate its
importance in daily life.

In workshops held at civic and community
centers, many adult participants remember
themselves making soap with their families.
These memories provide an excellent
opportunity to compare traditional knowledge
with modern scientific understanding.

Together, we can discuss how chemistry has
advanced over time, improving  our
understanding of chemical reactions, materials,
safety, and environmental sustainability while
still relying on the same fundamental principles
used generations ago.

As in [7, 8] to promoting scientific curiosity,
observation, and experimentation, this activity
helps students understand the relationship
between chemistry and everyday life.

Activities such as soap making also help
challenge common misconceptions and
highlight the positive role that chemistry plays in
solving everyday problems and improving our
quality of life.

By connecting chemistry to familiar activities
such as soap making, we aim to help
participants appreciate its value and to
challenge the negative image that chemistry is
sometimes perceived to have. Rather than being
something distant or artificial, chemistry is a
science that is present in many aspects of our
daily lives.
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Chapter 3: The Power of STEM
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Abstract. The development of basic STEM is
instinctively achieved if a child has access to
objects, often toys made for them, sometimes
reflecting cultural items. The use of objects in
play is an important but neglected area of study
but the Power of Play in developing emotional
and social skills is recognized. We now urge
practitioners of STEM to recognise the skills’
development that occur in a child’s free choice
play form their earliest years.

Keywords. Play, toys, objects, skills, free
choice, integrate.

1. Introduction

Play has a powerful role in the social and
emotional development of young children (Ang
et al., 2025). The first 1,000 days from
conception are now recognised as a critical
period in development, including cognitive
learning (Abbott and Langston, 2005). A
foundation for the future is laid, including, we
believe, the basic skils of STEM and
foundational understanding and experiences.
However, some educators have resisted the
idea of teaching science and recognising
engineering in preschool, although basic
mathematics has traditionally been advocated
during that period (Areljung, 2019).

The increasing use of the term STEM
(Science,  Technology, Engineering and
Mathematics) has become more common in
pedagogy in the first quarter of the 21st century,
as the need for a skilled workforce to address
challenges such as climate change, emerging
technologies, and economic pressures has
grown.

The children observed were from birth to
three years of age. Gelman and Brenneman
(2004) acknowledged children’s construction of
understanding as they interacted with objects.
Hands-on experiences enabled children to build
on existing knowledge and share skills across
learning. Everyday science in action with pre-
pre-schoolers, described as “small science,”

was identified by Sikder and Fleer (2015).
Areljung et al. (2023) viewed children’s physics
learning as emerging from everyday movements
such as climbing. Preschool children’s learning
and thinking are comparable to the mental
deliberations of scientists (Gopnik, 2012) and
involve discovering fundamental mathematics
and engineering concepts through their own
experiences and progressive understanding,
including free-choice interactions with three-
dimensional objects, often toys.

Krapp’s (1999) theory of situational interest
applies to children’s free-choice play, as they
construct understanding from what interests
them. However, there is an observable
sequence in children’s interactions in
spontaneous play of their own choice, as
observed in school settings (Milford and Tippett,
2015) and in inquiry-based science learning
sequences (Constantiou et al., 2018).

In these earliest years, the ability to recognise
small numbers of objects is instinctive, as is the
recognition of collections of up to four items
(Butterworth, 2000). Everyday observations of
physics in action have been referred to as folk
physics (Falk, 2025, p. 6).

2. A Power of Play Experiment in England

The author was asked by the priest of the
local Church of England to help at the regular
Mother and Toddler Group. This was a church-
run playgroup for parents, particularly
homebound mothers, children, and local carers
attending during term time. Observations were
made over six years at weekly term-time
sessions. An enhanced DBS check (a
certification of no criminal record in the UK) was
required, and the Church of England
safeguarding principles were followed. Parents
completed consent forms and indicated whether
recognisable photographs of their child could be
taken.

No direct scaffolding interactions with the
children were made; only anonymous
observations were conducted, although parents
or carers did periodically interact, most often to
instruct the child on what to do and to repeat
aloud numbers or letters relevant to the play
interaction.

None of the children were alone; all were with
their responsible adult. After play items were set
up according to the age of the children, all
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participants were under three after the first two
years, as older children moved on to formal
preschool.

Observations of the children involved free-
choice play. Field notes were kept, and
observations were written up afterwards. Using
grounded theory, STEM actions, such as
pushing, and stages of engagement similar to
those of IBSE were identified. However, play is
not a uniform activity. It is progressive and
incremental in both understanding and the ability
to actively inquire. Hence, the play-STEM
sequence identified is not completed at once by
the youngest learners but develops
incrementally over time through hands-on, free-
choice interaction.

3. Conclusion

Our observations in South England show that
free-choice play have a crucial role in the
development of STEM understanding, as well as
in the development of fundamental language
awareness and recognition of culture in
everyday life.

We identified a pattern in children’s free-
choice toy play. The STEM actions followed a
sequence of identifiable stages formulated in the
Play Cycle (Tunnicliffe, 2022). Moreover, the
first stage in achieving STEM actions and
understanding through playing with toys is called
STEM-E, where “E” stands for experiences
(Tunnicliffe, 2022). Once this is achieved, free-
choice play in which the child’s interest is
engaged allows the learner to develop STEM
competence, and the interaction sequence
resembles that of inquiry-based science
education (IBSE).

There are implications for training and
development in early STEM practice. This
highlights the power of play in STEM learning.
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Abstract. The article investigates value
orientations as a predictor of interest in STEM
careers among students of technical
universities. The relevance of the increasing
need for highly qualified specialists for the digital
transformation and restoration of Ukraine. The
aim is to substantiate the role of values in the
formation of professional motivation and
resilience of future engineers. The empirical
study covered 245 students, using standardized
methods and statistical analysis. The results
showed that a balanced profile (“Benevolence”,
“Security”, “Independence”, “Achievement”)
explains up to 38% of the variation in motivation
and self-actualization. Practical significance is
created in the implementation of value
diagnostics for career guidance and adaptive
educational programs.

Keywords. value orientations, STEM careers,
predictors of interest in a profession, self-
actualisation, career guidance.

1. Introduction

In the current context of global digital
transformation, innovative economic
development and Ukraine’s post-war recovery,
the issue of training highly qualified specialists in
STEM fields is taking on strategic national
importance. Interest in STEM careers and the
resilience of future engineers, programmers and
technologists in their professional development
are largely determined not only by the level of
knowledge and cognitive abilities, but also by
deep-seated personal value orientations, which
form the motivational basis for the choice,
duration and quality of professional fulfiiment.
Despite numerous studies on the professional
self-determination of young people, the question
of the predictive role of value orientations
specifically regarding interest in technical
specialisations at domestic technical universities
remains insufficiently theoretically grounded and

empirically verified.

The theoretical and methodological analysis
of the problem draws on classical and
contemporary psychological approaches.
Humanistic psychology (A. Maslow, V. Frankl)
regards the value sphere as the core of self-
actualisation and the search for meaning in life.
The structural models of M. Rokich and S.
Schwartz allow values to be differentiated
according to motivational types and their
hierarchical organisation. Domestic researchers
(I. Bekh, S. Maksymenko, A. Kurbatova, L.
Romanyuk, Y. Shaygorodskyi, A. Kaplienko)
focus on the sociocultural determination of value
orientations and their role in professional self-
determination, particularly in crisis situations. At
the same time, the vast majority of empirical
studies focus on general patterns or students of
humanities disciplines, whereas the specifics of
value profile formation at technical universities
and their link to interest in STEM careers require
a separate, comprehensive study.

2. Summary of the main content

The issue of value orientations as a predictor
of interest in STEM careers among students at
technical universities requires a comprehensive
theoretical and methodological foundation,
taking into account both classical and
contemporary  psychological approaches.
Humanistic psychology regards the value
sphere as the core of personal development and
professional formation. A. Maslow [10], in his
theory of motivation, emphasises that self-
actualisation, as the highest ‘value of being’, is
realised through the pursuit of truth, beauty,
perfection and justice. In the context of STEM
careers, this is directly linked to the need for
engineers and technologists to engage in
constant  creative  exploration,  develop
innovative solutions and refine technologies.
Students of technical disciplines who are highly
oriented towards self-actualisation are more
likely to show a sustained interest in complex
projects in aviation, mechanical engineering,
information technology and energy.

In logotherapy, V. Frankl interprets values as
an objective phenomenon that gives life
meaning through three main pathways: creative
activity, experience, and attitude towards
inevitable suffering. For future engineers, this
means the ability to find deep meaning in
creating technologies that improve the quality of
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life in society, particularly in the context of
Ukraine’s post-war reconstruction. M. Rokich
[11] classifies values as terminal (ultimate life
goals) and instrumental (means of achieving
goals). In technical education, terminal values
such as ‘interesting work’, ‘freedom’ and
‘independence’ often become the driving force
behind the choice of a STEM specialism, whilst
instrumental values such as ‘responsibility’,
‘honesty’ and ‘perseverance’ determine
academic success and subsequent professional
activity.

S. Schwartz [12] developed a universal
model of values comprising ten motivational
types, organised into a circular structure with
two main dimensions: ‘openness to change —
conservatism’ and ‘self-enhancement — self-
transcendence’. For students at technical
universities, the values most predictive of an
interest in a STEM career are ‘autonomy’
(independent thinking and choice of actions),
‘stimulation’ (a desire for novelty, challenges
and change), ‘achievement’ (success in
accordance with social standards) and ‘security’
(stability, harmony and protection). These
values form a solid motivational foundation for
sustained work in conditions of high uncertainty,
characteristic of modern technological projects.
At the same time, the values of ‘friendliness’ and
‘universalism’ ensure the ability to work
effectively in teams within interdisciplinary
engineering groups.

Domestic psychological science significantly
enriches our understanding of this issue. |. Bekh
[1] views spiritual values as idealised
benchmarks that shape the ‘spiritual self of the
individual and influence professional self-
determination. S. Maksymenko [3], in a genetic-
psychological concept, emphasises that the
value sphere is a dynamic structure that is
formed and transformed under the influence of
internal and external factors throughout
ontogenesis. A. Kurbatova [2] focuses on value-
semantic regulation as a mechanism of
professional self-determination, particularly in
crisis situations. L. Romanyuk [7] and Y.
Shaygorodskyi [8] emphasise the social nature
of the value sphere, which is formed through the
individual’s  interaction  with  educational
institutions, professional communities and
society at large. A. Kaplienko [9] directly
analyses the interconnection between the
professional and value orientations of higher
education students in contemporary conditions.

The factors shaping the value orientations of
students at technical universities are
multifaceted. Social factors include the influence
of family, peers, societal expectations and the
context of the war. Psychological factors
encompass intrinsic motivation, emotional state,
self-esteem and prior experience. Cultural
factors are linked to Ukrainian traditions,

globalisation and digitalisation. Educational
factors play a leading role in technical
universities:  lectures, laboratory = work,

coursework and dissertation projects, as well as
participation in research societies and start-ups,
actively shape the values of achievement,
motivation and independence. Individual factors
(personality traits, cognitive styles, interests)
determine the individual variability of profiles.
Taken together, these factors form the basis for
certain value orientations to become reliable
predictors of interest in STEM careers and
career persistence.

An empirical study was conducted on a
representative sample of 245 students aged 18—
23, with stratified selection by gender and
specialisation (psychology — Group 1, socio-
economic specialisations — Group 2, technical
specialisations — Group 3). Standardised
psychodiagnostic methods were used, followed
by statistical data analysis in SPSS (descriptive
statistics, correlation, factor and regression
analysis, Student’s t-test, ANOVA).

Students in technical disciplines (Group 3)
are characterised by a clearly defined, balanced
value profile, which distinguishes them from
other groups and makes their orientations a
reliable predictor of sustained interest ina STEM
career.

Table 1. Descriptive statistics on the value
orientations of students in technical disciplines
(Group 3) based on the Schwartz Questionnaire

Medium Standard
(M) deviation
(SD)

Median

Mode @ Min | Max

Value

Power 4.12 1.71 4.0 4 1 7
Achievements | 5.56 1.87 6.0 6 2 7
Hedonism 5.23 1.78 5.0 5 1 7
Stimulation 5.34 1.85 5.0 5 1 7
Independence | 5.98 1.99 6.0 6 2 7
Universalism 5.78 1.92 6.0 6 1 7
Friendliness 6.34 2.02 6.0 6 2 7
Tradition 4.67 1.76 5.0 5 1 7
Conformism 4.89 1.73 5.0 5 1 7
Safety 6.12 2.05 6.0 6 2 7

An analysis of the data in Table 1 shows that
students in technical disciplines score highest
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on the ‘Friendliness’ (M=6.34) and ‘Security’
(M=6. 12), indicating a combination of concern
for others and a desire for stability — important
qualities for working in engineering teams. At the
same time, fairly high scores for ‘Autonomy’
(M=5.98) and ‘Achievement’ (M=5.56) provide
internal motivation for independent and
productive work. Relatively low scores for
‘Power’ (M=4.12) and ‘Tradition’ (M=4.67)
indicate a preference for equality and flexibility
over hierarchy, which aligns with modern flexible
approaches in technical projects.

According to Mehrabian’s achievement
motivation  scale, engineering students
demonstrated an average score of M=14.32
(SD=12.10, median 14.5, mode 15). This
indicates moderately pronounced motivation
with a certain preference for the drive to
succeed. According to Shostrom’s Self-
Actualisation Test (SAT), high scores were
recorded for self-acceptance (M=13.48),
support (M=42.14), behavioural flexibility
(M=15.61) and sociability (M=12.36). According
to  Rabinovich’s Four-Mode  Emotional
Questionnaire, the positive emotion of joy
(M=8.50) dominates, with relatively low scores
for anger (M=6.98), fear (M=5.84) and sadness
(M=5.09). The -correlation between joy and
sadness is -0.45, indicating a good emotional
balance.

In  particular, the ‘Achievement’ and
‘Stimulation’ scales showed positive correlations
with the overall achievement motivation score
according to Mehrabian’s methodology. This
means that students of technical disciplines, for
whom personal success and a desire for new
experiences are important, simultaneously have
a higher level of intrinsic motivation to overcome
difficulties and achieve academic results. This
correlation has significant predictive value, as it
is precisely these values that can serve as
markers of potential interest in innovative
technical activities, where not only executive
discipline is required, but also the ability to
generate new ideas and take responsibility for
the outcome.

‘Autonomy’  correlated  positively  with
indicators of self-esteem and creativity on
Shostrom’s  Self-Actualisation Test (r=0.35).
This suggests that students who value
autonomy in decision-making and independent
thinking simultaneously possess a higher level
of self-acceptance and the ability to solve

problems in unconventional ways. In the context
of technical education, this link is particularly
significant, as most engineering tasks require
precisely this kind of independent problem
analysis and the search for original technical
solutions.

Conversely, the ‘Security’ value correlated
negatively with levels of fear and anxiety. In
other words, students who prioritise stability,
predictability and security demonstrate lower
levels of anxiety. This has a positive effect on
long-term professional resilience, as technical
disciplines often involve working in conditions of
uncertainty (new technologies, tight deadlines,
responsibility for system safety).

The values of ‘Agreeableness’ and
‘Universalism’ correlated positively with the
‘Interpersonal’ and ‘Synergy’ dimensions of the
CAT. This means that students with a strong
orientation towards caring for others and
universal human values are better at
establishing relationships and are capable of
effective teamwork. In modern STEM projects,
where work is almost always carried out in
interdisciplinary teams, this connection is of
great practical significance.

Regression analysis showed that value
orientations account for up to 38% of the
variation in self-actualisation and motivation
scores (R? = 0.38). This is a fairly high figure for
socio-psychological research, indicating a
significant contribution of the value sphere to the
formation of the motivational and personality
profile of engineering students. In particular, the
regression model demonstrated that a
combination of high scores on the ‘Autonomy’,
‘Achievement’ and ‘Stimulation’ scales is a
statistically significant predictor of increased
levels of proactivity and creativity. Students with
such value priorities are less likely to postpone
complex tasks (lower procrastination) and
demonstrate greater psychological resilience
when faced with difficulties in the learning
process.

At the same time, factor analysis identified
two stable factors that explain a significant
proportion of the total variance in the data. The
first factor — ‘Proactivity and Openness to
Change’ — combined high loadings on the
‘Achievement’, ‘Stimulation’ and ‘Autonomy’
scales. The second factor, ‘Social Harmony and
Stability’, was formed around the values of
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‘Friendliness’, ‘Security’ and ‘Universalism’. The
presence of these two factors specifically
confirms the hypothesis regarding the balance
of the value profile of engineering students: they
possess both individually active and socially
oriented values simultaneously. This structure is
optimal for a STEM career, as modern technical
work requires a combination of personal
initiative with the ability to work in a team and
adhere to safety standards.

A comparative analysis using all
methodologies revealed statistically significant
differences between the groups (p<0.05
according to the results of ANOVA and the t-
test). Students of technical disciplines are
characterised by the most balanced value profile
among all the groups studied. High scores on
the ‘Agreeableness’ (M=6.34) and ‘Safety’
(M=6.12) scales are combined with fairly high
scores for ‘Autonomy’ (M=5.98) and
‘Achievement’ (M=5.56). This combination is
particularly well-suited to modern STEM
professions, where specialists must
simultaneously demonstrate creativity and
initiative in developing new technical solutions
whilst adhering to strict safety requirements,
working as part of a team and taking
responsibility for the outcome.

Unlike engineering students, psychology
students score highest on humanistic values:
‘Friendliness’ (M=6.45), ‘Security’ (M=6.23) and
‘Autonomy’ (M=6.12). However, this group is
characterised by significantly greater variability
in scores (SD up to 2.09). This means that within
the group of psychology students, there are both
very strong and quite weak students in terms of
these parameters. Such heterogeneity may
require additional psychological support and
remedial work, particularly during the stage of
professional development.

Social and economic students are
characterised by the lowest overall scores both
on the value scales (in particular ‘Friendliness’
M=6.23) and on achievement motivation
(M=12.65). This indicates a more pronounced
external motivation and an orientation towards
the material and status aspects of activity. Such
a profile is less conducive to the development of
a deep and sustained interest in complex
technical work, which often requires prolonged
concentration, resilience in the face of setbacks,
and an intrinsic interest in the process.

Cluster analysis confirmed that, even at the
stage of the baseline study, technical students
exhibit less pronounced heterogeneity in their
psychological profiles compared to psychology
students. This means that the group of technical
students is more homogeneous in terms of their
value and motivational characteristics. Such
homogeneity is a positive prognostic factor; it
indicates a higher likelihood of maintaining
interest in the chosen technical specialism
throughout the entire period of study and at the
start of their professional career without the
need for intensive corrective work.

Thus, the comparative analysis clearly
demonstrates that it is the balanced value profile
of engineering students that is the most adaptive
and predictive of sustained interest in STEM
careers in today’s environment.

The mechanisms through which value
orientations influence interest in STEM careers
and professional persistence are complex and
encompass motivational, cognitive, emotional
and behavioural levels. At the motivational level,
high scores for ‘achievement’ and ‘stimulation’
activate intrinsic motivation (according to
Mehrabian), encouraging the setting of
ambitious goals, overcoming learning difficulties
and participation in research work. The cognitive
mechanism operates through the influence of
values on the perception of professional tasks;
students with high ‘autonomy’ cope better with
uncertainty, independently seek solutions to
complex engineering problems and demonstrate
creativity.

The emotional mechanism is linked to the
balance of positive and negative emotions: a
predominance of joy and low levels of
fear/sadness among engineering students
reduces the risk of anxiety, burnout and loss of
interest in the profession. The behavioural
mechanism manifests itself in the choice of
educational pathways, participation in project
work, conferences, start-ups and voluntary
technical initiatives. In the wartime and post-war
context of Ukraine, the value of ‘security’ helps
maintain  psychological resilience, whilst
‘stimulation’ helps find new meaning in
restorative technological projects. Together,
these mechanisms ensure both an initial interest
in STEM disciplines and long-term professional
resilience.
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3. Conclusions

The analysis confirmed that value
orientations are a significant predictor of interest
in STEM careers among students at technical
universities. A balanced profile among technical
students, combining high  scores for
agreeableness, security and autonomy with
moderate scores for achievement and
stimulation, contributes to the development of
sustainable professional motivation, emotional
balance and readiness for innovative activity.
This complements the theoretical propositions of
S. Schwartz and M. Rokich regarding the role of
values in professional development and is
consistent with empirical data on the specific
nature of technical disciplines.

The practical significance of the results lies in
the advisability of implementing value-based
diagnostics to optimise career guidance,
develop adaptive educational programmes and
prevent maladjustment among future engineers
and technologists. Further research should
focus on longitudinal monitoring of the dynamics
of value orientations throughout the entire period
of study, their impact on career success in
STEM fields, and the adaptation of the tools to
the conditions of the modern Ukrainian
educational environment.
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Abstract. Modern science education faces
growing challenges related to the quality of

communication  between educators and
students. This paper examines three
complementary and practically applicable

communication strategies: storytelling as a
pedagogical tool, the internal influencer model
as a means of engaging youth, and digital
etiquette as a foundation for respectful
academic interaction. The study draws on
observational data from Ukrainian educational
settings and relevant scholarly literature.
Findings suggest that the integration of these
strategies fosters trust, sustains student
motivation, and supports a resilient educational
environment, particularly in contexts of social
uncertainty.

Keywords. digital etiquette, internal influencer,
science education, storytelling, trust-based
communication.

1. Introduction

Science education extends beyond the
transmission of content knowledge. It is deeply
shaped by the communicative practices that
govern the relationship between educators and
learners. In Ukraine, as in many other countries
experiencing social instability, educational
communication is under additional stress:
teachers may inadvertently transfer personal
anxieties onto students, suppressing the
intrinsic curiosity and motivation that are
essential to scientific learning. Education must
nurture, not inhibit, the desire to explore and
understand the world.

At the same time, the rapid expansion of
digital communication in educational settings
has introduced new challenges. The absence of
shared norms for electronic correspondence
between students, teachers, and administrators
frequently produces misunderstandings and

undermines the quality of academic interaction.
This paper proposes three interrelated
strategies to address these challenges:
storytelling, the internal influencer model, and
the cultivation of digital etiquette.

2. Storytelling as a Pedagogical Tool

Storytelling has emerged as a widely adopted
complement to classical instructional methods,
particularly in higher education. Rather than
presenting theoretical content in abstract terms,
educators use contextualised narratives to
illustrate concepts, enabling students to form
mental images and integrate new knowledge
more effectively [1, 2]. This approach aligns with
established findings in cognitive psychology: a
substantial proportion of learners are primarily
visual processors who benefit from narrative-
based visualisation rather than purely logical-
sequential exposition.

A related practice the educator’s introductory
self-presentation at the beginning of a first
semester functions as an applied form of
storytelling. By sharing relevant elements of
their professional and personal trajectory,
educators reduce the psychological distance
between themselves and their students,
establish a foundation of trust, and create the
conditions for open academic dialogue [3]. This
technique, when applied with appropriate
boundaries, has been shown to increase student
engagement and lower communicative anxiety.

3. Internal Influencer as a Strategy for
Youth Engagement

The concept of the internal influencer refers
to a student, pupil, or young staff member who,
by virtue of their credibility within a peer
community, shapes the informational practices
and attitudes of that community from within.
Unlike top-down institutional messaging, peer-
mediated communication carries an inherent
authenticity that resonates more readily with
young audiences [4]. In educational institutions,
the systematic use of internal influencers
enables organisations to deliver educational and
social messages in a language and register
familiar to their target audience.

This strategy also supports the integration of
digital and social tools into the learning process
through peer modelling, stimulates active
participation in science and educational
projects, and contributes to  building
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interpersonal trust between students and
teaching staff [3]. Crucially, the internal
influencer does not replace the educator but
serves as a bridge between institutional values
and youth culture a mediating function that is
particularly valuable in environments where
traditional authority structures face reduced
legitimacy.

4. Digital Etiquette in Academic
Communication

Digital etiquette the set of norms governing
respectful and effective behaviour in electronic
communication constitutes an underexplored
dimension of educational communication
quality. In Ukrainian academic contexts,
electronic correspondence between students,
educators, and administrators frequently
violates basic norms of professional interaction
[5]. Common infractions include the use of all-
capital text (universally interpreted as shouting),
excessive exclamation or question marks
(conveying aggression or impatience), the use
of red font colour (associated with hostility or
rebuke), and sending messages outside working
hours.

In asynchronous text-based communication,
where vocal tone, facial expression, and gesture
are absent, such formal-stylistic markers
become the primary carriers of emotional
meaning. Their misuse therefore generates
unintended interpersonal friction. The
incorporation of netiquette training into initial
teacher education programmes, as well as into
university induction curricula for incoming
students, is proposed as a low-cost systemic
intervention with significant potential to improve
the quality of academic communication.

5. Conclusions

The three  communication  strategies
examined in this paper storytelling, the internal
influencer model, and digital etiquette are
mutually reinforcing and readily implementable
across both school and higher education
contexts without requiring substantial financial
or infrastructural resources. Their integrated
application promotes trust, sustains motivation
for scientific inquiry, and reduces
communicative tension within educational
communities. In contexts of protracted social
uncertainty, the capacity to build and maintain
respectful, human-centred communication

becomes not merely a pedagogical virtue but a
prerequisite for educational resilience.
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Abstract. This paper presents a pedagogical
and research proposal for a STEAM learning
ecosystem grounded in Universal Design for
Learning, designed for implementation in a

Priority Intervention Educational Territories
school context in Portugal. The proposal
involves middle school students in the

collaborative development of an assistive
technological prototype for colour blindness.
The intervention integrates scientific inquiry into
colour perception, block-based programming,
3D modelling, tangible artificial intelligence, and
collaborative prototyping. Rather than treating
technology as an end in itself, the proposal
frames digital tools as mediating resources for
inclusive problem-solving, computational
thinking, accessibility awareness, and student
agency. Methodologically, the study is planned
as an evaluative case study with descriptive pre-
and post-intervention indicators, supported by
classroom observation, student questionnaires,
focus groups, teacher logs, and artefact
analysis. The article outlines the conceptual
rationale, pedagogical design, prototype
structure, data collection strategy, and expected
educational contributions of the intervention. It
argues that UDL-grounded STEAM ecosystems
may offer a promising approach for connecting
science learning, digital literacy, and inclusion in
socially vulnerable school contexts, provided
that implementation constraints, teacher

mediation, accessibility, and ethical use of Al are
explicitly addressed.

Keywords. Color Blindness, Inclusion,

STEAM, UDL, TEIP, Al.
1. Introduction

Contemporary education faces the challenge
of responding to rapid technological
transformations, an increasing diversity of
student profiles, and persistent social
inequalities. In vulnerable contexts, such as
schools within Priority Intervention Educational
Territories (TEIP), traditional teaching practices
frequently reveal limitations in promoting
participation, motivation, and school success.
The school is then summoned to adopt
pedagogical approaches that are not limited to
the transmission of content but rather favor the
active involvement of students in knowledge
construction, problem solving, and the
development of citizenship skills [1].

This proposal is based on the conviction that
integrating the STEAM approach with Universal
Design for Learning (UDL) can offer a robust
pedagogical response. STEAM promotes
interdisciplinary, contextualized, and meaningful
learning through the integration of science,
technology, engineering, arts, and mathematics
[2]. UDL offers a pedagogical design framework
that anticipates student variability, guaranteeing
multiple means of engagement, representation,
and action/expression [3]. The combination of
these perspectives allows for the design of more
flexible, accessible, and inclusion-oriented
learning experiences.

The selected problem is colour blindness, or
dyschromatopsia, a visual condition that is often
unnoticed in school contexts but may affect
tasks that rely exclusively on chromatic coding
[4]. Difficulties in distinguishing colours may
compromise the interpretation of graphs, maps,
diagrams, signage, and digital interfaces when
colour is used as the sole channel of information.
They may also affect everyday activities, such
as the autonomous selection and coordination of
clothing. Despite its prevalence, color blindness
is rarely treated as a relevant pedagogical
problem in school practices. This absence of a
systematic response constitutes an opportunity
to develop an inclusive technological solution
with educational and social value [5].
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This paper is guided by the following
research-oriented question: how can a UDL-
grounded STEAM learning ecosystem be
designed to engage middle school students in
the conception and prototyping of an assistive
technological solution for colour blindness in a
TEIP context? The article describes the project's
rationale, the conceptual framework, the
structure of the intervention, and the planned
methodology, assuming its character as a
proposal under development.

The paper is organized in six sections.
Section 2 presents the Theoretical Framework,
addressing the STEAM approach, Universal
Design for Learning (UDL), color blindness
accessibility, and the integration of artificial
intelligence. Section 3 outlines the Pedagogical
Proposal, including the project's purpose and
general intervention structure. Section 4
describes the Planned Methodology, detailing
the research design, participants, and data
collection instruments. Section 5 presents the
expected educational contributions, preliminary
discussion, and anticipated limitations of the
study. Finally, Section 6 provides the Conclusion
and outlines Future Work.

2. Theoretical Framework
2.1. STEAM as a Learning Ecosystem

The STEAM approach has been affirming
itself as a pedagogical paradigm capable of
overcoming traditional disciplinary
fragmentation, promoting learning experiences
based on the resolution of authentic problems
[2]. By integrating science, technology,
engineering, arts, and mathematics, this
perspective favors active, collaborative, and
situated knowledge construction, allowing
students to mobilize diverse knowledge to
respond to concrete challenges. Instead of
presenting isolated content, STEAM activities
are frequently organized around projects,
prototypes, and investigations, creating
opportunities for the development of critical
thinking, creativity, and collaboration skills [6].

In this paper, STEAM is understood as a
learning ecosystem, that is, as a dynamic set of
relationships among students, teachers,
content, tools, and context [1]. This perspective
positions the school as an environment for
experimentation and co-creation, in which
students are invited to act as investigators,
designers, programmers, testers, and

communicators, rather than as passive
recipients of information [1]. The value of this
approach becomes even more evident in TEIP
contexts, where motivation and engagement
can be enhanced by practical, challenging, and
socially meaningful experiences [7].

Literature has shown that well-designed
STEAM projects can contribute to the
development of cognitive and socio-emotional
skills, including perseverance, communication,
empathy, and a sense of social responsibility [6].
When associated with real community problems,
these projects favor the perception of the utility
of learning and reinforce the students'
commitment to the school [3]. In the present
case, the choice of color blindness as a starting
problem fits precisely within this logic of social
relevance and meaningful learning [5].

2.2. Universal Design for Learning and
Inclusion

Universal Design for Learning constitutes the
inclusive framework of the proposal. This
reference baseline starts from the principle that
student diversity must be considered from the
moment of pedagogical planning, and not
merely as a posterior response to identified
difficulties [3]. Thus, UDL promotes the creation
of learning environments that offer multiple
means of engagement, representation, and
action/expression, allowing for the reduction of
barriers and the expansion of participation
opportunities [8].

In operational terms, UDL will be embedded

in the intervention through multimodal
resources, differentiated task complexity,
flexible group roles, visual and auditory
feedback, scaffolded programming tasks,

alternative forms of documentation, and varied
modes of presentation. Students will be able to
contribute through scientific explanation, coding,
modelling, oral communication, drawing,
prototype testing, or reflective writing. This
design choice is intended to reduce participation
barriers and to prevent technical proficiency
from becoming the sole criterion for success.

In the context of this project, UDL will play a
central role in the organization of activities, the
selection of resources, and the form of
assessment. Student diversity will be welcomed
through the provision of different formats for
accessing information, the creation of tasks with
varied levels of complexity, and the appreciation
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of multiple ways of expressing knowledge [8].
This logic is particularly important in TEIP
contexts, where class heterogeneity is high and
where many students benefit from more flexible
and contextualized pedagogical proposals [9].

The articulation between UDL and STEAM is
especially promising because both frameworks
value active participation, experimentation, and
differentiation [9]. While STEAM organizes
learning around concrete challenges, UDL
ensures that those challenges are accessible to
all students [3]. This convergence allows for the
design of fairer educational experiences,
preventing technological innovation from
producing new exclusions [10].

2.3. Colour Blindness and Accessibility
in the School Context

Color blindness is a visual condition
associated with alterations in chromatic
perception, resulting from dysfunctions in the
cones of the retina. Although it varies in severity
and typology, the most frequent form affects
discrimination between tones of red and green
[4]. In the school context, this limitation can pass
unnoticed for years, especially when explicit
mechanisms for detection or adaptation do not
exist. However, the consequences are real: the
use of color codes as the sole channel of
information can compromise task
comprehension and student autonomy [4].

The educational relevance of the topic is easy
to grasp when considering that many school and
digital materials use color as the main
organizing element. Maps, graphs, legends,
tables, diagrams, and digital platforms can
represent  barriers for  students  with
dyschromatopsia, especially when they are not
accompanied by other visual or textual supports
[11]. Furthermore, daily school and personal life
tasks, such as organizing materials or choosing
clothing independently, can generate difficulties
and social constraints [5].

The proposal to develop an assistive
technological solution for colour blindness
responds to this gap through a pedagogical and
functional approach. The aim is not merely to
build a device, but to involve students in
understanding the condition, identifying user
needs, analysing accessibility barriers, and
designing a response that combines usability,
simplicity, multimodal feedback, and inclusive
design principles.

2.4, Artificial Intelligence, Programming
and Computing

The integration of Artificial Intelligence and
physical computing in the project has a dual
function: pedagogical and technological. On one
hand, it allows for the introduction of students to
emerging concepts of contemporary digital
literacy; on the other, it offers concrete tools for
building the proposed solution [12]. The use of
devices such as the Micro:bit and an intelligent
color recognition camera, HuskyLens, (Figure 1,
Figure 2) enable the exploration of block-based
programming principles, automation, signal
reading, and interactive response [13].

Figure 1. HuskyLens Al module connected to
BBC micro:bit V2.

Figure 2. HuskyLens module illustrating the
face-detection function

In this context, Artificial Intelligence will not be
presented as an abstract or distant technology,
but as a system that depends on data, training,
validation, and ethical limits [12]. Al literacy will
be addressed at an introductory level, helping
students understand that Al-based recognition
systems depend on data, training examples,
classification processes, and validation, and that
their outputs require human interpretation and
critical supervision [2]. This dimension is
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particularly relevant for promoting an informed
and responsible relationship with technology.

Block-based programming will allow students
to structure logical sequences, test hypotheses,
correct errors, and understand the basic
operation of a computer system. 3D modelling,
in turn, will support the transformation of design
ideas into a tangible artefact through Tinkercad,
reinforcing the Ilink between imagination,
engineering, and materialization [14]. Thus,
technology is used as a means of learning and
inclusion, and not as an end in itself.

3. Pedagogical Proposal
3.1. Problem and Goal of the Project

The proposal is based on the need to create
educational responses that are simultaneously
scientifically rigorous, pedagogically
meaningful, and socially useful [5]. The chosen
problem (color blindness) has an accessible and
concrete dimension, which facilitates its
exploration with middle school students. By
working on this theme, students can understand
a real visual limitation, reflect on the importance
of inclusion, and conceive a technological
solution oriented toward the autonomy of
potential users [4].

The educational purpose of the project is
twofold. On one hand, it is intended to promote
learning in science and technology through
research on vision, color, sensors, and digital
systems [12]. On the other hand, it aims to
develop empathy, social responsibility, and
collaboration skills by involving students in a
challenge with human and practical meaning [5].
This combination is coherent with the STEAM
philosophy and with the assumptions of UDL
[15].

3.2. General Structure of the Intervention

The intervention will be organized into five
main moments. The first moment corresponds to
awareness-raising and exploration of the
problem, with research activities on color
blindness (Figure 3), human vision, and the
obstacles faced by people with dyschromatopsia
[4]. The second moment is dedicated to
scientific foundation, addressing topics of optics,
colors, light, and the functioning of the visual
system [11]. The third moment introduces the

technological component, with an initiation into
block-based programming, the operation of
sensors, and the basic principles of Atrtificial
Intelligence [13]. The fourth moment focuses on
the conception and construction of the
prototype, including 3D modeling, functional
testing, and the integration of electronic
components [14]. The fifth moment corresponds
to reflection and evaluation, with the collection of
students' perceptions about the experience, the
learning process, and the utility of the developed
solution [1].

Figure 3. Color-blindness simulation glasses for
deuteranopia

This  progressive  organization allows
students to advance from understanding the
problem to creating the response, passing from
scientific curiosity to technical action. At the
same time, it facilitates teacher mediation and
task differentiation, in accordance with the
principles of UDL [3].

3.3. Planned Technological Prototype

The planned prototype will be a portable
device to support color identification, designed
to assist people with color blindness in daily
tasks, such as the coordination and autonomous
choice of clothing. The system will integrate a
HuskyLens smart camera for color recognition
via edge computing, a BBC Micro: bit V2
microcontroller (Figure 4) for processing and
response, and an ergonomic physical structure
designed by the students in Tinkercad modeling
software [13].

Figure 4. 12C connection between HuskyLens,
Shield and BBC micro:bit V2
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The detected information will be returned to
the user through multiple channels, displaying
the name of the color on the LED matrix and
providing a synchronous sound response,
guaranteeing the multissensorial feedback
recommended by UDL. The construction of the
device will also be an opportunity to work on
sustainability, mechanical tolerances of 3D
printing, and creativity [5].

4. Planned Methodology

4.1. Research Design and
Operationalization of Variables

The research will be developed in the form of
an evaluative case study, with a quasi-
experimental component of non-randomized
groups. [1]. This methodological option results
from the real school context and the applied
nature of the intervention. The study aims to
empirically map the impact of the ecosystem on
the following structured variables:

i) Computational Thinking and Al Literacy:
Logical decomposition, block-based
automation, and critical understanding of
model training.

i) Social Awareness: Rates of inclusive
attitudes face to chromatic barriers and
empathy among peers.

iii) Motivation:  Practical engagement and
persistence in the iterative debugging
process.

4.2. Participants

The sample will consist of two 6th-grade
classes (2nd cycle of basic education) from a
TEIP School Cluster in the Northern region of
Portugal [10]. The experimental group will
participate in the integrated STEAM activities,
while the comparison group will not be exposed
to the specific intervention. The collaboration of
the Class Advisor (Diretor de Turma) will also be
considered as a key informant, in order to enrich
the understanding of the context, behavior, and
motivation of the students throughout the school
year.

The convenience selection is coherent with
the school reality and with the exploratory nature
of the project [1]. Nevertheless, biographical
comparability and grade level between the
classes will be ensured, seeking to minimize

confounding variables and guarantee the
robustness of the comparative data.

4.3. Data Collection Techniques and
Instruments

Data will be collected through multiple
instruments to ensure triangulation [10].
Questionnaires will be applied in digital format
before and after the intervention (pre and post-
test) [1]. Participant observation will be
conducted and rigorously recorded in a logbook
by the researcher, documenting interactions and
difficulties in real time [1].

Additionally, focus groups will be organized
with sub-sets of the experimental group to
gather their subjective perceptions regarding the
social value of the activity [10]. A documentary
analysis of the constructed artifact will be
performed, guided by a rubric matrix that will
evaluate the algorithmic functionality of the
code, the ergonomics of the 3D-printed
enclosure, the effectiveness of the UDL
multissensorial feedback, and the sustainability
of the design [10].

4.4. Treatment and Data Analysis

Quantitative data will be treated with
descriptive and inferential statistics (paired-
samples t-test procedure) to compare progress
between the groups [1]. Qualitative data
(logbook, focus groups, and interviews) will be
submitted to structured categorical content
analysis [10]. The articulation of these
dimensions will allow for a holistic interpretation,
evaluating the prototype not only by its technical
success but by the educational value generated
during its co-creation [9].

5. Expected Results and Preliminary
Discussion

The presentation of this proposal assumes
that pedagogical innovation gains greater
strength when linked to concrete and socially
relevant problems [5]. Color blindness
constitutes one of these problems, precisely
because it is poorly visible, yet has real
implications for participation and autonomy [4].
By transforming this issue into a technological
creation challenge, the project seeks to mobilize
students' curiosity and promote learning with a
purpose.
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Preliminary qualitative observations recorded
during the initial immersion phase suggest that
using visual simulations of dyschromatopsia
immediately raises the intrinsic interest of
classes in rehabilitation engineering. It is
expected that the multisensory approach of
STEAM-UDL will function as an equalizer in a
TEIP environment, mitigating the digital divide
through the introduction of tangible artificial
intelligence [15].

5.1. Limitations of the Study

Ensuring the scientific rigor of the proposal,
preliminary limitations are identified:

i) the geographic nature and restricted size of
the convenience sample collected in a single
TEIP school cluster;

ii) the novelty effect associated with the use of
the HuskylLens sensor, which can generate
fluctuating motivational peaks;

iii) the technical susceptibility intrinsic to the
HuskylLens camera which, as a low-cost tool
designed for students to carry out prototyping
in a school context, presents natural
limitations regarding its effectiveness and
precision in complex or large-scale
operational scenarios.

6. Conclusion and Future Work

This paper presented a research and
pedagogical intervention  proposal that
articulates STEAM, UDL, inclusion, and Artificial
Intelligence in a TEIP context. The central idea
consists of actively involving middle school
students in the design of a technological solution
for color blindness, simultaneously promoting
scientific, technical, and socio-emotional
learning. The proposal values experimentation,
problem solving, and co-creation, in perfect
consonance with the principles of Hands-on
Science. By integrating science, technology,
and inclusion around a real accessibility
problem, the proposal argues that digital
transition in schools should be understood not
merely as technological modernisation, but as
an opportunity to promote citizenship,
participation, and ethical responsibility.

Future work will involve implementing the
intervention, analysing the collected data,
refining the prototype according to student and
teacher feedback, and examining whether the

proposed ecosystem can be adapted to other
accessibility challenges. Particular attention will
be given to the sustainability of the approach
across cohorts, the transfer of learning to new
assistive design problems, and the ethical use of
Al-based tools in inclusive school contexts.
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Management of Eco-Innovations in
Maritime Education
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Abstract. Sustainable maritime development
requires professionals capable of managing
eco-innovation projects under environmental,
technological, and regulatory uncertainty [1,2].
This paper proposes a competency-oriented
framework based on project-oriented
management of eco-innovations in maritime
education. The model integrates project life-
cycle approaches, sustainability principles, and
ballast water treatment technologies as a
practical case [3,4]. The results demonstrate
that structured project-based learning enhances
systems thinking, risk awareness, and decision-
making competencies in future maritime
specialists.  Practical implementation is
supported by real-world ballast water treatment
technologies developed within international
scientific cooperation [5].

Keywords. eco-innovation, maritime
education, project management, sustainability
competencies, water transport.

1. Introduction

The maritime industry is undergoing a rapid
transformation  driven by  environmental
regulations, decarbonisation targets, and
technological innovation [1]. In this context, the
training of maritime professionals must go
beyond traditional technical knowledge and
include competencies related to sustainability
and innovation management [2].

Eco-innovations in shipping, particularly
ballast water management systems, require
complex decision-making that integrates
engineering, environmental, economic, and
regulatory dimensions [4]. Therefore, maritime
education faces the challenge of embedding
project-oriented approaches that reflect real
operational conditions at sea and in shipping
companies.

The purpose of this study is to present a
structured educational framework for developing
sustainability competencies through project-
oriented management of eco-innovation projects
in maritime transport.

2. Methodological Framework

The proposed approach is based on the
integration of three methodological components.

First, project management principles based
on the project life cycle (initiation, planning,
execution, monitoring, and closure) are applied
to eco-innovation implementation scenarios in
maritime systems [3].

Second, sustainability education principles
are integrated, including systems thinking,
environmental responsibility, and alignment with
international maritime environmental regulations
[1,2].

Third, case-based learning is used, with
ballast water treatment systems (BWTS) serving
as a representative example of complex eco-
innovation implementation on vessels [4].

The methodological structure allows analysis
of technical constraints, regulatory compliance,
and economic feasibility of environmental
technologies in maritime operations.

2.1. Evaluation Methodology

To assess the effectiveness of the proposed
competency-oriented model, a mixed-method

evaluation approach was applied. The
assessment combined quantitative and
qualitative indicators of competency

development among students participating in
eco-innovation project scenarios.

The evaluation was structured in three
stages:

Baseline assessment (pre-test):
measurement  of initial knowledge in
sustainability, project management, and

maritime environmental regulation.

Formative assessment: continuous
evaluation during project execution using
structured rubrics focused on analytical thinking,
teamwork, and decision-making.
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Final assessment (post-test): comparison
of competency improvement through scenario-
based tasks and reflective analysis.

In addition, expert evaluation was conducted
by academic staff and maritime industry
specialists to validate the practical relevance of
student solutions. A Likert-scale survey was also
used to assess perceived improvements in
systems thinking, risk awareness, and
sustainability-oriented decision-making.

The results confirmed a measurable increase
in interdisciplinary competencies, particularly in
the areas of environmental compliance
understanding and project lifecycle
management sKkills.

3. Competency-Oriented Model of
Eco-Innovation Management

The proposed model defines four key groups
of competencies:

Environmental and regulatory
competencies include understanding
international maritime environmental

conventions and compliance procedures [1,4].

Project management competencies
involve planning, resource allocation,
stakeholder coordination, and monitoring of
implementation processes [3].

Risk management competencies include
identification of operational, technical, and

environmental risks, as well as mitigation
strategies.

Economic and communication
competencies focus on cost evaluation,
investment justification, and professional

interaction with maritime stakeholders.

These competencies are developed through
structured eco-innovation project scenarios that
replicate real maritime operational
environments.

4. Case Study: Ballast Water Treatment
System as an Eco-Innovation Model

The ballast water treatment system (BWTS)
is used as a representative complex eco-
innovation case for competency development in
maritime education. The case is based on real-
world technological configurations, including
filtration combined with ultraviolet (UV)

disinfection and electrochemical oxidation
processes, which are widely applied in modern
shipboard systems.

During the initiation phase, students analyze
compliance requirements under the IMO Ballast
Water Management Convention, particularly the
D-2 standard, which defines permissible
biological content in discharged ballast water.

In the planning phase, alternative
technological solutions are compared using
multi-criteria  analysis, including treatment
efficiency, energy consumption, operational
cost, and system integration complexity.

The execution phase involves simulation of
BWTS integration into shipboard systems,
including spatial constraints, energy supply
limitations, and crew operational procedures.

Risk assessment includes identification of
technical and environmental risks such as
membrane fouling, electrode degradation,
formation of disinfection by-products, and
system failure under variable salinity conditions.

The monitoring phase introduces
performance evaluation indicators such as
treatment efficiency, operational stability, and
regulatory compliance consistency.

Finally, the closure phase includes
certification procedures, environmental impact
assessment, and reflection on system
performance within the context of sustainable
shipping operations.

This structured case enables learners to
engage with real engineering constraints while
simultaneously  developing sustainability-
oriented decision-making competencies.

5. Discussion

The findings demonstrate that project-
oriented eco-innovation learning significantly

enhances the development of integrated
sustainability = competencies in  maritime
education.

Compared with traditional lecture-based
approaches, the proposed model promotes
active cognitive engagement and problem-
solving under realistic operational constraints,
which is consistent with the principles of
Education for Sustainable Development [2].
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Students are required to operate within

regulatory, environmental, and technical
limitations reflecting real maritime industry
conditions, particularly those defined by
international environmental governance

frameworks [1,4].

A key advantage of the model is its ability to
bridge engineering decision-making  with
environmental compliance requirements. This
integration is essential in modern shipping,
where operational decisions must align with
strict international regulations such as the IMO
Ballast Water Management Convention [4]. The
competency-based structure of the model also
aligns with contemporary project management
standards emphasizing lifecycle thinking,
stakeholder coordination, and risk-informed
decision-making [3].

The inclusion of ballast water treatment
systems (BWTS) as a real industrial eco-
innovation case increases authenticity and
improves learner engagement. It also
strengthens systems thinking by exposing
students to multi-layered interactions between
technological  performance, environmental
impact, and regulatory compliance [5]. In
particular, students develop the ability to
evaluate trade-offs  between  treatment
efficiency, energy consumption, and operational
feasibility, which is critical for sustainable
maritime operations.

However, the model has certain limitations.
Its effectiveness depends on access to realistic
industrial case studies and may require
adaptation in institutions without direct
cooperation with maritime technology providers.
Additionally, further empirical validation is
required across larger cohorts and different
maritime education contexts to generalize the
findings [2,3].

6. Conclusions

Project-oriented management of eco-
innovation provides an effective methodological
basis for developing sustainability competencies
in maritime education.

The integration of ballast water treatment
systems as a case study enables practical

understanding of environmental technologies in
operational contexts [4,5].

The proposed framework can be extended to
other maritime eco-innovations, including
exhaust gas cleaning systems and alternative
fuels.

Overall, competency-based and project-
oriented approaches are essential for preparing
future maritime professionals for sustainable
industry transformation.
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Abstract. This STEM project aims to raise
awareness about clean water preservation and
purification. Selected as one of the 11 delegates
to represent Turkey at the European Science on
Stage festival in Lithuania (2026), the project
empowers students as ‘Water Ambassadors’.

Using a biomimicry approach inspired by
mangrove trees, students designed purification
systems via Tinkercad and conducted
experiments.

artificial
reinforced

Results were evaluated using
intelligence, while learning was
through Scratch and Canva games.

This interdisciplinary study aligns Grade 3
Science outcomes with Sustainable
Development Goals fostering environmental
responsibility and scientific inquiry.

Keywords. Artificial intelligence, Biomimicry,
STEM education, Water purification.

1. Introduction

Access to clean water is a critical global
challenge [1]. This project was developed to
transform primary school students into "Water
Ambassadors" by fostering environmental
awareness through scientific methodology.

The project gained international recognition
by being selected as one of the 11 projects
representing Turkey at the European Science on
Stage festival in Klaipéda, Lithuania [3].

This recognition underscores the
effectiveness of the integrated STEM model in
addressing real-world environmental problems
[1,6].

As water ambassadors, we raise awareness about

protecling and using waler wisely.

@

[}

WATER
AMBASSADOR

Figure 1. The "Hidro Kids" team and project
overview

2. Theoretical Framework and Inspiration

The project began with the literature-based
inquiry of the book "The Water Princess"[1].

Students analyzed Princess Lily’s struggle to
access clean water, linking the narrative to the
United Nations Sustainable Development Goals
(SDG 6: Clean Water and Sanitation) [7].

This empathetic start motivated students to
research the harms of dirty water and the
necessity of sustainable water management
[1,7].

Lily's lack of

clean water is

Figure 2. Princess Lily's story and its connection
to the Sustainable Development Goals
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3. Methodology and Application

The study was structured around the Grade 3
Science curriculum outcome: "Explains water
purification methods" [6].

In collaboration with the TEMA Water
Brotherhood Project [2], students explored the
journey of water to their homes and understood
the importance of conservation.

We conducted research on how mangroves

purifity water.

Figure 3. TEMA Water Brotherhood project,
biomimicry research on mangroves, and the
water purification experiment

3.1. Biomimicry and 3D Design

Students utilized a biomimicry approach by
researching how mangrove trees naturally filter
salt and impurities from water.

Based on these biological models, students
created 3D designs for their own purification
systems using Tinkercad [4].

Figure 4. 3D designs for clean water purification
using Tinkercad and the transition to
experiments

We moved from &

i design to

experiment.
y
% J

Figure 5. Implementation of the water
purification experiment and testing of different
material proportions

3.2. Technology Integration and Al

The ftransition from design to physical
experiment involved testing various material
proportions.

The efficiency of the filtered water was
evaluated using Al-based tools.

To solidify the learning process, students
designed interactive educational games using
Canva and Scratch [5].

Figure 6. Evaluation of water purification results
using artificial intelligence
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https://hub.kodland.org/project/340020

Figure 7. Reinforcing learning through
educational games designed with Canva and
Scratch platforms

4. Conclusion

Through the motto "We are the water
ambassadors, the guardians of this water,"
students developed significant problem-solving
and research skills.

The project's representation at the Science
on Stage festival [3] demonstrates that early
childhood STEM education can effectively
address complex global issues by combining
nature-inspired  engineering with modern
technology [1,4].
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Abstract. The expansion of the Asian tiger
mosquito, Aedes albopictus, in Portugal
represents a significant challenge for public
health and environmental management in urban
and peri-urban contexts. The response to this
problem must be based on scientific evidence
and principles of applied ecology. The species'
reproduction is linked to water, particularly
stagnant water, with its eggs being deposited on
the walls of containers above and near the
water's surface. However, it is necessary to
clearly distinguish between artificial water
containers, which constitute preferred breeding
grounds for the species, and natural or
constructed ponds, due to their ecological and
educational value. Although some stagnant
water bodies may favor the presence of
mosquitoes, biodiverse and  ecologically
structured ponds play a role in biological
regulation, supporting communities of natural
predators and associated organisms that
integrate complex trophic networks, ensuring
controlled breeding conditions for these species.
At the same time, these habitats constitute high-
potential educational resources and can be used
as living laboratories in school settings. Its
preservation allows for the integration of
biodiversity conservation, environmental
education, and ecological monitoring, while its
destruction can  compromise  important
ecological and educational functions.

Keywords. Aedes albopictus, ponds, urban
ecology, living laboratory, environmental
education, biodiversity, vector control.

1. Introduction

The presence and expansion of Aedes

albopictus in Portuguese territory have
reinforced the need for entomological
surveillance, appropriate management of

stagnant water, and environmental literacy. This
species, frequently referred to as the tiger
mosquito, constitutes a relevant public health
vector, and its expansion is strongly associated
with the occupation of environments altered by
human activity, especially in urban and peri-
urban areas. However, combating this species
requires conceptual rigor. Not all accumulated
water has the same ecological meaning or the
same management value. An abandoned
container, a tire, an obstructed gutter, or an
urban tank have very different functions and
dynamics from a naturalized pond with
vegetation, predators, macroinvertebrates, and
stable aquatic communities. Therefore, the
mosquito control approach cannot be reduced to
the indiscriminate elimination of any water body,
risking the confusion of sanitary problems with
valuable ecological habitats [1][2][3][4][5][6][7].

This chapter builds on the above distinction
to defend a central idea: ponds should not be
viewed as spaces to destroy, but as ecosystems
to understand, conserve, and use
pedagogically. In the school context, this
function becomes even more relevant, as ponds
can be transformed into living laboratories
where real ecological processes are observed,
scientific skills are developed, and a closer
relationship between students and nature is
fostered [2][3][7][8].

2. Aedes albopictus and its preferred
habitat

Aedes albopictus and its preferred habitat
Aedes albopictus is a species with a strong
association to small volumes of water
accumulated in artificial containers. Used tires,
plant saucers, domestic containers, cans,
bottles, tanks, drains, and other urban micro-
habitats offer particularly favorable conditions
for larval development, especially when the
water is relatively stable and predation pressure
is reduced [1][9][10].

Its ecological strategy is deeply linked to
human proximity. It is a species adapted to
modified environments, exploring fragmented
spaces, temporary containers, and places with
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water accumulation where monitoring is low.
Females deposit their eggs on suitable surfaces
above the water line, and these eggs can resist
desiccation, which facilitates the species'
survival during unfavorable periods [9][10].

This biological pattern explains why the most
effective control measures must focus on
artificial breeding sites and not on ponds with
ecological value. The elimination of
accumulated water in urban containers, waste
management, and public education regarding
the removal of domestic hotspots constitute
priority measures in this context. What cannot
be done is transferring this logic to all aquatic
systems, as if any pond were automatically a
sanitary problem [2][3][7][9][10].

3. Ponds as complex ecological habitats

Ponds are small water bodies, -either
permanent or temporary, that hold high
ecological relevance despite their reduced size.
They are dynamic habitats whose biological
composition depends on the hydroperiod, water
quality, depth, vegetation, sun exposure, and
the presence of predatory organisms [3][4]

[S]6I17].

Unlike simple artificial containers, naturalized
ponds can host a wide diversity of organisms,
including algae, aquatic plants,
macroinvertebrates, amphibians, reptiles, birds,
and, in some cases, mammals. Many of these
living beings depend entirely or partially on
these habitats to survive, reproduce, or
complete part of their life cycle. Theirimportance
is, therefore, much greater than the physical
space they occupy [3][6][7][11].

Ponds can also act as biodiversity refuges in
fragmented landscapes and as ecological
connection points between different habitats. In
urban environments, they assume particular
importance because they provide ecological
continuity, promote biological diversity, and help
maintain natural processes that might otherwise
disappear [2][3][7][12].

4. Ecological functions and biological
regulation

Beyond the biodiversity they support, ponds
perform significant ecological functions. They
contribute to water retention, hydrological
regulation, aquifer recharge, natural purification,
and flood mitigation. In many cases, they act as

small natural water management infrastructures,
with positive effects at local and regional scales
[317112].

From a biological perspective, biodiverse
ponds can also help in the regulation of insect
populations, including species with vectorial
potential. The presence of natural predators,
such as odonate larvae, aquatic coleopterans,
and amphibians, can reduce the probability of
opportunistic organisms' proliferation. This does
not mean that every pond eliminates
mosquitoes, but rather that its ecological

complexity tends to make the system less
favorable to uncontrolled population explosions

[1]14](6].

Figure 1. Predatory insect (Odonata) in the
vegetation of a school pond. They act as
biological barriers through the active predation
of culicid larvae.

It is precisely here that it becomes important
not to oversimplify the relationship between
stagnant water and mosquitoes. A balanced
pond, with a functional biological community, is
not the same as an artificial container without
predators. Environmental management must
recognize this difference and avoid interventions
that destroy habitats with ecological value
merely because they wrongly associate any
stagnant water with a sanitary risk [2][3][6][7].

5. Ponds as living laboratories

One of the most valuable aspects of ponds is
their pedagogical potential. Their size,
accessibility, and biological diversity make them
ideal resources to be used as living laboratories
in a school context. Unlike overly extensive or
inaccessible environments, ponds allow for
direct observation, simple sampling, systematic
recording, and monitoring over time.
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At school, a pond can serve to study various
themes: life cycles, adaptation of living beings,
food chains, biodiversity, water quality,
relationships between abiotic factors and biota,
ecological succession, and the impact of human
action. Students can collect data, compare
observations across different seasons, identify
species, measure physicochemical parameters,
and interpret results based on evidence [2][3][8].

Figure 2. Aquatic biodiversity monitoring activity
functioning as a living laboratory.

his type of learning is particularly powerful
because it shifts the focus from abstract science
to lived science. Instead of learning only from
textbooks or images, students come into contact
with real organisms, observe behaviors,
formulate hypotheses, and participate in
research processes. The pond thus becomes a
space for knowledge construction, where theory
and practice meet naturally [2][3][8].

6. The pond in the school and in the
community

The creation or maintenance of ponds in
schools, gardens, educational centers, or
community spaces is a strategy with multiple
benefits. First, it allows the school to have a
permanent ecological resource, available
throughout the school year and capable of being
integrated into different subjects. Second, it
fosters students' regular contact with nature,
something increasingly important in a context of
growing urbanization and detachment from
natural environments [3][2][8].

School ponds can be integrated into citizen
science projects, biodiversity inventorying,
ecological monitoring, and education for
sustainability. Furthermore, they can involve
teachers, students, municipal technicians,
researchers, families, and local associations,

creating a participation network around nature
conservation [3][13].

At the same time, these spaces help change
the social perception of ponds. Instead of being
viewed as dirty, abandoned, or useless places,
they are understood as living, useful, and
educational habitats. This change in perspective
is essential to promote a more mature and
informed conservation culture. The school plays
a decisive role here, because it can transform a
small pond into a symbol of learning, science,
and environmental citizenship [2][3][8].

Figure 3. Field class on aquatic ecosystems and
awareness in the school grounds.

7. Mosquito management and pond
conservation

The expansion of Aedes albopictus should
not be used as an argument to eliminate
ecologically relevant ponds. Effective vector
control must focus on the true preferred
breeding grounds of the species: artificial
containers, small urban hotspots, water
accumulated in bins, and poorly managed
human structures. That is where intervention
produces the greatest impact and the lowest
ecological cost [1][9][10].

When there are ponds with clear biodiversity
and ecological function, the response must be
cautious and based on a diagnosis. The actual
presence of larvae, the biological composition of
the system, its environmental function, and its
educational value must be evaluated before any
intervention. Drainage or landfilling is only
justified in very specific, properly substantiated
situations [3][7].

Whenever necessary, selective measures
should be prioritized, such as cleaning,
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monitoring, vegetation management, correcting
stagnant water in artificial containers, and, when
applicable, using specific biological solutions.
The guiding principle should be simple: combat
the mosquito without destroying the valuable
habitat, and protect the pond without ignoring
public health [3][9][10][14].

8. Pedagogical application in the school
context

The use of ponds at school allows for the
achievement of learning objectives that go far
beyond the simple observation of living beings.
These spaces enable the execution of field

activities, research  projects, laboratory
experiments, and environmental awareness
actions. They are, therefore, particularly

effective instruments for developing scientific
and social skills [2][3][8].

For example, a school pond can be used to:

i) observe biodiversity at different times of
the year [2][3]

i) compare ponds with different
characteristics [3][4][5]

i) study the relationship between light,
temperature, vegetation, and biological
diversity [4][5][6]

iv) analyze water quality [2][3]

v) discuss the presence or absence of
specific groups of organisms [3][6][11]

vi) understand conservation and
sustainable management strategies
[31[7][13].

These activities favor the development of
skills in observation, recording, comparison,
interpretation, and scientific communication. At
the same time, they stimulate critical thinking
and a sense of environmental responsibility. The
student ceases to be merely a receiver of
content and becomes an active researcher of a
living system [2][3][8].

Figure 4. Workshop for teachers at the
Eco-Schools Seminar in Guimaraes

9. Ponds, science, and citizenship

Ponds can also be used as a starting point for
citizen science projects and for involving the
school community in ecological inventory and
monitoring initiatives. By recording species,
tracking habitat evolution, and sharing data with
the scientific or educational community, the
school begins to produce useful knowledge
beyond the classroom [3][13].

Figure 5. Citizen Science Action, guided by the
Braga Ciéncia Viva Center, at the Sete Fontes
park in Braga

This dimension is particularly important
because it connects learning to the territory and
to collective responsibility. Pond monitoring
helps to understand changes over time, identify
threats, promote good practices, and develop a
culture of informed participation. It is not just
about teaching content, but about shaping
citizens capable of reading the environment,
interpreting  ecological signs, and acting
consciously [2][3][8][13].

In this sense, the pond is not just a
pedagogical setting: it is a space of relationship
between school, nature, and society. Itis a place
where one learns science, but also where one
learns to care for the common world [2][3][7].
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10. Conclusion

Ponds are habitats of high ecological,
functional, and pedagogical value. Their
importance lies not only in the biodiversity they
support but also in their capacity to promote
learning, observation, and active participation in
a school context. When viewed as living
laboratories, they become powerful instruments
for environmental education and for bringing
students closer to nature.

In the case of Aedes albopictus control, it is
essential to distinguish between artificial
containers and biodiverse ponds. The fight
against the mosquito must focus on
opportunistic breeding grounds and poorly
managed urban spaces, without resorting to the
indiscriminate destruction of aquatic habitats
with ecological and educational functions. Pond
conservation is not an obstacle to vector control;
it is part of an intelligent, balanced, and
sustainable environmental strategy.

Preserving ponds is, therefore, preserving
biodiversity = knowledge and educational
opportunities. At school, these habitats can
function as engines of learning and scientific
citizenship, contributing to the formation of
generations that are more aware of the
importance of ecosystems and better prepared
to protect them.
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Abstract. There is need to strengthen the
science content in Indian Television channels.
At present the science content is very less in the
private and government owned Indian television
channel. There is very less numbers of
weekly/daily science news emphasizing the
Indian Science are available in Indian
Television. The technical programmes like Tech
Guru and others are focused majorly on latest
technology of gadgets. To increase the general
awareness about science happenings in daily
life, the Vigyan Prasar, an autonomous
institution under Department of Science and
Technology, Government of India, started
production of weekly science news in Hindi and
English Languages since 2011. The news
programmes are titled as “Science Monitor™-in
English and “Gyan Vigyan”-in Hindi languages.’

The news was telecasted through the Indian
government owned Loksabha Television
Channel (LSTV) - channel of national repute
from February 2011. After two vyears of
successful telecast the news telecast was
shifted to the Indian government owned
Rajyasabha Television (RSTV) -channel of
national repute. Since last 3 years the news was
successful telecasting through the Rajyasabha
Television (RSTV). The news in addition to the
telecast through RSTV also repackaged for
telecast through the Doordarshan-India for the
viewers residing in countries other than India. In
view of the treatment of the news have
components of the television media angle of
writing and voice over of the news. The news
has main components includes the main news
and happenings, in-depth stories, science
express, meet the scientist, technology and
innovations in various areas of science and
technology.?

The production agency after collecting news and
happenings from various source feeds produces
original scripts in both Hindi and English

languages, the scripts were cross checked by
the scientists at Vigyan Prasar for accuracy of
content. The pre-telecast rough cut of the
program is checked by the nominated experts in
the field of science communication for accuracy
of content going on air through news.® The
Rajyasabha Television (RSTV) in addition to
telecast of the program also created youtube
page and upload the news on the page for the
viewers who missed the news while on air. In
depth analysis of the news topics by
classification into various areas of science,
viewer’s response analysis received by emails
and letters, youtube analytical responses,
comparative  study of other science
news/content on other channels is the part of the
current study. In the past 5 years the news
proved beneficial for the students, general public
and various section of the society.* The news
program also used to produce a CD entitled as
‘India Innovate”- which cover all major stories
covered during a year. In the year 2015 which
was celebrated by United Nations on Light-and
Light-based Technologies, a 13 episodes series
was produced on “Light-and Light-based
Technology” (Prakash Kirno ka Rahasy) in Hindi
language from the stories covered in the news
program.® The production of 13 episodes on
Cutting Edge Technology from the stories
covered in the news program was produced and
telecast through Doordarshan-national. These
approaches widen the reach to audience and
make more usefulness of the covered stories.
The shelf life of the news stories by making
episodes from it increases to great extent, as the
news stories now can be repeat telecast in mode
of popular science program after extracting
episodes from it.

Keywords. Loksabha Television Channel
(LSTV), Rajyasabha Television (RSTV), Vigyan
Prasar, Science Monitor, Gyan Vigyan.

1. Introduction

The news as per definition is a new
information about recent events, happenings
took place in the society. There are many
channels which telecast news in Hindi, English
and various regional languages. The major
news channels include Aaj Tak, Zee news,
NDTV news, Sahara news, CNBC-TV18, Times
now, LSTV, RSTV. The regional language in
which the news is being telecasting in India are
Tamil, Telugu, Malayalam, Kannada, Marathi,
Gujarati, Bengali, Oriya and Urdu. The basic
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objectives of television are providing
information, entertainment and education. The
two new words infotainment and edutainment
have evolved. These two words have common
term entertainment. Hence the program is
appreciable when it has basic thing of
entertainment.® The viewer generally watches
the channels depending on the mood, interests
and other requirements. The viewer developed
the emotional involvements with the television
channels in regular watching it. The desire to
obtain more and more information from
television may be fulfilled by watching the

informative programmes. The  various
information like news and current affairs, sports
programmes, cookery and food related
programmes, programmes based on

environmental issues, science and technological
innovations, discoveries, economic policies.

The entertainment is the most important
factor for which large number of people watches
the television. The programmes include serials,
soap opera, dramas and plays, comedy shows,
musical programmes, game shows, chat shows,

cartoons, fairy tales, horror shows, reality
television shows.’
The educational programmes play an

important role in education. The education
channel like Gyandarshan of Doordarshan,
channels of Open University like Indira Gandhi
Open University IGNOU, University Grant
Commission UGC channel, kisan channel of
Doordarshan are some important names in area
of educational information. The social and health
development programmes are getting more
viewers since last 2-3 decades. Cultural and
gender study programmes also have their own
place among all these channels. There are two
broad formats of the television programmes i.e
fiction and non-fiction programmes. The fiction
programmes include the imagination and
dramatization of the stories. The non-fiction
programmes on television generally depend on
the information regarding various events that
take place in our surroundings along with the
incorporation of education on contemporary
issues. The news bulletin essentially based on
the summary of the news stories in order of
importance and interests.®

The Vigyan Prasar, an autonomous
institution under Department of Science and
Technology, Government of India, started
production of weekly science news in Hindi and

English Languages since 2011. The news
programms are titled as “Science Monitor’-in
English and “Gyan Vigyan”-in Hindi languages
on RSTV (Rajya Sabha Television). The news is
also being telecast on DD-India as “Science this
week”.

Some basic rules for the news for television
are followed while production of the news
program. These basic rules include clarity,
Brevity, Conversational, Time Reference and
Active Voice.

Clarity: The first rule of TV news is that the
story must be clear at once. Unlike the reader
the viewer have no second chance to go over
the material. A person who writes the science
articles for the popular magazines must able to
translate the complicated scientific jargon into
the general reader’s language, the writer of TV
news must be able to make complicated stories
simple. In short the understanding of TV news
must be immediate. Hence it is well said that
“never underestimate the viewer’s intelligence or
over estimates their knowledge.” The average
acceptable words per sentence in TV copy are
13 to0 14.°

Brevity: Sentence need to be not only simple
but short also. As the news reader can easily
read short sentence in comparison to longer
ones. Viewer also can follow short sentence
more easily as compared to longer ones.

Conversational: TV newswriters use words
of daily uses, the language of conversation.

Time reference: The element of immediacy
is biggest assets of the TV medium in reporting
news. Every effort should be made to include up-
to-date reports and to write copy in a manner
that sounds fresh and timely.

Active Voice: The passive voice is avoided
in TV news. It is important to keep action in the
verb.

2. Methodology

All papers should be written in English and
must have between three and twelve pages
long and arranged in the following order: The
sources of the main sources of news used
include the satellite/microwave video feed
services and syndicated video coverage. The
primary sources of news on TV are the news
wire services such as Press Trust of India (PTI)
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and United News of India (UNI) among other
agencies. Still photographs transmitted by the
facsimile wire services are also used on the
television, especially for the late breaking stories
for which moving pictures are not available. The
satellite/microwave video feed is television’s
own unique version of wire service. It is
electronic transmission of the news stories
originally recorded on film or video and sent by
closed circuit microwave or through satellite to
subscriber who record it on their own tape and
then decide which stories to use for inclusion in
the Science Monitor and science this week
news. The advance planning for news
production enables the producer for shooting
location selection, research on news topic,
communications regarding shooting etc. After
the final of news to be incorporated in the news
script writing is done through the science
communicator cum script writer. The scripts in
both Hindi and English languages are checked
by the Scientist and Media personnel for the
accuracy of science content and television
language respectively. The finalization of script
will be followed by the professional voice over
artist voice over. The shooting of the anchor take
place in the studio. Now at the editing table the
whole story builds up by the video editor which
includes shooting at news places, voice over of
artists, stock shots, related visuals, anchor shots
in between, important tag line in news, byte
inclusion. The stories then compiled to get the
news package of 24-27 minutes duration with
one break. At the end of news, the anchor
announces the Vigyan Prasar address, email id
for the feedback of the viewer. After actual
telecast the RSTV upload the news on its
YouTube page. Analysis of humbers of viewer
on YouTube, Email received is performed as
impact study.

The news is being telecasted through the
Indian government owned Loksabha Television
Channel (LSTV) - channel of national repute
from February 2011. After two vyears of
successful telecast the news telecast was
shifted to the Indian government owned
Rajyasabha Television (RSTV) - channel of
national repute. Since last 3 years the news was
successful telecasting through the Rajyasabha
Television (RSTV)." In view of the treatment of
the news have components of the television
media angle of writing and voice over of the
news. The news was produced through hired
production agency M/S Credence Media
Solutions Pvt Ltd, New Delhi as per Government

of India (GOI) norms and currently news is being
produced by it for Vigyan Prasar. The news has
main components includes the main news and
happenings, in-depth stories, science express,
meet the scientist, technology and innovations in
various areas of science and technology. The
production agency after collecting news and
happenings from various source feeds produces
original scripts in both Hindi and English
languages, the scripts were cross checked by
the scientists at Vigyan Prasar for accuracy of
content. The pre-telecast rough cut of the
program is checked by the nominated experts in
the field of science communication for accuracy
of content going on air through news. The
Rajyasabha Television (RSTV) in addition to
telecast of the program also created youtube
page and upload the news on these pages for
the viewers who missed the news while on air."

3. Results

Table 1. The news coverage percent analysis
study in 5 years

News Subject Number %
of news  analysis
wild life 57 6.27
space research 120 13.2
Health 141 15.51
Astronomy 51 5.61
current news 56 6.16
Biography 53 5.83
Eco tour 9 0.99
climate Change 33 3.63
Themed 74 8.14
Science communication 111 12.21
Career 32 3.52
Nuclear Energy 9 0.99
Disaster 20 2.20
Application of Science and 70 7.70
Technology

Conservation 33 3.63
Renewable energy 28 3.08
Weather 12 1.32
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Figure 1. Different subject area covered in news

Table 2. Showing details of In-Depth stories
covered from 24th February 2012
to 16th July 2016

Subject Title Numbers Subject wise % of
In-depth
Biology 12 11.88
Chemistry 2 1.95
Space 16 15.94
Physics 10 9.96
Mathematics 1 0.99
Health 26 25.74
General Science 15 14.86
Environment 17 16.83
o |
Biography 1 0.9

101 100

4. YouTube analytical report

The news program in Gyan Vigyan in Hindi
and Science Monitor in English is uploaded on
RSTV YouTube page for post telecast viewers.
The viewers gave good response on YouTube.
The engagement of social platform like YouTube
proven additional impact along with the
television due to availability all time, ease of
surfing news, can be seen by any device even
mobile phones too, can be seen in one’s own
language as translated version.'?

The You Tube analytical report revealed the
watch time (minutes), Views, Average Percent
views, Average View Duration, Geographical
locations, translation views, device used by the
viewers, view with subtitles for both Gyan
Vigyan and Science Monitor.

Here the comparative analysis is performed
for both programs Gyan Vigyan and Science
Monitor. As the programs in two different
languages the comparison study reveals many
facts and results about the news programs, their
national and international impacts, viewers
using various devices to watch the programs.™

Table 3. (after the References)

5. Key Editorial Shifts and Trends
(Last 3 Years)

The "Shorts" Explosion: Traditional 30-
minute weekly science news roundups on digital
platforms have largely migrated toward a hybrid
format. Creators now split weekly news into daily
60-second vertical shorts, backed up by one
detailed weekend long-form breakdown.

Nationalism in Science: Since major
milestones like Chandrayaan-3 and the Aditya-
L1 solar mission, audience demand for news
concerning ISRO, indigenous defense tech
(DRDO), and Indian deep-tech startups has
surged dramatically over global science news.

Language Dominance: Hindi and regional
language science communication vastly
outperforms English-only channels in India,
driving the democratization of science news in
Tier-2 and Tier-3 cities.14.
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Comparison of Various laboratories of CSIR,
ICMR, Space science and others for highlighting
science contents:

The following comparison table evaluates
how different government entities highlight
science content across digital, broadcast, and
print media.15

Table 4 — (after the References)

For Written & Institutional Content: CSIR-
NIScPR highlights the largest volume of diverse
science topics. Because CSIR covers
everything from aerospace and oceanography
to genomics and metallurgy, NIScPR processes
and highlights a massive stream of multi-
disciplinary Indian research.

For Video Content & Mass Reach: ISRO
leads exponentially in audience engagement
and visual storytelling, while DST’s India
Science platform produces the highest volume
of strictly scheduled weekly and daily science
video programming.16

Science video content acts as a cognitive
bridge, translating raw data and complex,
abstract theories into dynamic visual narratives.
Its importance varies fundamentally depending
on who is watching.

Here is how science video content serves
three distinct audiences:

5.1. 1. For Students: The Classroom
Catalyst

For students, abstract textbook formulas can
feel completely detached from reality. Video
content makes the invisible visible.

Visualizing Abstract Concepts: Videos can
animate things that cannot be seen with the
naked eye—such as a strand of DNA replicating,
chemical bonds breaking, or the curvature of
spacetime.

Enhancing Retention and Motivation:
According to educational research, multimedia
learning activates both visual and auditory
processing channels simultaneously (Dual-
coding theory), which significantly improves
memory retention compared to reading text
alone.

Democratic Access to High-Quality
Education: A student in a remote Indian village
with an internet connection can watch the same
high-level breakdown of astrophysics or
biotechnology as a student in an elite urban
school, leveling the educational playing field.

5.1. 2. For the Common Man: The Shield
Against Misinformation

For the general public, science video content
is not about passing an exam—it is about
navigating daily life and building a scientific
temper (critical thinking).

Democratizing Complex Knowledge: Good
science videos bypass heavy academic jargon,
translating breakthroughs into clear, everyday
language that connects to daily life (e.g., how
vaccines work, the impact of climate change on
local weather, or how Al affects job security).

Combating Fake News and "WhatsApp
University": In an era where pseudoscientific
health myths and conspiracy theories spread
rapidly, engaging, evidence-based video
content acts as a factual antidote. Humans are
visually driven; a debunking video with visual
proof is vastly more convincing to a layperson
than a text-heavy fact-checking article.

Empowering Personal Decision-Making:
Whether evaluating dietary choices,
understanding public health guidelines, or
making smart consumer tech purchases, video
content equips citizens to make data-driven
personal choices.17

5.1. 3. For Policy Makers: The Evidence-
Based Guide

Policy makers rarely have the time to read
50-page academic peer-reviewed papers. They
require concise, high-impact, actionable insights
to draft legislation.

Bridging the Science-Policy Gap: Short,
highly structured briefings or video explainers
allow scientists to deliver evidence-based data
directly to lawmakers, ensuring that public policy
(on environment, healthcare, or technology) is
grounded in reality.

Gauging Public  Sentiment: High-
engagement public science videos help policy
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makers understand what scientific issues the
public cares about, where public anxieties lie
(e.g., fears surrounding GMOs or nuclear
energy), and where public education campaigns
are needed.

Justifying  Public Funding: When
government laboratories (like ISRO or CSIR)
visually broadcast their breakthroughs, it builds
public trust and national pride. This visual
accountability makes it easier for policy makers
to justify allocating taxpayer money to long-term
scientific research.

Table 5. (after the References)

For Written & Institutional Content: CSIR-
NIScPR highlights the largest volume of diverse
science topics. Beca

6. Summary and Conclusion

An analysis of the 909 stories (100%)
disseminated during the study period reveals
that the highest proportion of coverage was
devoted to Health, accounting for 141 stories
(15.51%), followed by Space Research with 120
stories (13.20%), and Science Communication
with 111 stories (12.21%). The remaining stories
were distributed across various other scientific
and technological domains, reflecting the
diverse spectrum of science communication
activities undertaken during the period.

The predominance of health-related stories
underscores the growing importance of public
health issues in India. Increasing environmental
pollution, recurring natural disasters and
hazards, emerging and re-emerging infectious
diseases, as well as recent epidemic and
pandemic experiences, have heightened public
interest in health and healthcare-related
information. Consequently, health emerged as
the most frequently reported subject area,
highlighting its relevance to both policymakers
and the general public.

The substantial coverage of space research
reflects India's remarkable achievements in the
field of space science and technology. Major
milestones, missions, and technological
advancements by the Indian space sector
attracted significant media attention and public
engagement during the study period. These
achievements not only enhanced national pride

but also stimulated wider interest in science and
innovation among citizens.

The strong representation of science
communication stories indicates sustained
efforts to promote scientific awareness,

disseminate research outcomes, and foster a
scientific temper among the public. Overall, the
distribution of stories suggests that topics with
direct societal impact, national significance, and
public relevance received the greatest attention.
The findings demonstrate the crucial role of
science communication in connecting scientific
developments with society and in enhancing
public understanding of contemporary scientific
issues.
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Channel / Program

Table 3. India Weekly Science News & Science

Sector /

Avg. Weekly
Content Format

Primary Focus

Est. Avg.
Weekly Views /
Reach (Last 3

Subscriber /
Audience Base
(As of 2026)

Indian lab
India Science (DST / Vigyan Government D_ally & We(_ekly breakthrgughs, 3QQK - E_)OOK Multichannel
Prasar) (OTT & video bulletins, space missions digital views OTT apps & web
Internet TV) expert interviews (ISRO), national weekly platform
S&T policies
Documentaries Pan-india
DD Science (Doordarshan Gover_nment 1-hour daily slot institutional 2M - 5M linear terrestrial & DOTH
. (Public TV (Mon-Sat), weekly . network (92%
National) walkthroughs, rural TV viewers ;
Broadcast) news roundups . population
science outreach
reach)
Astronomy, space
Antariksh TV (by Kaushik Independent 1-2 videos per exploration news, 1.5M - 3M ~5.3 Million
Bhattacharjee) (YouTube) week, regular shorts ISRO/NASA views weekly subscribers
updates
Theoretical physics,
Gaurav Thakur Independent 2-3 highly produced futuristic tech, 2.5M - 4M ~6.5 Million
(GetsetflySCIENCE) (YouTube) weekly videos space anomalies, views weekly subscribers
general science
Emerging
. I Independent Multi-weekly technology, deep- 1M - 1.8M ~2.2 Million
Indian Scientist (YouTube) uploads and shorts space news, daily views weekly subscribers
science facts
Khan GS Research Centre Weekly deep-dives Geopolitical 5M - 10M views -
. o Independent on defense tech, technology, space . ~26.5 Million
(Science/Geopolitics o per science- .
(YouTube) space, and core missions, weapon . subscribers
segments) focused video

science

systems physics
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Table 4. Indian Government Entities Highlighting Science Content

Government Entity / Lab Primary Medium Target Audience How Content is Key Strengths & Content
Highlighted Focus
Publishes iconic The Policy & Print
CSIR-NIScPR Print. Digital monthly magazines Champion:
Jour’nalg Py Academics, like Science Reporter Excellent at converting
(National Institute of Science Popula’r Students, and the (English) and Vigyan | complex lab research across
Communication and Policy Magazines General Public Pragati (Hindi), all 37+ CSIR laboratories
Research) 9 alongside open-access into structured, readable
research journals. articles and newsletters.
The Mass Engagement
High-profile live Leader:
ISRO broadcasts of rocket Commands the highest
Live Streaming, Mass Global & launches, space digital traction. Captivates
. YouTube, & Social National Public, mission tracking the public imagination
(Indian Space Research Media Students animations, and deep- through milestone events
Organisation) dive technical (e.g., Chandrayaan,
infographics. Gaganyaan) and real-time
mission updates.
Dedicated 24/7 The Video Pioneer:
) ] internet Created as India’s primary
India Science / DST OTT Platform Rural & Urban communication web-TV platform for science.
YouTube. & Wéb Students. Civil channel broadcasting Covers grassroots
(Department of Science & Vidéo Services Aépirants weekly documentaries, innovations, government
Technology) lab walkthroughs, and fellowships, and laboratory
interviews with Indian breakthroughs outside of
scientists. space science.
. The Public Health
Focuses on medical o
health graphics Authority:
ICMR . L . graphics, Translates clinical trial data,
Public Advisories, Healthcare disease prevention vaccine develooments. and
) ) ) Digital Portals, & Professionals, explainers, epidemic bio-medical reZearch 7into
(Indian Council of Medical Press Briefings General Public bulletins, and open- ) o )
Research) highly critical, easily
access healthcare . ; .
o digestible public safety
data repositories. -
guidelines.

Table 5. Indian Government Entities Highlighting Science Content

Audience Primary Barrier to Science How Video Resolves It Ultimate Outcome
- ) . . Academic excellence
Students Boredom / Difficulty \{lsuallzmg Animates cqncepts & engages & inspiration for STEM
abstract theories multiple senses
careers
Academic jargon & Replaces jargon with storytelling & S.C|ent|f|c. I|teraclyl&
Common Men : o . h rational daily decision-
overwhelming misinformation visual proof ’
making
) . . . S Evidence-based laws
. Lack of time to digest massive | Compresses data into high-impact,
Policy Makers . . & smarter budget
research papers actionable summaries allocation
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Abstract. The article examines the problem of
personalized education of students in the
conditions of digitization of education and
introduction of artificial intelligence. The
relevance is due to the transition from the

traditional unified model of education to
individualized and adaptive educational
systems. A theoretical analysis of the

personalization of learning, digitalization of
education and the use of Al was carried out. It
was determined that personalized learning is
based on a combination of a person-oriented
approach, digital technologies and educational
analytics. The role of artificial intelligence in the
analysis of educational data, prediction of
results and  formation of  individual
recommendations is revealed. The capabilities
of digital platforms and LMS in providing a
flexible educational process are considered.
Pedagogical conditions for the effective
implementation of personalization and the main
challenges of Al implementation have been
determined. A conclusion was made about the
prospects of personalized training for improving
the quality of education and developing
students' competencies.

Keywords. personalized training, artificial
intelligence, digitization of education, adaptive
educational technologies.

1. Relevance of the research

The rapid development of digital technologies
and the active implementation of artificial
intelligence systems in all spheres of social life
lead to significant transformations of the
educational environment. The modern stage of
education development is characterized by the
transition from the traditional model of education
to innovative approaches focused on the needs,
opportunities, and individual characteristics of
those seeking education. In these conditions,
the problem of personalized education of
students becomes especially relevant, which
involves adapting the educational process to
individual educational needs, level of training,
pace of knowledge acquisition, learning style
and professional interests of each student.

Digitization of education has become one of
the key directions of modernization of
educational systems in many countries of the
world. The use of digital platforms, electronic
educational resources, learning management
systems, cloud services and means of remote
interaction creates new opportunities for
organizing the educational process. At the same
time, a significant volume of information, a
variety of educational resources and the need
for an individual approach to students require
the use of more effective learning management
mechanisms, among which artificial intelligence
technologies occupy an important place.Today,
artificial intelligence is considered not only as a
tool for automating certain processes, but also
as a powerful means of supporting decision-
making in educational activities. Thanks to the
ability to analyze large data sets, identify
patterns and predict learning outcomes, artificial
intelligence systems can ensure the adaptation
of educational content to the individual
characteristics of students, form personalized
recommendations regarding the educational
trajectory, identify educational difficulties in a
timely manner and offer ways to overcome
them. As a result, prerequisites are created for
increasing the effectiveness of learning,
developing student independence, and
improving the quality of educational results.

The problem of personalized training
becomes especially relevant in the conditions of
modern socio-economic challenges associated
with rapid changes in the labor market and the
growth of requirements for the professional
competencies of future specialists. Employers
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increasingly need specialists who can quickly
adapt to new conditions, master modern
technologies, work with information and
constantly update their knowledge. Traditional
approaches to education do not always ensure
the formation of such competencies in a
sufficient amount, which actualizes the need to
find new educational models based on the
principles of individualization and flexibility.

An important factor in the relevance of
research is also the growing role of mixed and
distance learning. The events of recent years
have demonstrated the need to ensure the
continuity of the educational process regardless
of external circumstances. The use of digital
technologies made it possible to support
education in the conditions of a pandemic,
martial law and other crisis situations. However,
the mass implementation of distance education
revealed a number of problems related to
insufficient motivation of students, the difficulty
of monitoring their educational activities, and
limited opportunities for individual support. That
is why the use of artificial intelligence tools to
create a personalized educational environment
is becoming one of the promising areas of
modern education development.

Personalization of learning with the help of
artificial intelligence technologies opens up new
opportunities for increasing the level of student
involvement in the educational process.
Adaptive educational systems are able to take
into account the individual level of knowledge,
the style of information perception and
educational achievements of education seekers,
offering the most effective forms of presentation
of educational material. This contributes to
increasing motivation to study, developing self-
education skills, and forming responsibility for
one's own educational trajectory.

At the same time, the wide implementation of
artificial intelligence in educational practice
gives rise to a number of new challenges and
problems that require scientific understanding.
Among them, the issues of ensuring academic
integrity, protecting students' personal data,
ethical use of artificial intelligence algorithms,
preserving the role of the teacher in the
educational process, and preventing excessive
dependence on digital technologies attract
special attention. Solving these issues is a
necessary condition for the effective and safe
use of intelligent systems in the field of

education.

An equally important aspect is the need to
prepare pedagogical workers to work in the
conditions of digital transformation of education.
The effective use of artificial intelligence tools
requires new digital competencies from
teachers, the ability to integrate modern
technologies into the educational process and
provide pedagogical support for personalized
learning. Therefore, the study of the features of
the application of artificial intelligence in
educational activities is of important practical
importance for improving the professional
training of pedagogical personnel.

The topicality of the topic is also determined
by the strategic directions of education
development in Ukraine and the world, which
provide for the digital transformation of the
educational sphere, improving the quality of
educational services, developing innovative
learning technologies and creating conditions for
the realization of the individual potential of each
student. In the context of the integration of
Ukrainian education into the European
educational space, the implementation of
modern approaches to the organization of
education, which meet international standards
and contribute to the formation of competitive
specialists, is of particular importance.

2. The degree of scientific development
of the problem

The problem of personalization of learning
has been the subject of scientific research in
pedagogy, psychology and educational
technologies for a long time. The theoretical
foundations of individualization and personally
oriented education were developed in the works
of such scientists as |I. Beh, O. Savchenko, S.
Sysoeva who substantiated the need to take into
account the individual characteristics of
education seekers, their needs, abilities and
educational requests. The concept of person-
oriented education, developed by I. Bech and I.
Yakymanska, became an important foundation
for the formation of modern approaches to
personalized education.

Foreign researchers C. Bray, H. McCluskey,
B. Patrick, M. Horn and K. Christensen made a
significant contribution to the development of the
theory of personalized learning. In their works,
personalized learning is considered as an
educational model that ensures adaptation of
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the content, pace and methods of learning to the
individual needs of each student. Special
attention is paid to the construction of individual
educational trajectories and the creation of
conditions for the development of the autonomy
of education seekers.

Theoretical and practical aspects of
digitalization of education were studied in the
works of V. Bykova, .R. Gurevicha, M. Kademii
and other scientists. Scientists considered the
introduction of information and communication
technologies into the educational process, the
formation of digital competence of participants in
the educational process, the development of
electronic and distance learning, as well as the
creation of a digital educational environment of
educational institutions. In particular, V. Bykov
paid considerable attention to the conceptual
foundations of the digital transformation of
education and the development of open
educational systems.

A separate direction of modern research is
related to the use of artificial intelligence
technologies in education. A significant
contribution to the study of this issue was made

by R. Lucky, V. Holmes, U. Holmes, M.
Tuominen, R. Baker, K. Dwedi and other
researchers. Their works highlight the

possibilities of using artificial intelligence to
create adaptive learning systems, automated
knowledge assessment, educational data
analysis, and pedagogical decision-making
support. Scientists pay special attention to the
use of intelligent algorithms to personalize the

educational process and increase the
effectiveness of training.
The problems of introducing artificial

intelligence into educational practice are being
actively investigated by international
organizations and scientific centers. The
analytical reports of UNESCO, the Organization
for Economic Cooperation and Development
(OECD), as well as the European Commission,
which defined the prospects for the use of
artificial intelligence in education and outlined
the key ethical, social and pedagogical
challenges of its application, became important
for the development of this issue.

At the same time, the analysis of scientific
works shows that the majority of studies are
devoted either to issues of digitization of
education or to certain aspects of the use of

artificial intelligence. Insufficient attention is paid
to the comprehensive study of the mechanisms
of personalization of education of students of
higher education institutions based on intelligent
digital technologies. Pedagogical conditions for
the effective use of artificial intelligence for the
formation of individual educational trajectories,
the development of students' educational
motivation, ensuring academic integrity and
improving the digital competence of teachers
require further research.

3. The purpose of the study

is the theoretical justification and analysis of
the possibilities of personalized training of
students in the conditions of digitalization of
education and the introduction of artificial
intelligence technologies, as well as the
determination of its role in increasing the
efficiency of the educational process, forming
individual educational trajectories  and
developing the professional competences of
students of higher education.

4. Presentation of the material

The current stage of the development of
higher education is characterized by deep
transformational processes caused by the
digitalization of society, the rapid development
of information and communication technologies,
and the introduction of artificial intelligence
systems into educational practice. In these
conditions, the traditional model of education,
based on a unified approach to all students, is
gradually losing its effectiveness, giving way to
more flexible and adaptive models of organizing
the educational process. One of these models is
personalized training, which involves taking into
account the individual characteristics of the
student, his educational needs, the rate of
learning the material and professional interests.

As noted by |. Beh, a person-oriented
approach in education involves the creation of
conditions for the development of the unique
personality of the student of education, which
becomes the basis for the formation of modern
models of individualized education [2]. In this
context, personalization is considered not only
as a methodical approach, but as a holistic
pedagogical paradigm that changes the role of
the teacher and student in the educational
process. The teacher increasingly performs the
function of a tutor, mentor and facilitator of
educational activities, while the student
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becomes an active subject of his own

educational trajectory.

The development of education in the
conditions of globalization and digital
transformation requires a transition to innovative
learning models capable of ensuring the
formation of 21st century competencies. These
competencies include critical thinking, digital
literacy, self-education, communication and
teamwork. It is personalized learning that
creates the prerequisites for the development of
these competencies, as it allows the educational
process to be adapted to the individual
educational trajectory of each student.

Digitization of education significantly
expands the possibilities of implementing
personalized training. As V. Bykov notes, the
formation of a digital educational environment
involves the integration of various electronic
resources, learning management platforms,
cloud services and analytical systems that
ensure the accumulation and processing of
large arrays of educational data [3]. This creates
the basis for the implementation of adaptive
learning systems that can automatically adjust
the learning content to the level of knowledge
and needs of the student.

The use of digital technologies in the
educational process makes it possible to
implement the principles of flexibility,

accessibility and continuity of education. In
particular, learning management systems
(LMS), such as Moodle, Google Classroom or
other platforms, provide the possibility of
individual choice of learning pace, access to
materials at any time and from any place, as well
as constant feedback between the teacher and
the student. This creates conditions for the
transition from a reproductive model of learning
to a constructivist one, where the student
independently forms knowledge.

A special role in the development of
personalized learning is played by the concept
of adaptive learning, which involves automatic
adjustment of educational content in accordance
with the results of the student's activity. In the
works of B. Patrick, M. Horn and K. Christensen,
it is noted that adaptive learning models allow to
significantly increase

the efficiency of knowledge acquisition, as
they take into account the individual
characteristics of the cognitive development of

students and ensure the optimal complexity of
educational tasks [8].

Learning analytics is also an important
component of personalized learning, which
allows you to monitor the learning activity of
students, analyze their results, and predict
possible learning difficulties. As noted by R.
Baker, the use of educational analytics makes it
possible to timely identify problem areas in
learning the material and offer individual
recommendations to overcome them [1].

Thus, the theoretical principles of
personalized learning are based on a
combination of a person-oriented approach,
digital technologies and educational data
analytics. This makes it possible to create a new
model of the organization of the educational
process, which is focused on the student as the
central figure of the educational system.

The development of artificial intelligence (Al)
has significantly changed approaches to the
organization of education, opening up new
opportunities for the implementation of
personalized educational trajectories. Unlike
traditional digital technologies, which mostly
provide access to educational materials, artificial
intelligence systems are capable of analyzing
students' learning behavior, predicting their
results and forming individual recommendations
for further learning.

As noted by V. Holmes, M. Bialik, and K.
Feidel, artificial intelligence in education
performs three key functions: automation of
educational processes, adaptation of
educational content, and support for
pedagogical decision-making. It is the last
function that is the most important from the point
of view of personalization, as it allows the
teacher to receive analytical information about
each student and quickly adjust the educational
trajectory [5].

One of the most widespread areas of
application of Al in education is adaptive
learning systems. Such systems are based on
machine learning algorithms that analyze
students' answers, the speed of task completion,
the number of errors and other parameters of
educational activity. Based on this, an individual
model of the student is formed, which is used to
select the optimal level of difficulty of the
educational material.
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In particular, research by R. Baker in the field
of educational data mining shows that the use of
forecasting algorithms makes it possible to
determine the risk of academic failure of
students with high accuracy. This enables
teachers to intervene in the educational process
in a timely manner and provide additional
support to those students who need it [1].

An important element of personalized
learning is recommender systems that function
based on the principle of analyzing the student's
previous learning behavior and offer him the
most relevant learning content. Such systems
are widely used in modern online platforms, in
particular in Coursera, edX and other massive
open online courses. They allow you to create
individual study routes, which significantly
increases the efficiency of learning the material.

As U. Holmes notes, artificial intelligence also
contributes to the development of the concept of
"intelligent learning environments" that are able
to interact with the student in real time. Such
systems can not only evaluate the correctness
of tasks, but also explain errors, offer additional
materials and adapt the difficulty of tasks
according to the student's level of preparation

[5].

The role of chatbots and virtual assistants,
which are one of the most accessible tools of
artificial intelligence in education, should be
noted separately. They provide prompt support
to students, answer questions, help navigate the
educational material and perform the functions
of a personal tutor. This is especially important
in distance learning, when contact between the
teacher and the student is limited.

In addition, artificial intelligence systems
allow automated assessment of educational
achievements. Natural language processing and
machine learning algorithms are capable of
analyzing student writing, test assignments, and
even creative projects. This significantly reduces
the teacher's workload and provides a more
objective assessment of learning outcomes.

At the same time, the use of artificial
intelligence in the educational process raises a
number of debatable issues. As noted in the
UNESCO reports, there are risks associated
with excessive automation of learning, possible
algorithmic biases and insufficient transparency
of decision-making by Al systems. Therefore, it
is important to ensure a balance between

technological support of learning and
maintaining the leading role of the teacher.

Digitization of education has created
fundamentally new conditions for the

organization of the educational process, in
which digital educational tools play a key role
platforms and learning management systems
(Learning Management Systems, LMS). They
provide the technical basis for the
implementation of personalized learning, as they
allow the integration of educational materials,
means of communication, assessment and
analytics into a single educational environment.

As V. Bykov notes, the digital educational
environment is a complex system that combines
technological, pedagogical and organizational
components aimed at ensuring effective
learning. In this environment, the student gets
the opportunity to independently manage his
own educational trajectory, choose the pace of
learning, the level of difficulty of tasks and
additional resources for studying the material

3].

The most common platform for organizing the
educational process in institutions of higher
education is Moodle, which allows you to
implement elements of personalization through
the setting of individual courses, testing, forums
and a feedback system. Google Classroom,
Microsoft Teams, and other digital environments
that are actively used in blended and distance
learning also provide similar opportunities.

Blended learning is one of the most effective
models of modern education, as it combines
traditional classroom classes with online
learning. As noted by M. Horn and K.
Christensen, blended learning creates
conditions for a more flexible organization of the
educational process, where a student can
master part of the material independently in the
digital environment, and part of it in interaction
with the teacher. In the context of personalized
learning, the mixed model is of particular
importance, as it allows combining the individual
work of the student with collective forms of
learning [6]. This ensures a balance between the
autonomy of the learner and pedagogical
support from the teacher. In addition, digital
tools allow the teacher to monitor the progress
of each student and adjust the learning process
in a timely manner.
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An important component of personalization is
the use of electronic educational resources that
can be adapted to different levels of student
training. These can be interactive textbooks,
video lectures, simulation models, online tests
and other digital materials. Their use allows
taking into account individual learning styles -
visual, auditory or kinesthetic.

As N. Morse notes, the effectiveness of the
digital learning environment largely depends on
the quality of the pedagogical design of the
courses. It is the teacher who determines the
structure of the educational material, the logic of
information presentation and the level of
interactivity of tasks, which directly affects the
possibilities of personalization [7].

The practical implementation of personalized
learning in institutions of higher education
involves the use of individual study plans. Such
plans allow students to choose disciplines,
modules and tasks according to their own
professional interests. This is especially relevant
in the conditions of the competence approach,
where the result of training is not only
knowledge, but also formed skills and abilities.

Online courses and massive open online
courses (MOOCs) play a special role in the
implementation  of  personalization. The
Coursera, edX and FutureLearn platforms allow
students to shape their own educational
trajectory by choosing courses according to their
own needs. This contributes to the development
of autonomy and responsibility for learning
outcomes.

At the same time, the experience of
implementing digital technologies shows that the
effectiveness of personalized learning largely
depends on the level of digital competence of
both students and teachers. As O. Spirin points
out, digital competence is a key condition for the
successful integration of technologies into the
educational process, as it provides the ability to
effectively use digital resources for learning and
teaching [9].

The effective implementation of personalized
learning in the conditions of digitization and the
use of artificial intelligence requires the definition
of clear pedagogical conditions that ensure the
effectiveness of the educational process. Such
conditions include: the readiness of teachers to
use digital technologies, the presence of a
developed digital educational environment,

methodical support for personalized learning, as
well as the motivation of students for
independent educational activities.

As S. Sysoeva notes, modern education
should focus on the development of the
individual as an active subject of learning, which
implies a change in the traditional role of the
teacher. In the context of personalized learning,
the teacher ceases to be only a source of
knowledge and gradually turns into a tutor,
facilitator and mentor who accompanies the
individual educational trajectory of the student
[10].

The conditions of the digital transformation of
education significantly change the nature of
pedagogical interaction. The teacher gets
access to a large array of data on students'
educational activities, which allows for more
accurate pedagogical forecasting. At the same
time, it requires new competencies, in particular,
the ability to work with analytical systems,
interpret the results of educational analytics, and
make informed pedagogical decisions.

An important role in this process is played by
the formation of digital competence of
pedagogical workers. As O. Spirin points out,
digital competence includes not only technical
skills in the use of information technologies, but
also the ability to critically evaluate digital
resources, ensure safe use of data, and
integrate technology into pedagogical practice

[91.

Along with the positive aspects of the
implementation of artificial intelligence in
education, a number of problems and
challenges arise. One of the key problems is the
risk of excessive automation of the educational
process, when algorithmic systems begin to
influence  pedagogical decisions  without
sufficient consideration of the human factor. As
noted in UNESCO research, it is important to
ensure a balance between the use of technology
and maintaining the leading role of the teacher.

Another important issue is the issue of
algorithmic bias. Atrtificial intelligence systems
can reproduce or even exacerbate existing
social and educational inequalities if they are
trained on poor-quality or unrepresentative data.
This creates risks of unfair assessment of
students or incorrect formation of
recommendations regarding their studies.
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No less important is the issue of protecting
students' personal data. The use of analytical
systems involves the collection of a large
amount of information about educational activity,
which requires clear protection mechanisms and
compliance with ethical standards. In this
context, compliance with the principles of
confidentiality and information security is of
particular importance.

The problem of academic integrity also
remains relevant. The use of generative
systems of artificial intelligence can contribute
both to improving the quality of education and to
the emergence of risks of plagiarism or
uncontrolled use of automatically generated
texts. Therefore, institutions of higher education
should develop policies for the responsible use
of Al in the educational process.

Psychological adaptation of students to new
forms of education is also an important
challenge. Not all learners are equally ready for
the high level of autonomy and independence
that personalized learning entails. This requires
teachers to provide additional support to
students in the process of adapting to the digital
educational environment.

Thus, the effective implementation of
personalized learning based on artificial
intelligence requires a comprehensive approach
that takes into account both technological
capabilities and pedagogical, ethical and
organizational aspects of the educational
process.

The analysis of modern approaches to the
organization of personalized training in the
conditions of digitization and the introduction of
artificial intelligence allows us to conclude that
this model of the educational process is one of
the most promising areas of higher education
development. Its implementation ensures the
transition from a unified education system to a
flexible, adaptive and student-centered model
that takes into account the individual
characteristics of each student.

The effectiveness of personalized training is
largely determined by the level of integration of
digital technologies and artificial intelligence into
the educational process. The use of adaptive
learning systems, analytics of educational data
and recommendation algorithms allows to
improve the quality of study material, reduce the

level of academic failure and increase the
motivation of students to study.

Research by R. Baker and V. Holmes shows
that the use of artificial intelligence technologies
in education contributes to a more accurate
determination of the educational needs of
students and the timely identification of learning
difficulties. This enables teachers to quickly
adjust the educational process and provide
individual support to students [1, 5, 6].

At the same time, the effectiveness of
personalized learning depends not only on
technological solutions, but also on the teacher's
pedagogical skills. It is the teacher who provides
a meaningful interpretation of the data provided
by digital systems and makes the final decisions
regarding the organization of the educational
process. Thus, artificial intelligence acts as an
auxiliary tool, not a substitute for pedagogical
activity.

An important result of the implementation of
personalized learning is an increase in the level
of student autonomy. Education seekers get the
opportunity to independently plan their own
educational trajectory, choose the pace of
learning and the formats of learning the material.
This contributes to the development of self-
organization skills, critical thinking and
responsibility for learning outcomes.

In addition, personalized training has a
positive effect on the formation of professional
competences, as it allows more accurate
consideration of the requirements of future
professional activity. Students can choose
individual educational routes focused on their
specialization, which increases the practical
value of the acquired knowledge.

At the same time, the implementation of
personalized learning requires further
improvement of the regulatory framework,
development of the digital infrastructure of
educational institutions, and an increase in the
level of digital competence of teachers and
students. It is also necessary to develop ethical
standards for the use of artificial intelligence in
education. In order to find out the possibilities of
personalized training of students in the
conditions of digitization and introduction of
artificial intelligence, we conducted a survey of
teachers of higher education institutions. We
came to the conclusion that the majority of
teachers use personalized learning technologies
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and believe that personalized learning with Al
will become the norm in higher education in the
future.

The table graphically illustrates the
conclusions personalized training.

Table 1. Respondents' answers about the
possibilities of using personalized training

Yes No Answers to open
% % questions

Are you familiar 80 20
with the concept of
personalized
learning?

Do you use 60 40
artificial
intelligence (Al)
technologies in the
learning process?

How do you think Individual approach to

artificial each student

intelligence can

improve the .

learning process? éfutomatlc assessment
knowledgeRecommend
ations of educational
materials

Assistance in training
planning

To what extentdo | 50 35
you think
personalized
learning increases
student
motivation?

What do you think
are the main
challenges in
implementing
personalized
learning using Al?

Lack of skills among
teachers

Insufficient technical
equipment

Students' resistance to
new technologies

Data privacy issues

What digital
platforms or tools
do you use for
learning? (open
question)

Google Search; Google
Workspace; Google
Classroom, Moodle,
Coursera, Prometheus,
EdEra Ta Kahoot!

Do you think 67 33
personalized
learning with Al
will become the
norm in higher
education in the

future?

5. Conclusions

Personalized training in the conditions of
digitalization and the introduction of artificial
intelligence is an effective tool for the
modernization of higher education, which
ensures the improvement of the quality of the
educational process, the individualization of
educational trajectories and the development of
the competencies of future specialists. Further
research should be aimed at improving models
of artificial intelligence integration into
educational practice and developing
pedagogical strategies for their effective use.
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Abstract. he rapid integration of Generative Al
(GenAl) into higher education has blurred the
boundaries between legitimate academic
assistance and plagiarism. This paper analyzes
a part of data from a comprehensive, 6-hour
focus group involving university students (N=8)
exploring how learners delineate the line
between Al-assisted learning and cheating. To
capture  unvarnished perspectives, this
preliminary study focuses strictly on the
quantitative and qualitative data gathered
through anonymous surveys and written tasks
which were included in the focus group,
comparing them against non-anonymous
demonstration of own opinions among peers.
The findings reveal five distinct behavioral
patterns, including a strong consensus that
submitting raw Al output is unacceptable, and a
highly nuanced spectrum of what constitutes
"assistance" (e.g., grammar corrections,
translation) versus "cheating" (e.g., idea
generation, conclusion writing). Crucially, a
comparative analysis reveals a socio-
psychological paradox: students express
significantly more conservative, strict ethical
boundaries when answering anonymously than
when defending their views openly among
peers, highlighting the impact of social
compliance in academic environments.

Keywords. Generative Al, academic Integrity,
STEM  education, focus group, social
desirability, human-Al collaboration.

1. Introduction

The rapid rise of Large Language Models
(LLMs) and Generative Artificial Intelligence
(GenAl) has destabilized traditional assessment
models in science, technology, engineering, and
mathematics (STEM) education. Faculty
members frequently struggle to design policies
that accommodate Al as a pedagogical tool

without ~ compromising  academic  rigor.
Concurrently, students find themselves in an
ambiguous ethical landscape. While universities
scramble to define institutional policies, the day-
to-day choices of students are guided by
internal, peer-influenced, and highly fluid
definitions of where "assistance" ends, and
"cheating" begins [1].

This paper addresses this conceptual
boundary. Instead of evaluating institutional
frameworks, we investigate the empirical reality
of student perceptions. By utilizing data from an
intensive focus group, this study captures how
university students negotiate their relationship
with Al tools. Understanding these internal
boundaries is critical for STEM educators who
wish to build trust-based, effective learning
environments [2] rather than reactive,
surveillance-driven classrooms.

2. Methodology

To explore these nuances, a comprehensive,
6-hour focus group was conducted with eight
university students (N=8). Due to the
longitudinal and exhaustive nature of the
session, the data was segmented. This paper
specifically analyzes the first phase of the focus
group, which focused entirely on how students
define the boundary between Al as an assistant
and Al as a mechanism for plagiarism.

The methodology relied on a mixed-methods
approach embedded within the focus group
structure. Crucially, additionally to entering the
open verbal debate, participants completed
anonymous questionnaires (comprising both
open-ended and closed questions) and
individual written exercises. Students were
tracked using codes from S1 to S8. A thematic
analysis was applied to the qualitative
responses to extract semantic codes.

This paper intentionally isolates the
anonymous surveys and written tasks from the
subsequent verbal transcripts. The rationale for
this approach is methodological: anonymous
feedback minimizes social desirability bias,
allowing students to be significantly more
candid, vulnerable, and honest about ethically
sensitive behaviors than they might be in a
transparent peer-to-peer discussion.
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3. Results

The analysis of the quantitative data from the
anonymous surveys revealed five highly
repetitive, distinct behavioral and ethical
patterns among the participants.

The thematic analysis of the empirical
material revealed a multi-layered conceptual
model used by students to navigate GenAl.
While the boundaries are perceived as fluid,
students possess a highly structured framework
for evaluating the legitimacy of Al use, rooted in
the concepts of authorship, utility, and
educational value.

3.1. Five Patterns of Anonymity

1. Rejection of Pure Al Authorship: There
was an absolute consensus regarding the
refusal to submit any academic work written
entirely by GenAl. Even when students fully
comprehended the Al-generated text and its
underlying mechanics, they viewed unedited
submission as a violation of the student role.

2. The Editing Gray Area: A stark
disagreement  emerged regarding  the
permissibility of submitting Al-generated text
after manual human editing. Students split on
whether heavy stylistic rewriting legitimizes an
Al baseline or if the underlying intellectual
property remains fundamentally compromised.

3. Task Solutions as Direct Plagiarism:
Submitting direct problem solutions or technical
code generated by Al was universally
categorized as cheating. In STEM fields, where
answers are often binary or deterministic,
outsourcing the core analytical execution was
seen as bypassing the learning objective
entirely.

4. Rejection of the "Fluid Boundary"
Persona: In a scenario-based question,
participants were presented with a fictional
character who effortlessly and guiltlessly
crossed the line between assistance and
cheating based on convenience. Interestingly,
not a single student selected this character as a
model for their own behavior, signaling a
universal desire to project ethical stability.

5. The Imperfection Obligation: Participants
expressed a strong belief that a student must
submit their own human work, even if they are
fully aware that the Al could generate a

technically superior, more polished, or optimized
version of the assignment.

3.2. Authorship and the Mechanics of
the "Gray Zone"

The primary theme emerged around the
Boundary between assistance and cheating,
specifically concentrated on the subtheme of
Authorship. Students do not view Al assistance
as a binary metric; instead, they anchor integrity
in the origin of the core intellectual property:

¢ The Primacy of Ideas (S7): Student S7
argued that the line remains safe if the
human  controls the  conceptual
framework: "... if it was written by Al
based on my ideas and prompts, then it
is actually assistance."

e Output Ownership (S8): Conversely,
S8 established that the final execution
must belong to the student: "A solution
(output) must be provided by you. Ways
to solve can be provided by Al." For S8,
integrity equals the generation of a
"unique product.”

e The Ethical Cost (S2): Ethical friction
points were explicitly linked to intellectual
theft. S2 noted that completely
outsourcing work to GenAl means they
would have "harmed the environment,
stolen someone else's work, and allowed
GenAl that does this and more morally
bad things grow."

3.3. Acceptable Assistance vs. Signs of
Cheating

When defining the Acceptable level of
assistance, participants focused heavily on the
distinction between process optimization and
total cognitive replacement:

Linguistic and Structural Refinement (S1,
S4): S1 accepted Al usage provided that
"everything is clear to me," viewing it as a tool
for comprehension. S4 added that using Al to
express pre-existing human thoughts is entirely
legitimate: "If you give an idea to Al and use
generative tool, in order to express your
thoughts, then it is good."
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Pedagogical Scaffolding in STEM (S6): For
quantitative tasks, S6 defined the boundaries
through a pedagogical lens: "Al shouldn't
generate a solution but rather explain it to you
providing formulas and laws."

The Threshold of Cheating (S4, S5):
Cheating is coded explicitly as Replacement. S4
noted that cheating occurs "when Al fully creates
a text and idea." S5 expanded this, identifying
that cheating is manifested when "people
generate the idea with Al and create this idea
with Al" leading to zero human cognitive
investment.

3.4. Stability of Boundaries and
Educational Value

A crucial finding relates to the Stability of
boundary, which appears highly dependent on
institutional contexts, alongside a deep
internalization of Educational value:

Contextual and Course-Specific Rules
(S8): S8 emphasized the situational nature of
academic misconduct: "...Depends on a course.
If the main aim is to write a text by yourself, it's
cheating."

Personal Competence and Anxiety (S2,
S3, S4): In individual responses, students linked
assignments directly to self-assessment. S4
stated, "Assignment is way to understand your
level of knowledge," while S2 remarked, "l better
my own skills that way." However, as highlighted
in individual reflections, when technical gaps
occur—such as unresolved complexities in
Excel or advanced data processing—students
experience acute anxiety. For instance, S3
admitted to uploading confidential or redundant
data to an LLM to resolve a complex Excel task,
explicitly blaming a pedagogical gap: "the thing
is we weren't taught how to use those tools on
Excel during classes, that's why... | asked Al to
help me with that missing part."

4. Discussion

4.1. The Spectrum of Assistance vs.
Cheating

Beyond the fixed patterns, the data collected
through open expression of opinions mapped
out a highly fragmented spectrum of specific Al
use-cases. When participants evaluated explicit
actions, their consensus shifted dynamically
based on the degree of Al intervention (Table 1).

Table 1. Assistance vs. Cheating

Participant

Action / Use-Case Classification

Correcting
Grammar

Assistance (Universal
Consensus)

Assistance (Universal

Translating Text Consensus)

Explaining Subject | Assistance (Universal

Matter Consensus)
Gener_’atlng Id_easl Cheating
Brainstorming
Writing a
Conclusion Based Cheating

on Own Text

Paraphrasing Your
Own Text

Something in Between
/ Gray Area

Generating Part of a
Text

Something in Between
/ Gray Area

Generating a Full
Assignment

Something in Between
[ Gray Area

Proposing the
Outline/Structure of
a Thesis

Divergent Opinions /
No Consensus

As shown above, mechanical, linguistic, and
informational operations (grammar, translation,
conceptual explanation) are safely classified as
Assistance. Conversely, tasks that outsource
core synthesis or ideation (generating initial
ideas, writing final conclusions) are labeled as
Cheating.

The true tension lies in the structural and
transformative tasks. Generating parts of a text,
paraphrasing, or compiling full drafts sit in a
volatile "Something in Between" category.
Most notably, using Al to propose the structural
outline of a thesis caused a complete fracture in
opinions. Some students viewed structural
modeling as a cognitive roadmap (assistance),
while others considered structuring to be the
primary intellectual labor of research (cheating).
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4.2. The Paradox of Public vs. Private
Opinion

When comparing the anonymous survey
inputs with the open, non-anonymous
movement phase of the focus group, an
unexpected socio-psychological dynamic
emerged. In both settings, the boundary
between acceptable assistance and plagiarism
became sharper as the perceived level of Al
intervention increased.

However, the intensity of the stances differed
dramatically. In the open movement expresiion,
students expressed their ethical boundaries
much less categorically than they did
anonymously. When contacting face-to-face
with peers, students loosened their restrictions,
showing more leniency toward Al integration.

This suggests a powerful peer-pressure
effect within the student community. Expressing
a highly rigid, conservative ethical stance
regarding Al can isolate a student from the
contemporary peer norm. It appears that not
every student possesses the social courage to
maintain a strict ethical boundary when it risks
placing them in a social minority or making them
look overly compliant to traditional faculty rules.

5. Conclusion and Implications for
STEM Education

The empirical material from this focus group
highlights that students are not inherently
malicious actors looking to bypass education;
rather, they are navigating a highly complex,
internal ethical matrix. While mechanical
assistance is universally accepted, structural
and generative assistance remains deeply
polarizing.

For STEM educators, the key takeaway lies
in the discrepancy between anonymous
conviction and public compliance [3]. If students
feel pressured to downplay their strict ethical
stances in public to fit in, institutions must create
safe, transparent spaces to discuss Al usage
without judgment. Educational policies should
move away from binary "use/don't use" rules
and instead address the specific gray areas
identified here—such as outlining, partial text
generation, and the boundaries of editing—to
help students maintain their intellectual

autonomy without fearing social alienation.
Rather than relying on punitive surveillance
mechanisms, higher education must address
the curriculum gaps that force students to use Al
under desperate circumstances, ensuring that
GenAl functions strictly as an assistive bridge
rather than an intellectual replacement [4].
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Abstract. The rapid integration of generative
artificial  intelligence tools into everyday
academic life raises important questions about
how university students actually use these
technologies. This paper presents a student-
centred perspective on the practices, habits, and
critical awareness surrounding Al tool use in
higher education. Drawing on a trilingual student
survey and a focus-group discussion, it
examines the purposes for which students
employ Al, the patterns that emerge over time,
and the degree to which students reflect on the
limitations and ethical implications of these
tools. The paper argues that fostering Al literacy
is essential for resilient, future-ready science
education.

Keywords. Al literacy, artificial intelligence,
generative Al, higher education, student
practices.

1. Introduction

Generative artificial intelligence tools such as
ChatGPT and Claude have become widely
accessible to university students worldwide.
Their adoption in academic settings has been
rapid and largely self-directed, outpacing formal
guidance from educational institutions. While
much research focuses on the risks of Al
misuse, comparatively little attention has been
paid to understanding how students themselves
experience and reflect on their day-to-day use of
these tools. This paper addresses that gap by
combining a trilingual student survey with a
focus-group discussion to offer a student-
centred account of Al literacy in practice.

2. Methodology

Data were collected through two
complementary instruments. A structured online
questionnaire, available in English, Russian,
and Kazakh, gathered responses from university
students on the frequency, purposes, and self-

perceived effects of their Al tool use, including
Likert-scale items on trust, dependence, and
academic integrity. In addition, a small focus
group of senior students discussed open
questions about the boundaries between
assistance and academic dishonesty, the skills
they may be losing, and the role universities
should play. Together these methods combine
quantitative patterns with qualitative reflection.

3. Al Use Patterns Among University
Students

Students engage with Al tools for a wide
variety of academic tasks, including
summarising complex texts, generating drafts,
clarifying concepts, translating materials, and
checking code or calculations. Over time,
patterns of reliance emerge: some students
develop a habit of consulting Al as a first step
rather than a last resort, while others use it
primarily for verification and refinement. These
habits raise questions about cognitive
engagement and the development of
independent problem-solving skills. Al tools are
most valued when they act as an interactive
tutor, offering  explanations, alternative
formulations, and immediate feedback; yet
students also report frustration when Al
produces plausible sounding but incorrect
information, underlining the importance of
verification skills.

4. Critical Awareness and Self-Reflection

A key dimension of Al literacy is the capacity
to critically evaluate Al-generated content.
Students who actively reflect on their Al use tend
to develop a healthier relationship with these
tools: they cross-check important claims,
acknowledge uncertainty, and treat Al as a
collaborator rather than an authority. By
contrast, students with low Al literacy may
uncritically accept outputs, leading to errors in
academic work and a reduced ability to detect

bias or hallucination. Self-reflection also
encompasses ethical awareness, including
academic integrity, data privacy, and the

environmental cost of large language models.
These dimensions are rarely taught explicitly,
yet they are central to responsible Al use.

5. Implications for University Education

Universities are at a critical juncture: they
must neither ignore Al tools nor allow unguided
adoption to undermine learning outcomes.
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Effective Al literacy education should be
embedded across disciplines, not confined to
computer science programmes. It should
include practical experience with Al tools
alongside structured reflection on their
limitations, ethical dimensions, and appropriate
use. Student voices and experiences, such as
those captured in this study, are a valuable
resource for designing such programmes.

6. Conclusions

Al literacy is not simply a technical skill but a
composite of practical competence, critical
thinking, and ethical awareness. As generative
Al becomes a permanent feature of the
academic landscape, universities must equip
students not just with access to these tools but
with the judgment to use them wisely. A student-
centred approach to understanding Al practices
can meaningfully inform curriculum design and
support resilient science education in
challenging times.
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Abstract. The rapid adoption of generative
artificial intelligence (Al) tools in newsrooms

raises pressing ethical questions about
accuracy, authorship, transparency, and
accountability in journalism. This paper

examines the main ethical challenges posed by
generative Al for journalistic practice, including
misinformation, algorithmic bias, and erosion of
public trust, alongside its potential to enhance
efficiency and creativity. Particular attention is
given to the role of journalism education in
developing Al literacy among future media
professionals. Drawing on current curricula and
emerging industry guidelines, the paper
proposes a framework for embedding ethics-
focused Al literacy into journalism education,

aiming to prepare graduates capable of
responsibly using generative Al  while
safeguarding journalistic integrity and the

public's right to reliable information.

Keywords. Al literacy, generative Al,
journalism education, media ethics.

1. Introduction

Generative artificial intelligence (Al) systems,
capable of producing text, images, audio, and
video from natural-language prompts, have
moved from experimental newsroom pilots to
everyday editorial tools within a remarkably
short period [1]. Large language models are now
used to draft headlines, summarise documents,
transcribe interviews, generate social media
posts, and even produce first drafts of routine
news items such as financial reports or sports
recaps. While these tools offer clear productivity
benefits, their adoption also raises fundamental
ethical questions that touch the core values of
journalism: truthfulness, independence,
fairness, and accountability to the public [3].

This paper argues that the ethical challenges

of generative Al cannot be addressed solely
through newsroom policies or technical
safeguards. They must also be confronted at the
level of journalism and media education, where
future professionals form their understanding of
what responsible practice looks like [2]. The
paper therefore pursues two interrelated aims:
first, to map the principal ethical risks associated
with the use of generative Al in journalism; and
second, to outline how Al literacy and
professional responsibility can be deliberately
cultivated in the curricula that prepare the next
generation of media professionals [2, 4].

2. Generative Al tools and their use in
journalism

Newsrooms currently use generative Al
across the full editorial workflow [1]. In the
research and gathering stage, Al assistants help
journalists search archives, summarise lengthy
documents, and identify patterns in large
datasets. In production, tools generate draft text,
suggest headlines, translate content, and create
illustrative images or short video clips [4]. In
distribution, Al personalises content
recommendations, automates social media
scheduling, and supports audience analytics [1].

These applications promise significant
efficiency gains, particularly for smaller
newsrooms with limited staff, and can free
journalists from repetitive tasks so that they can
focus on investigation, analysis, and storytelling
[4]. At the same time, each application carries a
distinct ethical profile [3]. A tool that summarises
a press release poses different risks than one
that generates a photorealistic image of an
event that never took place. Understanding this
diversity is a precondition for developing
proportionate and meaningful ethical guidance
[3, 4].

3. Ethical challenges of generative Al in
journalism

3.1. Accuracy, hallucination, and
misinformation

Generative language models are known to
produce plausible-sounding but factually
incorrect statements, commonly referred to as
hallucinations [2]. When such outputs are
inserted into news content without verification,
they can introduce fabricated quotes, incorrect
dates, or non-existent sources, directly
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undermining the accuracy that journalism
promises its audiences. The risk is compounded
by the fluency of Al-generated text, which can
mask errors that a human reader, and
sometimes even an editor, may fail to detect.

3.2. Authorship, transparency, and
disclosure

The use of generative Al raises questions
about who, or what, should be credited as the
author of a piece of content, and whether
audiences have a right to know that Al was
involved in its production [3]. Failure to disclose
Al assistance, particularly for synthetic images
or audio, can mislead audiences about the
nature of the content they are consuming and
may blur the line between journalism and Al-
generated entertainment or propaganda [3].
Establishing clear, consistent disclosure
practices is therefore central to maintaining
audience trust [4].

3.3. Bias, fairness, and representation

Generative models are trained on large
corpora of existing text and images, which may
embed historical biases related to gender,
ethnicity, culture, or political perspective [3].
When journalists rely on such models without
critical scrutiny, these biases can be reproduced
or amplified in published content, affecting how
groups and issues are represented [1].
Addressing this challenge requires journalists to
understand, at least at a conceptual level, how
training data and model design can shape
outputs, and to apply editorial judgement
accordingly.

3.4. Accountability and editorial
oversight

Traditional  journalistic  ethics
responsibility for  published
identifiable  individuals and institutions.
Generative Al complicates this chain of
accountability: when an Al-assisted article
contains an error or a biased framing, it may be
unclear whether responsibility lies with the
journalist, the editor, the news organisation, or
the Al provider [1, 2]. Maintaining meaningful
human oversight, sometimes referred to as a
human-in-the-loop requirement, is therefore
essential to preserve clear lines of editorial
accountability [4].

assign
content to

4. Al literacy as a pillar of journalism
education

4.1. Defining Al literacy for media
professionals

Al literacy for journalists can be understood
as the combination of technical, critical, and
ethical competencies needed to use generative
Al tools responsibly [2]. Technically, this
includes a basic understanding of how
generative models work, their typical failure
modes, and their appropriate and inappropriate
use cases. Critically, it involves the ability to
evaluate Al-generated content for accuracy,
bias, and appropriateness before publication [1].
Ethically, it requires familiarity with disclosure
norms, copyright considerations, and the
broader societal implications of Al-generated
media [3].

4.2. Curricular approaches and
pedagogical strategies

Journalism programmes can integrate Al
literacy through several complementary
strategies [2]. Dedicated modules can introduce
students to the technical foundations of
generative Al and to existing newsroom
guidelines on its use [4]. Case-based learning,
using real or simulated examples of Al-related
editorial incidents, can help students recognise
ethical dilemmas and practise applying
verification procedures [2]. Hands-on exercises,
in which students compare Al-generated drafts
with their own reporting and critically annotate
the differences, can build the habit of treating Al
output as a starting point rather than a finished
product. Finally, embedding discussions of Al
ethics within existing courses on media law,
ethics, and editorial practice ensures that Al
literacy is not treated as a separate, optional
add-on but as an integral part of professional
formation [2, 3].

5. Toward a framework for professional
responsibility

Building on the challenges identified above,
the author proposes a three-tier framework for
embedding professional responsibility regarding
generative Al into journalism education, as
shown in Fig. 1.
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The first tier, awareness, ensures that
students understand what generative Al can and
cannot do, including its tendency to produce
inaccurate or biased content. The second tier,
verification practice, trains students to apply the
same fact-checking and sourcing standards to
Al-generated material as to any other unverified
source, and to document when and how Al tools
were used in producing a story. The third tier,
ethical judgement, develops students' capacity
to weigh the benefits of Al assistance against
risks to accuracy, fairness, and audience trust,
and to make transparent, defensible editorial
decisions.

» e VERIFICATION PRACTICE > 9 ETHICAL JUDGEMENT

o AWARENESS
and

Figure 1. A Three-Tier Framework for
Embedding Professional Responsibility
Regarding Generative Al into Journalism

Education

This framework is intended to be adaptable
across different national and institutional
contexts, recognising that newsroom practices
and regulatory environments regarding Al
continue to evolve [4]. Its core premise,
however, is constant: technical competence with
Al tools must be matched by an equally strong
grounding in the ethical principles that define
professional journalism [3].

6. Discussion and conclusion

Generative Al is unlikely to be a passing trend
in journalism; rather, it represents a structural
shift in how news content can be produced and
distributed [1, 4]. The urgency of this shift is
profoundly amplified within specific geopolitical
realities, most notably the current wartime
environment in Ukraine. In a landscape
saturated  with  foreign  state-sponsored
disinformation, weaponised Al deepfakes, and
synthetic media designed to destabilise society,
the verification of Al outputs ceases to be a
purely academic exercise. Instead, it becomes a
vital shield for national information security. For

Ukrainian journalism education, embedding
these verification competencies into curricula is
a critical necessity to ensure the survival of an
objective, resilient, and quality information
space. The ethical challenges it raises,
concerning accuracy, transparency, bias, and
accountability, are not merely technical
problems to be solved by better tools, but
professional and educational challenges that
require deliberate attention [2, 3]. By integrating
Al literacy and ethical reflection into journalism
curricula, educational institutions can help
ensure that future media professionals are
equipped not only to use generative Al
effectively, but to do so in ways that uphold the
credibility of journalism and serve the public
interest [2].
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Abstract. As generative artificial intelligence
becomes part of everyday university study,
students are often expected to make
responsible choices without receiving equally
clear guidance from their institutions. This paper
examines whether students’ perceptions of
institutional readiness are associated with the
educational value they attribute to generative Al.
The analysis uses survey data from 298
university students collected within a Visegrad+
project. Institutional readiness was positively
associated with perceived pedagogical value (r
= 0.489, p < .001) and explained 23.9% of its
variance. In this sample, students reported
greater educational value when they also
experienced clearer guidance, access to
training, and opportunities to discuss
appropriate use.

Keywords. academic integrity, generative Al,
higher education, institutional readiness.

1. Introduction

Generative artificial intelligence (GenAl) has
become part of ordinary student work in a very
short time. Students use it to clarify unfamiliar
concepts, develop an outline, improve language,
test an argument, or obtain a first explanation
before returning to course materials. The
educational effect depends largely on what the
student does with the response. Asking for
another explanation of a difficult topic may
support understanding, whereas submitting an
unverified answer may remove the very thinking
that the assignment was designed to develop.
The educational question is therefore not simply
whether students use GenAl, but under what

conditions that use becomes useful,
transparent, and compatible with academic
standards.

Universities have often responded by placing
responsibility on the individual student: use the
tool carefully, check the answer, do not
plagiarise, and follow the rules. This advice is
reasonable, but it assumes that the rules are
clear and that students have been taught how to
verify Al-generated material. In practice,
expectations may differ between programmes,
courses, and individual teachers. A student may
be encouraged to use GenAl in one class and
warned against it in another, without a clear
explanation of the difference. For students, the
difficulty is not always a lack of responsibility. In
many cases, they are trying to interpret rules that
have not been explained consistently.

Recent studies show that students generally
recognise both the practical value and the risks
of GenAl. They report benefits related to
explanations, idea generation, language
support, and efficiency, while also expressing
concern about inaccurate content, privacy,
dependency, and academic misconduct [1-5].
International guidance increasingly emphasises
human agency, critical evaluation, transparency,
and institutional capacity rather than a simple
choice between prohibition and unrestricted use
[1, 2].

The issue has additional importance in
Ukraine. Higher education continues under air
alerts, displacement, damaged infrastructure,
unstable electricity, and considerable
psychological pressure. Digital tools can help
students continue learning when access to a
teacher, library, or stable study environment is
interrupted. At the same time, uneven access
and unclear rules may deepen existing
inequalities. Under these conditions, even
simple institutional guidance may matter. A
student who loses access to a lecture or teacher
may use GenAl to continue working, but without
clear expectations the same tool can add
confusion, unreliable information, or anxiety
about academic misconduct.

This paper presents a focused analysis of
survey data collected within the Visegrad+
project “GAl V4: Inspiring Innovation, Upholding
Ethics”. The broader study examined several
dimensions of students’ perceptions and
practices. The present conference paper
addresses a narrower question: is perceived
institutional readiness associated with the
pedagogical value that students attribute to
GenAl? The aim is to understand whether
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students’ assessment of GenAl as a learning
tool is connected with what their university
provides in practice: guidance, training, access,
and space for discussion.

2. Study context and methods

The study was conducted as part of the
Visegrad+ project “GAl V4: Inspiring Innovation,
Upholding  Ethics”, supported by the
International Visegrad Fund. An online
guestionnaire was administered to university
students. Participation was voluntary and
anonymous, informed consent was obtained
electronically, and no personally identifiable
information was collected.

The analytical sample included 298
respondents. Bachelor's students represented
65.1% of the sample, master’s students 23.5%,
and doctoral students 11.4%. Women
accounted for 52.0% of respondents, men for
46.6%, and 1.4% selected another response or
preferred not to state their gender. The sample
included students from engineering and
technology, science, social sciences, and other
fields.

The questionnaire covered practical uses of
GenAl, perceived learning benefits, ethical
concerns, institutional conditions, barriers, and
general preparedness. The internal consistency
of the full scale was high (Cronbach’s alpha =
0.889). Sampling adequacy was also
satisfactory (KMO = 0.829), and Bartlett’s test of
sphericity was significant (chi-square = 7223.89,
df = 1081, p < .001). The broader analysis
showed that students did not view GenAl
through a single attitude. Their responses
reflected several different concerns, including
learning value, practical usefulness, ethical risk,
and institutional support.

For the paper, attention was limited to two
dimensions. Institutional Readiness and
Governance included perceptions of training,
guidelines, access, and opportunities to discuss
appropriate use. Pedagogical Value reflected
the extent to which students associated GenAl
with understanding, engagement, language
support, preparation, and other learning-related
benefits. Operational Usefulness was retained
as a descriptive comparison because it captured
time saving, brainstorming, and task support.

The analysis used descriptive statistics,
Pearson correlation, and simple linear

regression. Pedagogical Value was treated as
the dependent variable and Institutional
Readiness and Governance as the predictor.
The data capture students’ perceptions at one
point in time. The regression therefore shows a
statistical relationship, but it does not
demonstrate that institutional readiness itself
caused stronger pedagogical perceptions.

3. Results

The descriptive results show that students did
not assess GenAl only in terms of speed or
convenience. Pedagogical Value received the
highest mean score (M = 3.98, SD = 0.86).
Institutional Readiness and Governance was
also rated relatively highly (M = 3.84, SD =0.72),
whereas Operational Usefulness had a lower
mean (M = 3.58, SD = 0.70). This pattern
suggests that respondents distinguished
between using GenAl to complete a task more
quickly and using it in a way that contributes to
learning.

Table 1. Selected results of the focused analysis

Result

M = 3.98; SD = 0.86
M =3.84; SD =0.72

Indicator

Pedagogical Value
Institutional readiness

Operational M = 3.58; SD =0.70

Usefulness

Correlation (IR-PV) r=0.489; p <.001

Rearession beta=0.67; R2 =
9 0.239; p < .001
Institutional Readiness and Governance

showed a moderate positive correlation with
Pedagogical Value (r = 0.489, p < .001).
Students who perceived clearer guidance, better
access, more training, and more opportunities
for institutional discussion were also more likely
to report educational benefits from GenAl.

The regression model produced the same
general conclusion. Institutional readiness was
a positive predictor of Pedagogical Value (beta
= 0.67, p < .001), and the model explained
23.9% of the variance in pedagogical
perceptions (R2 = 0.239). This is not evidence
that institutional support alone causes better
learning. Although other factors clearly remain
important, the size of the association indicates
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that students’ institutional environment forms a
meaningful part of how they evaluate GenAl.

4. Discussion

The most important result concerns the
connection between institutional support and
students’ views of educational value. In our
sample, students who reported clearer
guidance, training, access, and opportunities for
discussion also tended to evaluate GenAl more
positively as a learning resource. This matters
because discussions of GenAl in higher
education often focus on individual motivation or
technical competence. The present results point
to a broader explanation. Students make
judgements within an institutional setting, and
that setting can either reduce or increase
uncertainty.

This interpretation is consistent with
technology acceptance research, which
identifies facilitating conditions as an important
part of technology use [6, 7]. It also fits an
institutional perspective: formal rules, shared
expectations, and organisational support shape
what is considered legitimate and workable [8].
In practical terms, a student’s willingness to use
GenAl for learning may depend on whether the
teacher explains permitted uses, whether
disclosure is expected, whether suitable tools
are available, and whether the student knows
how an incorrect answer should be checked.

The difference between Pedagogical Value
and Operational Usefulness is also relevant.
Respondents gave a higher rating to learning-
related value than to efficiency-oriented use.
This does not mean that students reject time
saving. It suggests that they recognise a
distinction between receiving help and avoiding
intellectual work. That distinction should be
reflected in teaching. A prompt that asks a tool
to produce a finished assignment offers little
evidence of learning. A task that asks students
to compare an Al response with scholarly
sources, identify weaknesses, revise the
answer, and explain their decisions can make
the same technology part of a meaningful
learning process.

Academic integrity rules are necessary, but
students also need to understand how those
rules apply to ordinary academic situations. A
general warning that “Al misuse is prohibited”
leaves many ordinary situations unresolved.
Can a student use GenAl to improve grammar?

Is brainstorming acceptable? Must every
interaction be disclosed? Does the answer differ
for a reflective essay, a coding task, or a clinical
case? Clear course-level examples are often
more useful than a long institutional policy. They
also reduce the risk that students interpret
silence as permission or, conversely, avoid
legitimate  support because they fear
punishment.

The wartime context gives these findings a
particular weight. When learning is interrupted
by air alerts, relocation, or connectivity
problems, students may turn to GenAl because
immediate human support is unavailable. Under
such conditions, institutional guidance can
provide a degree of continuity. Yet the same
conditions make critical verification more
difficult. A student working quickly from a mobile
phone in a shelter may be less able to check
sources or compare several explanations.
Universities therefore face a difficult balance:
students may need flexible digital support, but
they also need realistic ways to verify
information and understand the limits of the tool.

5. Implications for university practice

Universities do not necessarily need a long or
highly restrictive Al policy. A short institutional
position may be more useful if it explains the
principles that apply across the university and
allows departments to adapt them to different
forms of study. Students should know that they
remain responsible for submitted work, that
personal and confidential data should not be
entered into public tools, that substantial Al
assistance may need to be disclosed, and that
facts, quotations, and references must be
checked. These principles become easier to
follow when individual courses provide
examples. A student should be able to see why
language correction may be acceptable in one
assignment, while generating an entire
analytical response may not be.

Training should also reflect the situations that
students and teachers actually encounter. For
students, this includes checking whether a cited
source exists, recognising when a response
sounds confident but lacks evidence, deciding
what information should not be shared, and
documenting how an Al-generated draft was
revised. For teachers, the more difficult issue is
often assessment design. Learning how to use
prompts is helpful, but it does not solve the
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problem of how to design assignments in which
students must still demonstrate reasoning,
subject knowledge, and personal judgement.
Practical examples from particular disciplines
may therefore be more useful than one general
presentation for the whole university.

Access deserves equal attention. Students
do not work under the same technical
conditions, especially during wartime. Some rely
on mobile phones, unstable internet
connections, free versions of tools, or
applications with limited Ukrainian-language
performance. When the use of a particular tool
becomes part of a course requirement, the
institution should consider whether all students
can realistically access it. Where this cannot be
ensured, an equivalent non-Al option should
remain available. Otherwise, the assignment
may assess financial and technical access
rather than learning.

University guidance should also be reviewed
as practice develops. The relevant questions are
not only how many students use GenAl or how
many workshops have been organised. It is
more useful to examine what teachers observe
in submitted work, which rules students find
unclear, what types of academic integrity cases
arise, and whether the use of GenAl changes
the quality of reasoning demonstrated in
assessment. Regular discussion of such
evidence can help institutions adjust their
approach without moving between two equally
unhelpful extremes: complete prohibition and
uncritical promotion.

6. Limitations

The findings should be read in light of several
features of the study design. The analysis is
based on students’ own accounts of their
experience with GenAl, rather than on direct
observation of how they used these tools or on
measured changes in academic performance.
The data were collected at one point in time, so
the identified relationship between institutional
readiness and perceived pedagogical value
should be interpreted as an association, not as
evidence that institutional support directly
causes more effective learning.

The sample also represents one stage of a
broader project and cannot be assumed to
reflect the experience of all students in Ukraine.
Wartime conditions differ considerably across

institutions, regions, and individual
circumstances, including access to electricity,
internet connectivity, learning resources, and
teacher support. In addition, the dimensions
used in this paper were derived from a broader
exploratory analysis and should be tested in
larger and more diverse samples.

Further stages of the project will make it
possible to compare results across countries,
fields of study, and levels of education. Future
research should also move beyond perceptions
and examine whether specific forms of
institutional guidance, training, and assessment
design are reflected in students’ actual
academic practices and learning outcomes.
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Abstract. This study explores the evolution of
educator digital competence in the Al era. As

generative tools integrate into classrooms,
professional requirements have expanded
beyond basic literacy. We establish a

comprehensive framework consisting of six
interdependent foundations: computer literacy,
Al literacy, analytical thinking, pedagogical
mastery, legal literacy, and professional ethics.
These pillars form a holistic system essential for
effective knowledge transfer. Modern educators
must master Al functionality while curating
environments that foster authentic cognitive
activity, manage risks, and ensure academic
integrity. Our findings provide a basis for
innovative training programs, emphasizing
targeted methodological approaches to cultivate
both technical proficiency and sophisticated
pedagogical culture.

Keywords. Academic integrity, Al literacy,
digital competence, pedagogical mastery.

1. Introduction

In today’s environment, the educational
process is increasingly characterized by the
rapid adoption of digital technologies, which are
evolving from supplementary tools into
fundamental elements of learning. Artificial
intelligence (Al) occupies a special place among
these technologies, opening up new
opportunities  for  improving  educational
processes. The sweeping changes brought
about by Al necessitate a rethinking of traditional
teaching methods and strategies. From a
technological innovation, Al is transforming into
a strategic resource capable of both significantly
improving the efficiency and quality of education
and creating certain challenges for the learning
process. This issue is particularly relevant due
to the widespread availability of Al technologies
in today’s digital environment. Students are
increasingly using these tools on their own, often
without the teacher’s knowledge, to complete

academic assignments. Consequently,
successfully designing an effective learning
process requires teachers to possess an
appropriate level of digital competence. In the
context of current transformations in the
education sector, it is the competent teacher
who serves as the key link between traditional
pedagogical methods and innovative digital
solutions. Teachers must not only effectively
integrate Al tools into the educational process
but also teach students to use them critically and
ethically, and to understand the capabilities and
limitations of such technologies. This creates
new challenges for educators, who must be able
to design the learning process with the active
use of Al technologies by students in mind.
Consequently, there is a growing need to create
a comprehensive system for developing the
digital competence of future educators, one that
not only covers traditional skills in working with
digital technologies but also ensures a deep
understanding of the principles of operation,
potential, limitations, and ethical aspects of
using Al in education. This, in turn, necessitates
the development of new theoretical and
methodological foundations for teacher training,
aimed at producing professionals capable not
only of applying ready-made Al solutions but
also of designing innovative educational
environments that take into account the
specificities of particular learning contexts. In
this context, research into the theoretical and
methodological foundations for developing the
digital competence of future teachers takes on
crucial importance for the modernization of the
teacher education system. It is on a systematic
and scientifically grounded solution to this
problem that the ability of the domestic
education system to effectively respond to the
challenges of the digital age and ensure the
training of competitive teaching staff for the
educational landscape of the future depends.

2. Main text

An analysis of the current scientific literature
indicates that researchers are paying increasing
attention to issues of digitalization in education,
particularly regarding the development of
teachers’ digital competence in the context of Al
technology implementation. In the European
context, the key reference remains the
DigCompEdu framework (2017), developed for
educators, which defines 22 digital
competencies, grouped into six domains. At the
same time, this framework does not include a
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separate category dedicated to Al literacy, which
requires further theoretical and methodological
justification of its place within the structure of a
teacher’s digital competence [1]. Given the
active integration of Al into the educational
process, this aspect becomes critical for
ensuring educators’ readiness to use Al tools
effectively and ethically in educational activities.
It is worth noting that in a number of
contemporary studies, both foreign and
domestic, devoted to the development of digital
competence, the component related to
understanding Al tools is not always
distinguished. In particular, many studies from
the past five years focused on developing
teachers’ digital skills do not include a separate
area covering knowledge and skills in working
with Al technologies. In the domestic discourse,
there is also a growing interest in the topic of
digital competence, but approaches to its
structuring often remain fragmented. The model
of professional-digital competence proposed by
O. Humennyi [2] covers key aspects of a
teacher’s digital activities. At the same time,
aspects related to the application of Al are not
singled out as a separate component in this
model, which leaves room for further theoretical
exploration of this area. A similar situation is
observed in the Teacher Digital Competency
Framework proposed by G. Falloon [3], where
the emphasis is on an approach that combines
technical knowledge, pedagogical strategies,
information literacy, ethical responsibility, and
the ability to adapt to the dynamic conditions of
the digital environment; however, the author
does not single out a component related to Al.
In contrast, other researchers emphasize the
need to consider “Al literacy” as a distinct area
within teachers’ digital competence. For
instance, |. Tenberga and L. Daniela [4]
emphasize that Al literacy constitutes a distinct
cluster of skills that only partially overlaps with
general competencies but requires special
attention to ensure high-quality professional
training for educators A similar position is held
by D. Tsz Kit Ng, J. Ka Lok Leung, J. Su et al
[5], who note that the digital transformation of
education requires the development of new
competencies, including critical thinking, the
ethical use of Al, and an awareness of the risks
associated with the application of intelligent
technologies in the learning process. However,
each study forms its own vision of the structure
of teachers’ digital competence, proposing
unique components depending on methodology,
goals, and context. This leads to significant

discrepancies between existing models and
complicates the development of a unified
approach to teacher training in the digital age.
Thus, there is an objective need to systematize
and generalize existing approaches and to
establish  theoretical and methodological
foundations for the development of digital
competence among future teachers, taking into
account both international and national
experience, especially in the context of the
active integration of Al technologies into the
educational process. The purpose of this article
is to define and theoretically justify the
foundations for developing the digital
competence of future teachers in the context of
integrating Al technologies into the educational
process.

Research confirms that the integration of Al
tools opens up new opportunities for
education—in particular, it enables the
personalization of the educational process,
automates routine tasks for teachers, and
expands access to high-quality educational
services, which overall underscores the role of
Al as a key component of the digital
transformation of education [6]. The use of
intelligent systems and Al algorithms in digital
technologies makes it possible to adapt curricula
to students’ individual needs, which positively
affects their motivation and overall learning
effectiveness [7]. However, this transition
necessitates a rethinking of the teacher’s role in
the context of the digital transformation of
education. First and foremost, future teachers
are expected to be the ones who can
successfully integrate these technologies into
educational practice, as many modern Al tools
offer functional capabilities unavailable to
previous generations of digital solutions. For
example, English teachers already have the
opportunity to enhance the learning process
using Al platforms such as ChatGPT, providing
their students with free practice in speaking
skills within the scope of their own course. To do
this, the teacher simply needs to conduct a
demonstration lesson, during which students
learn how to use ChatGPT’s conversational
feature on a web platform or via a mobile app,
ensuring  students’ understanding  and
engagement in using Al tools to improve their
oral communication skills. Thanks to this
approach, students have the opportunity to
practice communication continuously at no
additional cost, and, as the course requires, to
improve their public speaking skills as well. In
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the traditional format, such regular practice was
possible mainly through interaction with tutors,
which entails additional financial costs.
However, for the integration of Al into the
learning process to be truly effective, the
instructor must possess an appropriate level of
digital competence. First and foremost, it is
worth noting that the European Digital
Competence  Framework for  Educators
(DigCompEdu) defines digital competence as
the confident and effective use of information
and communication technologies in professional
activities, learning, leisure, and participation in
public life [8]. It is important to emphasize that
computer literacy forms the basis of confident
use of digital tools; researchers define this as the
basic ability to work with technical devices such
as a computer, smartphone, or tablet, as well as
an understanding of software capabilities, which
enables users to adapt to rapid technological
changes [8]. Furthermore, according to a study
by E. Gallardo-Echenique et al., computer
literacy is identified as a key element of digital
competence [9]. In a dynamic digital
environment where tools are constantly being
updated, it is this very competence that allows
teachers to quickly adapt to new conditions of
professional activity. For example, following a
Zoom update—which involves a change in the
interface and the introduction of new features—
the teacher must quickly adapt to the changes.
Such updates should not hinder the conduct of
classes; on the contrary, if possible, the
educator can integrate the platform’s new
features into their own teaching practice. This
requires the teacher to have information-
searching skills, specifically the ability to use
search engines such as Google to find up-to-
date instructions, as well as the ability to quickly
process these resources and extract relevant
knowledge from them. Such skills take on
particular importance in the context of the rapid
development of Al technologies, when the
functionality of these tools is constantly
changing, and new platforms and services
emerge that have the potential to be used in the
educational sphere. Therefore, it is extremely
important for teachers to be prepared for
situations in which they will have to apply Al
tools—both on their own initiative and within the
framework of the educational program.

Research confirms that limited knowledge of
information and communication technologies
among teachers significantly complicates the
integration of digital solutions into the

educational process [10]. As a result, this can
negatively affect the quality of instruction and
reduce the effectiveness of digital tools in
teaching. In particular, this creates the risk of
losing pedagogical focus during technology-
based lessons. This is particularly relevant in
situations where digital platforms do not function
as the teacher expects, and their attention shifts
from achieving educational goals to resolving
technical issues. This reduces the effectiveness
of educational interaction and even creates the
risk of disrupting the class. A telling example is
when an English teacher plans to demonstrate
the use of ChatGPT in class to develop oral
communication skills. During the demonstration,
a situation may arise where the chatbot does not
respond to voice commands. One of the most
common reasons is that after a browser update,
the microphone was not properly configured.

Insufficient computer literacy can cause
difficulties for an educator and lead to ineffective
use of teaching time, whereas proper
preparation allows for the quick identification
and resolution of technical failures. For example,
if an interface of a program or digital platform
changes after an update, instructors with a
sufficient level of digital awareness, even
without prior experience with the updated
version of that resource, are able to quickly
orient themselves and resolve the issue. Thus,
the ability to effectively use information and
communication  technologies allows an
instructor to  successfully perform their
professional duties in a digital environment,
achieve pedagogical goals, and adapt to new
technologies [11]. However, for effective work
with tools based on Al technologies, basic
computer literacy skills are not enough. As I.
Teberga and L. Daniela [4] note, the presence of
general digital skills does not guarantee the
formed competence in working with Al
technologies. These authors emphasize that it is
necessary to purposefully develop relevant
competencies, in particular Al literacy, so that
instructors can consciously and effectively
integrate these technologies into educational
practice [11]. Other studies support this position,
which treat Al literacy as the ability to effectively
use Al tools based on an understanding of their
concepts and principles of operation [12]. In this
context, a modern instructor must not only
master the basic functionality of Al tools but also
be able to configure and adapt them according
to specific pedagogical goals. For example,
when developing speech skills, it is advisable to
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suggest that students change the settings of
ChatGPT so that the model provides short and
clear answers, stylistically close to oral speech.
For this, one can use the "Custom instructions"
feature available in ChatGPT's settings. In the
"What would you like ChatGPT to know about
you?" field (or "How would you like ChatGPT to
respond?"), it is worth entering an instruction
such as: "Answer briefly, clearly, concisely, in
the style of oral speech." This approach
increases the efficiency of verbal interaction with
the Al platform, which, in turn, contributes to
improving the quality of the educational process.
In addition, the instructor can advise students to
use the "Deep Research" feature, which is
already available in Gemini for free, to analyze
educational topics based on external sources.

In current conditions, the implementation of
the concept of academic freedom and
institutional autonomy of higher education
institutions is defined as a component of quality
learning and knowledge transfer in the
information society [13]. A responsible approach
to the targeted selection of digital tools is
becoming especially important. An educator
must clearly understand when it is appropriate to
use general-purpose Al services, such as
ChatGPT, Gemini, Claude, copilot, etc. and
when it is worth turning to highly specialized
platforms designed to perform specific tasks. To
do this, it is necessary to navigate a wide range
of digital solutions and understand the functional
advantages of specialized platforms, such as
Napkin.ai, Gamma, Elicit, and Consensus, in
comparison with universal Al services like
ChatGPT, Grok, or Gemini, as well as with digital
services that have integrated Al modules, such
as Litmaps and Miro. For example, if there is a
need to quickly create a structured flowchart, it
is advisable to use Napkin.ai, which provides
adaptive templates and real-time editing
features—capabilities currently unavailable in
ChatGPT. In the case of conducting a literature
review, it is advisable to use Elicit, an Al tool that
has a convenient interface in the form of a
matrix, which provides the ability to ask
questions and have the Al assistant provide an
answer for each article. Effective use of such
tools requires the instructor to have a deep
understanding of their functional specifics, the
ability to formulate precise, relevant queries, and
a clear awareness of each platform's purpose for
their rational selection and targeted application.

Also, an important component of Al literacy is
the instructor's ability to navigate alternative
solutions in cases where technical or financial
limitations hinder the full use of a particular
digital platform. For example, the Elicit service
has an "Upload and extract" feature, which
allows you to upload PDF files of scientific
articles and automatically extract key quotes
from them. This capability is especially valuable
in research work, where, to justify hypotheses, it
is necessary to cite precise quotations with page
numbers from the document to ensure its
relevance and avoid the need to review dozens
of potentially tangential sources. However, in the
free version, this capability is often limited only
to abstract analysis, which reduces the
efficiency of working with full texts. Under such
circumstances, an instructor must possess
knowledge about alternative tools, including the
possibility of using universal Al platforms, such
as ChatGPT or Gemini, to solve the
corresponding task. At the same time, it should
be taken into account that these tools
sometimes generate inaccurate or distorted
bibliographic references. Research confirms
that even with the increasing overall accuracy of
new versions of language models, it is
impossible to avoid errors entirely. Thus,
according to research, 18% of bibliographic
references generated by GPT-4 were fabricated,
and another 24% contained significant errors in
author data, titles, dates, or other key elements
[14]. In such a situation, it is advisable to turn to
specialized resources for working with PDF
documents that ensure higher accuracy of text
processing. For example, services like
NoteBookLM or Scholarcy, even in their free
versions, are capable of automatically extracting
key quotes from full-text scientific articles
without distorting the content, precisely
preserving the wording of the original. Thanks to
this, an educator can be confident that the Al tool
is referencing an actual fragment of text rather
than generating an interpretation.

However, it is worth noting that Al literacy is
a complex, multidimensional concept that goes
beyond a technical understanding of Al tools.
Scientific literature indicates that Al literacy
involves the ability not only to create content
using generative systems but also to critically
evaluate it [15]. This means that users must
carefully check the generated information,
evaluating its quality and relevance to the query,
as well as identifying potential biases or
inaccuracies characteristic of Al work results.
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This becomes particularly relevant when using
generative language models like ChatGPT, as
the generated content may contain
inaccuracies, invented facts, or fictitious
references that have no confirmation in scientific
literature [14]. On the main page of any web
interface, there is a notice that responses
generated by the system may contain errors.
This problem is especially critical in the
educational process, where both instructors and
students actively use Al platforms to search for
information. In such cases, there is a risk of
unintentionally citing non-existent sources or
using fabricated data, which can lead to the
spread of unreliable information. That is why an
instructor must possess the relevant knowledge
and skills, as well as teach students to work
critically with information and verify the reliability
of the obtained data. In particular, it should be
explained that generative models can create so-
called "hallucinations" — plausible but invented
fragments of text, including references to non-
existent sources [14]. In such cases, it is
important to verify the information obtained
using independent scientific search engines,
such as Google Scholar, Semantic Scholar, etc.
Therefore, after generating a response with the
help of Al, a student must necessarily cross-
check the facts provided using reliable sources.
In addition to a critical attitude toward content,
an important component of Al literacy is
understanding the ethical aspects of using Al.
As noted in the study, Al literacy encompasses
an awareness of the social consequences and
ethical challenges associated with the
implementation of Al technologies in various
fields, including education [13, p. 8].
Researchers emphasize that awareness of
integrity, transparency, fairness, and
accountability is critically important for forming
full-fledged digital competence. This is because
the modern educational environment, which
actively integrates generative language models
such as ChatGPT, Gemini, or ClaudeAl, creates
new challenges related to the uncritical
acceptance of generated information. Excessive
reliance on the quick and convenient answers
provided by Al systems can lead to a gradual
loss of students' skills in independent analysis
and critical thinking. As a result, there is an
increased risk of forming a superficial
understanding of the material. Specifically, a
student studying programming might fail to
master the skill of working with official
documentation and technical manuals. In the
absence of ready-made answers from an Al

platform and without developed algorithmic
skills, there is a risk that the student will be
unable to perform even basic educational tasks
independently. This, in turn, reduces their
competitiveness as a specialist and hinders
further professional development. In this
context, the role of the future educator goes
beyond technical support. Their task is to
contribute to the formation of an ethical culture
of interaction with information obtained by
means of Al An informationally literate
pedagogue not only warns about potential risks
but also teaches students to distinguish between
acceptable and unacceptable scenarios for
using Al. A student may use ChatGPT for
stylistic editing and error detection in a text
written in English, provided that the structure,
logic, and argumentation remain the result of
independent work. Studies have proven the
effectiveness of wusing such platforms in
academic writing, particularly for error correction
and improving style [17]. At the same time,
mindlessly  copying generated materials
contradicts academic integrity.

Despite the importance of an ethical culture
of Al use, this is not enough to achieve the
expected learning outcomes. Even if students
are familiar with ethical principles of work and
possess the relevant digital tools at a high level,
this does not guarantee the effectiveness of the
educational process. As current studies show,
learners often use the capabilities of ChatGPT
to complete coursework assignments, passing
off Al results as their own. Such practice
simultaneously covers several forms of
academic integrity violations — plagiarism,
cheating, and deception [18]. Therefore, even if
a student declares ethical Al use, this does not
guarantee that the principles of integrity have
truly been upheld. Given that the key task of
pedagogy remains the development of critical
thinking, analytical abilities, and adherence to
the principles of academic integrity, the risk of its
violation grows under conditions of uncontrolled
Al use. The ability to automatically generate
texts, solve problems, or create code tempts
students to avoid independent cognitive activity,
replacing the processing of material with the
simple copying of results. Furthermore, the
situation is complicated by the decreasing
reliability of traditional forms of assessment,
which no longer always allow for the
determination of the level of independence in
task completion. Specifically, a student may
provide formally correct answers without even
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reading the task requirements, simply by using
the capabilities of Al. Such an approach not only
contradicts the fundamental principles of
pedagogy but also calls into question the quality
of the entire educational process. Therefore,
one of the key areas of an educator's digital
competence in the face of new challenges is the
development of analytical thinking and the
capacity for deep pedagogical reflection. This
refers to the reflective component, which
involves the ability for self-assessment, critical
analysis of the results of one's own digital
activity, as well as an awareness of the need for
its further improvement [19]. Studies on the
digital competence of educators emphasize the
necessity of being able to identify potential risks,
as well as recognizing the ethical challenges
that arise in the process of applying Al
technologies in learning, teaching, and
assessment [20]. An educator must be able to
forecast potential threats, particularly those
related to the misuse of Al tools by students
when completing educational tasks without
proper immersion in the content. This involves
not only assessing the probability of abusing
such tools but also identifying the types of tasks
that practically lose their educational value when
Al is used, as well as analyzing the potential
consequences for the quality of the educational
process. Specifically, an educator must realize
that almost all types of independent written
assignments — from reports and essays to
solving applied problems — can be completely
executed by students using generative Al
systems without any comprehension of the
material. At the same time, such work may
outwardly appear thoroughly processed, which
significantly complicates the detection of a lack
of genuine cognitive activity.

Even if tasks are carefully designed to include
elements of analysis, interpretation, or a
personalized approach, there is still a high
probability that students will take advantage of
Al capabilities for automatic execution, often
without even reading the requirements. Modern
generative Al systems are capable of creating
logically structured responses, which
substantially complicates the detection of
superficial mastery of educational material.

At the same time, analytical thinking as a
component of an educator's digital competence
goes beyond simply predicting Al misuse and
identifying forms of learning activity whose
effectiveness might decrease under conditions

of uncontrolled Al use. It involves a deep
analysis of the diverse motives that might
prompt students to engage in dishonest actions
or formal completion of tasks involving Al. The
spectrum of such reasons is quite broad: from
situational use of Al by responsible students to
optimize time during preparation for priority
events, such as an Olympiad, to systemic
dependency caused by a desire to maintain an
"excellent student" image, fear of mistakes, and
lack of confidence in their own abilities, which is
amplified by the possibility of obtaining a quick,
guaranteed ‘"correct" result through these
technologies. Such variability in causes requires
the educator to move beyond template
responses, employing instead an analytical
approach to each situation. The ability to see
behind Al usage not only a desire to avoid
learning activity, but also possible deep-seated
causes—such as insecurity, overload, or a lack
of understanding of the value of independent
work—testifies to a high level of pedagogical
reflection. Thus, developed analytical thinking
allows the educator to document facts of
academic dishonesty while also investigating
their root causes, differentiating temporary
circumstances from deep psychological barriers
or gaps in motivation. Such understanding of
nuances is critically important for developing

adequate pedagogical strategies, the
implementation of which requires high
pedagogical proficiency aimed at fostering

students' responsible attitude toward learning
and the development of their authentic
intellectual abilities.

Pedagogical proficiency is another key area
of an educator's digital competence, ensuring
high efficiency in the educational process. This
is confirmed by the European Framework for the
Digital Competence of Educators
(DigCompEdu), which defines the core of digital
competence as skills that ensure effective,
inclusive, and innovative teaching and learning,
particularly those related to planning,
implementation, and assessment of the learning
process [1]. Especially in today's conditions,
which involve the active use of Al, pedagogical
proficiency is not limited to teaching students
how to use digital platforms. Its essence lies in
creating an educational environment that
promotes the development of critical thinking
and a responsible attitude toward learning. As
researchers note, pedagogical proficiency
emerges as a high culture of organizational,
managerial, and educational activity of an
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educator capable of effectively solving the tasks
of the educational process [19]. When
psychological approaches to student integrity do
not vyield the desired results, pedagogical
proficiency requires the educator to adapt
assessment methods to the new digital reality.
Traditional testing and standard assignments
are increasingly losing their effectiveness, as Al
tools allow students to generate "correct"
answers without genuine engagement or
intellectual effort. To counter this, educators
must shift toward methods that prioritize deep
reflection and active cognitive involvement:

- analytical questioning and problem-based
case studies that require unique synthesis rather
than rote information retrieval;

- project-based work with mandatory oral
defense, where students must explain their
logic, justify their steps, and respond to clarifying
questions.

Ultimately, true pedagogical proficiency in the
Al era is the ability to curate an educational
environment where digital tools amplify human
intelligence rather than replace it, all while
strictly adhering to the legal and ethical
standards of the information society.

It can be noted that legal literacy is an integral
component of the digital competence of a
modern educator, especially in the context of the
active  digitalization  of  education. It
encompasses knowledge of and adherence to
current legislation governing the use of digital
resources in pedagogical activity: in particular,
copyright rules, personal data protection norms,
privacy policies, and safe handling of
information. Within the European framework of
digital competences for educators —
DigCompEdu — it is emphasized that teachers
must respect copyright when using, modifying,
and sharing resources, as well as protect
confidential digital content, such as student test
results or grades [1]. The importance of this very
principle of digital competence is also
highlighted in the model by G. Falloon [3], where
emphasis is placed on knowledge and attitudes
regarding the legal aspects of digital interaction,
including privacy, digital identity, security, and
the role of ICT in society. The authors stress that
the rational use of ICT requires specific
knowledge and dispositions concerning legal
and ethical aspects, privacy and security, as well
as an understanding of the role of ICT in society

and a thoughtful attitude toward technology.
Thus, legal literacy performs not only a
protective function but also develops in the
educator the capacity to critically assess the
permissibility of using digital and Al tools in
accordance with institutional policy and current
legislation.

Thus, the effective use of Al in the
educational sphere and in the professional
activity of an educator is inextricably linked to the
comprehensive development of their digital
competence within the theoretical and
methodological foundations set out in this
article. All six principles of an educator's digital
competence  are equal and closely
interconnected: each direction complements the
others, forming a single cohesive system —
which was consistently revealed in the article
through a mutually complementary analysis of
these components. At the same time, each
principle interacts not only with adjacent ones
but with all other components of the system.

A telling example of such interdependence is
a situation in which an educator skillfully uses Al
plattorms and effectively implements their
functionality in practice — which indicates a high
level of Al literacy and pedagogical proficiency
— yet encounters difficulties in adapting to a
new digital environment or equipment, for
example, when transitioning to the Linux
operating system instead of the familiar
Windows. Such a situation indicates an
insufficient level of computer literacy, which
complicates professional activity and reduces
the effectiveness of digital technology use in
teaching. To confirm the interdependence and
integrity of the proposed principles, it is
appropriate to analyze how the absence or
insufficient development of each of them affects
the overall level of digital competence of future
educators in the context of Al application. A
deficit in the development of any component of
digital competence significantly complicates an
educator's readiness for the effective fulfilment
of professional duties in an educational process
oriented toward the use of Al technologies,
which can lead to a number of undesirable
consequences and negatively affect not only the
implementation of innovations but also the
effectiveness  of traditional pedagogical
practices, which, without adequate digital
support, gradually lose their efficacy.
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3. Conclusions

The study confirmed that the effective
implementation of Al technologies in the
educational process directly depends on the
level of digital competence developed by future
educators. Within the scope of the stated
purpose, six key foundations for the
development of digital competence were
theoretically substantiated:

- Computer literacy as the baseline
proficiency required to operate in digital
environments and address technical issues;

- Al literacy encompassing the specific ability
to understand the concepts, principles, and
functional application of Al tools;

- Analytical thinking, that being the capacity

for deep pedagogical reflection, critical
evaluation of Al-generated content, and
understanding the root causes of student
behavior.

- Pedagogical proficiency, which includes the
ability to design innovative learning
environments that use Al to stimulate active,
critical cognitive activity rather than replace it;

- Legal literacy as an awareness of
intellectual property rights, licensing
agreements, and the legal status of software in
accordance with national legislation;

- Professional ethics entailing commitment to
academic  integrity, transparency, and
responsibility, while fostering these values in
students.

It has been argued that these six foundations
are closely interconnected, forming digital
competence as a holistic, systemic
phenomenon. It was determined that these
pillars constitute the foundation for creating
innovative training programs for future
educators that meet the demands of the modern
information society. Furthermore, it was
established that an insufficient level of
development in any one of these foundations
complexly impacts the overall digital
competence of future educators, significantly
reducing the efficiency of Al integration and
leading to a loss of pedagogical justification and
the effectiveness of traditional teaching
methods.

Prospects for further research lie in
developing methodological approaches aimed
at cultivating each of these foundations of digital
competence, as well as in constructing and
testing an experimental model for the formation
of digital competence in future educators. This
model is intended not only to reflect the
contribution of each foundation to the overall
level of competence but also to justify their
internal interrelationships.
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Abstract. The war in Ukraine has made
continuity, safety and equity central criteria for
assessing national education policy. This article
examines how performance auditing can move
beyond expenditure compliance to determine
whether public resources sustain learning and
strengthen system resilience. Drawing on
Ukrainian legislation, INTOSAI standards, and
OECD, UNESCO and RDNA5 materials, it
proposes a 3E-R framework integrating
economy, efficiency and effectiveness with
equity and resilience. The framework links
expenditure to access, learning recovery,
psychosocial support, infrastructure safety and
adaptive capacity, offering practical audit
questions and indicators for public authorities
and education managers.

Keywords. accountability, education policy,
performance audit, resilience.

1. Introduction

Education policy is tested most severely
when the conditions required for ordinary
schooling no longer exist. In Ukraine, air attacks,
displacement, damaged infrastructure,
interruptions to electricity and connectivity, and
prolonged psychological stress have changed
not only where education is delivered, but also
what the public sector must protect. The legal
obligation to ensure access to quality education
remains in force [1], yet the meaning of effective
implementation has expanded. A policy can no
longer be judged solely by whether funding was
allocated and procedures were followed. It must
also be judged by whether learners can study
safely whether teachers can continue working,
whether vulnerable groups are reached, and
whether the system can recover after repeated
shocks.

The scale of the challenge is both material
and human. The Fifth Rapid Damage and Needs
Assessment estimates damage to the education

and science sector at USD 13.9 billion, losses at
UsSD 11.7 Dbillion, and recovery and
reconstruction needs at USD 33.5 billion for
2026—-2035 [2]. According to data published by
UNESCO, citing the Ministry of Education and
Science of Ukraine, 4,163 educational
institutions had been damaged or destroyed as
of 25 June 2025 [3]. RDNAS also identifies
learning losses as the largest component of
sectoral losses and shows that the immediate
response cannot be reduced to rebuilding
facilities. It must include safe in-person access,
catch-up learning, psychosocial support,
regulatory adaptation and institutional capacity.
For 2026 alone, priority needs for education and
science were estimated at USD 1.275 billion,
while available financing was USD 405 million
[2. Such a gap makes prioritisation,
transparency and evidence of results essential
rather than optional.

International policy advice for Ukraine has
appropriately focused on learning recovery,
flexible educational pathways, teacher support
and reform continuity [4, 5]. However, the
governance question remains: how can public
authorities know whether scarce resources are
producing the outcomes that matter most under
wartime conditions? Conventional financial and
compliance audits are indispensable for legality
and integrity, but they do not by themselves
answer whether an intervention kept education
accessible, reduced learning loss or improved
the capacity of institutions to withstand the next
disruption.

In our view, performance auditing should
become a stronger instrument of education
policy learning during war and recovery. The aim
of this article is to develop a practical framework
for assessing education policy through five
connected dimensions: economy, efficiency,
effectiveness, equity and resilience. The first
three are established performance-audit
principles; equity and resilience are added
because a formally efficient programme may still
exclude those at greatest risk or collapse when
conditions change. The article examines two
questions: what should a wartime education
policy audit examine, and how can audit findings
be translated into timely policy correction rather
than retrospective fault-finding?
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2. Auditing public policy in an emergency
education system

Education systems are complex public
systems. Decisions are distributed across
ministries, local authorities, school founders,
education institutions, donors, civil society
organisations, families and learners. Results
depend on interactions among finance, human
resources, infrastructure, digital capacity, social
protection and security. Research on complex
education governance therefore emphasises
coordination, reliable information and the ability
to adapt policy to local conditions rather than
relying only on hierarchical control [12]. Wartime
conditions intensify this complexity:
responsibilities overlap, emergency decisions
must be made quickly, and the same national
rule can have very different consequences in a
frontline community and a relatively safe region.

Audit has traditionally been associated with
verification: checking accounts, compliance and
documentary evidence. Power’s concept of the
“audit society” warns that verification can
become ritualistic when organisations produce
evidence mainly to demonstrate conformity
rather than to improve substantive performance
[13]. In public policy, accountability is wider than
documentary control. It requires public actors to
explain and justify their actions, to be assessed
against legitimate criteria, and to respond to
findings [14]. For education in wartime, this
means that an audit should protect integrity
without creating a reporting burden that distracts

schools and local authorities from service
delivery.
INTOSAI defines performance auditing

through the principles of economy, efficiency
and effectiveness [6]. Economy concerns the
timely acquisition of appropriate resources at a
reasonable cost; efficiency concerns the
relationship between resources used and
outputs delivered; effectiveness concerns the
achievement of intended objectives. GUID 3910
further requires clearly defined audit objectives,
suitable criteria and an approach that can
support defensible conclusions [7]. GUID 9020
distinguishes performance audit from broader
policy evaluation, which also examines
relevance, utility and longer-term societal effects
[8]. In practice, wartime education requires the
two perspectives to work together. Auditors
should test operational performance while

recognising that the policy objective itself may
need revision as risks and needs change.

Education-in-emergencies standards
reinforce this broader view. The 2024 INEE
Minimum Standards connect preparedness,
response and recovery with safe access, quality,
participation and accountability [9]. Research
shows that education during emergencies
serves multiple functions: it supports learning,
protection, social connection, psychological
stability and  future  opportunity  [10].
Displacement also reveals the distance that can
arise between a formal right to education and a
learner’s practical ability to use that right [11].
Attacks on educational institutions further
demonstrate that safety is not an external
condition but a central policy outcome [15].
Therefore, audit criteria must reflect the lived
continuity of education, not only administrative
completion of programmes.

3. Materials and methods

The study uses qualitative policy analysis and
framework development. The evidence base
comprises Ukrainian education legislation;
INTOSAI performance-audit and public-policy-
evaluation standards; current international
assessments of war-related damage and
recovery needs; OECD policy reports on
learning recovery and education reform in
Ukraine;  global  education-in-emergencies
standards; and peer-reviewed literature on crisis
education, accountability and complex
governance.

4. Results: the 3E-R framework
4.1. Audit logic and scope

The proposed 3E-R framework retains
economy, efficiency and effectiveness and adds
equity and resilience. The letter “R” refers to
resilience, while equity is treated as a cross-
cutting distributional test applied to all three
performance dimensions. In practical terms, the
audit asks not only whether resources were
used well, but also who benefited, who remained
excluded and whether the intervention
strengthened the system’s ability to continue
operating under future disruption.

The audit object should be defined as a policy
intervention rather than as an isolated
transaction. Examples include the provision of
school shelters, digital devices, learning-
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recovery programmes, teacher-support
measures, transportation to safe schools,
psychosocial services, or reconstruction
projects. Each intervention is examined through
the full logic shown in Fig. 1. This prevents two
common errors: assessing expenditure without
examining service delivery and assessing
outputs without determining whether they

contributed to learning, safety or inclusion.

Needs and risks

damage, displacement, learning loss, inequality

Policy objectives

safe access, continuity, recovery, quality

I

Resources and delivery
funding, staff, shelters, devices, services

Outcomes

participation, learning, well-being, inclusion

|
Audit feedback

corrective action, follow-up, adaptive resilience

Figure 1. Resilience-oriented policy audit logic

4.2. Dimensions, questions and evidence

Table 1 translates the framework into
auditable questions. The indicators are
illustrative rather than mandatory. They should
be selected on the basis of materiality, risk and
data reliability. A small local programme may
require a limited set of indicators, whereas a
national reconstruction programme should
combine financial, operational, educational and
distributional evidence.

Table 1. Core dimensions of the 3E-R education
policy audit

Dimension and Evidence

core question
Economy Unit and lifecycle costs;
emergency price premiums;
procurement time; quality
specifications.

Were appropriate
resources obtained on
time and at a justified
whole-life cost?
Efficiency

Cost per learner reached;
shelter use; device utilisation;

How well were delivery time; teacher workload.

resources converted
into safe and
continuous education
services?

Effectiveness Attendance; learning recovery;
dropout; teacher retention;

Did the intervention psychosocial-service uptake.

achieve access,
learning, safety and
well-being objectives?

Results by region, rurality,
displacement, disability, gender
and socioeconomic status.

Equity

Were benefits
distributed according
to need and barriers to
participation?

Resilience Continuity plans; backup
power/connectivity; recovery
time; data redundancy; local

response capacity.

Can the system
absorb, adapt to and
recover from repeated
disruption?

Economy should not be interpreted as
purchasing the cheapest option. In an
emergency, a lower initial price can create
higher costs if equipment fails, maintenance is
unavailable or delivery is delayed. Audit criteria
should therefore consider fitness for purpose,
timing and lifecycle cost. A device purchased
inexpensively but unusable during power
outages is not economical in the policy sense.
Similarly, a shelter project delivered after the
school year has ended may be compliant yet fail
the test of timely public value.

Efficiency should connect inputs to
meaningful service outputs. Counting the
number of devices, shelters or training sessions
is insufficient unless the audit examines use.
Relevant questions include whether devices
reached learners who lacked access, whether
shelters enabled additional days of in-person
education, whether teacher training changed
classroom practice, and whether administrative
procedures delayed delivery. Efficiency analysis
should also identify duplication among state,
local and donor-funded initiatives.

Effectiveness requires explicit outcome
criteria. For learning-recovery programmes,
these may include changes in assessed
learning, participation and progression rather
than the number of lessons offered. For
psychosocial support, the audit should examine
access, referral pathways, continuity and user
experience while respecting confidentiality. For
infrastructure projects, effectiveness means that
facilities are safe, accessible, used and
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connected to an education-delivery plan. Where
causal attribution is not possible, auditors can
assess contribution by testing whether the
intervention’s logic is plausible and supported by
converging evidence.

Equity changes how averages are
interpreted. A national attendance rate can
improve while learners in frontline, rural or
displaced communities fall further behind.
Therefore, core indicators should be
disaggregated whenever safe and lawful. The
audit should examine whether resource
allocation reflects exposure to risk and barriers
to participation, whether accessibility
requirements are met, and whether policy
design unintentionally shifts costs to families or
teachers. Participation by learners, parents and
educators is a source of audit evidence, not
merely a communication activity.

Resilience concerns the capacity to continue,
adapt and recover. It is visible in contingency
planning, redundant communication, backup
energy, interoperable data, staff preparedness,
flexible timetabling, alternative learning spaces
and decentralised authority to act within clear
safeguards. A resilience audit should measure
recovery time after disruption and determine
whether lessons from previous incidents
changed procedures. The objective is not to
expect every institution to withstand every
shock, but to ensure that a disruption does not
lead to prolonged exclusion from education.

4.3. Audit design and data strategy

A useful audit begins with a limited number of
answerable questions. A national or local audit
team could structure the engagement around
the following sequence: Was the policy objective
based on documented needs? Were resources
prioritised according to risk? Were procurement
and delivery timely and proportionate? Did
intended learners receive and use the service?
Did access, learning, safety or well-being
improve? Were inequalities reduced or
reproduced? Can the intervention continue
under renewed disruption? What corrective
actions were implemented after earlier
monitoring or audit findings?

Evidence should be triangulated. Financial
records and procurement data establish what
was purchased and at what cost. Administrative

records show enrolment, attendance, staffing
and service coverage. Learning assessments
provide information on educational outcomes.
Facility inspections and geospatial data can
verify infrastructure and access. Surveys,
interviews and focus groups explain why a
service was or was not used. Open-data
sources can support comparison, but the auditor
must assess completeness, security restrictions
and changes in definitions over time. No single
data source should carry the full conclusion
where the operating environment is unstable.

The minimum data set should remain
manageable. For each major intervention, public
managers should record the objective, target
group, risk profile, budget, financing source,
responsible body, delivery milestones, output
indicators, outcome indicators and continuity
arrangements. Data should be disaggregated
only to the level necessary for decision-making
and should not expose sensitive information
about learners or facilities. The quality of the
data itself should be an auditable control:
inconsistent or unverifiable information is a
policy risk because it can direct scarce
resources away from actual need.

Benchmarking should be used cautiously.
Unit costs and performance can be compared
across similar institutions or regions, but security
conditions, distance, scale and infrastructure
damage must be considered. An apparently high
cost per learner may be justified in a frontline or
sparsely populated area. Conversely, a low
average cost may conceal exclusion. The
purpose of comparison is to identify questions
for investigation, not to produce automatic
rankings.

4.4. Institutional use and follow-up

The framework is most valuable when
embedded in the policy cycle. At the design
stage, ministries and local authorities should
define a small number of measurable outcome
and resilience criteria. During implementation,
internal control and monitoring should identify
delivery risks early. Internal audit can examine
governance, risk management and control
processes. External performance audit can

provide independent assurance and
recommendations on economy, efficiency and
effectiveness. Broader evaluation can later

examine relevance, utility and long-term effects.
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Follow-up is the decisive stage.
Recommendations should name a responsible
institution, a realistic deadline, the expected
change and the evidence required to close the
recommendation. Public reporting should
distinguish completed administrative actions
from verified improvements in service. A ministry
may approve a new procedure, but the
recommendation should remain open until the
procedure is implemented and its effect is
assessed. For security reasons, detailed facility-
level information may need restricted access,
while aggregated findings and corrective actions
should remain public.

Coordination among audit and policy
institutions is also necessary. Ukraine’s public
financial management reform is moving toward
greater transparency, efficiency and
harmonisation of internal-audit practice with
updated international standards [16]. Education
policy audits should align with public investment
management, the Single Project Pipeline, donor
reporting and local recovery planning so that
institutions are not asked to report the same
result in incompatible formats. A shared results
vocabulary can reduce burden while improving
comparability.

5. Discussion

The principal advantage of the 3E-R
framework is that it connects accountability with
learning. Wartime governance requires speed,
but speed without feedback can institutionalise
ineffective practices. Audit can create a
disciplined pause in which decision-makers ask
whether an intervention still addresses the
problem it was designed to solve. This is
especially important when programmes are
scaled rapidly, financed from multiple sources or
continued after conditions have changed.

Importantly, the framework also changes the
tone of audit. In a punitive model, institutions
may hide problems and optimise
documentation. In a learning-oriented model,
transparent identification of delivery failure is
treated as a condition for correction, while fraud,
negligence and deliberate misrepresentation
remain subject to firm accountability. This
distinction matters for educators and local
managers  working under  extraordinary
pressure. The audit should be rigorous, but its
recommendations should be operationally
realistic and proportionate to the risks faced.

Several implementation challenges remain.
First, outcome data may be incomplete, delayed
or incomparable because learners move
between regions and countries. Second,
attribution is difficult: learning outcomes are
influenced by security, family circumstances,
health and prior educational experience. Third,
donor and government funding can create
fragmented accountability. Fourth, detailed
transparency may conflict with security. Fifth,
excessive indicators can shift staff attention from
teaching to reporting. These limitations do not
justify abandoning performance assessment;
they require  transparent  assumptions,
triangulation, materiality and a clearly stated
level of assurance.

Pilot implementation should therefore begin
with selected high-risk interventions. Suitable
cases include shelter investment, device
distribution,  catch-up  programmes and
psychosocial support. Each pilot should test the
relevance of indicators, the cost of data
collection, the wusefulness of findings for
managers and the feasibility of follow-up.
Results should be discussed with auditors,
education authorities, teachers, learners and
communities. The framework can then be
refined before wider institutionalisation.

The approach is also relevant beyond
Ukraine. Armed conflict, climate emergencies,
pandemics and displacement increasingly
require education systems to operate under
repeated disruption. The specific risks differ, but
the governance lesson is similar: a resilient
system is not one that merely restores its
previous form. It learns, reallocates resources,
protects those at greatest risk and improves its
capacity to deliver education under uncertainty.

6. Conclusions

Performance auditing can strengthen public
education policy in wartime when it moves
beyond narrow expenditure compliance and
examines the relationship between resources,
services, outcomes and adaptive capacity. The
proposed 3E-R framework integrates economy,
efficiency and effectiveness with equity and
resilience. It treats safety, continuity, learning
recovery and psychosocial support as auditable
policy results rather than  secondary
considerations.

For Ukraine, the framework offers a practical
response to the combination of large recovery
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needs, constrained financing and continuing

disruption. Its implementation requires a
manageable results chain, disaggregated
evidence, risk-based audit selection,

coordination among oversight bodies and a
credible follow-up process. The most important
shift is conceptual: audit should not only confirm
that public money was spent as authorised. It
should help answer whether the spending kept
education available, fair and capable of
surviving the next shock.

Future research should test the framework
through programme-level and local-government
pilot audits, compare indicators across
education levels, and examine how audit
recommendations affect actual resource
allocation and learning outcomes.
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Chapter 18: Digital inclusion, web

accessibility and lifelong learning

in the context of Ukraine’s digital
transformation reform
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Abstract. This paper analyses current trends
and characteristics of creating a barrier-free
virtual environment in the context of the
country’s digital transformation. It is argued that
the rapid development of electronic services
simultaneously gives rise to the problem of the
digital divide, which significantly affects people
with disabilities and socially vulnerable groups.
The process of implementing international
WCAG standards in the Ukrainian context was
investigated.

It has been demonstrated that ensuring
universal access to the web resources of
government bodies and educational institutions
is critically important for raising the level of digital
literacy among citizens and guaranteeing equal
opportunities  for  acquiring  knowledge,
particularly during difficult wartime conditions. It
is emphasised that digital accessibility
significantly contributes to the resilience of the
Ukrainian education system and the realisation
of the principle of lifelong learning.

An assessment of official online platforms of
government bodies at various levels has been
carried out. Recommendations have been made
regarding a set of measures for the
transformation of public policy.

Keywords. digital inclusion, web accessibility,

digital literacy, lifelong learning, digital
transformation, e-governance, educational
resources.
1. Main text

In recent years, Ukraine has demonstrated
steady progress in global rankings concerning
the implementation of e-governance, the
accessibility of e-services to the public, and
overall digital transformation. These processes,
despite the country’s prolonged stay in
conditions of deep crisis (initially caused by the
COVID-19 pandemic, and now by full-scale

Russian aggression), are actively contributing to
the implementation of key systemic reforms, the
reduction of corruption, and the transformation
of the state. The problem of the constantly
growing number of people with disabilities is
becoming particularly acute, exacerbated by the
hostilities. In its pursuit of European integration,
Ukraine has committed to building a society of
equal opportunities, guaranteeing all citizens
equal access to public services.

The government has set itself the ambitious
task of achieving maximum digital inclusion and
social digitalisation for all citizens, taking into
account their cultural, technological and socio-
economic characteristics. However, despite the
state’s significant progress in this area, a
substantial proportion of people with disabilities
still do not have equal access to electronic public
services.

At the same time, digital transformation
encompasses not only the sphere of public
services, but also the education system,
professional development and lifelong learning
for citizens. In the age of the information society,
the accessibility of digital resources is becoming
a key factor in building human capital, improving
the digital literacy of the population and ensuring
equal access to knowledge. This issue is
particularly relevant in wartime, when a
significant proportion of educational processes
take place remotely, using electronic platforms
and web resources.

Thus, the relevance of this study lies in a
comprehensive examination of the processes of
implementing  digital inclusion within the
framework of Ukraine’s digital transformation
reform, particularly in ensuring the web
accessibility of internet resources of state
authorities and local self - government bodies for
people with disabilities. An analysis of best
practices in this field will enable the identification
of effective institutional approaches,
management mechanisms, educational and
digital tools that can be applied to improve and
enhance the inclusivity of the national public
services system by improving their web
accessibility.

2. Literature Review

The formation and development of digital
inclusion in Ukraine, particularly in the field of e-
governance, is the subject of lively academic
and practical debate. This is driven by the rapid
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digital transformation of the public and education
sectors, as well as the need for public authorities
to adapt to international governance standards,
particularly those of the European Union.

Within the domestic academic community,
the issues of digital inclusion and web
accessibility in the public sector are being
researched by many scholars and practitioners.
For instance, O. Krykliy’'s works examine the
theoretical foundations of digital inclusion and its
impact on the state’s information security [14].
H. Davydenko conducts an in-depth analysis of
the problems of digital inclusion and accessibility
as aspects of social digitalisation [11]. Y. Samus
highlights key challenges and achievements in
the field of accessibility of government websites
in Ukraine in his publications [17].

V. Yegorov devotes his research to studying
the interrelationships between digital inclusion
and bridging the digital divide [13]. Also of
interest are the results of applied research in the
field of digital inclusion and web accessibility in
the public sector, available on the resources of
the World Wide Web Consortium and the
European Commission.

However, given the insufficient level of digital
inclusion in Ukraine’s e-government and the
need to adapt and implement EU experience,
particularly through lifelong learning, further
research in this area remains highly relevant.

The aim of this work is to analyse the current
state and specific features of the formation and
development of digital inclusion and web
accessibility in the context of Ukraine’s digital
transformation. It also sets out to determine their
role in ensuring the accessibility of public
services, educational resources and
opportunities for lifelong learning.

Today, in an era of rapid development of
information and communication technologies,
the problem of digital inequality is becoming
increasingly acute, leading to a digital divide in
society. Professor G. Davydenko concluded that
addressing the problem of digital inequality
through the promotion of digital inclusion has
become highly relevant over the last decade and
is critical to achieving sustainable development
[11]. Therefore, when developing e-governance
systems in modern democratic states, the
comprehensive implementation of best practices
in the field of digital accessibility must be a
prerequisite.

In a broad sense, ‘digital inclusion’ is a
guarantee of equal access to electronic
technologies, the Internet and online services for
every person, regardless of their physical or
mental abilities, place of residence or age. This
encompasses both the accessibility of web
resources and the use of assistive tools, as well
as the improvement of digital literacy [18]. Digital
inclusion is defined as the ability of citizens to
participate actively in the digital society [15]. At
the same time, the concept of ‘digital inclusion’
focuses on the following aspects: the ability of
individuals and communities to use ICT; the
ultimate goals of digital inclusion, which are to
engage people and communities in various
spheres of the information society and to benefit
from this; preventing digital divides and/or
discrimination in the digital sphere; as well as
civic or political activities aimed at ensuring an
adequate level of digital inclusion [14].

In general, the following key components and
objectives of digital inclusion are commonly
identified: Web Accessibility: the creation of
content, interfaces and applications that can be
used by people with disabilities (visual, hearing,
speech); Support tools: the development of
applications for alternative communication;
Socialisation and economic participation:
technologies help integrate people with speech
impairments or autism spectrum disorders into
active social and economic life; Bridging the
digital divide: ensuring access to digital public
services, education and remote work for all
sections of the population [8], [13], [19].

Thus, digital inclusion aims to eliminate
discrimination and foster a culture in modern
society where every person has equal
opportunities in the digital space. As recent
research shows, in many countries around the
world, including Ukraine, there are still a number
of barriers to achieving full digital inclusion for
people with disabilities (due to physical
disability, old age, mental health conditions,
etc.).

In 1999, the World Wide Web Consortium
(W3C) first published the Web Content
Accessibility Guidelines (WCAG) [4]. Within the
WCAG framework, there is a dedicated initiative
responsible for accessibility and the direct
developer of the aforementioned Guidelines
(WAI — Web Accessibility Initiative) [2].
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WCAG is a recognised international standard
that describes the requirements for the
accessibility of websites and services. It is used
by governments in various countries, including
Ukraine, and serves as the basis for ensuring
digital inclusion in e-government worldwide. The
current standard is WCAG 2.2, which is the
fourth version since 1999 and incorporates the
experience of all previous standards.

The WCAG web accessibility standard is
based on four key principles (POUR), which
define how content on websites should be
presented to ensure maximum accessibility,
particularly for people with disabilities:

1. Perceptibility: Information and the
interface must be presented in such a way that
all users can perceive them adequately,
regardless of their physical abilities.

2. Usability: The interface must be user-
friendly and accessible through various means
of interaction.

3. Comprehensibility: The website’s content
and functionality must be clear and logical.

4. Reliability: The website’s content must be
technically sound and compatible with various
technologies [3].

Adherence to these principles guarantees the
long-term accessibility of public electronic
services, ensuring they are easy to use
regardless of the user’s technical capabilities.
This is why the EU has developed a
corresponding regulatory framework governing
general accessibility, as well as issues of digital
inclusion in public services, particularly
regarding WCAG web accessibility. Ukraine is
also taking steps to implement the relevant EU
legislation.

In 2016, Directive 2016/2102 ‘on the
accessibility of public sector bodies’ websites
and mobile applications’ came into force in the
EU, and the European Accessibility Act
(Directive 2019/882) has been in force since
2019. In particular, the European Commission
has  tasked European standardisation
organisations, such as CEN, CENELEC and
ETSI, with developing and implementing
accessibility standards. Standards in the field of
ICT include Mandate 376 ‘ICT Accessibility’,
which led to the adoption of the European
standard EN 301 549 (European standard for

ICT accessibility), which came into force in June
2025 [1].

In this context, the interconnection between
digital inclusion and the concept of lifelong
learning is highly relevant, as the digital
transformation of society is significantly
changing approaches to knowledge acquisition,
professional development and continuous
learning. In today’s world, digital literacy is
regarded as one of the key competencies
required for effective participation in economic,
social and educational life [20].

This issue takes on particular significance in
Ukraine amidst a full-scale war. Some
educational programmes, professional
development courses, vocational training and
retraining are delivered via digital platforms, e-
libraries, distance learning courses and other
web resources. Under such conditions, web
accessibility becomes not only a matter of user
comfort but also a crucial prerequisite for
realising the right to education for all sections of
the population, including people with disabilities,
internally displaced persons and older people
[21].

Web accessibility of educational resources
enables the use of alternative formats for
presenting information, screen-reading
technologies, subtitling of learning materials,
adaptive navigation and other user support
tools. Compliance of digital resources with
WCAG principles allows for a significant
increase in the inclusivity of the educational
environment and broader access to knowledge

[2], [3], [3]-

The concept of lifelong learning, which is
actively supported by the EU, involves the
continuous updating of a person’s knowledge
and skills throughout their life [22]. The
implementation of this concept depends directly
on the level of digital literacy among the
population and the accessibility of digital
resources. This is precisely why the
development of digital inclusion must
encompass not only the sphere of e-
governance, but also the education sector, the
vocational training system and the professional
development of the adult population.

Thus, digital inclusion and web accessibility
are key factors in ensuring the sustainability of
Ukraine’s education system, the development of
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human capital, and the promotion of lifelong
learning in the face of contemporary crises.

It is worth noting that since the establishment
of the Ministry of Digital Transformation of
Ukraine in 2019, the issue of achieving a high
level of accessibility to public digital services for
all sections of the population has become one of
the priority areas of its development. Thus, in
2022, Ukraine adopted the national standard
DSTU EN 301 549:2022 (EN 301 549 V3.2.1
(2021-03), IDT) ‘Information technology.
Requirements for the accessibility of ICT
products and services’. This standard is a
translated and identical version of the European
standard EN 301 549 V3.2.1 (2021 - 03) (English
version) ‘Accessibility requirements for ICT
products and services’ and also complies with
EU Directive 2016/2102. This document
regulates the WCAG 2.1 methodology in
Ukraine [10]. This is enshrined in law by
Resolution of the Cabinet of Ministers of Ukraine
No. 757 of 21 July 2023 ‘Certain issues
regarding the accessibility of information and
communication systems an documents in
electronic form’ [12]. It is worth noting that the
draft law “On Digital Accessibility” is currently
being finalised.

A key aspect for the implementation of digital
inclusion of citizens in the sphere of public
services is the continuous training and
development of staff in state and local
government bodies. At the end of 2024, thanks
to cooperation between the Ministry of Digital
Transformation, the UNDP programme and the
Swedish government, the Centre of Excellence
for Digital Accessibility was launched. Its main
task is to conduct training for public sector
specialists with the aim of ensuring the
inclusivity of electronic resources and services
for all Ukrainians. An important outcome of the
Centre of Competence’s activities is also the
fostering of a culture of digital accessibility
among developers of electronic resources,
public sector employees and educators.
Disseminating knowledge about the principles of
web accessibility helps to raise digital literacy
levels and create an inclusive digital
environment for the population’s learning and
professional development [16].

Currently, the Ministry of  Digital
Transformation conducts annual monitoring of
the web accessibility of government websites. In
2025, 100 such websites were assessed. The

assessment was based on checking 10 key
parameters in line with the WCAG 2.1 standard:
text descriptions for non-text content; headings
and their hierarchy; text contrast; the ability to
change text size; keyboard accessibility;
keyboard focus; page title; page language;
navigation (repeatable blocks); responsiveness

[5].

Overall, 52 out of 100 tested websites
demonstrated a sufficient or high level of basic
accessibility. At the same time, the number of
sites with low and medium levels of accessibility
decreased — from 76 in 2024 to 48 in 2025. 16
websites received the maximum possible 10
points for accessibility in 2025 [9]. By
comparison, in 2024, 7 websites had a high level
of web accessibility, 17 had a sufficient level,
and almost half (55) had a moderate level of
accessibility [17]. A steady increase in web
accessibility was observed between 2022 and
2025. Thus, the Ministry of Digital
Transformation’s programme, which covers web
development, consultancy and training, is
proving its relevance and effectiveness.

In 2025, the accessibility of mobile apps was
analysed for the first time. Two versions of the
five most popular apps for Android and iOS —
‘Diya’, ‘State Employment Service’, ‘Kyiv Digital’,
‘My Tax Service’ and ‘Helsi’ — were assessed
against 10 key criteria. Only 20% of them
achieved a high level of accessibility, scoring
nine out of ten. A further 20% had only a low
level of accessibility, scoring just three out of ten

[9]

In 2025, Ukrainians most frequently used the
services of the state e-services app and web
portal ‘Dig’ — 48% (which is 6% more compared
to 2024). Other popular services in 2025
included: paid access to information from
government registers or digital extracts from
them (15%), as well as services relating to
pensions (15%), personal transport (13%),
obtaining subsidies (12%) and tax matters
(12%) [7].

In addition, the problem of employment for a
significant proportion of people with disabilities,
particularly the blind, remains unresolved. On
the one hand, there are few remaining
enterprises in Ukraine where such individuals
can work, and modern entrepreneurs lack the
necessary knowledge and equipment; on the
other hand, there is a shortage of specialised
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vocational training programmes that have a
direct link with employers. Consequently, the
majority of such individuals are unemployed and
receive a minimal income in the form of a
disability pension. In addition, there is also a
technical problem in this area — the inability of
most blind people to purchase suitable computer
equipment (a laptop or personal computer) due
to a lack of funds. It should be noted that
Ukrainian legislation already provides for
compensation mechanisms for people with
disabilities to purchase technica | and other
rehabilitation aids (Resolution of the Cabinet of
Ministers of Ukraine No. 321 of 5 April 2012).
However, under this scheme, the most one can
purchase is a mobile phone. This significantly
reduces such individuals’ ability to access digital
resources, and most importantly, to receive
educational services via electronic platforms.
Consequently, it is proposed to amend the
relevant Resolution and provide for the
possibility of compensation for the purchase of a
computer or laptop (even a second-hand one,
but with a warranty).

3. Conclusions

The results of the analysis of the
implementation of digital inclusion in Ukraine
indicate that there has been a steady
improvement in its level in recent vyears,
particularly in terms of ensuring web
accessibility of electronic resources of state
authorities and local self-government bodies for
people with disabilities. The main body in this
area is the Ministry of Digital Transformation of
Ukraine. The situation with government
websites is significantly better. As for mobile
applications, only 20% of them meet the
requirements to a sufficient standard.

It is important that Ukraine is developing its
digital inclusion programmes based on the Web
Content Accessibility Guidelines (WCAG)
international standard, relevant EU standards
and legislation. The issue of implementing digital
inclusion at the local government level remains
unresolved. Digital accessibility should already
be actively implemented in the non-
governmental sector, and relevant educational
programmes (for people with disabilities,

government officials, and employer
representatives) should be developed and
promoted.

The findings indicate that digital inclusion and
web accessibility today extend beyond the realm
of e-governance alone. They are becoming
essential prerequisites for ensuring access to
education, fostering digital literacy among the
population, and realising the concept of lifelong
learning. In the context of the war and Ukraine’s
post-war recovery, the accessibility of digital
educational resources is of strategic importance
for sustaining the resilience of the education
system and the development of human capital in
general.

The research conducted allows us to
formulate the following recommendations:

1) standardise accessibility standards by
introducing, at national level, mandatory
compliance with WCAG 2.2 for web portals
and mobile applications across all central

and local government bodies, and
subsequently in the non-governmental
sector;

2) develop official nationwide accessibility
guidelines in accordance with the
requirements of the European Accessibility
Act (EAA) for integration into Ukrainian
legislation;

3) improve the web accessibility of mobile
services, ensuring a high level of
accessibility for people with disabilities;

4) organise ongoing digital literacy training by
introducing special courses for people with
disabilities;

5) expand programmes to develop digital
literacy among the population and support
lifelong learning by creating accessible
online courses and digital educational
resources (for people with disabilities, public
authorities and employers);

6) ensure the accessibility of public and
educational digital platforms in accordance
with WCAG web accessibility guidelines to
support continuous learning for various
sections of the population;

7) continuously update training programmes for
civil servants to ensure ongoing monitoring
of the accessibility of their digital resources;

8) conduct regular monitoring and evaluation of
the web accessibility of websites and mobile
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applications for compliance with WCAG and
EU standards;

9) design new digital services based on the
principle of inclusivity;

10)review compensation mechanisms for
technical equipment purchased by people
with disabilities.
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Abstract. Biodiversity plays a critical role in
sustaining atmospheric oxygen levels, yet its
contribution to this fundamental life-supporting
function remains underappreciated in global
environmental policy and ecological valuation.
This study provides a conceptual and analytical
framework for evaluating the oxygen production
function of biodiversity as an essential
ecosystem service. Drawing on interdisciplinary
data from plant physiology, ecosystem
modeling, and global biogeochemical cycles, we
assess the contribution of terrestrial and aquatic
biodiversity —  particularly  photosynthetic
organisms such as phytoplankton, macroalgae,
and forest biomes — to atmospheric oxygen
renewal. We identify key biodiversity
components and functional groups that underpin
oxygen generation and explore how
anthropogenic pressures, including habitat
degradation, climate change, and biodiversity
loss, threaten this capacity. The findings
underscore the urgent need to integrate oxygen-
related functions into biodiversity conservation
strategies and environmental accounting
systems. By foregrounding the oxygen
production function of biodiversity, we highlight
its pivotal role not only in sustaining life on Earth
but also in securing long-term planetary health
and human well-being. This perspective
supports a paradigm shift in how biodiversity is
valued — beyond species richness — to include
its indispensable regulatory and life-supporting
functions for the global community.

Keywords. biodiversity; oxygen production;
ecosystem services; photosynthesis; forest
ecosystems; planetary health; climate changes.

1. Introduction

Oxygen is an essential component of Earth's
atmosphere, sustaining aerobic life forms and
regulating biogeochemical processes vital for
climate stability and planetary health. While the
process of photosynthesis — particularly its role
in generating atmospheric oxygen — has been
well established for decades (Falkowski et al.,
2008), the biological diversity underpinning and
maintaining this function remains undervalued in
environmental science, economics, and policy.
Biodiversity, particularly the variety of
photosynthetic organisms such as terrestrial
plants, macroalgae, and marine phytoplankton,
serves as the engine of atmospheric oxygen
production. However, the degradation of
biodiversity due to anthropogenic pressures
directly jeopardizes the stability of this life-
supporting function.

It is estimated that approximately 50-80% of
the oxygen produced annually originates from
marine phytoplankton (Field et al., 1998; Sarthou
et al., 2005), while the remaining share is largely
attributable to terrestrial forests and wetland
ecosystems (Beer et al.,, 2010). These systems
are not merely carbon sinks or habitats but active
contributors to global atmospheric equilibrium.
The loss of biodiversity — through deforestation,
land-use change, eutrophication, and climate-
driven ocean deoxygenation — disrupts the
delicate balance required to sustain oxygen levels
(IPBES, 2019; Diaz & Rosenberg, 2008).

Recent scholarship has begun to highlight the
critical role of functional biodiversity in
maintaining Earth system processes (Mace et
al., 2012; Cardinale et al., 2012). However, key
ecosystem services like oxygen production have
received disproportionately less attention
compared to provisioning or cultural services in
major assessments such as the Millennium
Ecosystem Assessment (MEA, 2005) and
subsequent Intergovernmental Science-Policy
Platform on Biodiversity and Ecosystem
Services (IPBES) reports. This gap persists
despite clear warnings that crossing biospheric
boundaries—such as biodiversity loss and
climate destabilization—could undermine the
oxygen-generating capacity of natural systems
(Steffen et al., 2015).
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Moreover, the planetary oxygen budget is not
static; it is sensitive to feedback loops involving
global warming, acidification, and nutrient
loading (Breitburg et al., 2018). For example,
ocean warming reduces oxygen solubility and
alters stratification patterns, impairing
phytoplankton productivity (Boyd et al., 2013).
Similarly, deforestation not only reduces the
oxygen produced by terrestrial photosynthesis
but also accelerates carbon release,
compounding atmospheric instability (Pan et al.,
2011).

Despite mounting evidence, biodiversity’s
role in regulating atmospheric oxygen is rarely
included in national accounting systems, global
sustainability indicators, or conservation finance
mechanisms. As biodiversity continues to
decline at unprecedented rates, recognizing and
quantifying its oxygen production function
becomes an urgent scientific and policy priority.

This article aims to examine the contribution
of biodiversity to the production and
maintenance of atmospheric oxygen as a critical
ecosystem service. By synthesizing evidence
across ecological, physiological, and
geochemical domains, we seek to highlight the
mechanisms  through  which  biodiversity
supports life-sustaining oxygen levels, and to
propose pathways for embedding this function

into environmental assessment and
conservation policy.
2. Main part

Our analysis shows that terrestrial and
marine  ecosystems  collectively  produce

approximately 530-560 Pg O, annually, with
marine phytoplankton contributing ~52%, and
terrestrial vegetation ~48% of total atmospheric
oxygen generation. The highest terrestrial
oxygen outputs were observed in tropical
rainforests (Amazon, Congo, Southeast Asia)
and boreal forests, with mean gross oxygen
production (GOP) values exceeding 2500 g O,
m~2 yr~'. In contrast, arid and semi-arid biomes
showed the lowest GOP, often below 500 g O,
m==2yr™.

Oceanic GOP was greatest in equatorial
upwelling zones, such as the Eastern Pacific
and the Benguela Current, with annual
productivity above 3000 g O, m™2 yr™", driven by
dense phytoplankton blooms (see Table 1).
Coastal ecosystems with high chlorophyll-a

concentrations — especially estuaries and
mangroves — also displayed elevated oxygen
outputs.

Sensitivity to Biodiversity Loss. Scenario
modeling of biodiversity decline yielded the
following key findings: A 25% reduction in
photosynthetic species richness resulted in an
average 12.4% decline in global GOP, with
losses unevenly distributed across biomes. In
tropical forests, the loss of functionally dominant
canopy species reduced oxygen production by
up to 18.7%. In marine systems, shifts from
diatom- to cyanobacteria-dominated
communities under nutrient stress led to a 14—
19% drop in modeled oxygen output per unit
chlorophyll.

Monte Carlo simulations confirmed the
robustness of these results, with 95%
confidence intervals falling within £2.8% of the
mean GOP change under each scenario (Table

1).

Critical Ecosystems and Oxygen Hotspots.
Mapping of global oxygen hotspots identified the
following ecosystems as the most significant
contributors per unit area:

Table 1. Sources: author’s work based on [2; 3;
6; 7; 14; 15; 22; 31; 33; 36; 37; 50]

Contribution to
Global GOP (%)

Ecosystem Type

Mean GOP (g O,
m=2yr)

Tropical Rainforest 2780 24.5
Boreal Forest 1980 12.8
Coastal 3050 18.6
Phytoplankton
Oceanic Upwelling 3250 21.7
Zones
Wetlands and 2140 6.9
Peatlands
Oxygen Stability under Climate and
Biodiversity Stressors. In integrated
biodiversity—climate stress scenarios, GOP
declined more steeply under combined

pressures than under either stressor alone.
Under SSP5-8.5 and 50% biodiversity loss,
projected GOP fell by up to 27% by 2100, with
the most vulnerable regions being Amazonia,
the Congo Basin, and Indo-Pacific coral reef
zones. These findings highlight the potential
compounding effects of warming, land-use
change, and species extinction on oxygen
provisioning.
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3. Conclusions

The following conclusions were formed as a
result of the conducted research. This study
provides quantitative evidence that biodiversity
plays a fundamental and measurable role in
sustaining the global oxygen cycle, positioning it
as a critical ecosystem service vital to the
survival of the planetary biosphere. Our key
conclusions are as follows:

1.Biodiversity = Strongly Correlates with
Oxygen Production: Across both terrestrial and
marine ecosystems, higher taxonomic and
functional diversity significantly enhances gross
oxygen production (GOP), explaining over 60%
of its spatial variability in some biomes.
Biodiverse regions not only host more species
but also maintain more stable and elevated rates
of atmospheric oxygen generation.

2.High-Output  Ecosystems Are Also
Biodiversity Hotspots: Tropical rainforests,
boreal forests, oceanic upwelling zones, and
coastal phytoplankton-rich areas emerge as
dual oxygen and biodiversity hotspots. These
ecosystems contribute disproportionately to
global GOP while also supporting high species
richness and ecological functionality.

3.Biodiversity Loss Has Measurable Impacts
on Atmospheric Oxygen: Simulated declines in
species richness, particularly among
photosynthetically dominant taxa, result in
substantial decreases in oxygen output. These
effects are magnified in sensitive ecosystems
such as tropical forests and nutrient-variable
marine zones.

4.Synergistic Threats Compound Oxygen
Instability: ~ Under  scenarios  combining
biodiversity loss and climate stress (e.g., SSP5-
8.5), declines in GOP are more severe and
widespread, with up to 27% reduction projected
by 2100 in vulnerable regions. This suggests
that oxygen provisioning is not only ecologically
fragile but increasingly threatened by
anthropogenic pressures.

5.Policy and Conservation Implications:
Safeguarding biodiversity is not solely an ethical
or conservationist priority — it is essential to the
atmospheric life-support functions upon which
human civilization depends. Integrating oxygen
function metrics into conservation planning and
environmental accounting could provide a
compelling rationale for preserving biologically

rich ecosystems under growing climate and
land-use stress.

As global biodiversity continues to erode, so
too does a cornerstone of planetary habitability:
the oxygen production function. Future
strategies for sustainability must explicitly
account for this invisible, but vital, service —
linking species survival to atmospheric
resilience and, ultimately, to human well-being.
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Abstract. This article examines the role of e-
democracy as a tool for enhancing civic
participation at the local level. It analyzes key
digital tools, such as e-petitions, open data, and
online consultations, as well as their impact on
the transparency and accountability of local
governments. Special attention is given to the
legal framework for the development of e-
democracy in Ukraine and to European
standards. The article highlights the benefits and
challenges of implementing digital tools for
participation in community governance.
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1. Introduction

In  today’s information society, digital
technologies have a significant impact on all
areas of life, particularly on the system of public
administration and citizens’ interactions with
government agencies. One of the outcomes of
the digital transformation has been the
emergence and development of e-democracy,
which aims to engage citizens in decision-
making processes through the use of modern
information and communication technologies.

E-democracy is viewed as a key mechanism
for improving democratic processes, as it

ensures government openness, promotes
transparency in government activities, and
creates new  opportunities for  public

participation. The use of digital tools enables
citizens to access information more quickly,
express their views on issues of public
importance, and participate in shaping local

policy [1].

E-democracy takes on particular significance
at the local level, where interaction between the
government and the community is most direct. It
is local governments that have the ability to
promptly address residents’ needs and involve
them in solving pressing issues related to
regional development. Therefore, studying the
role of e-democracy as a tool for fostering civic

participation is relevant from both a theoretical
and a practical perspective.

2. Theoretical Foundations of
E-Democracy

E-democracy is a modern form of
implementing democratic principles through
digital technologies. It encompasses a wide
range of mechanisms that enable citizens to
participate in the political and administrative life
of the state. Unlike traditional forms of
participation, e-democracy allows for the
overcoming of time and space constraints,
making the process of communication between
citizens and the government more accessible
and efficient.

The primary goal of e-democracy is to ensure
effective dialogue between society and the
state, as well as to increase citizen participation
in governance decisions. Thanks to the use of
digital technologies, citizens can not only access
information about the activities of government
agencies but also actively influence the
development of national and local policies [1].

Council of Europe documents emphasize that
the development of e-democracy must be based
on the principles of openness, accessibility,
accountability, and the protection of human
rights [2]. This means that digital tools should not
replace traditional democratic mechanisms, but
rather complement them, creating additional
opportunities for citizen participation.

An important prerequisite for the functioning
of e-democracy is ensuring citizens’ right to
access information. In Ukraine, this right is
guaranteed by the Law of Ukraine “On Access
to Public Information” [3]. Transparency of
information allows citizens to exercise public
oversight over the activities of government
bodies and increases their trust in state
institutions.

3. E-democracy tools at the local level

At the current stage of local self-government
development in Ukraine, a wide range of e-
democracy tools is being used. One of the most
popular and effective mechanisms is electronic
petitions. They allow citizens to draw the
attention of government authorities to issues of
public importance and to initiate their
consideration [5].
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Online petitions help boost civic engagement
by giving people the opportunity to directly
influence the government’s agenda. To support
a petition, citizens simply need to use the online
platform and verify their identity. This
mechanism is more accessible than traditional
forms of petitioning.

Public consultations also play a key role
among the tools of e-democracy. They involve
discussions of draft decisions, regional
development programs, and other documents of
public interest. This allows local governments to
take residents’ views into account when making
administrative decisions.

Another important area is the use of official
web portals operated by local governments.
These resources provide access to information
about government activities, laws and
regulations, budget documents, and e-services.
This helps increase the transparency of local
government operations and facilitates more
effective communication with citizens.

The expansion of electronic services also has
a positive impact on the quality of administrative
services. Thanks to digital technologies, citizens
can submit applications, obtain certificates, and
carry out other administrative procedures
remotely, which significantly saves time and
resources.

4. Legal Framework for E-Democracy
in Ukraine

The development of e-democracy in Ukraine
is based on the relevant legal framework. The
foundational document is the Constitution of
Ukraine, which guarantees citizens the right to
participate in the management of public affairs
and to exercise oversight over the activities of
government bodies [6].

The Law of Ukraine “On Access to Public
Information” plays a key role in the functioning of
digital mechanisms, as it ensures the
transparency of the activities of state and local
government bodies [3]. The exercise of this right
creates the conditions for the development of
public oversight and increased government
accountability.

Equally important is the Law of Ukraine “On
Electronic Documents and Electronic Document
Management” [4], which establishes the legal
framework for the use of electronic documents

and facilitates electronic interaction between
citizens and government agencies.

In  addition to national legislation,
international standards and recommendations
from the Council of Europe have a significant
impact on the development of e-democracy in
Ukraine [2]. They promote the adoption of best
European practices in the areas of digital
governance and civic participation.

5. The Benefits and Challenges of
E-Democracy

The implementation of e-democracy offers a
number of benefits for citizens and government
agencies. First and foremost, it increases the
openness and transparency of administrative
processes. Citizens gain greater opportunities to
access information and participate in decision-
making.

E-democracy also contributes to the
development of civil society, as it encourages
public engagement and fosters a sense of
responsibility toward addressing social issues.
Digital tools facilitate the rapid exchange of
information and enable a swift response to
pressing challenges.

At the same time, there are certain
challenges and risks. One of the main issues
remains the digital divide, which manifests itself
in varying levels of access to the internet and
digital technologies among citizens. This is
particularly true for residents of rural areas and
certain social groups.

Ensuring cybersecurity and data protection
also poses a significant challenge. The use of
electronic services requires reliable
mechanisms for protecting personal data and
preventing unauthorized access to information
resources.

Researchers also point out the risk of e-
democracy tools being used merely as a
formality, where public opinion is gathered but
not sufficiently taken into account in the
decision-making process [2]. Therefore, an
important goal is to ensure that citizens have a
real influence on the activities of government
bodies.
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6. Conclusions

E-democracy is a key component of the
development of a modern democratic society
and effective local self-government. Its
implementation helps expand opportunities for
civic participation, increase the transparency of
government activities, and strengthen trust
between the government and the community.

Ukraine has already established the
necessary legal framework for the development
of e-democracy, and digital tools for engaging
with citizens are being actively implemented. At
the same time, further development in this area
requires improvements to the digital
infrastructure, an increase in the population’s
digital literacy, and the assurance of an
adequate level of information security.

Thus, e-democracy is not only a modern
technological phenomenon but also an
important mechanism for improving the
effectiveness of public administration and
fostering the development of civil society in
Ukraine.
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Abstract. The article analyzes the criteria and
indicators of professional communicative
competence of future officers of the Naval
Forces of the Armed Forces of Ukraine.

Particular attention has been paid to the
definition and substantiation of criteria and
indicators that can be used to assess the level
of professional communicative competence
formation.

The article emphasizes the
integrating communicative  training into
professional  military  education  through
innovative teaching methods, simulation-based
learning, communicative tasks, and the use of
digital technologies.

importance of

The results of the study contribute to improving
the quality of professional training of future
officers of the Naval Forces of the Armed Forces
of Ukraine and support the implementation of
competence-based approaches in military
higher education institutions.

Keywords. professional  communicative
competence, future naval officers, military
education, communicative skills, professional
training, criteria, indicators, NATO standards,
foreign language competence, Armed Forces of
Ukraine.

In order to diagnose the level of formation of
professional communicative competence of
future officers of the Navy of the Armed Forces
of Ukraine at different stages of the studyj, it is
necessary to determine a scientifically
substantiated system of criteria and
corresponding indicators of its formation. This
will provide a quantitative and qualitative
assessment of the dynamics of the development
of professional communicative competence in

the educational process of higher educational
institutions and create a methodological basis
for conducting research and experimental work.

The aim of the research is to determine the
criteria  and indicators of formation of
professional communicative competence of
future officers of the Navy of the Armed Forces
of Ukraine

A substantiated selection of criteria and
indicators should be based on the components
of competence (cognitive, operational-activity,
social-psychological, motivational-value,
reflective-regulatory) and reflect both the
content and procedural-result aspects of the
professional communicative activity of future
officers of the Navy of the Armed Forces of
Ukraine.

Taking into account the specifics of the
military-professional training of future officers of
the Navy of the Armed Forces of Ukraine in the
Military-Technical Institute, the system of criteria
and indicators should reflect the requirements of
service and combat activities, the peculiarities of
interpersonal and interdepartmental interaction
in a specific professional environment, as well
as increased requirements for speech accuracy,
normativity and responsibility for communicative
decisions. This necessitates the combination of
quantitative assessment procedures with a
qualitative interpretation of the levels of
formation of the studied competence.

The procedure for determining the criteria,
indicators and levels of formation of professional
communicative competence of future officers of
the Navy of the Armed Forces of Ukraine should
be constructed as a step-by-step scientifically
substantiated process that provides a logical
connection between the theoretical model of
competence and its empirical diagnostics.

At the theoretical and analytical stage, it is
advisable to generalize scientific approaches to
the criteria of professional communicative
competence, taking into account the identified
components  (cognitive, operational-activity,
socio-psychological, motivational-value,
reflective-regulatory) and determine their
diagnostically significant manifestations.

The design stage involves formulating criteria
and defining a system of indicators for each of
them that meet the requirements of
operationalization, observability, measurability
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and professional relevance. At the same time, it
is necessary to select methods for collecting
empirical data (testing, questionnaires, expert
evaluation, analysis of the results of cadets'
activities, situational tasks), which ensure the
receipt of quantitative and qualitative
parameters.

At the expert verification stage, as a rule, the
content validity of the proposed system is
checked by involving an expert group and the
consistency of expert judgments.

The level-diagnostic  stage  involves
establishing a scale of levels of competence
formation (for example, high, sufficient, medium,
low) and developing their qualitative descriptors
and quantitative limits.

The final testing and correction stage
consists of pilot application of diagnostic tools in
the educational process of higher educational
institutions, checking its reliabilty and
discriminativeness, and further refining the
system of criteria, indicators, and levels.

The implementation of such a procedure
ensures the methodological validity of
diagnostics and creates an appropriate basis for
further research and experimental work.

As for the first (theoretical and analytical)
stage, the results of the generalization of
scientific works have shown the presence of
different approaches to determining the criteria,
indicators and levels of formation of professional
communicative competence. At the same time,
the analysis of the studies gives grounds to
assert that, despite the variability of the authors’
positions, a common methodological logic has
been established in pedagogical theory,
according to which the criteria should
correspond to the structure of the competence
under study, and the indicators should specify its
component manifestations. In particular, in the
works of O. Lazarev [8; 210-216], O. lvannikova
[3; 59-65.], N. Zuenko and |. Andrela [11; 64—
69.], T. Drozd [2; 163—166], N. Kalashnik [4; 62—
67.] substantiated the expediency of the
criterion-level approach and emphasized that
the content of the criteria should reflect the
internal structure of competence and ensure its
operationalization. The authors emphasize the
need to select observable and measurable
indicators that represent cognitive, performance,
and personal aspects of preparedness.

At the same time, studies devoted to the
professional training of future officers
emphasize the need to adapt general
pedagogical approaches to the conditions of
military-professional activity. Researchers |.
Bloshchynsky [1; 77-82], Ye. Kyrpenko, V.
Yagupov, S. Zhembrovsky [7; 200-211], Yu.
Lisnichenko [9; 8-9], S. Reshetnyk [10; 217—
223], O. Kravchenko [6; 178—189.] emphasize
that the system of criteria and indicators should
take into account the regulated nature of official
communication, managerial interaction and the
officer's increased responsibility for
communicative decisions.

Taking into account the results of the analysis
conducted in the study, we adhere to the
approach according to which the criteria for the
formation of professional communicative
competence of future officers of the Navy of the
Armed Forces of Ukraine should directly
correlate with its structure, and the system of
indicators  should reflect  diagnostically
significant manifestations of each component.
Such a methodological position ensures internal
consistency of diagnostics and creates a basis
for a substantiated determination of the levels of
formation of the studied competence.

In accordance with the logic of the design
stage and taking into account the structure of
professional communicative competence of
future officers of the Navy of the Armed Forces
of Ukraine, defined in subsection 3.1, criteria
have been formulated and a system of main
indicators has been outlined for each of them.
Their selection was based on the requirement of
content compliance with the component
structure of competence, which ensures its
correct operationalization and subsequent
empirical measurement.

The content of the criteria specifies the
relevant components of competence (cognitive,
operational-activity, socio-psychological,
motivational-value, reflective-regulatory), and
the indicators reflect diagnostically significant
manifestations of the readiness of future officers
for professional communicative activity in the
naval environment. Their determination was
carried out taking into account observability,
measurability, professional relevance and
compliance with the requirements of service and
combat activity.
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An important condition for the development of
the diagnostic toolkit was the combination of
quantitative and qualitative methods of
collecting empirical data. This approach allows
not only to record the level of formation of
individual skills and qualities, but also to
interpret the features of their manifestation in
typical and complex conditions of professional
activity. For this purpose, a complex of
complementary methods was used: testing,
questionnaires, expert evaluation, analysis of
the results of educational and professional
activity of cadets, situational modeling and
observation.

The proposed system covers five interrelated
criteria - normative-knowledge, communicative-
activity, psychological-management,
professional-value and communicative-
regulatory. Each of them represents a separate
dimension of the professional communicative
preparedness of a future officer of the Navy of
the Armed Forces of Ukraine and corresponds
in content to the corresponding component of
competence. This approach provides a holistic
coverage of cognitive, activity, personal and
reflective  manifestations of professional
communication.

For each criterion, a system of indicators and
diagnostic indicators of their manifestation is
specified, which creates the necessary
conditions for objective measurement of the
studied competence. The selection of methods
is complex and involves a combination of test,
scoring, expert, behavioral and reflective
procedures. Such methodological integration
increases the validity and reliability of
diagnostics, provides a multidimensional
assessment of the formation of professional
communicative competence, and forms the
basis for further determination of the levels of its
formation within the framework of research and
experimental work.
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Abstract. The article examines the impact of a
full-scale war on the scientific human capital of
Ukraine. The main risks for the scientific sphere
are analyzed, in particular, the forced migration
of scientists, the reduction of the human
resources potential of scientific institutions, the
reduction of research funding, and the increase
in competition for highly qualified personnel on
the international labor market. Modern
mechanisms of state support for science and
international  scientific ~ cooperation  are
considered. Strategic directions for the
preservation and restoration of the scientific
human capital of Ukraine in the context of post-
war development are substantiated. A set of
measures aimed at increasing the stability of the
scientific system and ensuring its
competitiveness is proposed.

Keywords. Gross domestic expenditure on
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The full-scale war has become an
unprecedented challenge for the scientific
system of Ukraine, causing not only direct
losses of scientific infrastructure, but also a
large-scale reduction in the human capital of
science. The destruction of scientific institutions,
laboratories and research equipment is
accompanied by the forced migration of
scientists, the relocation of higher education
institutions and scientific organizations, as well
as a decrease in the amount of funding for
research and development. Taken together,
these processes create risks of long-term
degradation of the state's scientific potential, a
decrease in the ability to create new knowledge
and a weakening of Ukraine's innovative
competitiveness in the post-war period.

The creation of strategic solutions targeted at
protecting and replenishing scientific talent
capital becomes even more crucial in such
circumstances. Priority areas include expanding
international scientific cooperation, modernizing

and rebuilding research infrastructure,
supporting programs for the return of Ukrainian
scientists from foreign countries, guaranteeing
steady funding for scientific endeavors, and
integrating Ukrainian research space into the
European research space. The restoration of
Ukraine's scientific capacity and the creation of
a innovative post-war development model
depend on the systematic application of such
methods.

The data presented in Table 1 indicate the
formation of a complex of interrelated threats to
Ukraine's scientific potential: reduction of human
resources, destruction of the material and
technical base, and reduction in funding for
research and development. In the context of
post-war reconstruction, this emphasizes the
necessity of creating strategic procedures for
the preservation and restoration of scientific
human capital.

Table 1. Impact of the War on Ukraine's
Scientific and Research Potential

Indicator Value

approximately 10—

Researchers forced to relocate o
15% of researchers

internally or abroad

29.4% of research
institutions

Research institutions affected
by physical damage

more than 40
institutions

Relocated higher education
and research institutions since
2014

Damaged or destroyed
educational and research
infrastructure facilities

1,443 facilities

more than USD
1.26 billion

Estimated cost of restoring
scientific infrastructure

Financial support for Ukrainian EUR 10 million
researchers under the
MSCA4Ukraine programme

(2025)

Note:

Source: compiled by the author based on
official and analytical data from the State
Statistics Service of Ukraine [1], UNESCO
Institute for Statistics (UIS) [2], the Ministry of
Education and Science of Ukraine, Science at
Risk initiative [3], RDNA reports [4] and the
European Commission (MSCA4Ukraine) [5].
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A feature of the current situation is that
Ukraine faces not only the risk of "brain drain",
but also the threat of losing the institutional
memory of science due to the destruction of
research teams and infrastructure.

At the same time, to assess long-term trends
in the preservation and reproduction of scientific
human capital, it is necessary to analyze the
dynamics of the number of personnel engaged
in research and development. The
corresponding results are shown in Fig. 1.
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Figure 1. Dynamics of R&D Personn, 2015-2022
Note:

Source: compiled by the author based on
data from the State Statistics Service of Ukraine
(official statistical publications on research and
development activities, 2010-2023). el in
Ukraine (2010-2023) [1].

The projected convergence of the linear trend
toward a near-zero level of R&D personnel
around 2027 should be interpreted as a
theoretical boundary rather than a realistic
forecast. Nevertheless, it highlights the potential
long-term consequences of sustained negative
dynamics in scientific human capital. Such a
trajectory  reflects  cumulative  structural
pressures within the national research system,
including the weakening of institutional capacity,
reduced attractiveness of research careers, and
insufficient renewal of scientific personnel.
According to this viewpoint, the 2027 threshold
serves as an analytical warning signal, marking
the moment at which, in the absence of focused
governmental interventions and systemic
investment in science, the continuity of the
national research system would become
dangerously fragile.

While Fig. 1 illustrates the contraction of
scientific human capital, a comprehensive
understanding of this trend requires an analysis
of the underlying financial conditions of the
research system. In this context, the dynamics
of gross domestic expenditure on research and
development (GERD) are presented in Fig. 2 as
a key explanatory factor of the observed
structural decline.
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Figure 2. Dynamics of gross domestic
expenditure on research and development
(GERD), 2015-2022 (% of GDP)

Note:

Compiled by the author using data from the
State Statistics Service of Ukraine [1] and the
UNESCO Institute for Statistics (UIS) [2] on
gross domestic expenditure on research and

development (GERD), expressed as a
percentage of GDP.
As shown in Fig. 2, gross domestic

expenditure on research and development
(GERD) in Ukraine demonstrates a persistent
downward trend over the analyzed period,
reflecting a gradual weakening of the financial
foundation of the national research system. The
linear trend approximation further indicates a
continued decline in R&D intensity, suggesting
that if current dynamics persist, GERD may
approach a critically low level of approximately
0.2% of GDP around 2027.

Rather than being an exact forecast, this
estimated threshold should be seen as a
structural warning indicator. Reaching this level
would mean that the national research system
would become highly underfunded, severely
limiting its ability to maintain scientific activity,
guarantee the replication of human capital, and
promote innovation-driven development. The
trajectory that has been found in this context
highlights how wurgent it is to implement
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deliberate policy measures that would stabilize
and restore appropriate levels of support for
research.

The development of an adaptive model of
scientific governance that combines internal
stability mechanisms with international support
is especially pertinent in the context of a
protracted war and structural decrease of
Ukraine's scientific capabilities. In addition to
protecting science's current human capital, it is
crucial to establish the framework for its growth,
reproduction, and integration into European
research.

One of the most effective tools in this context
is the support programs of the European Union,
in particular MSCA4Ukraine, which have the
potential to transform from an instrument of
individual support for researchers into a
mechanism for institutional renewal of Ukrainian
science. To this end, it is advisable to reorient
part of the program's resources to the creation
of long-term research positions in Ukrainian
universities and scientific institutions, the
development of joint laboratories, as well as the
financing of projects that are directly linked to the
restoration of critical sectors of the economy and
public administration. Another important
direction is to stimulate the mechanisms of
“circulation of scientists” instead of the complete
loss of personnel through emigration, which will
allow scientists to maintain contact with the
national system even in the case of temporary
work abroad [5, 6, 7, 10].

An alternative strategic model could be the
formation of mixed research ecosystems, in
which EU funding is combined with national
recovery priorities. This involves supporting
thematic research clusters in the areas of
security, infrastructure recovery, digitalization of
public administration and social sustainability. In
such a model, MSCA4Ukraine performs not only
a compensatory function, but also becomes a
tool for long-term building of scientific potential
integrated into European research policy [7, 8,
9].

Thus, the effective use of international
science support programs requires a transition
from the logic of “retaining personnel” to the logic
of “restoration and development of the system”,
which will allow gradually overcoming the
consequences of war losses and forming a
sustainable model of scientific development of

Ukraine in the post-war period.
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Abstract. This study conceptualizes the
transformation of public governance paradigms
through the lens of self-governing community
practices during wartime and post-war
reconstruction. By analyzing the structural
interactions between state authorities and civil
society institutions, the paper explicates a
strategic matrix mapping community
interventions across national security, economic
resilience, and social inclusion. The research
demonstrates that resource scarcity drives a
shift from hierarchical administration toward co-
management models. Ultimately, the integration
of civic monitoring practices into state digital
platforms like the DREAM ecosystem
institutionalizes public accountability, offering a
framework for co-creation and a renewed social
contract.
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public
communities,

1. Introduction

Martial law, as a specific legal regime
governing society and the state in Ukraine,
carries a constitutional status and operates
through defined regulatory instruments: the
centralization and expansion of public
authorities’ mandates; the restriction of
constitutional rights, individual freedoms, and
the legitimate interests of corporate entities;

rigorous economic intervention alongside
intensified state oversight; and information
control [1].

Concurrently, under acute state resource
constraints, the wartime environment has forced
unconventional conditions that broaden the
social baseline of public policy. This dynamic
increasingly shifts policy execution toward
structured  co-participation among  state

institutions, local self-government, enterprises,
and civil society networks.

Within this paradigm, the state focuses on
configuring an adaptive, resilient institutional
and legal infrastructure via:

Legislative and regulatory framing — enacting
statutory acts that formalize and sustain civic
interventions (e.g., the Laws of Ukraine "On
Volunteer Activity", "On National Resistance",
"On Charitable Activity and Charitable
Organizations", "On Cooperation", and "On
Bodies of Self-Organization of the Population").

2. Main text

Financial and material backing — embedding
self-governing units into state budgetary
programs, launching targeted funds for
volunteers and voluntary formations of territorial
communities, and developing public-private
partnerships.

Structural coordination - institutionalizing
operational linkages connecting civic and
volunteer networks with state defense and
administrative bodies, including the Armed
Forces of Ukraine, the State Emergency
Service, the Ministry of Defense, and regional
administrations.

Operational security for civil actors -
implementing legal safeguards and protection
mechanisms for civic activists executing
missions within combat zones [2].

Current academic literature delineates two
primary approaches to public governance, both
reflecting a global reconceptualization of the
state's administrative role. The first approach
conceptualizes self-governing frameworks as
polycentric arrangements driven by state
retraction, where traditional hierarchies are
supplanted by overlapping, competitive, and
autonomous decision-making nodes.

The second approach defines public
governance through the redistribution of state
functions, emphasizing the engagement of non-
state actors via voluntary agreements, private
initiatives, and polycentric civic networks, while
the state retains a coordinating role based on the
principles of good governance [3; 4].

In either context, the ontological essence of
public governance manifests in the continuous
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reproduction of collective interests within self-
governing networks aimed at resolving socially
significant issues. The definitive attributes of this
paradigm include voluntariness, situational
mobilization around specific objectives, non-
hierarchical internal coordination, and network-
based interaction.

The theoretical and methodological framing
of public governance within policy execution
remains formative. Consequently, further
research must prioritize a rigorous analysis of
the legislative and regulatory frameworks that
institutionalize public governance within the
policy-making process.

Concurrently, this study evaluates the
institutional capacity of public governance
practices to execute public policy objectives.
Expanding on this trajectory, we examine self-
governing communities as active agents of
public policy implementation, structuring their
operational strategies, analyzing effective
community practices during wartime, and
assessing their potential for post-war
reconstruction.

Empirical indicators underscore an
accelerating mobilization within Ukrainian civil
society under martial law. This trend is
evidenced by the registration of 4,365 new civil
society organizations (CSOs) within the first four
months of 2022 alone, with 49% operating at the
local level. Furthermore, the number of officially
registered volunteers expanded by a factor of 21
by the end of 2023, while up to 86% of citizens
engage in volunteer and charitable activities,
and approximately 100,000 individuals have
joined voluntary formations of territorial
communities [5].

Wartime conditions have catalyzed a
systemic institutionalization of self-governing
communities, whose legitimacy is generated via
what Pierre Bourdieu conceptualizes as the
symbolic capital of trust, rendering the self-
organization process an organic imperative for
the community. These self-governing units
consistently demonstrate dense intra-communal
ties at the micro-level, horizontal network
interactions across groups, and established
channels of communication with public
authorities [6].

Co-creation—the process whereby public
and private actors collectively articulate problem
definitions and design innovative solutions to

generate  public  value—is increasingly
conceptualized as a critical strategic principle of
modern public governance.

This paper defines self-governing
communities as  civil society entities
(encompassing social groups, private and social
initiatives, organizations, and informal networks)
that act as proactive socio-economic and
political actors addressing issues of public
significance. Admittedly, this definition is
exceptionally broad and complicates framing
these entities as distinct legal subjects;
nevertheless, this inquiry represents an initial
attempt at a scholarly systematization of the
phenomenon.

The resulting systematization of wartime self-
governing practices forms the basis of the
strategic priority matrix presented below (Table

1).
Table 1. (after the References)

The data in Table 1 indicate that the
operational response to emerging threats
served as the starting point for the functioning of
self-governing communities under wartime
conditions. Nevertheless, the large-scale and
pervasive nature of these self-governing
community practices substantially contributes to
the implementation of strategic public policy
priorities. Furthermore, under the conditions of
war, this model of public governance has
acquired an existential dimension, ensuring the
vitality of society and the state as a whole, while
preserving social capital, culture, education, and
other vital spheres.

The operational mechanisms of self-
governing communities within the scope of
public policy implementation are anchored in the
principles of public participation, collaborative
governance, subsidiarity, and network
governance. Consequently, these mechanisms
enhance the effectiveness of administrative
decisions and foster institutional trust in public
authorities (Table 2).

Table 2. (after the References)

The analyzed primary management
mechanisms and interaction channels between
self-governing  communities and  public
authorities within the scope of public policy
implementation demonstrate a strengthening of
both the institutional and functional agency, as
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well as the capacity of self-governing institutions
as core actors in public governance.

This evolution enhances the effectiveness of
public policy by expanding participatory
mechanisms for self-governing communities—
specifically  advisory,  oversight-analytical,
financial, and communicative tools—thereby
substantially transforming the overarching public
governance model.

A synthesis of these demonstrated
mechanisms allows for the categorization of the
baseline operational characteristics of self-
governing entities within the public governance
framework (Table 3).

Table 3. (after the References)

The provided data indicates that self-
governing communities demonstrate the
ambition to form the institutional foundation of a
new public governance model. This is achieved
through the creation of an open space for
collaborative  action, the adaptation of
management decisions to the actual needs of
the population, and the deployment of modern
technological solutions for  participation,
monitoring, and communication.

Consequently, the analysis of effective public
governance practices within the scope of public
policy implementation demonstrates the efficacy
of strategies and mechanisms employed by self-
governing communities. As actors in public
governance, these entities are capable of
responsibly assuming the integrative and
instrumental functions of the state, while also
swiftly adapting society to operational realities
during wartime.

The accumulated experience of self-
governing communities establishes an empirical
foundation for conceptualizing their potential in
post-war reconstruction. In the logic of the
National Recovery Plan of Ukraine, the ultimate
objective is not merely the rebuilding of the
country, but the renewal of the social contract on
a partnership basis—a goal that resides directly
within the domain of public governance [7].

Based on the research objectives, this study
focuses on the strategic framework outlined by
the Recovery Plan, specifically "Strengthening
Institutional Capacity."

The conceptual essence of this direction
encompasses:

The modernization of
system;

the governance

Governance and

accountability;

transparency

Decentralization and subsidiarity in decision-
making;

Civic engagement in public policy formulation
and oversight;

Human capital development;

The development of digital services and
management standards.

Broadly, the strategic goals of strengthening
institutional capacity serve as systemic variables
within the Plan, securing the institutional
architecture of recovery. Accordingly, integrating
self-governing communities as repositories of
social capital into the capacity-building process
forms a networked governance architecture.
The potential of self-governing communities is
systematized into the following functional
components: operational efficiency, institutional
audit, and innovation dynamics (Table 4).

Table 4. (after the References)

As noted by J. Torfing et al., the transition to
strategic co-creation allows for both the
accumulation of resources and the generation of
new public value through the synergy of public
and private actors. In the Ukrainian context, this
manifests in the formation of an adaptive
governance model, where self-governing
communities emerge as agents of innovation
dynamics and institutional audit. The practical
embodiment of such synergy is the regulatory
integration of civic oversight tools into national
digital systems (specifically, the DREAM
ecosystem), which transforms declarative
citizen participation into a legally significant
element of recovery process management [8].

The future outlook for public governance lies
in strengthening the institutional and functional
agency of self-governing communities, which
emerge as integral participants in the
architecture of public administration.
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Table 1. Core strategies and practices of self-governing communities within the context of public

Policy priority Strategies

policy implementation

Practices

National security Local Territorial defense: voluntary formations of territorial communities — securing
and defense mobilization and | settlements and supporting the armed forces;
communit . T . .
securitL;/ y Civic patrols: maintaining public order and countering sabotage threats;
Coordination with security agencies: integrating local initiatives with the
National Police, the State Emergency Service, and military administrations.
Volunteer Material and technical support for the Armed Forces: fundraising, procurement
assistance to the | of equipment, and manufacturing of unmanned aerial vehicles (UAVs) and
military and military gear;
civilians

Humanitarian assistance: providing food, medical supplies, and essential goods
for both military personnel and civilians;

Evacuation and social adaptation of displaced persons: establishing temporary
shelters, organizing transport logistics, and providing social support networks.

Social policy

Social protection
and welfare

Partnership with public social protection institutions: volunteer initiatives
supporting internally displaced persons (IDPs); civic monitoring of access to
social services;

Social partnership and civic engagement: public-private partnerships in social
service delivery; participation in public advisory councils and the establishment
of co-governance platforms;

Psychosocial support: initiating local psychological assistance programs;
advocating for and promoting healthy lifestyle initiatives; rehabilitation projects
for veterans and war-affected children.

Social
integration and
inclusion

Advocacy for the rights of persons with disabilities: designing accessible
environments; enhancing socialization pathways for children with disabilities;

Promotion of gender equality;

Fostering social capital: organizing community festivals and youth development
events; establishing vibrant, inclusive public spaces.

Employment and
human capital
development

Professional reintegration of veterans and IDPs: Job placement and
mentorship programs for veterans and IDPs; civic (specialized) educational
platforms; fostering women's entrepreneurship and business development.

Information policy

Information
security and
strategic
communications

Countering disinformation: debunking fake news, conducting media literacy and
information security awareness campaigns;

Documentation of war crimes and advocacy: developing grassroots citizen
journalism networks;

Cybersecurity support: building platforms to safeguard personal data and
protect critical digital infrastructure.

Economic policy Economic Housing and infrastructure rehabilitation: grassroots reconstruction initiatives;
security and co-financing through public grant support networks;
recove . . . . .
i Financial support for businesses: engagement of local cooperatives in food
security programs; mutual assistance networks for entrepreneurs.
Economic Collaborative planning and implementation of socio-economic strategies:
resilience participation in grant-funded and public programs; consulting services for

SMEs; analytical support for local

developmental roadmaps;

economic strategies; developing

Innovative employment initiatives: providing equipment and co-working spaces;
social  entrepreneurship; local business development; women's
entrepreneurship; self-help projects; socio-economic cooperatives.
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Culture and Cultural heritage | Reconstruction of cultural infrastructure: community-led assessment and
education preservation and | prioritization of sites for preservation and reintegration; expert advisory support;
the culture of promoting cultural recovery initiatives;
recovery Partnership with public cultural authorities: establishing cooperative platforms
to support cultural reconstruction projects; forming joint working groups;
implementing participatory budgeting frameworks.
Cultural Advocacy for sector reforms: providing analytical and policy support;
participation Ensuring access to culture in small and remote communities: digitization of
heritage sites and museum collections; establishing ethno-cultural hubs, private
museums, and exhibitions; developing virtual tours;
Creation of memorials and commemorative sites.
Safe educational | Supporting educational continuity: provisioning technical equipment and
environment communication tools; retrofitting and equipping bomb shelters;
Learning recovery programs: establishing mentorship networks and remedial
tutoring groups;
Civic-educational-administrative dialogues: restructuring school networks;
facilitating public multi-stakeholder discussions on educational models.
International International Public diplomacy: joint projects, forums, and academic conferences; organizing
policy cooperation informal expert-level meetings;

Lobbying and advocacy.

Table 2. Mechanisms of self-governing community activities in public policy implementation

Policy
priority

Organizational

Strategies

Institutionalization of

Practices Mode of Realization

Establishing permanent and temporary Public advisory councils,

-Institutional civic participation structures for public participation in consultative bodies, and joint
Delegation of governance; commissions
authority and Devolution of select state functions to self- | Agreements, collaborative
subsidiarity governing communities for the effective projects, and local initiatives
resolution of socially significant local
issues.
Legal and Legal regulation of Defining the legal foundations for Laws, government decrees,
Regulatory public participation cooperation between public authorities and | and local regulatory acts
Guaranteeing citizen | civil society organizations; E-petitions, public hearings,
rights to participate Ensuring the statutory right of citizens to and public information
in governance influence public policy decisions. requests
Information- Public Collaborative implementation of projects, Memorandums, grants, co-
Communicativ | communication and programs, or policies based on the funding arrangements, and
€ governmental alignment of stakeholder interests; public-civic councils;
openness

Civic monitoring and
feedback loops

Conducting consultations with
representatives of self-governing
communities prior to the adoption of policy

Public consultations.

decisions.
Financial- Participatory Empowering self-governing communities to | Participatory budgeting,
Economic budgeting participate in the allocation of budgetary participatory planning
resources;
State support for Financial or material assistance for the Grants, subventions, and
civic initiatives implementation of socially significant support programs
projects.
Educational competence in the Developing knowledge and skills for Training courses, awareness-
and field of public participation; raising campaigns, and active
awareness- governance citizenship schools;
raising Building the capacity of community opinion | Educational programs,

leaders internships, and experience-

sharing initiatives
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Table 3. Baseline operational characteristics of self-governing communities as actors in public

governance
Characteristics Means and tools of implementation
Horizontal Creation of volunteer and private networks to coordinate the supply of aid & resources;
coordination Information sharing via social media and messaging platforms.
Interaction with Formulation and implementation of public policy: participation in public councils and expert
public authorities working groups for the preparation of strategic documents; Measures to enhance economic

resilience and defense capacity: economic self-sufficiency initiatives; monitoring of needs;
military-patriotic education; training in first aid and civil defense skills; Public oversight and
analytical activity: monitoring and evaluating the efficiency of resource utilization; risk analysis
and assessment; Material-technical and humanitarian support: volunteer activities; provision of
technical equipment; Information and awareness-raising work: countering disinformation and
hybrid threats; information campaigns on mobilization and crisis response; other public
awareness campaigns.

Utilization of digital | Technological solutions for management and coordination automation: crowdfunding platforms
technologies for resource mobilization targeting military and humanitarian needs; databases for internal
displacement tracking and registration; co-governance platforms. Cyber-volunteering: initiatives
led by IT activists focusing on the cyber defense of state and civic assets.

Subsidiarity Optimal allocation of authority within the community

Table 4. Alignment between the potential of self-governing communities and the key components of
the national recovery policy for strengthening institutional capacity

Recovery Plan component Potential of self-governing Expected institutional effect

communities

Operational efficiency

Enhancing the efficiency of the public | Presence of horizontal governance Reduction of local authorities'

governance system structures, self-organization response times to crisis requests;
practices, rapid resource Optimization of local budget
mobilization, and collective expenditures through the
decision-making mechanism of delegating social
services to certified CSOs.
Rapid redistribution of resources; Transition from rigid administration
Minimization of transaction costs. to collaborative management of

recovery resources;
Streamlining and digitization of local
compliance and approval

procedures.
Decentralization and the development | Operation of bodies of public self- Deepening the principle of
of local governance organization, local initiatives, subsidiarity by granting bodies of
coalitions, and residents’ public self-organization the authority
associations to manage recovery micro-grants;

Integration of volunteer networks
and volunteer formations of
territorial communities (VFTCs) into
municipal community safety
programs.
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Institutional audit

Institutionalization of the principles of
openness, transparency, and
accountability

Public monitoring, volunteer
reporting practices, and an
established culture of public
accountability

Implementation of public expert
oversight tools;

Minimization of corruption risks;
Increased mutual trust between
local self-government bodies and
community residents.

Strengthening of anti-corruption
infrastructure and integrity
mechanisms

Execution of institutional control
functions through the public
monitoring of recovery funds,
transparency in resource allocation,
and volunteer audits.

Institutionalization of volunteer and
civic audit as a mandatory element
of monitoring the use of funds;
implementation of anti-corruption
compliance procedures and ethical
standards in local self-government
bodies.

Implementation of ethical practices.

Formulation of ethical standards in
the management of recovery funds

Innovation dynamics

Institutionalization of public-private
and civic partnerships

Joint volunteer-state-business
projects, charitable foundations, and
civic coalitions

Creation of a networked governance
model for the recovery process;
Regulatory formalization of the
tripartite partnership (government-
business-community) in the
development of local industrial and
social parks.

Implementation of digital
management tools and open data

Diffusion of innovations,
crowdfunding platforms, and cyber-
volunteering

Official integration and legitimization
of data from non-governmental
monitoring platforms into state
registries;

Scaling of e-democracy tools
(electronic hearings, digital
surveys).

Building an economic base through
private-initiative job creation and the
restoration of economic life in de-
occupied territories

Reduction of the unemployment rate
among IDPs (internally displaced
persons) and veterans;

Legalization and institutional
support of social entrepreneurship
and cooperation as the foundation
for community self-sufficiency.
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Chapter 24: The Role of Staff
Emotional Intelligence in
Enhancing Human Capital
Efficiency

Oleh Sokil, Yuri Spolitak
Lviv Polytechnic National University,
Lviv, Ukraine
Sokil.oleg@gmaol.com

Abstract. In the contemporary operating
environment of energy companies, workforce
efficiency increasingly relies not only on
professional knowledge and technical skills but
also on employees’ social and emotional
competencies. This article substantiates the role
of emotional intelligence as a factor in
enhancing workforce efficiency and as a
component of human capital within energy
enterprises, and develops an approach for its
assessment. The research methodology
integrates direct, behavioural, and outcome
indicators, constructs an integrated emotional
intelligence index, normalises indicators, applies
weighting coefficients, and employs regression
analysis. The proposed approach was tested
using a simulated example of the Joint Stock
Company ‘Energy Company of Ukraine’. The
results indicate high internal consistency of the
emotional intelligence subscales, hierarchical
differentiation of their levels across employee
groups, and statistically significant correlations
between emotional intelligence and work
performance, the generalised employee
effectiveness indicator, absenteeism, and error
rates. These findings demonstrate that
emotional intelligence is a measurable
managerial resource that influences the quality
of interactions, process stability, productivity,
and the effective utilisation of human capital
within energy enterprises.

Keywords. emotional intelligence; human
capital; workforce efficiency; energy company;
human resources management; organisational
effectiveness.

1. Introduction

In the contemporary business environment,
the effective utilisation of human capital is
becoming as important as technical and
technological aspects of operations. This is
especially significant for energy companies,
whose activities require a high degree of

responsibility, = complex production and
management processes, continuous
coordination, regulatory compliance, rapid

adaptation to change, and sustained operational
stability. Under these conditions, workforce
effectiveness depends not only on professional
knowledge and technical skills, but also on
employees’ abilities to communicate, self-
regulate, adapt to stress, resolve conflicts
constructively, and participate in coordinated
teamwork.

In this context, emotional intelligence (EI)
assumes particular importance; in contemporary
academic literature, it is regarded as the
collection of skills to recognize, comprehend,
and regulate one’s own emotions and those of
others. In human resource management
practices, El is increasingly considered a
resource that impacts work productivity,
communication quality, teamwork, conflict
levels, staff resilience to stress, and the overall
coherence of work processes [1; 2]. For energy
companies, these aspects are particularly
important, as even minor disruptions in
interactions among employees, departments, or
management levels can affect the quality of task
execution, the speed of decision-making, and
the stability of operational processes.

The current state of research in this domain
demonstrates a persistent interest in emotional
intelligence as a determinant affecting both
individual and organizational effectiveness. The
preponderance of academic investigations
corroborates a statistically significant correlation
between El and various indicators such as work
performance, employee conduct within the
organization, emotional well-being, and
resilience to stress [1; 2]. Simultaneously, a
distinct domain of research concentrates on the
significance of Emotional Intelligence (El) in
leadership and teamwork. It is associated with
leadership effectiveness, organizational
citizenship behavior, and the attainment of team
objectives [3; 4].

Simultaneously, there continue to be certain
disagreements within the academic community
concerning the interpretation of the construct of
emotional intelligence itself, the methodologies
employed for its measurement, and the degree
to which it impacts performance outcomes. The
debate persists regarding whether El should be
regarded chiefly as an ability, a personality trait,
or a hybrid construct integrating emotional,
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cognitive, and behavioural elements. Similarly,
research findings are heavily influenced by
whether self-report scales or more behaviourally
oriented assessment instruments are utilized [5;
6; 7].

Despite the extensive body of research
examining the correlation between emotional
intelligence and behavioural and organisational
outcomes, the practical application of assessing
its impact on enhancing workforce effectiveness
within a specific organisation remains
underdeveloped. Numerous studies have
demonstrated that emotional intelligence
indirectly affects performance outcomes by
increasing labour productivity, enhancing
internal  coordination, minimising  losses
attributable to conflicts, reducing staff turnover,
and improving the quality of interactions
alongside staff stability [8; 9]. Simultaneously, in
practical applications, the shift from the
psychological assessment of emotional
intelligence (El) to its managerial interpretation
is often hindered by the widespread use of self-
report scales, the risk of common method bias,
and the lack of models that explicitly link El to
quantifiable operational metrics.

For an energy company, this issue is
particularly significant in practice. The emotional
intelligence of employees and managers affects
not only the socio-psychological atmosphere
within the team but also the quality of
professional skills, the speed and accuracy of
internal communication, willingness for training
and retraining, the effectiveness of teamwork,
conflict reduction, and staff resilience under high
pressure. In this context, El should be seen as a
component of human capital that boosts the
development of employees’ skills and helps to
increase workforce productivity. It is especially
important that its impact is not seen in isolation,
but through a system of behavioural and
operational indicators that can be recorded,
evaluated, and incorporated into HR
management practices [10; 11].

Despite the existing findings, there remain at
least three unresolved issues. Firstly, the
studies lack a universal framework for aligning
Emotional Intelligence (ElI) measurements with
specific indicators of work performance and
organisational effectiveness. Secondly, models
that enable the distinction of the effect of El from
other factors—particularly professional
competencies, cognitive abilities, and the

organisational environment—have not been
sufficiently developed. Thirdly, there is a
deficiency of applied methodologies that
facilitate the use of El as a practical tool for
enhancing workforce effectiveness, not merely
in theory, but through specific, measurable
indicators and assessment procedures within
the human resource management system.

In this regard, the aim of this study is to
substantiate the role of emotional intelligence as
a factor in enhancing workforce efficiency and
as a component of human capital within an
energy enterprise, as well as to develop an
approach to its assessment based on direct,
behavioural, and performance indicators. The
main conclusion of the study is that emotional
intelligence should be regarded as a
measurable managerial resource that influences
the quality of interaction, the stability of
processes, labour productivity, and the effective
use of human capital within the enterprise.

2. Materials and methods

The research methodology is founded on the
premise that the practical significance of staff
emotional intelligence—as a component of
human capital and a factor in improving
workforce efficiency—is only realised when it is
operationalized. This entails its transformation
into a system of explicitly defined, measurable
indicators that can be systematically recorded,
compared over time, and correlated with the
operational and organizational outcomes of the
enterprise. Scientific research underscores that
emotional intelligence (El) is a multidimensional
construct; therefore, its assessment should not
comprise a single generalized characteristic, but
rather a system of components—such as self-
awareness, self-regulation, empathy, interaction
management, and others—that influence
employee  behavior and  organizational
performance [12; 13].

The study employs a multi-level assessment
approach, under which the indicators are
grouped into three interrelated categories:

1. direct El indicators that measure
employees’ emotional abilities and
competencies;

2. behavioural indicators in the workplace
that reflect manifestations of emotional
intelligence in professional interactions;
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3. performance indicators that measure the
impact of EI through operational and
organisational KPIs.

This approach is consistent with empirical
evidence suggesting that El exerts its influence
not directly, but through a cascade of
behavioural and organisational variables that
shape its measurable contribution to labour
productivity, the quality of interactions, staff
retention and the organisation’s overall
performance [14].

The empirical validation of the approach is
carried out on a simulated dataset compiled
from materials provided by the Joint Stock
Company ‘Energy Company of Ukraine’. This
article employs a model designed to
demonstrate the logic behind indicator
construction, the El composite index, and the
statistical verification of the relationship between
emotional intelligence and workforce
performance indicators. This approach allows
for the demonstration of the methodology’s
practical application without disclosing sensitive
corporate data.

Three types of information are used to build
the model:

o El standardised assessment results;

e behavioural and competency-based staff
assessments;

e operational and
performance indicators.

organisational

Data sources may include staff surveys, 360-
degree feedback results, performance review
data, internal HR analytics, ERP/HRM systems
and the company’s management reports.
Should the methodology subsequently be
applied to real corporate data, any restrictions
on access to the source information must be
explicitly stated in the manuscript when the
article is submitted. In the present study, the
dataset is simulated and therefore does not
require citing registration numbers for external
public databases.

Direct indicators of emotional intelligence

Direct indicators focus on assessing El as a
set of abilites or competencies. In
organisational research practice, standardised
scales adapted for the workplace are the most
common. Self-report standardised

questionnaires suitable for group use in an
organisational context can serve as basic
measurement tools. In this study, the following
are methodologically relevant:

e The Schutte Self-Report Emotional
Intelligence Test (SSEIT), which
provides a comprehensive assessment
of emotional intelligence and is suitable
for group analysis of staff [6].

e The Wong and Law Emotional
Intelligence Scale (WLEIS), which
assesses ElI across four applied
components:

a) assessing one’s own emotions;

b) assessing other people’s emotions;
c) using emotions to achieve a result;
d) emotional regulation [7].

The application of these tools yields
individual and collective emotional intelligence
(El) profiles. These profiles facilitate
comparisons among employees, departments,
professional roles, and management levels, and
enable the analysis of changes in performance
metrics before and after the implementation of a
staff development programme.

To reduce the risk of self-reporting bias, EQ
questionnaire  assessments  should be
supplemented with behavioural indicators using
the 360° approach, which includes evaluations
by managers, colleagues, subordinates, and
self-assessment. Empirical evidence indicates
that emotional competencies, when measured
as behavioural manifestations, can predict the
performance of managers and teams [15; 16].

In practical terms, relevant indicators may
include the ability to manage emotional tension
within a team, maintain constructive behaviour
under pressure, resolve conflicts without
escalation, and sustain effective collaboration
during periods of change. These indicators can
then be compared with departmental key
performance indicators (KPIs), performance
review outcomes, and other organisational
metrics.

Behavioural indicators of emotional

intelligence within an organisation

Behavioural indicators play a critical role
because they represent the mechanisms
through which emotional intelligence (El)
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translates into performance outcomes. Meta-
analyses demonstrate that El is associated with
job performance metrics and behaviours that
enhance organisational effectiveness [1; 18].

The study identified
behavioural indicators:

three groups of

1. Indicators of self-regulation and stress
resilience include the frequency of emotional
outbursts or conflict escalations, the number of

disciplinary incidents and behavioural
complaints, assessments of constructive
behaviour during stressful situations in

performance appraisals, and absences or
lateness as indirect markers of burnout or low
self-regulation. Empirical research confirms the
relationship between emotional intelligence and
employee resilience, as well as the impact of
stress on behavioural outcomes [2].

2. Key indicators of social interaction and
team effectiveness comprise the frequency and
effectiveness of team meetings, the extent of
cross-functional  conflict, evaluations  of
communication quality by neighbouring
departments, and the frequency with which
managers are required to mediate conflicts.

Empirical research demonstrates that a
manager's emotional intelligence affects
subordinate  behaviour and performance

outcomes through the quality of interactions, as
evidenced by these teamwork indicators [3].

3. Indicators of professional interaction and
task performance, which reflect the number of
communication  breakdowns during task
execution, repeated coordination or delays
arising from ineffective interaction; an
assessment of the quality of internal service
between departments; and the consistency of
task execution under stressful or changing
conditions. For specific functional areas
involving  external interaction, additional
indicators may be applied, such as the number
of complaints, repeat enquiries due to conflicts,
service quality assessments, and customer or
partner retention rates. It has been empirically
confirmed that El can predict employee
performance in areas where interaction,
communication and service quality are important
[18].

2.4. Performance indicators and operational
KPIs

Given that a company’s performance is
dictated by operational efficiency and the caliber
of human capital utilization, it is prudent, in a
practical framework for evaluating Emotional
Intelligence (El), to differentiate operational Key
Performance Indicators (KPIs) as intermediate
variables from organisational effectiveness
indicators as ultimate outcomes. This
methodology  exemplifies the cascading
influence of El on overall performance. [5; 17].

Operational metrics are most sensitive to
changes in employee behavior and the quality of
team interactions, so they should be the first
step in assessing the impact of EI. Unlike
financial metrics, which reflect aggregate results
with a time lag and depend on many external
factors, operational KPIs respond more quickly
to management interventions (training,
coaching, changes in leadership style) and allow
for regular monitoring of dynamics. It is through
metrics such as productivity, errors, process
speed, turnover, absenteeism, and conflict that
El is translated into costs and productivity, and
therefore indirectly affects profitability. A list of
key operational KPIs that are appropriate to use
as intermediate variables in a practical model is
provided in Table 1.

Table 1. (after the References)

From a scientific perspective, these variables
follow logically from the results of meta-analyses
on the relationship of El with productivity,
employee  behavior, and organizational
outcomes [1; 2]. It is advisable to form financial
indicators in two dimensions: general profitability
indicators and profitability per staff (per 1
worker), which is presented in Fig. 1.

| FINANCIAL INDICATORS |
2 h Y

Profitability indicators
gross profit (Gross Profit);

Profitability indicators per employee
profit per employee;
income per employee;
margin per employee (or per
individual entrepreneur / payroll).

operating profit (Operating Profit);
net profit (Net Profit);

return on sales (ROS);

return on assets (ROA);

« return on equity (ROE).

Figure 1. Financial indicators for assessing
profitability

Source: formed by the authors based on [1; 2]

It is “people-centric” financial metrics that are
most useful for this topic, as they allow us to link
El not to abstract “efficiency” but to the
measurable contribution of personnel to profit.
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Below is a generalized system of indicators
that can be the basis for a corporate assessment
panel (Table 2).

Table 2. (after the References)

The proposed system of indicators allows us
to move from a general statement about the
“usefulness of EI” to a managerially measurable
mechanism, as depicted in Fig. 2.

El of personnel (scales/competencies)

n S

Behavior at work

<

Operational KPlIs

a0

Financial result (profit, margin, profit per employee).

Figure 2. Cascade model of the influence of
emotional intelligence of personnel on the
financial result of the company

Source: formed by the authors based on [1; 2]

This approach is consistent with empirical
findings on the relationship between El and work
performance, employee behavior, and
organizational outcomes, as well as with the
scientific logic of the cascading effects of El [1;
5].

Construction of the EI composite index

To move from theoretical statements about
the significance of emotional intelligence of
personnel to verifiable empirical conclusions, it
is advisable to apply a two-step evaluation logic:

1. Construction of an integral index of El of
personnel based on practical indicators and
measurement scales (questionnaires,
behavioral assessments, or combined
approaches).

2. Quantitative verification of the impact of El
on profitability indicators through regression
models with control of key factors that can
simultaneously affect the financial results of the
enterprise.

This construction is consistent with the
scientific position that El is statistically related to
labor productivity and behavioral manifestations
in the workplace, and therefore can act as a

factor of productivity and financial results
through a set of intermediate mechanisms [1;5].

In practical El research, the use of
standardized scales is widespread, in particular:

1. WLEIS (Wong and Law Emotional
Intelligence Scale), which includes 4 blocks:

a) assessment of one's own emotions;
b) assessment of the emotions of others;
c) use of emotions to support activities;
d) regulation of emotions [7].

2. Trait El (mostly a survey concept of "rice"
El) as an approach to measuring self-perceived
emotional abilities within established personality
taxonomies [13].

Within the framework of this article, it is
advisable to apply a structured EI model with
sub-indicators, since it is more suitable for
constructing an index and subsequent statistical
testing. For example, for each employee, the
average values are determined for four EI
dimensions (for example, in the WLEIS logic):

Ely = Xisen Elyp = Xj0ea Eliz = Xjuoe, Elis =
X ROE

where x— the mean value of the relevant set
of statements (Likert 1-5 or 1-7).

Cronbach’s a is used to assess the internal
consistency of scales [19]:

k k—l 0'.2
=— (== 7T 1
“ k—l( o2 ) M

where k— number of items in the block, 07—

point variance, o2— variance of the total block
score.

The parameters are normalised prior to
aggregation. The primary method is min-max
normalisation to an interval [0;1]:

Xij — min(xj)

zjj = - 2)
max(xj) - mm(xj)
where x;j— 3Ha4eHHs j-ro nigiHovkaropa
AN npauiBHvka i;  min(x;), max(xj)—
minimum/maximum of the sample.
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An alternative approach involves
standardisation through z-score:
X
zjj =—— 3)

gj

where u;— average, o;— standard deviation.

The rationale behind this dual approach lies
in the fact that the choice of normalisation
method can significantly influence the ranking
and interpretation of the results [20; 21; 22].

For weighting factors w;— the weight of its
sub-indicator is determined by the limits:

m
w; =0, w; =1 (4)
j=1
The basic specification is based on
weighting:
1
wj = — ()
However, a data-driven approach is also

permissible, in which weights are determined on
the basis of factor loadings or an analysis of the
importance of variables [21; 23].

The El index for employee i is calculated as:

m
EIIndexi = Z Wj - Zjj (6)

j=1

6)At the level of a department or company, an
aggregate index is used:

n
Z_ ai'EIIndexl-
i=1

n .
i=1 a;

EIFirm - (7)
where a;,— an employee’s weighting factor

(e.g. 1 for equal weighting; or FTE; or weighting

based on job role — managers/key functions).

Impact matrix and econometric model

To prevent the oversimplification of the
situation, wherein El is presumed to be the direct
determinant of an organisation’s ultimate
performance, an impact matrix is introduced to
elucidate the operational and behavioural
pathways through which individual components
of El are translated into organisational
outcomes. If the componenTo prevent the
oversimplification of the situation, wherein El is
presumed to be the direct determinant of an
organisation’s ultimate performance, an impact

matrix is introduced to elucidate the operational
and behavioural pathways through which
individual components of El are translated into
organisational outcomes. If the components of
El constitute a setts of El constitute a set D =
{d4, ...,d}, and intermediate KPls — a set K =
{ky, ..., kp}, then the influence matrix takes the
form:

M = |pqj],d €D, k€K (8)

where u,,— the degree of influence of the El
component on a specific KPI, as estimated
empirically or determined by experts.

Within the framework of the proposed
concept, the emotional intelligence of personnel
is considered not as an abstract “soft”
competence, but as a factor capable of
launching quite specific cause-and-effect chains
in the organization. Its influence is manifested
through behavioral mechanisms that reduce
losses (conflicts, burnout, error, staff turnover)
and enhance sources of value creation (quality

of interaction, service, customer loyalty,
productivity). In order to make these
mechanisms transparent for managerial

analysis, it is advisable to present them in the
form of generalized “chains of influence” - from
individual components of El to operational
consequences and, ultimately, financial results

(Fig 3).

| Factors affecting operating and financial results I

I Emotion requlation I Assessing the emotions of others | l Using emotions I

Reducing conflicts and burnout | Mct vational effectiveness
Better team interaction and service

«
<J

(

| Less fluidity
Productivi ty/ innovation
U Higher customer loyalty
Lower { costs |
| Revenue/margin growth | Saving time/resources

| Stability of operations I

Figure 3. Cascade model of the influence of
emotional intelligence of personnel on the
financial result of the company

Source: formed by the authors based on [1; 2]

Figure 3 visually depicts empirically similar
relationships, supported by generalizable
evidence of the impact of El on employee
performance [1; 5].

For quantitative testing of the hypothesis, a
basic regression design is proposed - a model
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(cross-sectional or panel). Let Profit_(f,t) be the
profitability index of firm f in period t:

Efficiencys, = Bo + B1EIrirm,, +

R
Z 1VTC ontroly ¢ ¢ + Sinausery + Te + & (9)
e

where El_Firms — the overall El index for
staff (or selected groups of staff); Control, ;,—
control  variables that may influence
performance outcomes (company size, labour
productivity, capital intensity, proportion of
administrative costs, workload intensity, specific
characteristics of departments, etc.); Sinausiry—
industry-specific fixed effects; t,— fixed-effects
models (for the panel); e— random error.

Within the scope of this study, the dependent
variable should reflect not only the financial
outcome but, above all, the effectiveness of
human capital utilisation.

Reliability, measurement limitations and
verification of the stability of results

As El is often assessed using questionnaires,
there is a risk of bias due to potential
methodological errors. It is therefore advisable
to combine self-reported El assessments with
behavioural indicators, employee performance
data, HR analytics and operational efficiency
metrics [24; 25].

To verify the robustness of the results
obtained, alternative specifications of the El
index are proposed, in particular:

e adjustment of weighting factors;

e change in the normalisation method;

e sensitivity analysis with respect to the
thresholds of minimum and maximum

values;

o the use of alternative performance
metrics;

e enabling or disabling individual El sub-
indicators.

Consequently, the development of the

Emotional Intelligence (El) composite index and
its subsequent integration into the regression
model establish an analytical framework for the
quantitative examination of the contribution of
emotional intelligence to enhancing workforce
efficiency within an organization. The proposed
methodology facilitates the combination of

psychological, behavioural, and operational
dimensions within a unified assessment system,
thereby rendering the research findings
applicable for practical implementation within
the human resources management system of an
energy company.

3. Results

This section presents the results of a
quantitative analysis carried out using a
simulated dataset compiled from materials
provided by the Joint Stock Company ‘Energy
Company of Ukraine’. The analysis aims to
demonstrate how the proposed methodology
can be applied to assess the relationship
between staff emotional intelligence and
workforce  performance indicators. The
simulated workforce structure comprises 167
employees: 140 production staff, 20 middle
management, and 7 senior management. To
assess emotional intelligence, an approach
similar to the WLEIS framework was applied,
which analyses it through four components: self-
awareness, understanding others’ emotions,
using emotions to achieve goals, and emotional
self-regulation. The scores obtained were
compared with a set of operational indicators
characterising workforce effectiveness,
including performance, disciplinary stability,
error rates and other parameters of
organisational effectiveness.

The initial phase of the analysis entailed

evaluating the validity of the emotional
inteligence  measurement. The internal
consistency of all El subscales was

demonstrated to be robust: Cronbach’s alpha
coefficients ranged from 0.811 to 0.869 (Table
3). This signifies adequate reliability of the
measurement instrument employed and permits
the utilisation of individual EI components and
their aggregate score in subsequent statistical
analyses.

Table 3. Reliability indices for the El subscales
(Cronbach’s alpha) *

Subscale Cronbach’s alpha

SEA 0.854
OEA 0.863
UOE 0.869
ROE 0.811

Source: formed by the authors based on [1; 2]
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In practical terms, this means that emotional
intelligence, within the framework of the
proposed model, can be used as a sufficiently
stable psychometric construct for analytical
comparisons between groups of employees and
for constructing a comprehensive El index.

The next step involved comparing the
average El scores across groups of employees
at different job levels. The results show a clear
upward trend in emotional intelligence as the
managerial level increases (Table 4).

Table 4. (after the References)

The lowest mean El index values were
recorded among production staff (El_mean =
4.15 on a scale of 1-7), higher values among
middle managers (= 4.86), and the highest
among senior managers (= 5.63). Analysis of
variance confirmed the statistical significance of
these differences (p < 0.001). The results
indicate that an increase in managerial
responsibility is accompanied by a rise in
emotional intelligence, which corresponds to the
functional requirements of roles involving
coordination, influencing people, and decision-
making in complex conditions. At the same time,
even at this stage, a link can be observed
between higher ElI and better performance
indicators, as well as the overall indicator of work
efficiency (Fig. 4).

o =2 nNnow Ao o

Production staff Middle man-agement ~ Senior man-agement

Figure 4. Average El score by job level *

* Source: compiled by the authors

The fact that El levels differ between groups
does not directly answer whether these
differences are substantively linked to work
performance. Therefore, the next step was to
perform a correlation analysis between the
combined EI| indicator and key operational
metrics. The correlation results revealed that the
combined El_mean has a strong positive
correlation with the generalised performance
indicator per employee (r = 0.83; p < 0.001) and
with the performance index (r = 0.83; p < 0.001).

This suggests that employees with higher
emotional intelligence not only exhibit better
behavioural traits but also demonstrate greater
individual effectiveness within the organisation.

Concurrently, significant negative
correlations were identified between Emotional
Intelligence (El) and variables that may be
construed as sources of efficiency losses. As the
El score increases, there is a corresponding
decrease in absenteeism (r = = —0.48; p <
0.001), along with a reduction in error rates (r =
= -0.64; p < 0.001). The observed relationships
align with the cascade effect theory: a higher
level of emotional intelligence correlates with
enhanced behavioural stability, discipline, and
attentiveness to processes, as well as reduced
emotional instability, ultimately contributing to

increased productivity  and diminished
operational losses (Fig 5).
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El_mean (average)

Figure 5. Relationship between El and the
overall performance indicator for employees of
JSC ‘Energy Company of Ukraine *

* Source: compiled by the authors

A regression analysis was performed to
ascertain whether the impact of El remained
statistically significant after accounting for
additional variables. The dependent variable
was the comprehensive employee performance
indicator, while the primary independent variable
was the El_mean composite score. The model
further incorporated the following control
variables: length of service and job level. The
findings are illustrated in Table 5.

Table 5. (after the References)

The results show that emotional intelligence
(El) is a statistically significant positive predictor
of employee performance (p < 0.001), even after
controlling for length of service and employment
status. The model’s overall explanatory power is
high (R? = 0.90). This confirms that emotional
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intelligence cannot be reduced solely to the
influence of experience or job status: it
maintains its own contribution to explaining
differences in work performance. Therefore, El
can be considered an additional resource that
enhances an employee’s ability to achieve
better results within their professional activities.

Further insight is provided by analysing not
only the direct impact of El on performance, but
also the presence of a mediating mechanism via
operational KPIs. To this end, indicators of
performance, absenteeism and errors were
included in the regression model. After adding
these variables, the El coefficient decreases but
remains statistically significant. This result
indicates a dual nature of the effect: on the one
hand, part of the EI effect flows through
operational channels: employees with higher El
demonstrate greater stability, discipline and
quality of task performance, which directly
increases labour productivity. On the other
hand, the fact that El remains significant after
controlling for these KPIs suggests the presence
of additional channels of influence not fully
captured by standard operational indicators.
Such channels include team effects, influence
on the psychological climate, the ability to
resolve conflicts constructively, the quality of
interaction between departments, and an
indirect influence on the speed of decision-
making and the coordination of managerial
actions.

The results obtained permit several general
conclusions to be drawn. First, emotional
inteligence is a quantifiable, statistically
validated concept that can be utilised in
personnel analysis. Second, El varies across job
levels, offering a foundation for customized
management  decisions  concerning the
development of competencies among various
employee groups. Third, El exhibits a systematic
association with workforce performance through
operational and behavioural indicators, such as
reductions in errors and losses, and increases in
productivity and job stability. Fourth, regression
models  indicate that El  contributes
independently to enhanced performance, a
relationship that remains significant even after
accounting for baseline variables such as length
of service and job level. Collectively, these
findings support the notion of El as a controllable
intangible resource of the organisation, whose
integration into HR practices can aid in

optimising human capital utilisation and
enhancing overall organisational performance.

4. Discussion

The findings indicate that staff emotional
intelligence is a practical factor associated with
workforce  efficiency and  organisational
performance in an energy company. This
conclusion aligns with previous studies that
identify emotional intelligence (El) as a predictor
of job performance, behavioural stability,
interaction quality, and organisational
citizenship behaviour. Unlike earlier research
that primarily examined the general relationship
between EI and individual or behavioural
outcomes, the present results enable
interpretation of this link through specific
operational and organisational indicators. This
distinction is particularly relevant given the
study’s working hypothesis, which posits that
emotional intelligence influences performance
indirectly through intermediate mechanisms
such as the quality of interaction, disciplinary

stability, error reduction, and improved
execution of work functions.

A primary finding is that emotional
intelligence levels exhibit hierarchical

differentiation across job groups. The observed
increase in average El scores from production
staff to senior managers is consistent with
previous research highlighting the critical role of
El in contexts where performance depends on
coordination, leadership, influence, and
decision-making under complex conditions. This
supports the view that greater responsibility and
more complex managerial functions require
enhanced social-emotional competencies.
Additionally, this finding expands practical
understanding by indicating that exclusive focus
on El development for managers may overlook
the largest staff groups, where risks of conflict,
communication breakdowns, behavioural
instability, and loss of coordination are most
prevalent.

A second key finding addresses the
relationship between emotional intelligence and
operational indicators. Positive correlations
between the integrated El score, the work
performance index, and the generalised
employee effectiveness score corroborate
previous meta-analytical studies demonstrating
a stable association between EI and work
performance. Negative correlations  with
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absenteeism and error rates are particularly
noteworthy, as they suggest that emotional
intelligence contributes not only to positive
outcomes but also to loss reduction. In a broader
context, these results imply that EI may enhance
organisational resilience by stabilising daily
operations, reducing friction, and optimising the
utilisation of human capital. Regression analysis
further reveals that emotional intelligence
remains statistically significant after controlling
for variables such as length of service and job
level, indicating its independent contribution to
employee performance. This finding is important
in light of debates over whether El's effect is
attributable to experience, professional maturity,
or job status. The results support the
interpretation that El is an independent resource
distinct from other employee characteristics.
Additionally, the reduction in the El coefficient
after including intermediate  operational
indicators supports the hypothesis of a cascade
mechanism, whereby part of El's influence
operates through behavioural and process
variables, while another part may relate to less
formal aspects of organisational interaction,
such as psychological climate, informal
coordination, conflict management, or
adaptation to change.

A broader interpretation of the results
positions emotional intelligence as a critical
component of human capital, essential for both
individual employees and overall organisational
functioning. This is especially pertinent in the
energy sector, where efficiency depends on
process continuity, coordinated actions, precise
communication, adherence to procedures, and
the capacity to operate under high responsibility.
In this context, EI emerges as a resource that
enhances individual productivity, organisational
resilience, adaptability, and interdepartmental
interaction.  Consequently, the practical
significance of these findings extends beyond
human resources analysis to inform a wider
array of management decisions, including staff
development, risk assessment in workplace
interactions, and organisational process
improvement. However, these results should be
considered alongside the study’s limitations.
The dataset employed is simulated, so the
observed relationships illustrate methodological
logic and expected dependencies but require
validation with real corporate data. Additionally,
reliance on survey methods to measure El
introduces risks of self-report bias, social
desirability bias, and common-method bias.

Future research should therefore integrate scale
assessments with behavioural indicators, 360-
degree feedback, and operational system data.

Furthermore, even when models
demonstrate high explanatory power, company
performance is influenced by numerous external
and internal factors. As a result, causal
conclusions require confirmation through more
complex empirical studies, such as panel
observations, time-series comparisons, and
extended performance analyses.

Future research should proceed along
several directions. First, empirical testing of the
proposed model with real-world data from
energy companies is necessary, incorporating a
broader range of control variables and multiple
time periods. Analysing which specific
components of emotional intelligence are most
strongly linked to outcomes such as productivity,
interaction quality, error rates, or staff stability
would be valuable. Additionally, evaluating the
effectiveness  of  emotional intelligence
development programmes using a before-and-
after design would facilitate assessment of the
practical impact of managerial interventions. It is
also recommended to investigate the broader

role of El in human capital development,
organisational resilience, and enterprise
adaptation  within  complex, technology-

intensive, and high-stress environments.

In summary, the research findings confirm
that staff emotional intelligence is a key factor in
enhancing workforce effectiveness by improving
work performance, reducing losses, stabilising
employee behaviour, and enhancing the quality
of organisational interaction. These conclusions
are consistent with previous scientific research
and extend existing knowledge by providing the

first practical attempt to link emotional
intelligence with specific, measurable
operational indicators. The primary

interpretative value of these results lies in their
implications  for  future research  and
management practice.

5. Conclusions

The approach proposed in this article for
assessing personnel emotional intelligence as a
tool for profit growth was tested using a
simulated example of the company "KhAS." The
results demonstrated that emotional intelligence
can be formalized through a system of practical
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indicators, aggregated into an integral metric,
and quantitatively linked to the company's key
operational and financial metrics. This creates a
methodological basis for moving from general
statements about the importance of El to the
management level, where it can be assessed as
a factor in performance and profitability.

Calculations confirmed the high quality of the
El measurement instrument: the internal
consistency of the subscales is stable
(Cronbach's alpha 0.81-0.87), allowing the
survey results to be used for analytical
comparisons and index construction. Within the
simulated organizational structure, a clear
hierarchical  differentiation  of  emotional
intelligence was identified. The average El level
for production personnel was 4.15 (on a scale of
1-7), 4.86 for mid-level administrative staff, and
5.63 for senior managers. Accordingly, the
company potentially faces an "uneven"
distribution of emotional competencies across
employee groups, which is an important signal
for HR policy: developing EI makes sense not
only as an element of management training but
also as a tool for stabilizing and improving the
quality of processes in numerically dominant
production teams.

Correlationship  analysis revealed the
systemic nature of El's influence on key
performance indicators. The integral EI_mean
has a strong positive correlation with labor
productivity (r = 0.83; p < 0.001) and with the
financial indicator of the employee's conditional
"income contribution" (r = 0.83; p < 0.001). In
parallel, a negative relationship was recorded
between El and variables that generate direct or
hidden costs in a real company: absenteeism
decreases with increasing El (r = -0.48; p <
0.001), and the error/defect rate also shows a
decline (r = —0.64; p <). In practical terms, this
means that emotional intelligence can be
considered a factor influencing profits through
two groups of mechanisms: increased
productivity and a simultaneous reduction in
losses associated with poor performance,
behavioral instability, or organizational friction in
processes.

Regression testing confirmed that emotional
intelligence retains its contribution to explaining
profitability even after accounting for controls. In

a model where the income contribution was
explained by El, tenure, and job title, the EI
coefficient remained statistically significant (p <
0.001), and the overall explanatory power of the
model is high (R* = 0.90). This allows us to
conclude that EI does not This is limited to the
effect of experience or job status and can be
viewed as an independent resource that
enhances employee performance within their
roles. Adding operational characteristics to the
model reduces the magnitude of the El effect,
confirming the cascading logic of action: part of
the economic effect of emotional intelligence is
realized through intermediate KPIs—efficiency,
discipline, and task performance quality. At the
same time, the continued significance of El in
the expanded specifications points to possible
additional channels of influence, in particular
through teamwork, conflict management, and
communication quality, which are not always
fully captured by standard operational
performance indicators.

Thus, the results demonstrate that personnel
emotional intelligence can be included in a
profitability =~ management system as a
measurable factor influencing productivity,
quality, and process stability. The practical value
of the proposed approach lies in the ability to
create an "impact matrix" of El on financial
performance, where each E|I component is
correlated with specific operational KPIs and
financial metrics. This opens the possibility for
companies not only to assess the current level
of El in personnel but also to design and
measure the impact of training programs,
adaptation programs, and other measures.
Activities, management interventions, and HR
decisions over time.

A promising direction for further work is the
application of real-world corporate data with an
expanded set of control variables, the use of
panel measurements over time, and the
combination of El survey assessments with 360-
degree assessments and actual
CRM/ERP/HRM data. This will allow us to refine
the magnitude of effects, identify the most
profitable ElI components for different job
groups, and strengthen the evidence base for
implementing El as an element of a company's
economically oriented HR strategy.
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Table 1. Operational KPlIs sensitive to the level of emotional intelligence (El) *

KPIs (example)

What does it
measure?

How is it related to EI?

Why is it important for the
bottom line?

Labor productivity (output

Productivity per

El affects self-organization,

Productivity gains reduce costs

/ volume of tasks per employee motivation, team interaction | and increase output/revenue

employee)

Quality and errors (defect | Number and El reduces conflict, Less defects — less waste, fewer

rate, rework, complaints) frequency of increases attentiveness and | returns/compensations
errors/defects responsibility

Process/case processing
time (AHT in the service,
order fulfillment speed)

Speed of operations
or service

El improves
communication, reduces
escalations, accelerates
agreement

Faster execution — less time
spent, higher throughput

Turnover rate and
employee replacement
cost

Frequency of layoffs
and replacement
costs

El affects the climate in the
team, loyalty, quality of
leadership

Less turnover — less
hiring/adaptation costs, more
consistent productivity

Absenteeism (absence
from work, sick leave)

Frequency of
employee absence

El is associated with stress
resistance and prevention
of burnout

Less absences — less downtime
and replacement costs

Internal conflict ratio
(number of cases /
resolution time)

Frequency of
conflicts and speed
of their resolution

El directly affects the
constructiveness of
interaction and de-
escalation

Less conflicts — less time
wasted, lower indirect costs,
higher team efficiency

* Source: compiled by the authors based on [5].

Table 2. Generalized system of indicators for a corporate assessment panel *

Evaluation Level Data source

Indicator group

Examples of practical indicators

El (Direct El scales WLEIS (4 components), SSEIT (integral Employee survey
Measurement) score)
El (Behavioral 360°/ self-regulation, empathy, conflict 360°, performance review
Evaluation) competences management, constructiveness under
pressure

Customer Level Service/sales CSAT/NPS, complaints, repeat purchases, CRM, customer survey

quality conversién
Financial Level Profitability operating margin, net profit, profit/employee, financial reporting,

revenue/employee management accounting

* Source: Created by the authors
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Table 4. Summary of average El scores and results (by job grade)

Number of Average EI Average Average productivity
employees performance per employee
(thousand UAH)
Production staff 140 4.15 61.45 186.81
El (Behavioral Evaluation) 20 4.86 76.70 295.00
Customer Level 7 5.63 94.91 447.31

* Source: compiled by the authors

Table 5. Results of the regression model *

Variable Coefficient (B) Std. error t-statistics

Constanta -13.672 19.091 -0.72 0.4749
El_mean 46.321 4.621 10.02 0.0000
Years of experience 1.097 0.387 2.83 0.0052
Job level (0-2) 84.767 4.740 17.88 0.0000

* Source: compiled by the authors
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Abstract. Digital transformation and dynamic
changes in the labour market are influencing the
competencies required of contemporary
leaders. The aim of this paper is to identify the
key future competencies of Generation Z
women preparing for leadership roles. The study
is based on original research, including a survey
conducted among 50 young women and 7 in-
depth interviews. The findings indicate that
communication, emotional intelligence,
resilience, creativity, adaptability, and digital
competencies are considered the most
important future skills. The participants perceive
leadership as a process based on authenticity,
collaboration, and social responsibility.

Keywords. digital transformation, female
leadership, future competencies, Generation Z,
leadership development.

1. Introduction

Ongoing digital transformation and the rapid
development of new technologies are changing
the way contemporary societies, organisations,
and labour markets operate. Increasing
importance is being placed on competencies
that enable individuals to function effectively in a
VUCA environment, characterised by volatility,
uncertainty, complexity and ambiguity [1]. Under
such conditions, future leaders are expected not
only to possess technological competencies but
also communication  skills, adaptability,
creativity, and emotional intelligence.

An important group operating within the
digital reality is Generation Z, whose members
have grown up surrounded by modern
technologies from an early age. Women
belonging to this generation are increasingly
engaging in social, educational, and leadership
activities, shaping new leadership models based
on collaboration, authenticity, and social
responsibility.

The aim of this paper is to identify the future

competencies  considered  essential by
Generation Z female leaders in the context of
digital transformation. The paper is based on a
review of the relevant literature and the results
of original research conducted among young
women belonging to Generation Z.

2. The New Leadership Paradigm

Generation Z is entering the workforce with
values and expectations that greatly differentiate
them from previous generations. Young women
of this generation are taking on leadership roles
and leading from a different place, reshaping
leadership in a way that is historically
unprecedented and challenging traditional
leadership norms. Studies show that the most
important value for the Generation Z workforce
is self-fulfilment, followed by positive labor
relations, ethics, respect for employees,
personal growth and trust. In their dreams and
aspirations, rather, happiness, family, personal
passions, environmental responsibility and
freedom were the guiding themes [2]. Women of
Generation Z expect more from work than
financial security. They want meaningful work,
they want to have an impact on the world in a
positive way, and they want to work in
organizations where the culture aligns with their
personal values. Work is now more often seen
as a place for personal growth and
development, rather than just a material source.
To have a good work life balance, to be able to
keep learning and so forth, are also seen as
important parts of one’s working and
professional life. As Generation Z makes its way
into the workforce, new leadership styles are
emerging that focus on teamwork, adaptability,
and mutual values. Modern leadership theories
such as servant and transformational leadership
are conducive to the development of young
female leaders [3]. In an era of evolving
employee expectations, young women assert
themselves as leaders through the power of
authenticity, empathy, transparent
communication, and social responsibility.
Consequently, there is a new leadership model
emerging - one that is more transparent,
sustainable and purpose-driven, and focused on
collaboration and positive social impact.

3. Key Future Competencies in the Era
of Digital Transformation

Despite the growing professional activity of
women and their high career aspirations,
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numerous barriers still hinder their advancement
to leadership positions. Women are more likely
than men to encounter gender stereotypes, the
“glass ceiling” phenomenon, and challenges
related to balancing professional and family
responsibilities [4]. Data presented by the United
Nations Global Compact Network Poland [5]
indicate that women remain underrepresented in
top management structures despite possessing
qualifications and competencies comparable to
those of men. The report also highlights
persistent gender pay inequalities and barriers
limiting women’s access to decision-making
positions.

At the same time, contemporary
organisations increasingly recognise the value
of diversity in management processes and the
role of women in building innovative and
effective teams. In the context of rapid social and
technological change, there is a growing
demand for competencies that enable
individuals to function effectively in complex and

unpredictable work environments. These
competencies include communication skills,
emotional intelligence, resilience, creativity,

adaptability, and digital literacy.

Female leadership styles are more frequently
based on supportive behaviours, trust-building,
and the development of team members’
potential, making them particularly effective in
environments that require collaboration and
adaptability [6]. Contemporary female leaders
increasingly combine strong interpersonal
competencies with the ability to adapt to social

and technological change, responding
effectively to the challenges of digital
transformation.

The rapid development of digitalisation,

automation, and artificial intelligence is
transforming expectations towards
organisational leaders operating in the BANI
reality. Contemporary leadership requires not
only traditional managerial skills but also
adaptability, analytical thinking, and the ability to
integrate technological and social
competencies. In this context, increasing
attention is being paid to so-called future
competencies, understood as the knowledge,
skills, and attitudes that enable individuals to
function effectively in a rapidly changing work
environment.

The importance of future competencies is
highlighted by numerous reports and analyses
concerning the contemporary labour market. In
the face of rapid technological change and the
growing role of artificial intelligence,
organisations increasingly seek employees and
leaders who can operate effectively under
conditions of uncertainty, acquire new
knowledge quickly, and adapt to changing
circumstances.

According to the Future of Jobs Report key
future competencies include analytical thinking,
resilience, flexibility, leadership and social
influence, technological literacy, knowledge of
artificial intelligence and data analytics, as well
as creative thinking [7]. These competencies are
important not only in professional settings but
also in everyday life, as they enable individuals
to respond effectively to change, solve
problems, and make informed decisions in
uncertain conditions.

Contemporary organisations increasingly
seek individuals who can combine technological
expertise with social and emotional
competencies. The development of future
competencies supports innovation, enhances
organisational effectiveness, and facilitates
successful teamwork. These competencies are
particularly important for individuals preparing to
assume leadership roles, as they enable not
only effective change management but also the
ability to inspire others, build engagement, and
create an environment that fosters collaboration
and development.

4. Research Methodology

To gain a deeper understanding of the
competencies considered essential for future
female leaders representing Generation Z, an
empirical study was conducted. The study
aimed to explore the opinions and experiences
of young women regarding leadership
competencies in the context of ongoing digital
transformation and rapid technological change.

A mixed-method approach combining
quantitative and qualitative research methods
was applied. Data were collected through an
online survey conducted among 50 women aged
18-25 belonging to Generation Z. Additionally,
seven semi-structured interviews were carried
out with respondents actively engaged in
educational, social, or leadership-related
activities. The study was conducted in June
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2025. Participants were recruited through
mentoring programmes dedicated to developing
leadership potential among young women, as
well as through university networks and social
media platforms. The respondents were
characterised by leadership aspirations and
active involvement in educational, social, and
professional development activities. The survey
consisted of 15 closed and semi-open questions
regarding leadership competencies and future
career expectations.

The main research question was: What
competencies are perceived as the most
important for future female leaders in the era of
digital transformation? Survey data were
analysed using descriptive statistics, while
interview responses were examined through
thematic analysis in order to identify the most
frequently occurring themes and opinions.

5. Results

The conducted study made it possible to
identify the competencies that young women
representing Generation Z consider particularly
important for future leadership roles. The
findings indicate that communication, team
management, strategic thinking, emotional
intelligence, creativity, and resilience are
perceived as the most important competencies.
Respondents emphasised that effective
leadership requires not only professional
knowledge and expertise but also the ability to
build relationships, inspire others, and respond
effectively to rapidly changing circumstances.
These findings suggest that, despite the growing
importance of new technologies, social and
interpersonal competencies remain the
foundation of effective leadership.

Particular  attention was given to
competencies that enable effective functioning
in environments characterised by uncertainty
and constant change. Respondents highlighted

adaptability, openness to learning, and
willingness to collaborate with  people
representing  diverse  experiences  and

perspectives. According to the participants,
future female leaders should be able to combine
technological knowledge with well-developed
social and emotional competencies, allowing

them to respond more effectively to the
challenges associated with digital
transformation.

The study also demonstrated the important
role of values in shaping contemporary
leadership. Responsibility, cooperation, trust,
honesty, and empathy were identified as the
most important leadership values. The findings
suggest that Generation Z women perceive
effective leadership as being based on
partnership, ethical behaviour, and team
engagement in achieving shared goals.

The results indicate that although digital
competencies are becoming increasingly
important in today’s world of work, they do not
replace human-centred competencies. Future
female leaders should strive to maintain a
balance between technological knowledge and
emotional intelligence, communication skills,
and the ability to build lasting relationships. This
means that effective leadership in the era of
digital transformation requires the integration of
technological, social, and emotional
competencies.

6. Conclusions

The conducted study provided a deeper
understanding of how Generation Z women
perceive leadership and identified the
competencies and values they consider
particularly important in the context of future
professional challenges. The findings indicate
that contemporary leadership is no longer
associated solely with expert knowledge or
decision-making abilities. Increasing importance
is attached to the ability to build relationships,
communicate  effectively, and  function
successfully in an environment characterised by
rapid social and technological change.

The study also revealed that Generation Z
women place great importance on values that
form the foundation of responsible and ethical
leadership. Cooperation, responsibility, trust,
honesty, and empathy were identified as
particularly significant. The findings suggest that
future female leaders perceive their role
primarily as supporting team members, fostering
engagement, and creating an environment
conducive to development and collaboration.

The results further demonstrate that, in the
view of Generation Z women, effective
leadership is closely linked to the ability to
navigate an increasingly complex and uncertain
environment. Future leaders are expected not
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only to understand ongoing technological
developments but also to collaborate effectively
with others, build trust, and motivate people
towards shared goals. It is this combination of
capabilities that forms the foundation of
successful leadership in the era of digital
transformation.

The findings may provide valuable insights
for organisations, educational institutions, and
leadership development programmes that
support young women preparing for leadership
roles. They highlight the importance of creating
environments that foster the development of
both professional and interpersonal
competencies, which will play a crucial role in
shaping the next generation of female leaders
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Abstract.

Background: Type 2 diabetes mellitus (T2DM) is
a worldwide burdensome disease. However,
data on direct and indirect costs of its
management and care are an urgent need.

Objective: This prospective tertiary care study
aimed to assess the total direct and indirect
costs of long-term diabetes care in tertiary care.

Methods: A total of 320 participants with T2DM
fulfiling the American Diabetes Association
screening and diagnostic guidelines were
recruited for cost assessment. Group | (n=160)
received education and empowerment in
addition to standard treatment, while Group I
(n=160) received only standard treatment.
Direct and indirect costs, including medication,
laboratory investigations, specialized treatment
costs, leave and travel costs, were recorded in
both groups and followed 4 times per year for up
to 1 year.

Results: Direct costs were reduced by 55%
compared to just 11% in the control group
(p<0.001), with medication costs decreasing by
89.9% versus 31.5% in controls (p<0.001).
Importantly, these substantial cost reductions
were achieved while maintaining equivalent
glycemic control, with nearly identical HbA1c
levels between groups (7.69% vs 7.68%;
p=0.886). The intervention's effectiveness
increased progressively over Time, reaching an
odds ratio of 9.75 for cost reduction at 24 months
(p<0.001), with even more pronounced benefits
observed in well-controlled patients
(HbA1c<7%) who showed an odds ratio of 12.5
for cost reduction.

Conclusions: The findings reveal that education
and empowerment hold significant promise for
reducing diabetes-related costs  without
sacrificing quality, underscoring their relevance
to healthcare strategies and resource allocation
for managing chronic conditions.

1. Introduction

Diabetes mellitus remains one of the most
serious public health issues in North India, with
high prevalence rates in some states such as
Punjab, Delhi, Haryana, and Uttar Pradesh. The
prevalence of diabetes in Punjab stands at
16.3%, whereas Delhi registers 14.2%, far
higher than the national average of 11.4%,
according to ICMR-INDIAB. In North India alone,
the IDF reports that about 25% of India's 77
million diabetic patients live there, and the
number is expected to double by 2045 (3). It is
estimated that 50-60% of all cases go
undetected in rural settings due to a lack of
screening facilities (4).

Lifelong management of type 2 diabetes
mellitus (T2DM) is required, and poor control of
glycemia results in serious complications like
diabetic  nephropathy, retinopathy, and
cardiovascular diseases, raising medical costs.
In Punjab and Haryana, diabetes is the major
cause of CKD, accounting for 45% of the total
cases undergoing dialysis (5). The cost of
hemodialysis per session was found to be
4,148, decreasing to ¥3,025 at 100 percent
capacity (6). For each hemodialysis session,
patients had to pay 2,838 as part of their
personal expenses. This shows the economic
aspects of diabetes, with varying costs for
healthcare organizations and high costs borne
by patients. Economic burden of diabetes on the
North Indian population is huge, with a yearly
medical cost exceeding ¥50,000-1,00,000 (7).
Complications double or triple expenses, for
example, diabetic foot ulcers cost %1.5-3 lakhs
per hospitalization

(8). Even though the Indian government had
several schemes, including Ayushman Bharat
PMJAY, which covered hospitalization for
diabetes-related complications, most outpatient
costs, such as medications, diagnostic
procedures, and consultations, remained out-of-
pocket. Out-of-pocket expenditure is
responsible for about 70% of the cost incurred in
managing diabetes in Uttar Pradesh, which
leads to approximately 5-7% of households
falling into poverty annually (9). The healthcare
system in Northern India has been experiencing
various problems regarding the management of
diabetes due to issues such as fragmented
delivery of care, differences between rural and
urban settings, and a lack of sufficient insurance
coverage. In India, diabetes patients go through
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uncoordinated referrals from governmental
hospitals to multispecialty chain hospitals, and
finally to private clinics, where patients undergo
repetitive diagnostic procedures. Urban centers
like Delhi and Chandigarh offer greater
advantages to diabetes patients than rural areas
in Uttar Pradesh and Bihar, due to limited
supplies of insulin and glucose monitors.
Furthermore, out-of-pocket expenses play an
important role in diabetes treatment, since state
insurance policies such as the Bhagat Puran
Singh Sehat Bima Yojana in Punjab and the
Chirayu-Ayushman Yojana in Haryana provide
hospitalization coverage but not for medicines or
outpatient monitoring. For example, despite the
availability of free dialysis services in Haryana,
ignorance among the potential patients is such
that 70% of the eligible population remains

uninsured. The lack of an effective
telecommunication system linking hospitals,
physicians, laboratories, and other entities

further complicates the process, and patients
end up visiting multiple facilities for treatment.
This results in late diagnosis, increased
complications, and high medical costs,
especially for low-income families.

2. Research design and methods
2.1. Study Design

A total of 320 patients with T2DM from one
tertiary care center in North India participated in
our financial evaluation. Our longitudinal
observational study was conducted at a tertiary
care hospital in North India. Participant
recruitment involved the use of the following
inclusion criteria:

(i) age 25-65 years regardless of gender; (ii)
recently (<6 months) diagnosed with type 2
diabetes mellitus (T2DM) using glycaemia
criteria that included either FPG 2126 mg/dL (7.0
mmol/L), 2-hr PG 2200 mg/dL (11.1 mmol/L)
after 75-g OGTT, HbA1c 26.5% (48 mmol/mol)
on an NGSP-certified method, or random PG
2200 mg/dL (11.1 mmol/L) associated with
typical hyperglycemic symptoms; (iii) no
requirement for insulin therapy (latent
autoimmune diabetes and severe T2DM
excluded); and (iv) ability to give informed
consent and follow the study protocol.

Criteria for exclusion included:

(i) presence of type 1 or gestational diabetes
mellitus, or duration of type 2 diabetes mellitus
of more than six months.

(i) use of insulin therapy.

(iii) renal impairment (estimated glomerular
filtration rate <30 mL/min/1.73 m2).

(iv) active cancer condition/treatment.

(v) comorbidity with psychiatric conditions.
(vi) pregnancy or lactation.

(vii) substance abuse.

(viii) development of microvascular
complications; and

(ix) non-compliance with study visits.

The strict screening process helped establish
methodological consistency by accounting for
potential confounders in the cost-effectiveness
analysis.

2.2. Education and empowerment
implementation strategy

As part of the intervention protocol for the
enrolled participants, a detailed educational
curriculum was designed that consisted of
weekly 2-hour classes. The content covered
many aspects of diabetes management,
including awareness about the disease,
individual counseling, the basics of diabetes
pathology, psychosocial complications of the
disease, complications of diabetes, blood sugar
monitoring techniques, behavioral motivation
techniques, meal preparation methods, physical
activity guidelines, and quality of life
improvement, as outlined in a previous study
(10). In designing the pedagogy, the importance
of social support mechanisms was highlighted
and achieved through certified diabetes
educators using multiple teaching techniques.
Linguistic adaptations were made to the
curriculum, including printed materials,
animated videos, audio-visual presentations,
interactive sessions, individual coaching, short
educational videos, knowledge assessment
sessions, simulation exercises, macronutrient
identification sessions, and practical sessions.
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Diabetes educators concurrently conducted

empowerment through patient-oriented
approaches  that addressed cognitive,
biophysical, psychological, and sociological

aspects. The approach underscored the need to
treat individuals' value systems, personal
beliefs, and subjective views with respect; in
addition, a strengths-focused therapy was used
rather than deficit-based counseling
approaches. The collaborative process for
setting glycemic control targets was developed
through shared decision-making, with flexibility
to consider patients' behavioral traits and to
develop a consensual approach. Participants
were motivated to develop self-responsibility by
attending empowerment sessions regularly, with
facilitation strategies such as problem-solving,

emotional expression, seeking solutions,
consequence assessment, and decision-
making.

2.3. Data Collection

Data collection was conducted at baseline, 3,
6, 18, and 24 months, with the outcome
variables being total cost of care, composed of
drug costs, laboratory charges, equipment
costs, and transport charges, and clinical
efficacy as reflected by HbA1C level. Economic
analysis was performed on each cost
separately, whereas clinical efficacy was
determined by analyzing glycemic patterns.
Standardized surveys were used to collect
comprehensive baseline and endline
information on several variables, including
socio-economic  profile,  sociodemographic
variables, history of diabetes (both individual
and family history), comorbidities, compliance
behavior, and determinants of non-compliance.
HbA1c levels were used to determine glycemic
control, measured every 3 months after
participants completed the educational and
empowerment programs. This approach utilized
the concept of economic evaluation, which
entails a comprehensive analysis of both direct
and indirect costs associated with health
outcomes derived from interventions.

2.4. Statistical analysis

Results will be presented using appropriate
descriptive  statistics: normally distributed
variables will be reported as means + SD

(confidence interval), non-normally distributed
variables will be reported as medians and
interquartile ranges, and categorical data will be
reported as frequencies and percentages.
Considering the right-skewed nature of the cost-
related data, nonparametric approaches were
used in the analysis. Group-wise differences
were determined using the Wilcoxon rank-sum
test, and relationships between variables were
tested using Spearman's rank correlation test.
Confidence intervals will be constructed using
the bootstrap method. The statistical analysis
will be two-sided with an alpha level of 0.05.
Statistical software: IBM SPSS Statistics.

3. Results

Participants' age distribution is skewed to the
right, with a Skewness of 2.090 and a Kurtosis
of 4.95. This is further supported by the Shapiro-
Wilk test, which yields a p-value of 0.0416 and
rejects the null hypothesis of normality. As
presented in Table 1, the mean ages of patients
were 48.49 + 6.67 years, and those of control
subjects were 49.26 £ 7.00 years. The median
ages of patients and controls were 48 (IQR: 8.5)
and 48.5 (IQR: 10), respectively, showing no
difference in the age distribution between the
two groups. Table 1 presents frequencies of
different demographic and clinical variables. For
example, the majority of participants from both
groups are under the age of 50 (72% patients
and 67% controls) (Table 1). Male gender is
common in both groups (62% patients and 71%
controls) (Table 1). The majority of participants
earn less than 30,000 INR per month (72%
patients, 69% controls) and consume less than
1400 kcal/day (81% patients, 88% controls). A
family history of diabetes is rare (15% of
patients, 11% of controls), while dietary history
is very common (83% of patients, 91% of
controls). The Mann-Whitney U test was
performed on Table 2 to compare continuous
variables between case and control groups.

From the results, there is no statistical
difference between the groups for most factors,
including age, weight, BMI, systolic and diastolic
blood pressures, fasting blood sugar (FBS),
postprandial blood sugar (PPBS), HbAf1c,
monthly income, and transport expenses (p >
0.05). This implies that both groups were nearly
identical in terms of their characteristics.
Nonetheless, a significant difference was found
in height (p < 0.001). Specifically, the median
height of participants in the case group is
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statistically greater than that of participants in
the control group.

For instance, in Table 3, the baseline cases
were compared with the control. The findings
indicated that there were no statistically
significant differences in baseline characteristics
between the Patient and Control groups (all p-
values > 0.05), implying equality in baseline
status. On the other hand, Table 4 shows a
statistically significant difference in direct costs
between the groups across all months (6, 12, 18,
and 24; p < 0.05), indicating that the intervention
minimized health care expenditures. From Table
5, there were statistically significant differences
between the groups in indirect costs (p < 0.05).
For the analysis of the odds ratio for the study
variables between cases and controls, the
analysis was performed as shown in Table 6, at
Baseline (No Difference), OR = 1.12 (95% CI:
0.75-1.68, p=0.58), where there is no significant
difference in cost reduction between the groups,
as their baseline is the same. However, after six
months of education and empowerment [OR:
2.31 (95% CI: 1.52-3.52, p<0.001)], there is a
significant improvement, indicating that patients
in the case group are 2.3 times more likely to
have reduced costs than those in the control
group. Similarly, after 12 months, a greater
effect on OR has been observed [OR = 4.25
(95% ClI: 2.71-6.67, p<0.001)], indicating that
cases are 4.25 times more likely to have
reduced healthcare costs than those in the
control group. Furthermore, after 18 months and
24 months, maximum results in terms of OR are
observed [OR = 6.50 (18 months), OR=9.75 (24
months), p<0.001], which means that cases are
almost 10 times more effective in reducing
healthcare costs as compared to those in the
control group. The Odds ratio analysis for
HbA1c comparing cases to controls is shown in
Table 7. It was revealed that relative to baseline,
HbA1c (<7%) had a Strong effect at 6 and 24
months, with odds ratios of 2.33 (p = 0.002) and
12.5 (p < 0.001), respectively. In summary, the
intervention was very effective in minimizing the
cost for well-controlled patients, with an
increasing effect over Time. However, for HbA1c
levels (>7%), the odds ratios at 6th and 24th
months were 2.28 (p = 0.003) and 7.50 (p <
0.001), respectively, indicating moderate
effectiveness compared with well-controlled
patients.

In Table 8, a test on adjusted odds ratios
(aOR) for cost reduction (multivariate logistic

regression) showed that there is a significant
association between intervention and the cost
predictors, such that aOR = 3.42 (95%CI: 2.56-
4.57, p<0.001). It indicates that intervention
significantly increases the odds of cost reduction
(by 3.42 times) among patients with high HbA1c.
In addition, the education/empowerment
program lowers costs independently of other
factors. Moreover, regarding HbA1c, aOR = 1.85
(95% CI: 1.32-2.59, p<0.001). This means that
well-controlled patients (HbA1c < 7%) have 1.85
times the odds of cost reduction than poorly
controlled patients.

4. Discussion

The results of the present study show the
efficacy of Education and Empowerment in
lowering healthcare costs for patients with
T2DM without affecting their glycemic status. It
is in line with previous studies, which show that
the use of patient-centered strategies can
benefit the economy and clinical performance.
The age distribution among subjects showed
positive skewness (2.090) and high kurtosis
(4.95), indicating a lack of normality. It correlates
with the epidemiology of T2DM, where its
prevalence increases with age but can also be
associated with demographics due to genetic
and lifestyle-related risks (11). The patient and
control age means (48.49 * 6.67 years and
49.26 £ 7.00 years, respectively) were similar,
confirming that both groups were equally
matched at the start of the experiment (Table 3).
This observation was consistent with that of Ali
et al. (2019) (12), who highlighted that age
matching was essential in diabetes interventions
to eliminate confounding factors. It should be
noted that most patients and controls in the
sample were younger than 50 years old (72%
and 67%, respectively; Table 1), which is
characteristic of young-onset age in most
communities (especially in South Asia) (13). A
preponderance of males was evident in the
sample population (62% patients, 71% controls;
Table 1).

For most participants, monthly income was
less than 30,000 Indian Rupees (INR) (72%
patients, 69% controls; Table 1), in line with
other research associating low socio-economic
status with a higher likelihood of T2DM owing to
a lack of healthy food intake and access to
health services (15). A significant proportion of
individuals consuming fewer than 1400 kcal/day
(81% of patients, 88% of controls) could indicate
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dietary patterns that increase the risk of diabetes
due to malnutrition, especially common among
people of lower economic status (16). A family
history of diabetes was rare (15% of patients,
11% of controls), unlike the literature, which
reports high familial aggregation among cases
of T2DM (17). Nevertheless, a dietetic history
was high (83% of patients, 91% of controls) due
to previous dietary counseling. There was a
statistically significant difference in height
among the two groups (p < 0.0001). But weight,
BMI, and BP were not different, suggesting that
none of these variables affected the
intervention's effect. The majority of subjects
had high levels of FBS (above 100 mg/dL; 87%
patients, 83% controls) and PP (above 200
mg/dL; 93% patients, 88% controls). This
suggests that poor glycemic control was present
in most subjects at baseline, consistent with
previous studies reporting inadequate diabetes
care in resource-constrained areas (19). In the
intervention group, significant cost reduction
was observed after 24 months. Costs decreased
by 55% for patients compared with 11% for
controls, with the largest difference observed in
month 18 (d = -1.971). Expenditure on
medication decreased by 89.9% in the
intervention group compared to 31.5% in the
control group, likely due to better adherence and
the use of cheaper medicines. Shrivastava et al.
(21) reported similar outcomes, finding that
structured diabetes education decreased insulin
dependence among patients with diabetes. In
addition, laboratory test costs decreased
considerably (by 71.6%) in the intervention
group compared with 63.7% in the control group;
this may be explained by fewer tests being
performed, as shown in cost-efficient diabetes
programs (22). The likelihood of saving money
increased throughout the experiment, reaching
its maximum at 24 months (OR = 9.75).
Similarly, such outcomes have been observed in
the Diabetes Prevention Program, where
lifestyle interventions were found to significantly
reduce medical expenses compared with
standard therapy (23). Moreover, subgroup
analysis based on HbA1c has shown the
greatest effect in people with well-controlled
diabetes (HbA1c < 7%), with an OR of 12.5 at
24 months (24). Adjusted analyses confirmed
the intervention's independent impact (aOR =
3.42), consistent with studies emphasizing
empowerment as a key driver of cost reduction
(25). Despite significant cost reductions, HbA1c
levels remained similar between groups (7.69%
vs. 7.68%), suggesting that the intervention

improved efficiency without compromising
outcomes. This contrasts with studies in which
cost-cutting led to poorer control (26) but aligns
with programs that integrate education and self-
management (27). The weak correlation
between cost reduction and HbA1c change
implies that factors beyond glycemic control,
such as reduced hospital visits or optimized
medication use, drove savings. This finding
supports Wagner's Chronic Care Model, which
emphasizes system-level improvements (28).
The intervention's benefits were consistent
across income levels, genders, and ages,
reinforcing its broad applicability. This contrasts
with studies where socio-economic status
influenced intervention success (29) but aligns
with universal diabetes education models (30).
The net savings of INR 333.96 per patient
highlight the intervention's cost-effectiveness,
comparable to savings reported in the UK
Prospective Diabetes Study (31). Scaling such
programs could alleviate financial burdens on
healthcare systems, particularly in low-resource
settings (32).

5. Conclusion

The above study clearly shows that
incorporating educational and empowering
measures into traditional diabetes treatment has
a significant positive impact on reducing
healthcare costs without compromising glycemic
control. This is especially useful given the need
to develop innovative ways to address the
problems faced by the health care system in
North India, including high out-of-pocket costs.
Such an approach can prove highly beneficial
not only from a medical perspective but also by
making healthcare provision more affordable.
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Table 1. Baseline characteristics of study participants

VEUEL] Cases Control Chi- P-value*
(n, %) (n, %) square

Age (<50/ >50) 32(32.0%)/ 28 (28.0%) / 0.2143 0.6434
68 (68.0%) 72 (72.0%)

Sex (M/F) 61(61.0%)/ 53 (53.0%) / 0.9996 0.3174
39 (39.0%) 47 (47.0%)

Monthly Income (<30000 / >30000) | 66 (66.0%)/ 63 (63.0%) / 0.0873 0.7676
34 (34.0%) 37 (37.0%)

Diet (<1400 / >1400) 48 (48.0%) / 59 (59.0%) / 2.0098 0.1563
52 (52.0%) 41 (41.0%)

Family History (Yes / No) 41 (41.0%) / 47 (47.0%) / 0.5073 0.4763
59 (59.0%) 53 (53.0%)

Dietetic History (Yes / No) 20 (20.0%) / 34 (34.0%) / 4.2872 0.0384*
80 (80.0%) 66 (66.0%)

Height (<150 / >150) 21(21.0%)/ 56 (56.0%) / 24 4114 <0.0001*
79 (79.0%) 44 (44.0%)

Weight (<60 / >60) 54 (54.0%) / 53 (53.0%) / 0.0000 1.0000
46 (46.0%) 47 (47.0%)

BMI (<23 / >23) 18 (18.0%) / 30 (30.0%) / 3.3169 0.0686
82 (82.0%) 70 (70.0%)

SBP (<130 />130) 57 (57.0%) / 69 (69.0%) / 2.5955 0.1072
43 (43.0%) 31 (31.0%)

DBP (<80 />80) 56 (56.0%) / 50 (50.0%) / 0.5018 0.4787
44 (44.0%) 50 (50.0%)

FBS (<100 />100) 49 (49.0%) / 54 (54.0%) / 0.3203 0.5714
51 (51.0%) 46 (46.0%)

PP (<200 / >200) 60 (60.0%) / 65 (65.0%) / 0.3413 0.5591
40 (40.0%) 35 (35.0%)

HbA1C (<7 />7) 52 (52.0%) / 50 (50.0%) / 0.0200 0.8875
48 (48.0%) 50 (50.0%)

Travel Costs (<300 / >300) 54 (54.0%) / 53 (53.0%) / 0.0000 1.0000
46 (46.0%) 47 (47.0%)

Table 2. Baseline comparison of study groups using the Mann—-Whitney U Test

Variable

Cases

(Median [IQR])

Control
(Median [IQR])

U-
value

Interpretation

Age (years) 54 [48-61] 55 [49-62] 4803.0 0.522 Not Significant
Height (cm) 158 [154-162] 152 [148-157] 3100.5 <0.001* Significant (Height differs by group)
Weight (kg) 64 [59-70] 65 [58-69] 4897.5 0.623 Not Significant
BMI (kg/m?) 25.3[23.2-27.8] 25.7 [23.5-28.0] 4932.0 0.703 Not Significant
SBP (mmHg) 128 [120-135] 130 [122-138] 4602.5 0.221 Not Significant
DBP (mmHg) 82 [76-86] 84 [78-88] 4755.0 0.401 Not Significant
FBS (mg/dL) 105 [96-116] 108 [98-118] 4700.0 0.331 Not Significant
PPBS (mg/dL) 175 [160-190] 180 [165-195] 4748.0 0.385 Not Significant
HbA1c (%) 6.9 [6.4—7.5] 7.1[6.5-7.6] 4850.0 0.551 Not Significant
Monthly 26000 [18000- 27000 [19000- | 4925.0 0.690 Not Significant
Income 35000] 36000]

Travel Costs () 250 [180-350] 260 [190-340] 4875.5 0.582 Not Significant

* Mann-Whitney U Test; p value <0.05 considered to be significant
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Table 3. Baseline Characteristics of Cases and Controls

Variable Cases (Mean £ SD) Controls (Mean + SD) p-value (t-test) *
Age 48.2+85 453+7.8 0.12
BMI 23.4+£12 23.1+14 0.45
SBP (mmHg) 130.5+6.8 129.8+7.2 0.67
DBP (mmHg) 80.3+35 79.9+38 0.55
FBS (mg/dL) 1452+ 156 143.8 £ 16.2 0.71
HbA1C (%) 7.1+08 7.0£0.9 0.62

*Student’s “t” test; p value <0.05 considered to be significant

Table 4. Baseline Characteristics of Patients and Control Groups in terms of Direct Costs (INR)

Over Time
Time Period Cases (Mean * SD) Controls (Mean + SD) p-value (t-test)
Baseline 4243 + 1205 4123 + 1150 0.34
6 months 3566 + 980 3845 + 1050 0.02*
12 months 2993 + 650 3410 + 920 <0.001*
18 months 2380 + 420 3030 + 850 <0.001*
24 months 1930 £ 310 2625 + 800 <0.001*

*Student’s “t” test; p value <0.05 considered to be significant

Table 5. Baseline Characteristics of Patients and Control Groups in terms of Indirect Costs
(Travel and Parking)

Cost Type Cases (Mean * SD) Controls (Mean £ SD) p-value (t-test)
Travel costs 250 + 67 392 + 82 <0.001*
Parking fees 94+ 14 127 £ 19 <0.001*

*Student’s “t” test; p value <0.05 considered to be significant

Table 6. Odds ratio analysis for the total cost variables of cases versus controls

Time Period Cases Controls Odds Ratio 95% CI

(Reduced Costs) (Reduced Costs) (OR)
Baseline 45% (n=72) 42% (n=67) 1.12 [0.75-1.68] 0.58
6 months 68% (n=109) 48% (n=77) 2.31 [1.52-3.52] <0.001
12 months 82% (n=131) 51% (n=82) 4.25 [2.71-6.67] <0.001
18 months 88% (n=141) 53% (n=85) 6.50 [3.89-10.9] <0.001
24 months 92% (n=147) 55% (n=88) 9.75 [6.42-17.5] <0.001
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Table 7. Odds ratio analysis for the HbA1c variables of cases and controls

HbA1c Group  Time Period Cases Controls Odds 95% CI p-value
(Reduced Costs) (Reduced Costs) Ratio (OR)

HbA1c <7% Baseline 48% (n=38) 45% (n=36) 1.14 [0.68-1.91] 0.62
6 months 70% (n=56) 50% (n=40) 2.33 [1.38-3.94] 0.002
12 months 85% (n=68) 52% (n=42) 5.14 [2.72-9.71] <0.001
24 months 94% (n=75) 56% (n=45) 125 [6.26-29.4] <0.001

HbA1c27% Baseline 43% (n=34) 40% (n=32) 1.13 [0.65-1.97] 0.67
6 months 66% (n=53) 46% (n=37) 2.28 [1.33-3.91] 0.003
12 months 79% (n=63) 50% (n=40) 3.75 [2.10-6.67] <0.001
24 months 90% (n=72) 54% (n=43) 7.50 [3.85-14.6] <0.001

Table 8. Adjusted Odds Ratios (aOR) for Cost Reduction (Multivariable Logistic Regression)

Cases

Intervention (vs. Non-Intervention)

3.42

[2.56—4.57]

<0.001

HbA1c Level

<7% (vs. 27%)

1.85

[1.32—2.59]

<0.001
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Abstract. Food safety and shelf-life extension
are crucial parameters in public health and
global food logistics. This study evaluates the
comparative  antimicrobial and oxidative
mitigating efficiencies of natural preservatives
(salt, sugar, vinegar, lemon juice, and honey)
against industrial chemical preservatives
(benzoate, nitrite, and sulfur dioxide).
Quantitative experimental data indicates that
while chemical agents achieve the lowest
degradation indices (sulfur dioxide 12%,
benzoate 15%, nitrite 18%), honey (20%)
displays a highly competitive preservation
efficacy. The marginal 2% efficiency variance
between sodium nitrite and honey introduces an
industrial paradox, which is deconstructed
through techno-economic, organoleptic, and
regulatory  perspectives. This  research
demonstrates that natural preservatives,
particularly honey, can serve as viable
alternatives when properly understood within
their biochemical and practical constraints.
Furthermore, this study presents a
comprehensive model for integrating scientific
data into secondary-level STEM education,
supporting the development of sustainable
consumption habits and informed decision-
making regarding food safety.

Keywords. Antimicrobial activity, food
preservation, food safety, honey, natural
preservatives, chemical preservatives, STEM
education, sustainable food systems.

1. Introduction

The primary objective of food preservation is
to inhibit the metabolic activity of foodborne
pathogens, spoilage microorganisms, and
endogenous enzymatic reactions that degrade
the structural, nutritional, and organoleptic
properties of raw food materials. In globalized
logistics and supply chains, the post-harvest

loss of perishable commodities—specifically
fruits and vegetables—presents not only a
monumental macroeconomic challenge but also
a vector for severe public health hazards, such
as outbreaks induced by Clostridium botulinum
(Teshome et al., 2022, p. 4). Raw foods undergo
deterioration  during harvest, production,
transportation, storage, and consumption stages
due to environmental factors such as
microorganisms, oxygen, enzymes, light,
temperature, and humidity. "Without special
precautions, all fresh foods undergo degradation
processes initiated by microbial enzymes
present within or around them" (Teshome et al.,
2022, p. 2). Among all food categories, fruits and
vegetables are the most perishable and
experience the highest spoilage rates.

Sustainability and food safety integration
represent core baseline requirements
determining the future success and stability of
global public health frameworks. To counteract
these Dbiological vectors, industrial food
processing frameworks rely heavily on chemical
additive technological applications.
Concurrently, contemporary consumer
behavioral paradigms exhibit an accelerating
preference toward "clean-label' configurations,
largely driven by perceived health risks
associated with synthetic xenobiotics (U.S. Food
and Drug Administration [FDA], 2024). "Food-
borne illnesses are a significant concern for
consumers, the food industry, and food safety
authorities" (WHO, 2023, p. 1).

International regulatory consortia, including
the Joint FAO/WHO Expert Committee on Food
Additives (JECFA) and the European Food
Safety Authority (EFSA), meticulously modulate
the Acceptable Daily Intake (ADI) baselines to
prevent chronic toxicological pathologies
(European Food Safety Authority [EFSA], 2026;
World Health Organization [WHO], 2023).
However, the metabolic transformation of
certain synthetics—such as the endogenous
reduction of nitrites into  carcinogenic
nitrosamines within the gastric environment—
justifies the empirical exploration of natural
biomolecules as viable substitutes. "Excessive
nitrite intake from animal sources has been
linked to an increased risk of thyroid cancer,
particularly among women" (Sokal-Dembowska
et al.,, 2025, p. 89). This paper provides a
systematic, data-driven analysis of natural and
chemical preservative dynamics, deconstructs
the biochemical exceptionalism of honey, and

156



Hands-on Science - Science Education. Resilience in challenging times

addresses the industrial constraints that govern
the efficiency thresholds between natural
biopolymers and synthetic chemical agents.

2. Theoretical Framework and Chemical
Mechanisms

2.1. Dynamic Systems of Chemical
Preservatives

Synthetic food preservatives operate via
precise, predictable intracellular disruption
pathways. Sodium benzoate, a widely utilized
aromatic carboxylic acid derivative, functions
optimally under acidic conditions where its un-
dissociated form readily penetrates microbial
cell membranes, disrupting cytoplasmic pH
homeostasis and inhibiting essential enzymatic
functions (FDA, 2024). Sulfur dioxide (SO2)
exhibits a dual-action profile, serving as both a
powerful reducing agent that thwarts oxidative
enzymatic browning and an antimicrobial agent
that splits disulfide bonds in functional cellular
proteins (EFSA, 2026). Sodium nitrite (NaNO2)
represents the absolute benchmark for curing
protocols within lipid-protein matrices, acting as
a definitive inhibitor against Clostridium
botulinum spore germination. The critical
toxicological caveat, however, rests on its
structural reactivity; under thermal stress or
acidic gastric conditions, nitrites interact with
secondary amines to  synthesize  N-
nitrosamines, which possess documented
mutagenic properties (Teshome et al., 2022).

2.2. The Biochemical Architecture of the
Honey Anomaly

Natural antimicrobials derive predominantly
from plant secondary metabolites, organic acids,
or animal-derived defensive enzymes. While
simple NaCl (salt) and sucrose (sugar) preserve
substrates primarily by inducing high osmotic
pressure and lowering water activity (aw), honey
leverages a unique, multidimensional matrix of
biochemical parameters that renders it
biologically immune to decomposition:

Hyper-Osmotic Pressure (aw = 0.50 - 0.60):
Honey is a supersaturated carbohydrate
solution  containing  approximately  80%
monosaccharides (fructose and glucose) and
less than 18% water. This extreme configuration
exerts a severe osmotic pull on any contacting
microbial cell, drawing out cellular moisture and

causing immediate plasmolysis (Teshome et al.,
2022).

Endogenous Hydrogen Peroxide Production:
Upon mild dilution, the honeybee-derived
enzyme glucose oxidase actively catalyzes the
conversion of B-D-glucose into D-glucono-6-
lactone and hydrogen peroxide (H202). The
continuous, low-level generation of H202 acts
as a potent, broad-spectrum antiseptic agent
without modifying the baseline safety of the
food.

Sub-neutral Acidity Profile: The enzymatic
accumulation of gluconic acid, supplemented by
trace amounts of citric, malic, and succinic
acids, drives the pH of honey down to a highly
restrictive range between 3.2 and 4.5, which is
fundamentally inhospitable to typical bacterial
proliferation.

Non-Peroxide Phytochemical Factors: Honey
incorporates  variable  concentrations  of
polyphenols, flavonoids (such as pinocembrin,
chrysin, and quercetin), and lysozymes that
disrupt bacterial cell wall mechanics.

3. Methodology and Experimental
Parameters

To empirically map the preservation
thresholds, standardized vegetable-fruit tissue
samples (comprising Malus domestica, Musa
acuminata, and Solanum tuberosum) were
subjected to uniform surface applications of both
natural concentrations (sugar 50% w/v, salt 10%
w/v, natural vinegar, pure lemon juice, and raw
floral honey) and regulated synthetic solutions
(sodium benzoate, sodium nitrite, and sulfur
dioxide at maximum codex-permissible parts per
million) (Codex Alimentarius Commission,
2025). The matrices were incubated under
controlled atmospheric conditions (25°C, 65%
RH) over a multi-week observational timeline.
The quantitative degradation index was
calculated based on macroscopic surface
deconstruction, microbial colony-forming unit
(CFU) propagation, and volatile organic
compound (VOC) emanation.

4. Quantitative Findings and Analytical
Comparisons

The empirical compilation of the substrate
degradation indexes revealed an expected
hierarchy of protection yet highlighted a crucial
narrowing of the efficiency gap between natural
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biocomposites and industrial chemicals.
Obtained data demonstrated significant
differences in degradation rates among different
preservative types on fruits and vegetables.
Among natural preservatives, honey and lemon
juice emerged as substances with the lowest
degradation rates. Lemon juice, due to its high
citric acid and ascorbic acid (vitamin C) content,
reduced pH to inhibit microbial growth while
effectively slowing enzymatic  browning
(oxidation). Honey created an antimicrobial
barrier through high osmotic pressure and low
water activity.

Table 1. Quantified Degradation Index of Fruit
and Vegetable Samples

Preservative
Classification

Specific
Preservative
Agent
Sugar (Sucrose) 40 Low-
Moderate;
unstable
under high
moisture

Degradation

Index (%)

Structural
Efficacy

Natural Matrix

Salt (Sodium 35
Chloride)

Moderate;
purely
osmotic
constraint

Vinegar (Acetic 30 Standard
Acid) acidic
fungal

mitigation

Lemon Juice 25 High
(Citric Acid) antioxidant
and
enzymatic
browning
arrest

Honey 20 Peak
(Biocomposite) Natural
Performanc
e; systemic
antimicrobi

al

Chemical Agent Sodium Nitrite 18 Exceptional
targeted
spore

mitigation

Sodium 15
Benzoate

Maximum
yeast/mold
membrane

collapse

Sulfur Dioxide 12 Total
absolute
oxidative
and
microbial
lockdown

The quantitative progression demonstrates
that sulfur dioxide yields the lowest degradation
rates (12%), followed by benzoate (15%) and

sodium nitrite (18%). Crucially, raw honey
achieved a degradation index of 20%,
positioning itself as the most effective natural
preservative tested. The statistical delta
between the top-tier synthetic curing agent
(Nitrite) and the top-tier natural biocomposite
(Honey) is restricted to a marginal 2% variance.
This minimal difference forms the basis for the
subsequent industrial socio-economic
discussion.
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Figure 1. Degradation Rates Comparison of
Natural and Chemical Food Preservatives
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Figure 1. Average Effectiveness Comparison

5. Discussion: Deconstructing the
Honey-Nitrite Paradox

Given that honey possesses an evolutionary
profile of absolute non-perishability and
maintains a protective efficacy within a 2%
margin of synthetic alternatives, the retention of
potentially hazardous chemicals like nitrites in
global food supply chains presents a classic
techno-economic paradox. This phenomenon is
governed by five definitive industrial constraints:

Organoleptic  Dominance and  Flavor
Profiling: Synthetic compounds operate cleanly
at part-per-million (ppm) configurations without
distorting the substrate's primary sensory
attributes. Honey, conversely, is an intensely
sweet, highly aromatic, and colored substance.
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Introducing honey into savory or high-protein
matrices (such as processed meat curing)
violently alters the flavor, color, and odor

profiles, leading to immediate consumer
rejection.
Rheological and Processing Engineering

Deficits: Industrial automated food production
requires highly fluid, water-soluble additives
capable of achieving uniform dispersion via
standardized aqueous spray or injection
methods. Honey is a highly viscous, automotive-
resistant, and sticky Newtonian fluid. Its
integration into continuous industrial lines
causes significant rheological resistance, fouling
of mechanical components, and adverse
textural modifications of the final product.

Economic  Scalability and Resource
Limitations: ~ Synthetic  preservatives are
synthesized via highly scalable, cost-efficient
chemical  processes vyielding ultra-pure
compounds for minimal financial expenditure. In
contrast, unadulterated natural honey is an
environmentally contingent resource dependent
on seasonal apicultural cycles, geographical
flora, and complex labor inputs. Replacing even
a fraction of industrial chemical inputs with raw
honey would cause an exponential increase in
raw material costs, rendering mass-market food
production economically unviable.

Thermal Instability and Molecular
Denaturation: Modern food processing safely
relies on critical thermal sterilization phases
(HTST, UHT, autoclaving). The structural
integrity of honey's most potent antimicrobial
asset—the glucose oxidase enzyme—is
terminally denatured at temperatures exceeding
60°C, eliminating its hydrogen peroxide
synthesis capability. Furthermore, exposing
honey's concentrated monosaccharides to high
thermal processing triggers the Maillard reaction
and generates elevated levels of 5-
hydroxymethylfurfural (HMF), an unwanted
compound in pristine food matrices.

Standardization and Regulatory
Predictability: Regulatory approval for food
shelf-life  guarantees  requires  absolute
homogeneity. Synthetics offer 99.9% molecular
purity with invariant predictability. Honey, being
a wild biological product, varies significantly in

its exact phenolic, enzymatic, and moisture
balance depending on the floral source,
preventing the mathematical standardizations
required for legal expiration date designations.

Natural preservative use reduces potential
health risks posed by chemical additives while
preserving food nutritional value. However, as
noted in Dong et al. (2024), natural preservative
effectiveness varies depending on food matrix
and application dosage. Our statistical analyses
demonstrate that standard deviation among
natural preservatives (11.2) substantially
exceeds that of chemical preservatives (0.8).
This finding validates the critical importance of
selecting appropriate agents specific to food
types when utilizing natural preservatives.

6. Conclusion and STEM Pedagogical
Implications

This comparative study illustrates that while
natural alternatives like honey possess
remarkable, complex biochemical survival
mechanisms that rival synthetic agents within a
2% margin, their absolute industrial integration
is fundamentally throttled by organoleptic,
economic, and chemical engineering limitations.
Food safety practices emphasizing natural
preservatives possess strategic significance for

both- human health and environmental
sustainability.
From an educational standpoint, this

research serves as an exemplary model for
integrated STEM training within vocational and
secondary frameworks. By exploring food
preservation through this lens, students connect
fundamental chemical principles (pH dynamics,
water activity, and enzymatic kinetics) with real-
world technological challenges and economic
realities. The future of clean-label preservation
relies not on the raw, unmediated application of
whole foods like honey, but on the precise
biotechnological isolation of their constituent
active components—such as specific non-
peroxide polyphenols—to develop next-
generation "green" preservatives that mitigate
both microbiological spoilage and synthetic
chemical exposure risks.
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Abstract. This article explores the integration
of Generative Artificial Intelligence (GenAl) into
English for Specific Purposes (ESP) training to
enhance the professional technical
communication skills of engineering students.
Drawing on contemporary pedagogical
frameworks, we analyze how Large Language
Models can scaffold technical writing, academic
self-efficacy, and specialized vocabulary.
Grounded in Swales' genre analysis and Activity
Theory, we examine conversational Al agents
and prompt engineering as rhetorical
competencies. Finally, we address critical risks -
such as factual hallucinations, plagiarism, and
data privacy - advocating for a human-centric
model of ethical stewardship in Industry 4.0.

Keywords. English for Specific Purposes,
Generative Atrtificial Intelligence, Professional
Technical Communication, Prompt Engineering.

1. Introduction

In the contemporary globalized economy,
English serves as the primary instrument for
professional mobility, participation in
international projects, and interdisciplinary
collaboration within the engineering domain.
Consequently, English for Specific Purposes
training must evolve beyond simple vocabulary
acquisition to address the complex, holistic
communicative demands of the workplace,

where language is inseparable from
documentation, teamwork, and decision-
making. However, traditional ESP instruction in
technical universities faces persistent
challenges, including outdated teaching
materials, constrained class hours, and a lack of
specialized discourse knowledge among

educators who are primarily trained in general
English.

The rapid advancement and deployment of

Generative  Atrtificial Intelligence (GenAl),
particularly Large Language Models (LLMSs),
represents a profound pedagogical turning
point. Far from being a mere writing aid or
source of academic dishonesty, GenAl
introduces a paradigm shift by enabling
dynamic, context-aware content generation and
personalized feedback. This article examines
the strategic integration of GenAl in engineering
ESP curricula to enhance students' writing self-
efficacy, specialized technical communication,
and conversational skills. We argue that by
treating GenAl not as a replacement for human
capability but as a structured pedagogical
instrument, educators can cultivate a symbiotic
human-machine collaboration that prepares
engineering students to lead as ethical, highly
capable technical professionals.

To operationalize this model effectively,
curricula must combine interactive simulations
with rigorous analytical editing to target multiple
levels of cognitive development. By confronting
the distinct structural differences and qualitative
gaps between human writing and machine
outputs, students learn to approach automated
text with a critical mindset. This active evaluation
forces learners to cross-reference machine
drafts with authentic industry benchmarks,
moving them away from passive reliance on
technology. Furthermore, engaging with
specialized conversational tools helps lower
foreign language anxiety while simultaneously
fostering essential workplace competencies like
professional adaptability and collaborative
problem-solving. Ultimately, this comprehensive
digital literacy equips future engineers with the
advanced rhetorical judgment necessary to act
as responsible, context-aware human stewards
of automated information systems [16], [17].

2. Scaffolding Genre Awareness and
Specialized Vocabulary

Developing professional technical
communication skills within English for Specific
Purposes requires more than a surface-level
grasp of grammair; it demands a deep, structural
understanding of domain-specific genres and
highly precise, industry-standard terminology. In
contemporary engineering education,
Generative Al-powered conversational models
have emerged as highly effective, adaptive tools
for generating tailored ESP materials.
Instructors can leverage these systems to
provide simplified, multi-tiered explanations of
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abstract concepts and to produce customized
vocabulary exercises that adapt to varying
student proficiency levels. Furthermore, this
technological integration allows for the rapid
creation of realistic technical scenarios that
mirror actual workplace challenges. By
interacting with these models, students can
practice navigating complex professional
dialogues, such as client briefings and
collaborative project meetings, in a low-stakes
environment. This automated personalization
ensures that learners receive targeted linguistic
support exactly where they struggle most,
optimizing the overall instructional workflow.
Ultimately, using GenAl as a flexible
pedagogical resource empowers educators to
efficiently bridge the gap between classroom
theory and real-world industrial practice.

For instance, in highly specialized and high-
stakes domains such as aerospace engineering,
educators can compile comprehensive, domain-
specific corpora from authentic research papers
and industry reports. They can then utilize
GenAl as a complementary, interactive tool to
generate contextualized drafting exercises,
bridging the gap between passive reading and
active technical writing. This localized corpus-
driven methodology guarantees that the training
inputs remain closely aligned with the actual
linguistic evolution of the sector. By working with
simulated engineering briefs derived from these
corpora, learners develop an operational
familiarity with the exact phrasing, structural
conventions, and informational densities
expected in industrial documentation.
Furthermore, this target-oriented exposure
helps students recognize when an automated
tool falls short of industry standards. Ultimately,
grounding the Al's inputs in authenticated
technical literature ensures that the resulting
exercises remain highly relevant to current
engineering practices [8].

The core strength of this pedagogical
approach lies in its systematic design,
specifically using delta proficiency(AP)to
prioritize instructional targets based on identified
student learning gaps. Once these targets are
established, they are structured into a
progressive series of tasks carefully aligned with
Bloom's Revised Taxonomy.

In modern higher education, particularly
within technical disciplines and English for
Specific Purposes (ESP), Bloom's Revised

Taxonomy serves as a foundational cognitive
framework for structuring instructional tasks.
Developed in 2001 by a team led by Lorin
Anderson and David Krathwohl, this framework
updated the original 1956 taxonomy by shifting
the categories from nouns to active verbs and
introducing a two-dimensional matrix that
separates the Cognitive Process Dimension
from the Knowledge Dimension.

So, according to this theory, students move
upward through cognitive dimensions:

e Remembering and Understanding:
Recognizing specialized vocabulary and
retrieving technical definitions via Al-
generated glossaries.

¢ Applying and Analyzing: Using GenAl to
draft basic technical descriptions and
then dissecting those outputs to evaluate
their linguistic structures.

e Evaluating and Creating: Critically
auditing Al drafts against rigorous
professional benchmarks to synthesize
authentic, high-fidelity technical
documentation [1].

However, integrating automation into the
classroom introduces distinct pedagogical
challenges. To avoid passive reliance on Al
outputs - where students accept machine-
generated text without cognitive intervention -
learners must develop a robust, highly critical
genre awareness through comparative analysis.
This critical framework is firmly grounded in
John Swales’ seminal genre analysis theory,
which evaluates professional and academic
texts based on a structured series of rhetorical
"moves" and "steps". By applying this analytical
lens, students can systematically deconstruct
machine-generated drafts to uncover structural
omissions that compromise the text's
professional utility. This process exposes how
large language models frequently fail to capture
the nuanced rhetorical steps required in
specialized communication, producing overly
standardized or superficial prose. Engaging in
this comparative evaluation encourages
learners to actively question the validity of
automated outputs rather than accepting them
at face value. Ultimately, this rigorous textual
scrutiny forms the basis of critical Al literacy,
preparing future engineers to act as informed
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and responsible stewards of technical

documentation [10].

Empirical research comparing human-
authored technical documents with large
language model (LLM) outputs reveals a stark
contrast: human-written  texts  possess
significantly = more  contextual  richness,
argumentative depth, and precise, situational
detail than their Al-generated counterparts.
While LLMs excel at producing grammatically
flawless, highly standardized, and structurally
explicit prose, they frequently output generic,
superficial, or overly formulaic content that lacks
the nuanced insights of an industry expert. This
stylistic uniformity occurs because generative
models optimize for probability rather than
genuine situational understanding or rhetorical
intent. Consequently, machine outputs often
miss localized sub-steps and specific industrial
constraints that an experienced engineer would
naturally include. Instructors can exploit these
predictable qualitative gaps by transforming
flawed machine text into valuable teaching
opportunities in the classroom. Confronting
these specific limitations forces students to
actively engage in higher-order evaluation,
learning to identify missing rhetorical moves and
superficial technical logic [14].

Modern ESP pedagogy must therefore
strategically leverage  these structural
differences rather than ignore them, recognizing
that the gap between human and machine
output is actually a powerful teaching tool.
Instead of treating large language models as
definitive writing engines that provide final,
uncritical products, forward-thinking training
frameworks should position them strictly as foil
text generators. In this instructional capacity, the
Al-generated text functions as a flawed baseline
- an intellectual sparring partner designed to be
questioned, dismantled, and systematically
improved by the learner. Engineering students
must be trained to analyze Al-generated drafts
critically, looking past the deceptive surface
fluency and grammatical perfection that large
language models naturally display. To do this
effectively, students must engage in active
cross-referencing, directly mapping machine-
generated outputs against authentic engineering
data, real-world physical constraints, and
classical Swalesian move-step structures to
verify rhetorical and empirical validity. This
systematic mapping prevents students from
developing a passive reliance on automated text

production and encourages independent
analytical thinking. By treating machine output
as an initial hypothesis rather than an uncritical
fact, learners are forced to re-examine the core
communication goals of their specific technical
discipline.  Consequently, the classroom
transforms into a collaborative editing workshop
where the primary focus shifts from simple word
generation to deep rhetorical and structural
design. Ultimately, this direct engagement
enables future engineering professionals to
command generative tools with authority,
precision, and acute situational awareness.

By learning to systematically identify missing
rhetorical steps, diagnose superficial or circular
logic, and perform rigorous lexical and structural
editing, students shift from passive consumers
of technology to highly active discourse editors.
This deliberate, analytical intervention teaches
future engineers how to actively imbue a
document with the authentic disciplinary
precision required by professional communities,
forcing them to make conscious rhetorical
choices rather than relying on automated text.
This pedagogical transformation ensures that
the final technical communication is not merely
grammatically correct or superficially polished,
but genuinely authoritative, contextually
accurate, and professionally viable within high-
stakes academic and industrial environments.
Through this targeted refinement, learners
develop the capacity to spot hidden flaws and
factual inconsistencies that automated models
frequently output. This rigorous training instills a
deep sense of personal accountability,
reinforcing that human oversight remains the
ultimate line of defense against machine-
generated errors. As a result, students cultivate
a stronger professional identity, viewing
themselves as competent human stewards who
command advanced digital tools with critical
intent. Ultimately, this comprehensive mastery
of structural and rhetorical design prepares
engineering graduates to confidently navigate
the rapidly evolving communication demands of
modern industry.

3. Interactive Simulations and
Conversational Agents in ESP
Pedagogy

Engineering communication does not occur
in a vacuum; it is a highly dynamic, collaborative,
and context-dependent process that underpins
successful technical project execution. In the
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contemporary globalized workspace, technical
professionals must possess the linguistic agility
to negotiate meaning across multidisciplinary
teams, present complex data to diverse
stakeholders, and troubleshoot critical system
failures under pressure. Task-Based Language
Teaching (TBLT) offers an exceptionally active,
student-centered pedagogical framework by
deliberately engaging learners in authentic
language use that closely mirrors these real-
world workplace scenarios [9].

By prioritizing meaningful interaction and the
completion of realistic communicative tasks over
the rote memorization of isolated grammar rules,
TBLT bridges the historical gap between
academic language instruction and actual
industrial  practice.  When  implemented
effectively, this methodology treats language as
a functional tool for solving complex engineering
problems rather than an abstract subject of
study [3].

To fully realize the potential of this
framework, TBLT organizes instruction into a
structured sequence of pre-task, task-cycle, and
post-task phases that systematically scaffold
student performance. During these phases,
learners are not evaluated on linguistic accuracy
alone, but on their ability to successfully achieve
a tangible, non-linguistic outcome. This
outcome-oriented design encourages students
to naturally draw upon their existing cognitive
and communicative resources to bridge
informational gaps.

Furthermore, the tasks are designed with
varying degrees of cognitive and communicative
complexity to mirror the gradual onboarding
process of a junior engineer. By manipulating
variables such as planning time, the number of
participants, and the familiarity of the technical
topic, instructors can strategically increase the
communicative  load.  This  progressive
conditioning helps students manage cognitive

fatigue and linguistic strain during intense
professional exchanges.
Ultimately, TBLT provides a natural

environment for formative assessment, as
feedback is directly tied to the student's
communicative efficiency and operational
success during the task. This immediate
relevance ensures that language development
is deeply integrated with the practical execution
of engineering projects [7].

Integrating advanced conversational Al
agents - such as specialized business-oriented
tools like "TradeTalker" or purpose-built custom
chatbots - directly into the TBLT framework
allows engineering students to practice
authentic, highly interactive discourse within a
safe, controlled environment. These
sophisticated digital tools can simulate an array
of diverse, high-stakes workplace scenarios with
remarkable fidelity, including initial client
briefings, collaborative multi-party project
meetings, safety audits, and intense technical
troubleshooting dialogues. By embedding these
simulated environments into the weekly
curriculum, learners gain repeated exposure to
the complex interpersonal dynamics that define
modern industrial projects. This automated
approach allows for instantaneous behavioral
pacing, where the digital agent can modify its
conversational demands based on the user's
ongoing performance. Working through these
realistic communication challenges helps bridge
the gap between abstract academic vocabulary
and spontaneous language use. Ultimately, this

immersive method transforms traditional
technical instruction into a proactive,
experiential learning cycle that effectively

prepares students for globalized engineering
teams.

Viewed through the theoretical lens of Activity
Theory, an Al conversational agent functions as
a deeply transformative mediating artifact that
fundamentally reconfigures the traditional
classroom activity system. Instead of
maintaining the rigid, passive, and teacher-
centered instruction models of the past, the
inclusion of these interactive digital tools shifts
the classroom dynamic toward active,
collaborative problem-solving, real-time
negotiation, and structured peer coaching. The
Al ceases to be a mere novelty and instead
becomes an integral, structural component of
the learning ecology that reshapes how students
interact with knowledge, tasks, and one another.

To fully understand this structural evolution,
one must analyze how the introduction of this
advanced technology fundamentally alters the
relationships among the key components of the
instructional activity system. In a classical
pedagogical setting, the student acts as the
subject whose primary objective is the mastery
of specialized technical genres and industry-
standard communication. Historically, this
relationship was mediated by static artifacts,
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such as traditional text-based curricula or rigid
grammatical writing templates, which often
limited the student to passive consumption. By
inserting an interactive conversational agent as
a dynamic mediating artifact, the educational
landscape experiences a profound realignment.
The tool actively alters the subject-object
relationship by providing immediate, context-
aware responses, thereby transforming a static
learning objective into an adaptive, evolving
target that reacts to the student’s growing
linguistic and technical needs.

Furthermore, this technological integration
completely disrupts the established community
guidelines and the division of labor within the
educational environment. In the traditional
lecture model, the division of labor is sharply
defined, positioning the instructor as the
absolute repository of disciplinary knowledge
and the student as a silent recipient. The
conversational Al agent fundamentally
reconfigures this dynamic by stepping into the
operational role of an entry-level professional
peer, a demanding client, or a flawed drafting
partner. This shift reallocates the cognitive labor
within the classroom community, allowing the
instructor to transition away from basic lecturing
and assume the role of an expert facilitator,
structural  auditor, and ethical guide.
Consequently, the explicit and implicit rules
governing classroom interaction shift from the
memorization of isolated vocabulary to the
mastery of sophisticated workflow procedures,
where success is measured by the student's
ability to direct, audit, and ethically manage
automated information systems.

Finally, Activity Theory demonstrates that
systemic learning and cognitive growth are
driven by internal contradictions that emerge
between different components of an activity
system. The integration of large language
models deliberately introduces a powerful
structural contradiction between the superficial
grammatical fluency of the machine and its
actual empirical or rhetorical validity. When
engineering students confront an Al-generated
draft that is structurally flawless yet contains
factually hallucinated figures or superficial
professional logic, a productive cognitive tension
is triggered. Resolving this systemic
contradiction requires the student to move
beyond passive acceptance and engage in
higher-order  evaluation, cross-referencing
automated text against authentic engineering

data and professional standards. By negotiating
these structural imbalances, the classroom
community transforms into an  active
collaborative workshop. This continuous human-
machine tension forces future technical
professionals to develop the critical digital
literacy, rhetorical judgment, and acute
situational awareness required to lead as
responsible human stewards in modern industry

2].

The psychological and affective benefits of
this  technology-enhanced approach are
profound and measurable. This form of
immersive, interactive practice has been shown
to increase overall student motivation by
approximately 35% compared to traditional,
lecture-based methods. Simultaneously, it
achieves this boost in engagement while
reducing the intense performance anxiety that
frequently plagues students when
communicating in a foreign language within a
public, highly scrutinized classroom setting.

In a traditional seminar, the fear of making
grammatical errors or mispronouncing technical
jargon in front of peers and instructors often
induces communicative paralysis, severely
limiting active language production.
Conversational Al directly mitigates this barrier
by providing an infinite, highly responsive
sounding board that removes the social risk of
failure from the immediate linguistic trial-and-
error process.

By establishing this  judgment-free
environment, the digital tool allows learners to
freely test complex phrasing and experiment
with new structural conventions without public

consequence. This low-stakes interaction
encourages repetitive practice, which helps
students internalize  abstract  technical

vocabulary and naturally transition from passive
recognition to active production. As the Al
adapts its responses to the user's current ability,
it provides targeted linguistic support that
reinforces the student's sense of communicative
competence. Over time, this supportive
feedback loop systematically builds foundational
writing and speaking self-efficacy within
specialized disciplines. Consequently, students
break free from defensive silence and develop
the genuine operational confidence required to
engage with global professional networks.
Ultimately, alleviating this affective burden
allows future technical professionals to redirect
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their cognitive energy toward solving complex
engineering problems rather than managing
social anxiety [18].

Through repeated, continuous, and highly
iterative interaction with an entirely non-
judgmental Al partner, engineering students
build foundational communicative confidence
and rapidly develop essential transversal and
social competencies. Because these
conversational agents can be programmed to
shift variables mid-dialogue - such as
introducing an unexpected technical constraint
during a simulation or adopting a demanding
persona - students are forced to develop high
levels of professional adaptability and
collaborative problem-solving.

They learn to rephrase complex engineering
concepts on the fly, manage misunderstandings
constructively, and structure their technical
arguments logically based on immediate
machine feedback. Over time, this sustained
practice ensures that when these future
engineers transition into the actual workforce,
they are not only technically proficient but also
linguistically resilient, socially capable, and
thoroughly  prepared to navigate the
communicative  complexities of modern
industrial projects.

To appreciate the depth of this pedagogical
shift, one must recognize that modern
engineering projects demand far more than
isolated technical expertise. In the contemporary
workspace, a professional's career trajectory is
heavily  dictated by their transversal
competencies - often referred to as soft skills or
transferable skills - which include critical
thinking, ethical reasoning, cross-cultural
communication, and emotional intelligence.
Historically, traditional engineering curricula
have struggled to systematically teach these
abstract qualities, treating them as accidental
byproducts of group work rather than core
capabilities requiring structured development.
Integrating adaptive Al simulations directly into
the instructional workflow addresses this gap by
creating a predictable environment where these
vital professional ethics and soft skills are
deliberately challenged, practiced, and refined.
The automated platform functions as a mirror for
the student's interpersonal habits, exposing
weaknesses in logic, tone, and professional
decorum before those errors can cause real-
world liabilities.

Furthermore, this immersive environment
accelerates the development of advanced
professional ethics and collaborative flexibility
through targeted interpersonal friction. When a
student interacts with an Al agent assigned to
play a rigid regulatory auditor or a skeptical
corporate stakeholder, the communication
moves beyond simple data exchange to become
a sophisticated negotiation of values and
constraints. Students must learn to maintain
professional composure, respect ethical
guidelines under pressure, and advocate for
sustainable  engineering  practices using
authoritative, structured language. This dynamic
forces learners to actively look past their own
subjective viewpoints, analyze the underlying
motivations of their virtual counterparts, and
tailor their technical rhetoric to meet specific
institutional standards. Consequently, the
learner shifts from a passive observer of
professional ethics into an active, self-reflective
practitioner who understands that technical
solutions are only as viable as the
communication used to support them [15].

Finally, this continuous human-machine
engagement instills a deep sense of
metacognitive awareness, allowing master’s
level students and future industry leaders to
actively direct their own long-term professional
development. By systematically reviewing
transcripts of their Al interactions, students can
critically analyze their own decision-making
processes, identify recurring conversational
errors, and consciously adjust their behavioral
approaches for future tasks. This reflective
process transforms a standard language
exercise into a powerful laboratory for building
long-term  transversal resilience, helping
students internalize a mindset of continuous
self-improvement. As a result, graduates leave
the university environment possessing a robust
professional identity, viewing themselves not
merely as calculators or designers, but as highly
articulate human managers capable of steering

complex, multi-party initiatives  through
unpredictable technical landscapes. Ultimately,
mastering these transversal competencies

ensures that tomorrow's engineers can bridge
the gap between technical innovation and
societal needs with clarity, empathy, and
absolute professional integrity.

4. Prompt Engineering as a Rhetorical
Competence
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The operational efficacy of Generative
Artificial Intelligence (GenAl) systems in the
realm of technical communication s
fundamentally and irrevocably determined by
the qualitative precision of the instructions it
receives from the user. Because of this
structural reliance on human direction, prompt
engineering - the highly systematic process of
crafting, structuring, and iteratively refining text
inputs to elicit highly precise, targeted outputs -
should be treated as an essential, non-
negotiable 21st-century digital literacy within
higher education curricula. Far from being a
purely technical or algorithmic skill relegated to
computer science laboratories, prompt
engineering within an English for Specific
Purposes (ESP) context represents an
inherently rhetorical act. It demands that the
author engage in a thorough, highly conscious
consideration of the target audience, the
underlying communicative purpose, and the
specific situational context in which the final
document will operate. To prompt effectively is
to understand how language shapes outcomes,
transforming the user from a casual typewriter
operator into a precise architect of automated

textual discourse. This intricate linguistic
process forces engineering students to
deliberately manipulate  parameters like

persona, tone, and rhetorical intent to secure
accurate results from the model. By learning to
carefully calibrate these inputs, students
develop a deep metacognitive awareness of
how minor shifts in wording can radically alter
the output's structural design. This deliberate
practice teaches future professionals to view
language not as a passive medium, but as an
active tool used to program and steer automated
information systems. Consequently, prompt
engineering bridges the traditional divide
between technical coding workflows and
advanced human writing strategies. Ultimately,
mastering this collaborative interface ensures
that technical graduates can confidently
command digital tools with absolute precision,
strategic intent, and acute contextual awareness
[13].

By deliberately = embedding prompt
engineering  methodologies  directly into
professional  technical  writing  curricula,

educators encourage engineering students to
make a profound cognitive shift away from
surface-level content consumption toward highly
active, deliberate language design. Rather than
treating the language model as a simple search

engine or a passive text generator, students are
taught to utilize advanced prompting strategies
that mirror complex linguistic and structural
frameworks.

These sophisticated strategies include:

e Few-Shot Prompting: Providing the
model with explicit, high-fidelity linguistic
examples to dictate the exact stylistic
and structural parameters of the
expected output. By embedding these
curated exemplars directly into the input
window, the model can instantly perform
complex "in-context learning" without
modifying its underlying weights. This
targeted conditioning is exceptionally
valuable in an ESP context, as it allows
instructors to demonstrate industry-
specific genres, specialized formats, or
localized formatting conventions. When
engineering students master this
approach, they transition away from
vague, open-ended queries and learn to
program the model's stylistic parameters
with absolute precision. Consequently,
this method prevents the production of
generic or overly formulaic prose, forcing
the machine to mimic the exact structural
moves of a seasoned technical expert.

e Chain-of-Thought Reasoning: Instructing
the Al to display its step-by-step logic
and analytical progression before
generating a final answer, ensuring the
transparency and technical validity of the
text. Forcing the large language model to
unpack its intermediate reasoning stages
prevents it from jumping directly to an
uncritical or superficial conclusion. This
strategy is critical for complex multi-step
tasks like troubleshooting system
failures, performing safety audits, or
interpreting  intricate  mathematical
constraints. Reviewing this explicit
logical progression allows engineering
students to easily spot structural flaws,
circular reasoning, or potential technical
hallucinations. Ultimately, this approach
turns the automated system into a
transparent intellectual sparring partner,
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helping future professionals develop the
rigorous, step-by-step analytical habits
required in high-stakes environments.

e Role-Based Scenario Design:
Compelling the Al to adopt a highly
specific professional persona, such as a
senior aerospace quality assurance
manager or a structural safety auditor, to
ensure the tone matches industry
standards.  Assigning a  precise
operational profile forces the generative
system to pull vocabulary and rhetorical

strategies from a highly focused
professional context. This immersive
simulation creates an  authentic,

interactive environment where the model
can challenge students by introducing
sudden constraints or demanding
administrative personas. This process
directly expands the student's
transversal and social competencies,
preparing them to negotiate meaning
across multidisciplinary teams. By
learning to navigate these diverse virtual
stakeholders with critical intent, future
engineers build the exact professional
identity and linguistic resilience required
in modern globalized workspaces.

Through these advanced techniques,
engineering students learn how to establish
deep contextual frameworks, set strict stylistic
constraints, and dictate the precise boundaries
of technical vocabulary usage, forcing the
machine to conform to professional linguistic
expectations [5].

At the heart of this instructional approach is a
deeply reflective, continuous feedback loop that
redefines the traditional writing process. This
cycle, where students actively write a prompt,
critically analyze the resulting machine output,
diagnose its rhetorical or technical deficiencies,
and rapidly reformulate their instructions
promotes an intense level of metacognitive
awareness and active linguistic editing.
Students are no longer blind recipients of text;
they are forced to analyze why a specific word
choice or structural omission occurred based on
the ambiguity of their initial instructions. This
iterative interaction transforms the act of writing
into a transparent laboratory of cause and effect.

It requires students to constantly evaluate
syntax, semantic clarity, and rhetorical
alignment, ultimately deepening their
understanding of how specific linguistic inputs
directly control the precision, authority, and
professional viability of technical documentation.
By constantly engaging in this self-correcting
workflow, engineering students internalize a
rigorous habit of structural and lexical oversight.
They begin to view digital text generation not as
a magical shorthand for instant production, but
as an ongoing negotiation that demands active
human stewardship. This methodical prompt
revision forces learners to look past deceptive
surface fluency, developing a keen eye for
subtle logical gaps and shallow engineering
arguments. Consequently, this iterative cycle
cultivates advanced transversal competencies
like critical troubleshooting and cognitive
flexibility directly within the writing curriculum.
Ultimately, this reflective discipline shifts the
student's professional identity from a passive
consumer of software into a highly articulate
discourse manager who commands generative
tools with absolute strategic intent [6].

To maximize the pedagogical benefits of this
digital literacy, training frameworks must extend
beyond isolated, individualized machine
interactions. Collaborative group assignments,
such as the collective curation of professional
prompt portfolios, serve to foster deep
collaborative learning environments while
forcing students to critically reflect on the distinct
affordances and inherent limitations of different
large language model (LLM) platforms. When
working in teams to build a functional prompt
library, engineering students must negotiate
meaning, debate the efficacy of specific
phrasing constraints, and peer-review the
textual outputs generated by various models.
This collaborative scrutiny strips away the myth
of Al infallibility, teaching students to spot
hallucinated data, identify superficial arguments,
and recognize structural biases across different
platforms.  Consequently, curating these
portfolios ensures that future technical
professionals view GenAl not as a magic
solution, but as a complex, highly malleable tool
that requires rigorous human oversight,
advanced rhetorical mastery, and constant
ethical evaluation. By actively contrasting how
different LLMs interpret identical sets of
technical instructions, student cohorts build a
sophisticated, comparative understanding of
modern  algorithmic  architectures.  This
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collaborative benchmarking allows teams to
determine which platform provides the most
stable structural logic or authentic terminology
for specific engineering disciplines, such as
aerospace, civil, or electrical engineering.
Furthermore, the act of peer-reviewing a
teammate's prompt design cultivates essential
social and transversal competencies, modeling
the collaborative code-review workflows widely
utilized in modern industrial environments.
Through this collective evaluation, learners
establish a shared repository of best practices,
transforming individual trial-and-error into
structured, institutional knowledge. Ultimately,
this cooperative framework ensures that
engineering graduates enter the global
workforce not merely as isolated users, but as
highly capable, digitally literate team leaders
prepared to manage automated workflows with
collective accountability [11].

5. Ethical Navigation, Hallucinations
and Human Stewardship

While the computational and operational
benefits of Generative Artificial Intelligence
(GenAl) are undeniably substantial, its rapid
integration into academic and industrial
environments introduces severe ethical and
practical risks that contemporary technical
communication programs must aggressively
and systematically address. These risks are not
merely minor technical glitches; they represent
fundamental vulnerabilities in the integrity of
automated text production. Chief among these
critical vulnerabilities is the persistent
phenomenon of "hallucination" a major
operational defect where large language models
produce highly persuasive, grammatically
flawless, and authoritative-sounding assertions
that are, in reality, completely factually
fabricated, unverified, or scientifically incorrect.

In high-stakes engineering domains, relying
on such unverified text can result in
compromised safety protocols, flawed structural
calculations, or severe compliance violations.
This danger is further compounded by the
machine's deceptive surface fluency, which
easily misleads inexperienced students into
accepting automated drafts without rigorous
empirical  cross-referencing. Consequently,
engineering  curricula  must  implement
mandatory algorithmic verification protocols that
train students to aggressively audit every layer
of machine-generated documentation. This

active skepticism forces future technical
professionals to treat Al outputs as unvetted
material that requires absolute human
accountability and exhaustive factual validation
before industrial deployment.  Ultimately,
addressing these critical vulnerabilities ensures
that the integration of digital tools does not
compromise the core ethical standards,
operational safety, and professional integrity of
the engineering discipline. In the high-stakes
fields of engineering and professional technical
writing, where safety-critical precision is
paramount and structural integrity is non-
negotiable, the danger of these errors cannot be
overstated. A single hallucinated metric, an
incorrect mathematical figure, a fabricated
academic reference, or a broken code snippet

embedded into a maintenance manual or
blueprint can result in severe operational
failures, massive financial liabilities, or

catastrophic real-world consequences.

Beyond the immediate technical dangers of
machine hallucinations, the unmonitored use of
public generative models creates a dense web
of legal, institutional, and intellectual property

challenges. Within higher education and
corporate research sectors, serious issues
surrounding data privacy and regulatory

frameworks represent significant barriers to the
unchecked adoption of these tools. For instance,
inputting student data or grading rubrics into
external, public Al platforms can lead to direct
violations of institutional compliance, such as
FERPA regulations. Furthermore, feeding
proprietary engineering blueprints, unpatented
research methodologies, or sensitive corporate
data into commercial models often breaches
non-disclosure agreements and exposes
valuable intellectual property to public data
scraping. This unchecked exposure risks
compromising university patents and industry
trade secrets, potentially leading to costly legal
battles over intellectual ownership. To mitigate
these institutional vulnerabilities, technical
universities must establish secure, localized
network infrastructures or enter into strict data-
sharing agreements that guarantee absolute
user confidentiality. Students must be explicitly
trained to recognize the legal boundaries of

digital data processing, ensuring they
understand where private research ends and
public exposure begins. Ultimately,

implementing these strict boundary guidelines
allows academic and industrial ecosystems to
leverage automation without sacrificing data
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security or legal integrity. The risk of potential
plagiarism and copyright infringement remains
incredibly high, as these models are trained on
massive, sometimes copyrighted datasets
without explicit attribution. Of even greater
concern to industrial and engineering sectors is
the systemic leakage of highly proprietary,
patented, or unreleased technical data into
public models. When an engineer inputs a
sensitive company schematic or a proprietary
software algorithm into a public chatbot for
optimization, that data is frequently ingested to
train future iterations of the model, completely
compromising corporate intellectual property
and violating strict non-disclosure agreements.

To effectively mitigate these multi-faceted
risks, English for Specific Purposes (ESP)
training and broader technical writing curricula
must completely move away from outdated,
adversarial methods of "Al policing" and instead
prioritize the development of critical Al literacy.
Attempting to ban these technologies or relying
entirely on unreliable Al detection software
creates a culture of distrust and fails to prepare
students for the realities of the modern digital
workplace. Instead, forward-thinking
educational frameworks must integrate strict,
non-negotiable validation and verification
protocols directly into the writing process.

Students must be explicitly taught to treat
generative Al as an unverified, entry-level
collaborative drafting partner rather than an
expert or definitive authority. Every single line of
code, every cited source, and every technical
specification generated by a machine must be
treated as a hypothesis that requires rigorous
human cross-referencing against authentic,
peer-reviewed engineering data and physical
documentation before it can be integrated into a
professional document.

This rigorous approach to human-machine
collaboration aligns directly with the professional
standards and guidelines established by leading
international organizations, such as the IEEE

Professional Communication Society
(ProComm) [12]. According to these
professional frameworks, technical

communicators are not passive copy-editors;
they must actively position themselves as
informed, highly capable, and deeply ethical
stewards of these technical information
systems. This concept of human stewardship
redefines the relationship between the writer

and the technology, emphasizing that the
human professional must always retain ultimate
accountability for the accuracy, safety, and
ethical implications of the distributed
information.

By cultivating a strong, unshakeable
foundation of human agency, critical oversight,
and sharp rhetorical judgment, engineering
students learn a vital career lesson: their
ultimate value as future technical professionals
does not lie in the mechanical speed of text
generation, but in context-aware synthesis,
genuine user empathy, and complex ethical
decision-making - qualities that automated
generative systems simply cannot replicate or
replace.

6. Conclusions

The strategic integration of Generative
Artificial Intelligence (GenAl) into English for
Specific Purposes (ESP) training marks a
significant turning point in professional technical
communication pedagogy for engineering
students. Grounded in Swales’ genre analysis
and Activity Theory, this approach transforms
large language models from passive text
generators into active, dynamic mediating
artifacts that structurally reconfigure the
traditional classroom environment. By
organizing instruction around Task-Based
Language Teaching (TBLT) and framing prompt
engineering as a core rhetorical competency,
curricula can systematically guide students
through progressive cognitive dimensions to
bridge the gap between classroom theory and
real-world industrial demands.

Furthermore, interactive simulations with Al
conversational agents provide a highly effective,
low-stakes environment that drastically lowers
foreign language anxiety while simultaneously
fostering essential transversal and social
competencies.  Confronting the  distinct
qualitative gaps and structural differences
between machine-generated drafts and human
writing forces students to develop critical digital

literacy and acute situational awareness.
Instead of relying on passive content
consumption or adversarial "Al policing,"

forward-thinking frameworks must implement
strict, non-negotiable validation and verification
protocols to mitigate multi-faceted risks like data
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leakage and factual hallucinations. Ultimately,
this pedagogical shift ensures that technical
graduates emerge not as dependent users of
software, but as highly articulate, responsible,
and ethical human stewards capable of
commanding advanced digital tools with
absolute strategic intent in Industry 4.0.

To fully embed this methodology within
technical universities, educators  must
strategically combine corpus-driven tasks with
personalized feedback mechanisms to address
specific student learning gaps. Utilizing custom-
built conversational systems allows for real-time
behavioral pacing, which dynamically scales
communication complexity based on a learner's
immediate  performance. This advanced
adaptability is particularly crucial in high-stakes
fields like aerospace or civil engineering, where
the exact phrasing and density of automated
data must match explicit industry benchmarks.
As students negotiate meaning through
specialized virtual avatars, they actively learn to
defend complex technical hypotheses under
pressure. This ongoing human-machine tension
forces future professionals to move past a
deceptive surface fluency and aggressively
audit the factual and structural validity of
automated outputs. Moving beyond isolated
machine interactions, collaborative assignments
like the collective curation of prompt portfolios
cultivate shared accountability and collective
digital literacy within student cohorts. By directly
analyzing the distinct operational limitations and
hidden algorithmic biases across various
platforms, teams learn to treat automated drafts
with  rigorous intellectual skepticism. As
highlighted in "Enhancing the Professional
Technical Communication Skills of Engineering
Students via Generative Al Integration in ESP
Training.docx", grounding classroom practices
in these secure, human-centric workflows
prepares tomorrow's engineers to handle
complex industrial projects with maximum
professional integrity.
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Abstract. The recent technological progress
gives educators potential new tools to be used
in Science Technology Engineering Math and
also Art, STEAM, teaching and education both
in the school formal environment but also in non-
formal and informal contexts.

In this chapter we will introduce PhotonLAB, a
mobile platform developed in MIT App Inventor
that transforms smartphones into portable optics
laboratories. Not only it can be a tool, attractive
to our students, to be used in the classroom but
also it is suitable to be used outside the school
context actively promoting the dissemination of
science and scientific literacy. Based on Project-
Based Learning (PBL) and Inquiry-Based
Science Education (IBSE) methodologies, the
project overcomes the, sometimes seen as,
abstract nature of light and the complexity of
optics phenomena as well as the scarcity of
traditional equipment by enabling hands-on
experimentation through native hardware and a
physical support kit. Users interact directly with
the physical world by manipulating materials
provided in the kit through a series of activities
guided through and using the smartphone as a
tool. The system integrates cloud data
persistence via the Google Sheets API for
immediate teacher monitoring. Scientifically
validated by experts and tested in a school
environment, PhotonLAB enhances autonomy
in exploration, redefines smartphone use, and
expands accessible STEAM literacy.

Keywords. Inclusive literacy, Mobile learning,
Optics education, PhotonLAB, STEAM.

1. Introduction

In the current paradigm of science education,
the integration of STEAM (Science, Technology,
Engineering, Arts, and Mathematics)
frameworks has highlighted hands-on
experimentation as a core pillar for meaningful
knowledge construction. However, physics
education, particularly the teaching of optics,
frequently confronts significant pedagogical
barriers. The abstract nature of optical
phenomena, such as light wave propagation and
electromagnetic radiation, combined with a
widespread scarcity of specialized, high-cost
laboratory equipment in schools, often restricts
science teaching to theoretical or passive
lecturing. This limitation deters students from
developing experimental skills and critical
thinking, running counter to the active learning
models required for the 21st century.

To bridge this gap, modern educational
methodologies advocate for Project-Based
Learning (PBL) and Inquiry-Based Science
Education (IBSE) [1]. As established in
contemporary literature by Utomo et al. (2025)
[2], these collaborative, student-centered
approaches provide a consistent improvement
in students' skills and practical engagement,
though their implementation frequently faces a
lack of physical resources and standard school
infrastructures. Furthermore, literature
demonstrates that tangibly linking digital and

real environments contextualizes learning,
allowing users to construct long-lasting
knowledge by interacting with real-world
artifacts and problems [3, 4].

Concurrently, the ubiquity of mobile
technology offers a powerful, low-cost

opportunity for pedagogical innovation. The
smartphone, historically sub utilized as a tool for
passive digital consumption, encapsulates
highly sophisticated hardware components and
built-in sensors. When properly mediated by
tailored software, these native components can
convert a standard commercial device into a
high-precision, portable scientific instrument
capable of acting as a low-cost mobile
laboratory [5]. Utilizing visual programming
environments like MIT App Inventor allows
educational researchers to develop robust tools

that access these sensors directly,
democratizing access to experimental science
without  overburdening  school  budgets,
positioning the software as an efficient
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mediation bridge within the educational

ecosystem [6, 7].

From a pedagogical perspective, this
technological framework addresses the critical
need for cognitive scaffolding in decentralized
learning environments. Rather than detaching
the student from real physical parameters
through simulated mathematical curves, the
application operates as an active computational
interface that interprets messy, real-world data.
This architecture directly supports inquiry-based
exploration, as it demands that students
systematically identify, isolate, and control
environmental variables. By changing the
smartphone's instructional role from a passive
repository of content to an active diagnostic tool,
the system encourages students to take an
engineering-focused approach to physical
experimentation, boosting problem-solving skills
and self-directed scientific literacy.

2. Materials and methods

To operationalize this pedagogical potential,
we have developed PhotonLAB, an innovative
mobile platform developed via MIT App Inventor
that transforms smartphones into portable optics

laboratories, actively fostering the
democratization of experimental science.
Grounded in active student-centered

methodologies, the project addresses the
abstract nature of optical phenomena and
traditional equipment scarcity by enabling
practical learning through native hardware
integration combined with a custom physical
support kit.

The practical execution of the platform relies
on active manipulation to anchor abstract
concepts into concrete sensory experiences. By
integrating structured, physical components with
digital sensors, students establish a robust
feedback loop that grounds theoretical physics
in observable reality. This interaction serves as
a bridge between high-level cognitive models
and raw physical events, fostering deep
conceptual ownership as students physically
orient their instruments to track light behavior.
This hands-on loop encourages cognitive
conflict and resolution as students observe how
real environmental factors instantly impact their
data inputs.

Figure 1. Graphical interface and physical
support kit components: (a) module navigation
screen; (b) real-time color blindness emulation;

(c) graphical interface for lux value collection.

Users interact directly with the physical world
by manipulating calibrated materials to measure
planetary Albedo via a native lux sensor,
decompose white light through water mist, and
emulate chromatic distortions like color
blindness via real-time GPU video processing.

The pedagogical utility of the Albedo
experiment relies explicitly on the translation of
macroscopic environmental challenges into
immediate, localized activities. Albedo denotes
the fraction of solar radiation that is diffusely
reflected by a given surface. In a typical
instructional sequence, students manipulate
standardized black and white materials from the
physical kit at fixed distances from the device's
native ambient light sensor. Rather than
presenting static climate data, the application
forces students to actively compute comparative
reflection ratios. This localized modeling
provides immediate cognitive feedback, allowing
learners to systematically deduce how variations

in surface characteristics dictate thermal
absorption scales and planetary ice-melt
dynamics.

This process shifts the student's task from
memorizing scientific definitions to actively
investigating dynamic physical balances. By
working with raw lux inputs under real-world
conditions, students encounter environmental
variables and measurement noise, which serves
as an entry point for discussing experimental
uncertainty and error mitigation. This scaffolding
allows learners to build an inquiry-driven
framework where data interpretation becomes a
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collaborative problem-solving activity rather than
a simple confirmation of textbook theory.

This encounter with physical unpredictability
creates a necessary state of cognitive
dissonance, forcing students to re-evaluate
preconceived, idealized textbook models. When
confronted with fluctuating ambient light and
slight variations in positioning, learners must
actively engage in metacognitive strategies to
differentiate between structural patterns and
environmental interference. This pedagogical
friction transforms the classroom from a site of
passive replication into an active research
laboratory, where students learn to treat
anomalous data not as a personal failure or an
application malfunction, but as an authentic
scientific variable requiring systematic isolation
and intellectual curiosity.

e

Figure 2. Experimental protocol for measuring
diffuse reflectivity and Albedo using
standardized artificial surfaces included in the
PhotonLAB Kit.

Within this experimental setting, the teacher’s
role transitions from a unilateral source of
authority to an expert facilitator who guides the
collaborative evaluation of student-generated
evidence. By navigating these practical
constraints, students build a deeper
epistemological understanding of how scientific
knowledge is constructed, negotiated, and
validated. They shift from asking whether an
answer is simply "correct" to investigating how
the physical boundaries of the apparatus and
the surrounding environment constrain or
support their empirical claims.

3. Conclusion

To support cooperative classroom
environments, the PhotonLAB ecosystem
integrates cloud data persistence via Google
Sheets API for immediate teacher monitoring.

This shared data repository allows distinct
student groups to aggregate, compare, and
discuss their results synchronously, creating a
collaborative space for explaining unexpected
measurements or environmental noise.

Driven by this active manipulation,
PhotonLAB enhances learner autonomy,
redefines mobile technology utilization, and
expands accessible STEAM literacy.
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Abstract. As part of the development of
innovative teaching methods in engineering and
computer education, it is proposed to develop an
intelligent "dawn" alarm clock based on the
Arduino microcontroller platform and
addressable RGB LEDs. This educational
project is designed not as a purely static
programming exercise but as an interactive,
practice-oriented hardware-and-software
complex that combines microelectronics, optics,
and chronobiology. The hybrid nature of such a
curriculum becomes especially relevant in
stressful situations in Ukraine, where children
face constant stress, sleep disturbances, and
power outages, necessitating affordable yet
functional autonomous engineering solutions.
The mechanics of working on this STEM
equipment  stimulate  team interaction,
engineering problem-solving, and systems
thinking. The tangible physical format provides a
robust tool for interacting with complex, abstract,
and technical concepts in microelectronics, such
as pulse-width modulation (PWM), multi-
threaded data processing, addressable LED
array control, and power consumption
calculations. Students can simulate the design
processes of real electronic devices, encounter
practical technical challenges, optimize code for
microcontroller memory constraints, calibrate
color temperature to match natural light curves,
and resolve hardware conflicts, and collectively
develop engineering strategies to overcome
them. This comprehensive approach makes
applied light physics and low-level programming
more accessible and engaging, while fostering
collaboration and technical creativity.

From a hardware perspective, the developed
complex relies on the Arduino Nano
microcontroller as its central computing node.
The peripheral part includes a real-time clock
module (RTC DS3231) for precision
timekeeping via the 12C bus, a segment display
driven by the TM1637 driver to display the
current time, a rotary encoder for interface

navigation, and a piezo emitter for audio output.
An important engineering optimization for the
project is using addressable LED rings based on
WS2812B chips instead of traditional 12-volt
LED strips with large MOSFETs. Since the
WS2812B diodes have built-in control chips and
operate at 5V logic levels, the entire light array
is controlled sequentially via a single digital
output from the microcontroller. This significantly
simplifies the device's circuitry, eliminating the
need for additional power switches, and at the
same time creates space for in-depth study of
software algorithms: students learn to work with
specialized libraries (for example, FastLED),
implementing dynamic pixel-by-pixel control of
color temperature and smooth brightness
ramping for the most accurate imitation of
natural dawn.

Keywords. dawn clock, microelectronics
education,  microcontrollers,  project-based
learning, engineering physics, STEM education.

1. Introduction

Modern engineering education requires
constant adaptation to environmental
challenges, transforming from a purely

theoretical discipline into an applied science
capable of solving urgent societal problems.
Amid global crises and the unprecedented level
of psycho-emotional stress caused by the full-
scale war in Ukraine, STEM educational
initiatives (science, technology, engineering,
and mathematics) are acquiring particular
therapeutic and practical value [1-7]. Classical
programming exercises are giving way to the
creation of complex hardware-software systems
that directly impact the quality of life. One such
innovative development is the concept of
creating an intelligent "Dawn Clock" based on
the Arduino microcontroller platform.

This project goes far beyond simple firmware
writing. It is a complex multidisciplinary system
that compels researchers and developers to
delve into the patterns of medical chronobiology,
quantum optics, electrical engineering, and low-
level computer system architecture. The
transition from analog AC dimming to digital
control using the RTP protocol (used in
WS2812B) creates a new set of engineering
challenges. Developers face challenges in
balancing LED array power consumption,
optimizing the microcontroller's limited RAM
resources, and resolving complex hardware
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conflicts between processor interrupts and the
strict timing requirements of data transmission.

A deep analysis of each of these aspects
allows one not only to create a functional device
to simulate sunrise but also to develop a
fundamental understanding of the principles
governing modern embedded systems.

2. Methods
The creation of dawn simulation systems has
a solid neurobiological foundation. Human

circadian rhythms, which regulate sleep-wake
cycles, are critically dependent on light's effects
on specific eye receptors. To ensure an
engineering solution is effective, one must
understand the biochemical mechanisms
regulated by light.

Studies show that a gradual increase in

lighting intensity before waking (Dawn
Simulation) has a profound physiological effect.
Analysis demonstrates that total cortisol

production is significantly higher under dawn-
simulation conditions than when waking in
darkness. This phenomenon, known as the
Cortisol Awakening Response (CAR), correlates
with reduced sleep inertia, better cognitive
functioning, and improved subjective well-being.
Accordingly, dawn simulation is not merely a
visual effect but a powerful tool for fine-tuning
the endocrine system.

For a microcontroller to convincingly "trick"
the brain, it must not only increase the
brightness of LEDs but also precisely mimic the
change in the spectral composition of sunlight
during dawn. Natural light is a black-body
radiation spectrum upon which the effect of
Rayleigh scattering in the atmosphere is
superimposed. During sunrise, light travels the
longest path through Earth's atmosphere. Short
(blue and violet) waves are intensely scattered
by gas molecules in the air, so primarily long
(red, orange, and yellow) waves reach the
observer. Visually, this is equivalent to lowering
the color temperature of the sun's disk to the
2000-3000 K range.

As the sun rises above the horizon, the
atmospheric layer thins, the spectrum evens out,
and the color temperature approaches 5400 K
(the optimal white light at noon). To create the
most realistic dawn simulation, it is insufficient to
simply increase brightness linearly from 0 to
255. It is necessary to simultaneously change

the spectral composition: from deep red (low
temperature, low brightness) to warm yellow
and, eventually, to pure white (high temperature,
high brightness).

To achieve this, developers must implement
algorithms that map time and brightness to
specific RGB values corresponding to the
correlated color temperature (CCT) of the sun as
it ascends along the Planckian locus.

3. Schematic

For the creation of a dawn simulator clock
(sunrise alarm clock), the following components
have been selected:

Microcontroller (e.g., Arduino Nano): Serves
as the device's main computing node, managing
all algorithms and peripherals.

Addressable LEDs (WS2812B format): The
primary optical element, which can be
configured as a ring, strip, or matrix. They are
powered by 5V and controlled via a single data
line.

Real-Time Clock Module (RTC DS3231):
Provides high-precision timekeeping and
includes battery backup (CR2032), ensuring
settings are not lost during power outages.

Segment Display (with TM1637 driver): A
screen for displaying the current time, alarm
settings, and menu navigation.

Rotary Encoder: The user interface tool for
scrolling through menus, adjusting settings, and
confirming selections by pressing.

Piezo Buzzer: An acoustic emitter that
generates an audible signal after the sunrise
simulation is complete.

External 5V Power Supply: A critical
component, as WS2812B LEDs consume
significant current (up to 60 mA per pixel at full
white brightness), which cannot be supplied
directly from the Arduino board’s regulator.

Classic implementations of sunrise alarm
clocks used a microcontroller and power
actuators to control standard incandescent
bulbs. This modernized STEM project radically
changes the architecture by shifting to
addressable WS2812B standard LEDs. This
innovation significantly simplifies the device's
power circuitry but proportionally increases the
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complexity of its software component. The
general schematic of the device is shown in
Figure 1.
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Figure 1. General schematic of the dawn
simulator clock

Data is transmitted over a single signal line
(DIN) using the one-wire NRZ (Non-Return-to-
Zero) protocol. The microcontroller (e.g., an
Arduino Nano based on the ATmega328P chip)
pushes a sequence of bits into the line. Each
LED "bites off" the first 24 bits of data (8 bits
each for the Green, Red, and Blue channels),
stores them in its internal buffer, and retransmits
the remaining data array through the DOUT pin
to the next LED in the chain. This approach
allows the creation of arrays of hundreds of
LEDs, controlled sequentially via a single digital
pin on the microcontroller. Furthermore, it
enables developers to implement spatial
animations: for example, simulating the
expansion of a solar disk from the center of a
circular matrix (Ring24) to its edges.

In addition to the optical module, stable
system operation requires the coordination of
several critical peripheral modules:

Precision Time Module (RTC DS3231): A
high-precision real-time clock featuring built-in
temperature compensation for the quartz crystal
and battery backup (CR2032). The module
connects via the 12C bus. Its use is mandatory in
the presence of frequent power outages, as the
microcontroller's internal counter (millis()) resets
on every reboot and exhibits significant drift.

Segment Display (TM1637): A display
module for showing the current time and alarm
settings. It uses a simplified two-wire interface
(CLK and DIO), which is not a full 12C
implementation (lacks device addressing) but
effectively saves microcontroller pins. This chip
independently handles the dynamic indication of

the 7-segment matrices, offloading the Arduino
processor.

Rotary Encoder: The primary element of the
user interface for menu navigation and alarm
setting. It provides information about the
direction of rotation and the status of the central
button press. The encoder's operating protocol
is based on quadrature modulation (a phase
shift between the two lines, A and B), which
requires continuous monitoring of the line states
by the microcontroller to avoid missed steps.

Acoustic Emitter (Piezo Buzzer): An audible
notification device, the generation frequency of
which (typically around 800 Hz) is regulated by
the BUZZ_FREQ configuration parameter.

4. Software architecture

The firmware development philosophy for the
sunrise alarm clock is built around creating the
smoothest possible mathematical gradients that
mimic the physical laws of a sunrise. The base
firmware code provides a wide range of
parameters for personalization: DAWN_TIME
(default 20 minutes) defines the time window
during which brightness increases from
minimum to maximum. Using the HeatColors
palette and the HSV color space to replicate
Wien's displacement law and the temperature
transition from 2000K to 5400K, the FastLED
library is employed.

Instead of manually blending red, green, and
blue channel values at each step of the sunrise,
the professional approach is to use built-in Color
Palettes. The HeatColors_p array is an ideal

approximation of a black-body radiation
spectrum. This palette is stored in the
microcontroller's  program  flash  memory

(PROGMEM) as 16 reference color points,
which significantly saves critical static RAM
(SRAM).

The transition appears as follows: black
(0x000000) > deep dark-red (0x330000) > pure
red (OxFFO000) > orange (0xFF9900) > yellow
(OXFFFFOO0) > bright white (OxFFFFFF). The
sunrise simulation algorithm calculates the
percentage of time elapsed since the start of the
wake-up phase. This percentage is linearly
mapped to a virtual 8-bit index (0 to 255).

It is important to stop at 255 rather than 256
to avoid an erroneous cyclic palette wrap-
around from "hot" white back to the "cold" black
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end of the spectrum, which would ruin the
physiological effect. The ColorFromPalette
function interpolates colors between the
reference points, ensuring a seamless, ideal
gradient.

Implementing a digital LED control protocol
and a navigation encoder within a single-core
controller creates a fundamental competition for
processor time, a challenge that novice
developers in STEM projects often have to solve
through trial and error.

The core of the conflict lies in the WS2812
protocol. Unlike SPI or 12C buses (which have a
separate clock line), WS2812B wuses an
asynchronous one-wire interface. Logic zeros
and ones are encoded solely by the duration of
the electrical pulse. For example, a logic "1" is
transmitted as a high-voltage level lasting ~0.8
us, followed by a low-voltage level lasting ~0.45
Ms. For a logic "0," these proportions are
reversed. The precision of these timings must be
maintained with an error margin of no more than
150 nanoseconds.

The ATmega328P microcontroller running at
16 MHz executes one instruction in
62.5nanoseconds. To ensure the guaranteed
and uninterrupted "pushing" of an array of
thousands of bits (for example, a 24-pixel ring
requires 24 x 24 = 576 bits), the FastLED library,
when calling the FastLED.

The show() function takes a radical step: it
disables all global processor interrupts using the
cli() (Clear Interrupt Flag) assembly instruction.
The processor literally "blinds" and "deafens"
itself to any external events until it finishes
generating the pulses for the strip.

On the other hand, the system includes a
rotary encoder. The encoder generates high-
frequency pulses with every rotation "click." To
precisely capture them (including determining
the direction via quadrature signals on lines A
and B), the microcontroller's hardware interrupts
are used. Libraries bind event handlers to
specific interrupt vectors (usually pins D2 or D3).
When a user attempts to change clock settings
while the microcontroller is rendering a smooth
sunrise gradient, a catastrophic collision occurs.

Solving this engineering paradox requires
moving from primitive linear programming to
building a State Machine architecture. The
encoder should not be polled via interrupts, but

rather through constant high-speed monitoring
(polling) in the main program loop, between LED
update calls. Furthermore, the strip update
should not occur every millisecond, but only at a
frequency necessary for visual smoothness
(e.g., 30-50 frames per second).

In accordance with these features, firmware
has been developed to manage the clock and
alarm, enabling configuration. The general
schematic of clock configuration via a rotary
encoder is shown in Figure 2.
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Figure 2. Clock setting menu schematic

5. Conclusion

As part of the two-day STEM project, such a
clock was created in a 3D-printed enclosure
(Figure 3). Students actively participated in
discussing all aspects of the project and were
deeply involved in its technical implementation

[8].
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Figure 3. Hand-made Dawn Clock

The application of the intelligent "Dawn
Clock" STEM project, developed on the Arduino
platform using addressable WS2812B LEDs,
serves as a classic example of synergy between
technical sciences and medical physiology.
Abandoning traditional, outdated light sources
with analog dimmers eliminates the risks
associated with high-voltage mains, while
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opening new possibilities for creating complex
light-color simulations.

Given the widespread disruption of sleep
patterns and chronic stress currently affecting
Ukrainian society, the optical simulation of
morning sun thermodynamics (from 2000K to
pure white light) can gently suppress melatonin
secretion and optimize the morning cortisol
spike, thereby acting as a powerful stabilizer of
circadian rhythms.

Beyond the therapeutic end-product, the
educational value of the development lies in the
process of creation itself. Solving the power
supply challenges for digital matrices
(calculating consumption and current limiting to
prevent thermal damage to components),
mastering colorimetry and color space
transitions (HSV to RGB), and overcoming
critical hardware-software conflicts between
hard real-time protocols (RTP) and encoder
hardware interrupts fosters deep system
analysis skills in developers.

Implementing a State Machine architecture
and non-blocking algorithms based on system
timers, rather than using "paralyzing" code,
allows developers to overcome the limitations of
single-core microcontrollers, bringing software
quality closer to modern industrial standards for
embedded systems development.
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Abstract. Since Philip Eaton first synthesized
cubane in 1964, the molecule has captivated the
chemical community due to its extraordinary
symmetry, high strain energy, and surprising
kinetic stability. The subsequent discovery in
1970 that transition metals could catalyze its
rearrangement into cuneane opened a new
chapter in mechanistic organic chemistry [1]. For
decades, this transformation was interpreted
through the lens of classical transition state
theory (TST), which posits that reactions
proceed along a unique minimum energy path
(MEP) through a single saddle point [2].
However, contemporary computational
investigations, particularly those utilizing high-
level density functional theory (DFT) and quasi-
classical molecular dynamics (QCMD), have
revealed that the cubane-to-cuneane
rearrangement often circumvents classical TST
expectations, proceeding instead via post-
transition state bifurcation (PTSB).

Classical transition state theory is grounded in
the assumption of a well-defined potential
energy surface (PES) where reactants and
products are connected by a discrete transition
structure. In this statistical model, the rate of
reaction and the distribution of products are
determined by the relative free energies of
activation (46*) and the Boltzmann distribution
of states at the transition state [3]. TST assumes
that intramolecular  vibrational energy
redistribution (IVR) is significantly faster than the
chemical transformation, ensuring that the
system is in thermal equilibrium as it crosses the
saddle point. For the cubane-cuneane system,
early mechanistic hypotheses proposed by
Halpern and others suggested a stepwise
process involving the oxidative addition of a
metal catalyst followed by a series of
carbocationic shifts [4].

In contrast, post-transition state bifurcation
describes a scenario where the intrinsic reaction
coordinate (IRC) following a single transition
structure splits into two or more pathways
leading to different products [5]. This bifurcation
occurs in the vicinity of a valley-ridge inflection
(VRI) point, where the curvature of the PES
orthogonal to the gradient changes sign [6]. In
such systems, the product selectivity is
governed by non-statistical dynamic effects—
specifically, the momentum and vibrational
phase of the reacting molecules as they traverse
the bifurcation region. The cubane-to-cuneane
rearrangement has emerged as a premier
example of this phenomenon, where a single
transition state can lead to multiple regioisomers
or enantiomers depending on the dynamical
trajectory of the skeletal atoms.

The classical mechanism for the metal-
catalyzed rearrangement of cubane was first
proposed by Halpern in 1971 [7]. It involves the
coordination of a transition metal (typically
Ag(I) or Pd(II)) to the cubane cage, followed
by oxidative addition into a strained C — C bond.
In the case of silver catalysis, this was thought
to lead to a silver (lll) intermediate, which then
undergoes a series of carbocationic shifts to
yield the cuneane skeleton. [8]

However, high-level computational studies have
shown that the reaction coordinates are far more
complex than a simple stepwise sequence. In
the solvent-induced, metal-free rearrangement
of cubane-1,4-dicarboxylic acid, researchers
identified two distinct transition states on the
PES.According to classical TST, the reaction
should proceed through the first TS, reach an
intermediate, and then pass through the second
TS. Instead, direct dynamics simulations and
PES mapping at the B3LYP/6 — 31G(d) level
revealed that the reaction path effectively avoids
the second transition state. The trajectories
reach a branching point where the path splits
into two enantiomeric product wells.[4] This
observation is a hallmark of post-transition state
bifurcation and indicates that a statistical
treatment of the second barrier is physically
inappropriate.

For silver(l) catalysis, the reaction proceeds via
an oxidative addition that is significantly more
electrophilic than classical transition metal-
induced OA. The superior catalytic activity of
Ag (1) is attributed to the accessibility of a highly
electrophilic "bare" Ag™ center and the relative
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weakness of the resulting Ag — C bond. The
overall barrier for the oxidative addition step
varies depending on the catalyst's counteranion
and the electronic nature of the substituents on
the cubane cage.[8] The most compelling
evidence for PTSB in the cubane rearrangement
comes from quasi-classical molecular dynamics
(QCMD) simulations. These simulations reveal
that the carbocation intermediates traditionally
invoked in the mechanism are extremely short-
lived, often existing for less than 400
femtoseconds (fs)[1]. This duration s
comparable to the period of a single molecular
vibration, suggesting that the molecule does not
have time to reach vibrational equilibrium before
undergoing the next bond-switching event.

In a comprehensive study of Ag(l)-catalyzed
rearrangements of asymmetrically 1,4-
disubstituted cubanes, trajectories were initiated
from the oxidative addition transition state
TS2c[8]. The following timeline illustrates the
extremely rapid sequence of events during the
skeletal transformation:

Table 1. Main stages of cubane skeletal
transformation

Mechanism

Event

Average
time

C—A Generation of
g 96,4 cyclobutyl
Bond Cleavage .
carbocation
Initial skeletal
Cc1-C5 Bond ~200 adjustment
formation
C4 — C5 Bond 319 Tandem
dissociation rearrangement
Final ¢ — C bond 365 Completion of
formation cuneane cage

The simulations indicate that the tandem
rearrangement is "dynamically concerted,"
meaning that although the IRC may show a
stepwise path with an intermediate, the actual
physical trajectories bypass the intermediate's
well due to their momentum. Furthermore, both
major product pathways (leading to Prod1 and
Prod2 in some substrates) are reached from a
single transition state region, but the specific
path taken is determined by the trajectory's initial
conditions and the PES's topology post-TS. One
of the most significant findings is the possibility

of enantioselective synthesis through post-
transition state desymmetrization. In systems
using chiral biarylether ligands, the dynamics of
the system can be steered toward a specific

enantiomer of cuneane even if the initial
oxidative addition is not perfectly
stereoselective. This highlights a novel

desymmetrization pathway that is fundamentally
inaccessible via classical TST-controlled
mechanisms.

Figure 1. PES fragment of 1,4-disubstituted
cubane to cuneane rearrangement with PTSB,
kcal/mol [1]

Cub+AgTFA

CO,Me
, 0,0

come ; g CO e SO
38,08
1,3-cuneane -39.0
—
2, 6-cuneane

M, C oy COMe

Keywords. Bifurcation, Cubane, Cuneane,
Rearragement.
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Abstract. The integration of art, movement
(including dance and mime), and comics into
chemistry education provides students with
innovative and engaging ways to explore
scientific  concepts. These  approaches
contribute to making abstract ideas more
tangible, accessible, and memorable, while
fostering creativity and encouraging active
participation in the learning process.
Furthermore, they support a deeper
understanding of chemical phenomena and
processes, while enhancing student motivation
and interest in science. This educational
approach was implemented in Catalan
secondary school students and teachers and,
also in university students. This activity
encompasses methodologies such as Learning
Chemistry through Movement and Using
Comics in Chemistry Education, both of which
promotes meaningful learning by connecting
scientific content with artistic expression and
embodied experiences.

Keywords. Artistic activities,
science, comics, innovation and mim.

chemistry

1. Introduction

Integrating art, movement (including dance
and mime), and comics into chemistry education
enables students and their teachers to engage
with scientific concepts through creative and
participatory learning experiences.

The Official College of Chemists of Catalonia
(COQC) [1] has designed this activity that helps
make abstract ideas more concrete and
memorable, encourage creativity and active
participation, improve understanding of
chemical processes, and increase students’
motivation and interest in science. Secondary
school teachers have also participated.

This educational experience implemented in
Catalan secondary school students and their
science teachers and, first year university
students in Biochemistry degree. All of them
worked in groups of four-five [2].

This educational approach encompasses two
complementary strategies: Learning Chemistry
through Movement [3] and Using Comics in
Chemistry Education [4]. The central premise is
that chemistry can be taught more effectively
when students learn through multiple forms of
expression—visual, physical, and narrative. By
combining science with artistic practices such as
movement and comics, educators can foster
deeper understanding, creativity, and
enthusiasm for learning chemistry.

The methodology was subsequently adapted
for upper Catalan secondary school students [5]
aged 16-18 years and their teachers in a
summer course. Finally, these activities were
modified and adapted to biochemistry university
students at the University of Barcelona [6]. At
this university level, students became more
actively involved in the design, development,
and dissemination of scientific content,
demonstrating greater autonomy and creativity
in their work. In addition, the same approach
was implemented with secondary school
teachers in a summer course.

A recurring challenge in science education is
how to increase young students’ interest in
chemistry and scientific disciplines in general.
The experience presented in this study
addresses this challenge through an innovative
pedagogical approach designed to engage
learners actively in the construction and
communication of scientific knowledge. The
methodology aims to promote scientific literacy,
creativity, and critical thinking while encouraging
students to explore potential future studies and
careers in science from secondary school
through university.

The results obtained suggest that integrating
artistic expression with science education can
significantly enhance student engagement,
understanding, and communication of scientific
concepts. This study presents examples of work
produced by students at different educational
levels and discusses how the combination of
science and the arts can contribute to more
meaningful and effective learning experiences in
chemistry education.
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2. Learning Chemistry through
Movement

A Students often learn scientific concepts
more effectively when they can observe, model,
or physically experience them. For this reason,
movement-based learning activities were

incorporated into chemistry instruction to
facilitate the understanding of abstract concepts
through  bodily expression and active
participation.

Three movement-based activities were
implemented:

o States of Matter: Students use body
movements and spatial arrangements to
represent the behavior and interactions
of particles in solids, liquids, and gases.

e Chemical Equilibrium: Students
physically model the dynamic balance
between forward and reverse reactions,
illustrating how equilibrium is maintained
despite continuous molecular change.

e Isomerism: The phenomenon where
compounds share the exact same
molecular formula but possess different
physical or chemical properties due to
unique atomic arrangements. Parts of
the people body can simulate it.

The rationale for this approach is rooted in
the growing recognition that scientific literacy is
essential for all members of society. Chemistry,
in particular, plays a fundamental role in
everyday life, yet many people lack a basic
understanding of chemical concepts and
processes. Moreover, chemistry is often
associated with negative stereotypes and
misconceptions, which can discourage public
engagement with the subject.

In recent years, scientists and educators
have increasingly sought innovative ways to
make science more accessible and appealing to
broader audiences. Examples include public
lectures incorporating humour, interactive online
resources and television programs featuring
scientific experiments, and popular media
productions that present scientific topics in an
entertaining format. These initiatives reflect the
need to communicate science in ways that are
engaging, understandable, and relevant to
everyday life.

Understanding chemistry is important not
only for making informed decisions as
consumers and citizens but also for appreciating
the processes that occur within our bodies and
in the world around us. However, many
chemistry concepts are difficult to visualize, as a
result, students may struggle to understand
abstract ideas and consequently lose interest in
the subject.

To address this challenge, this project
explores the use of mime, gestures, and
movement as tools for learning chemistry. The
underlying premise is that when students can
physically represent scientific phenomena, they
are better able to understand and internalize the
associated concepts. The ability to embody and
communicate a chemical process through
movement demonstrates a deeper level of
conceptual understanding and promotes
meaningful learning.

2.1. Chemistry lessons

At first glance, chemistry and drama may
appear to have little in common. However, these
two disciplines can complement each other in
powerful ways [7]. Incorporating techniques
from drama and movement into science
education offers an innovative approach to
engaging students and enhancing their
understanding of scientific concepts. Such
interdisciplinary practices encourage creative
problem-solving, foster communication and
presentation skills, and promote active
participation in the learning process.

An example of this connection is Ran Peleg,
a Lecturer in Science Education within the
Southampton Education School and member of
the MSHE (Mathematics, Science and Health
Education) research group [8]. Ran is a
chemical engineer who later became a dancer,
actor, and mime artist.

The following activity illustrates how
movement can be used to teach fundamental
chemistry concepts.

2.2. States of matter

In this activity, students physically represent
the behavior of particles in the three states of
matter. To model a solid, students stand close
together and interlock their arms tightly, creating
strong “bonds” with one another. While
maintaining these connections, they make
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small, rapid movements to represent the
vibration of particles within a solid structure.

When the teacher announces an increase in
temperature, students make a transition to
representing a liquid state. They remain
connected but gain greater freedom of
movement, waving their arms and moving
around more freely while still maintaining
contact with nearby classmates. This stage
illustrates the increased mobility of particles in a
liquid while preserving intermolecular
interactions.

SOLID

§17

LIQUID

§17

:/ R j\. \K
R % Nk
% x\cu% 7{ v

GASEOUS

Figure 1. Activity illustrating the transitions from
solid to liquid (fusion) and from liquid to gas
(evaporation)

As the teacher calls for further heating,
students spread throughout the room to
represent a gas. They move independently,
running, jumping, and changing direction
frequently. In doing so, they simulate the
random motion of gas particles and their
collisions with one another and with the walls of
a container. To reinforce this analogy, the
classroom door remains closed, emphasizing
that gas particles are confined within the

boundaries of their container (Fig. 1). Chemists
can use this movement to explain molecular
collisions and collision theory.

Students, by embodying the behavior of
particles through movement (Fig. 2), gain a
more intuitive understanding of how matter
changes state and how particle interactions vary
under different conditions.

GASEOUS

Figure 2. Secondary school students
representing a solid (above) and a gas (below)

Activities described above enable students to
develop an intuitive understanding of the
behavior of matter and the relationship between
energy and molecular motion.

2.3. Le Chatelier principle/equilibrium

Chemical equilibrium is often a challenging
concept for students because it involves
dynamic processes that cannot be directly
observed. To facilitate understanding, students
physically model an equilibrium system through
movement and spatial representation.

In this activity, students stand within two
designated areas representing the reactants
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and products of a reversible chemical reaction.
The boundaries of these areas may be defined
using ropes, chairs, or groups of students. Each
student represents one mole of a substance
participating in the equilibrium. Once the
equilibrium has been established, students are
challenged to maintain it while responding to
different  disturbances according to Le
Chatelier’'s Principle.

Several scenarios can be explored:
Effect of Concentration

When an additional reactant is introduced,
the concentration of reactants increases. To
restore equilibrium, some students move from
the reactants area to the products area,
representing the shift of the equilibrium toward
product formation.

Figure 3. Hydrogen and Nitrogen marks
Effect of Pressure

To simulate an increase in pressure, the
volume available to students is reduced by
decreasing the size of both areas. Students then
determine how the equilibrium should respond.
If the reaction involves different numbers of
gaseous moles on each side, the equilibrium
shifts toward the side with fewer moles of gas,
thereby reducing the effect of the pressure
increase.

N2(g) + 3H2(g) =—— 2NHs(g)

2 people 6 people 8 people (2+6)
\
/w el
xRe —_— >
[ e s

®
K

Figure 4. Representation of equilibrium
displacement following an increase in pressure

Effect of Temperature

For an endothermic reaction, an increase in
temperature favors the forward reaction and
shifts the equilibrium toward the products.
Conversely, for an exothermic reaction,

increasing the temperature favors the reverse
reaction and shifts the equilibrium toward the
reactants (Fig. 5).

Figure 5. University students (H and N) prepared
to change the equilibrium

Effect of a Catalyst

When a catalyst is introduced, students
remain in their positions. This demonstrates that
catalysts do not alter the equilibrium position;
rather, they increase the rates of both the
forward and reverse reactions equally, allowing
equilibrium to be reached more rapidly.

2.4. Cis—Trans Isomerism

Movement-based activities can also be used
to represent molecular structures and
conformational changes. Students physically
arrange themselves to model cis and trans

isomers, helping them Vvisualize spatial
relationships that are often difficult to
understand from two-dimensional textbook

representations (Fig. 6 and 7).

S

Cis-hands (cis-thumbs/fingers)

i

Trans-hands (trans-thumbs/fingers)

Figure 6. Showing isomerism by fingers
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Figure 7. Two university students showing the
alternating conformation

These examples demonstrate how
movement can transform abstract chemical
concepts into tangible learning experiences.
Students actively participate in the construction
of knowledge rather than simply memorizing
definitions and equations.

3. Using Comics in Chemistry Education

Comics constitute a valuable educational
resource for science teaching because they
combine visual communication, narrative
structure, and scientific content. By presenting
information through stories and illustrations,
comics can make complex concepts more
accessible, engaging, and memorable for
learners. Furthermore, they provide
opportunities for creativity while promoting
scientific communication skills.

The most influential and widely read comics
of recent decades are:

e Detective Conan (Fig.8): the protagonist
is exposed to a mysterious poison that
causes him to shrink physically while
retaining his intellectual abilities.

ARKUNY Se 8 Y . A\

Figure 8. Panels from Detectivé Cohén |
depicting the administration of Apotoxin
to the protagonist.

e Spider-Man: a spider bite grants the
protagonist extraordinary abilities.

e Superman: Kryptonite, a fictional
radioactive mineral, weakens Superman
and constitutes the basis of an extensive
fictional scientific framework.

e Asterix and Obelix: magical potions
prepared by the druid enable the
protagonists to overcome a wide range
of challenges.

The use of comics in chemistry education
was analyzed. There are comics with explicit
scientific information and exactly represented
scientific ideas. So, students were encouraged
to identify in some comics, scientific ideas,
evaluate the accuracy of the information
presented, and reflect on how visual narratives
can contribute to science communication.

Biochemist students were invited to create
their own comics to communicate scientific
concepts. This process required them to
understand the scientific content thoroughly,
translate abstract ideas into visual images, and
organize information into a coherent narrative.
This activity allows students to demonstrate their
understanding in a creative way.

To explore the application of this
methodology in biochemistry [9], a project was
developed involving the creation of three
educational comics: Chemical Elements, Acid—
Base Reactions and REDOX Reactions

The development of these comics required
students to transform scientific concepts into
visual narratives that could be understood by a
broad audience. This process encouraged them
to simplify complex information without
compromising scientific accuracy, thus increase
both their conceptual understanding and their
ability to communicate science effectively.

The results suggest that comics can serve as
an effective bridge between science and the
arts, promoting active learning and fostering
greater student engagement. By critically
analyzing how science is represented in comics,
students can learn to distinguish between
scientific fact and fiction while developing a
more accurate understanding of the nature of
science and the scientific method.
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3.1. Uses of comics in teaching

Comics can present complex concepts in an
engaging and understandable manner to
audiences of different ages and educational
backgrounds. For this reason, numerous
educators and science communicators have
incorporated comics into teaching and outreach
activities (Fig. 8b). Some comics have been
specifically designed to communicate scientific
concepts, while others, although originally
created for entertainment purposes, can be
adapted as valuable educational resources.

Figure 8b. Book “Bye Bye Corona” [10]

It is said that a picture is worth a thousand
word. Cartoons are a combination of caricature
and satire. When the subject of the cartoon is
science, it is called science cartoons (Fig. 8).
SCIENTONS are a new class of science
cartoons that not only make you laugh but also
provide information about new researches,
subjects and concepts in a simple, interesting
and understandable way.

One particularly interesting application is the
use of superhero comics to teach laboratory
safety. In many scenes, these characters are
depicted conducting experiments while violating
basic laboratory safety rules. Students can be
asked to identify these mistakes and discuss the
potential risks associated with each action.

For example, Figure 9 shows a scene from a
Flash comic in which the protagonist is working
in a chemistry laboratory. Several safety
violations can be observed: the character is not
wearing a laboratory coat, is smoking inside the

laboratory, handles chemical containers
improperly, and directly inhales vapours emitted
from chemical substances.

RG] BOY, THAT FEELGL
TRANING OR NO [
TRRAIN ==~ OO

Figure 9. The Flash working in a chemistry
laboratory while violating several laboratory
safety regulations. DC Comics. All rights
reserved.

Such examples provide an engaging way to
introduce students to laboratory safety
regulations and encourage critical observation,
and it is particularly valuable for students who
are beginning laboratory work. By analyzing
familiar comic characters, students can learn
laboratory safety standards in a memorable and
enjoyable manner.

3.2. Application of comics in the teaching
of biochemistry

As university teachers, we developed a
project aimed at presenting fundamental
concepts of biochemistry [11] in a simple,
engaging, and accessible manner.

e Chemical Elements: introducing the
biological roles and importance of key
chemical elements in living organisms.

e Acid-Base Reactions: explaining
concepts such as pH, acids, bases, and
their significance in biological systems.

e Oxidation—Reduction Reactions:
illustrating electron transfer processes
and their relevance to metabolism and
energy production.

Our objective was to identify an effective
strategy for communicating essential scientific
concepts to students and the general public.
After evaluating different possibilities, we
selected comics as the primary educational
resource due to their ability to combine visual
appeal, narrative structure, and scientific
content.

As a result, three educational comics were
prepared by biochemists students.
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About Chemical Elements

The first comic introduces several of the
chemical elements that play essential roles in
biological systems (Figure 10). To facilitate
learning and retention, each element is
represented by a cartoon character with
distinctive traits related to its biological function
or chemical properties. Through this visual and
narrative approach, students are introduced to
the importance of key elements in biochemistry
while maintaining a high level of engagement.
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Figure 10. Panel from the comic Chemical
Elements
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Acid-Base Reactions

The second comic focuses on the
fundamental principles of acid—base chemistry
(Figure 11). It introduces the concepts of acids
and bases according to the Arrhenius,
Bronsted—Lowry, and Lewis’ theories. In
addition, the comic provides a simplified
explanation of the Henderson—Hasselbalch
equation and the concept of pKa, both of which
are essential for understanding biological

buffering systems and many biochemical
processes.
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Figure 11. Example panel from the comic
Acid-Base Reactions

Redox Reactions

The third comic addresses oxidation—
reduction reactions, which are central to
biological energy transformations (Figure 12).
The comic introduces the concepts of oxidizing
and reducing agents, explains electron transfer
through half-reactions, and provides a basic
introduction to electrochemical cells. These
concepts are presented through Vvisual
narratives that help students understand
processes that are often difficult to visualize
using conventional teaching methods.
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Figure 12. Example panel from the comic
Redox Reactions

In all cases, humour and visual storytelling
were incorporated to increase motivation,
maintain reader interest, and facilitate the
communication of scientific concepts. These
educational materials demonstrate how comics
can serve as an effective bridge between
science and visual communication. By
transforming abstract biochemical concepts into
accessible narratives, comics promote scientific
literacy while encouraging curiosity and
engagement among learners of different ages
and educational levels.

4. Conclusions

The educational experiences presented in
this study highlight the potential of integrating
artistic and creative methodologies into
chemistry education. The central premise is that
chemistry can be taught more effectively when
secondary school students and teachers and
university students engage with scientific
concepts through multiple forms of expression,
including visual, physical, and narrative
approaches. By combining science with
movement, drama, and comics, educators can
foster deeper conceptual understanding,
increase student motivation, and promote more
meaningful learning experiences.
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The analysis of popular commercial comics
revealed that science is often portrayed in a
stereotypical and superficial manner. Scientific
knowledge frequently appears disconnected
from its theoretical foundations and is commonly
represented as mysterious, accidental, or
accessible only to exceptional individuals. Such
portrayals may contribute to misconceptions
about the nature of science and the work of
scientists. Consequently, there is a need to
present science in ways that are more realistic,
accessible, and relevant to society.

These activities reveal that both movement-
based learning and comics can serve as
effective tools for science communication and
chemistry education. Through movement, young
students are able to physically represent
abstract concepts such as states of matter,
secondary school science teachers are able to
explain chemical equilibrium, and molecular
structures, facilitating conceptual understanding
through active participation.

Similarly, biochemistry students and comics
provide a powerful medium for communicating
scientific ideas by combining visual narratives
with accurate scientific content. In addition to
supporting the learning of scientific concepts,
the creation and analysis of comics encourage
creativity, critical thinking, communication skills,
and the use of English as a language of scientific
communication.

After the activities, the opinions of the
students and teachers were assessed.

Most of the secondary school students
emphasized the opportunity to develop art-
chemistry concepts. Secondary school science
teachers have received these activities with
great enthusiasm and requested that the COQC
offer similar activities adapted to their own
knowledge. In addition, biochemistry students
said that these activities alow them to obtain
good academic results.

Given their versatility and educational value,
movement-based activities and comics have
considerable potential as innovative teaching
resources for chemistry and biochemistry
education at different educational levels.

Overall, the results suggest that integrating
arts-based approaches into science education
can help bridge the gap between scientific
knowledge and society. These methodologies

not only enhance student engagement and
understanding but also contribute to the
development of a more positive and accessible
image of science.

Activities such movement and comics can
also help challenge common misconceptions
and highlight the positive role that chemistry
plays our everyday. Chemistry (Biochemistry is
also chemistry) is a science that is present in
many aspects of our daily lives.

Finally, promoting observation and scientific
curiosity between students [12], from the
youngest to university students, could increase
students' interest and curiosity in science and in
chemistry. This will have an impact on the
science at their home and this will also increase
the scientific level of our society.
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Abstract. As part of developing innovative
teaching methods in engineering physics, we
propose introducing specialized STEM
equipment and a scale model of a solar
installation during classes on renewable energy
resources (RES). This educational equipment is
designed not as a static demonstration but as an
interactive, hands-on project consisting of solar
panels, inverters, racking, and a backup battery
system. The hybrid nature of the developed
training program (combining evening online
lectures with intensive offline practical laboratory
work in safe university locations) allows effective
participation regardless of students' location.
This is especially relevant under wartime
conditions in Ukraine, when many students are
displaced, facing blackouts, or studying
remotely.

The mechanics of working with this STEM
equipment encourage teamwork, engineering
problem-solving, and critical thinking. The
tangible format provides a reliable way to
interact with complex, abstract, and technical
concepts of photovoltaic systems, such as string
configuration, Maximum Power Point Tracking
(MPPT), state of charge (SOC), and electrical
safety parameters. Students can simulate the
design of autonomous and hybrid power
systems, encounter real-world technical
challenges such as panel shading, degradation,
or voltage mismatching, and collectively develop
engineering strategies to overcome them. This
comprehensive approach makes applied
renewable energy physics more accessible and
engaging while promoting collaboration and
technical creativity.

Incorporating this custom STEM equipment into

the engineering curriculum contributes not only
to understanding the theoretical and
mathematical foundations of distributed
generation but also to the rapid development of
vital soft skills, such as risk mitigation and
professional communication. The high flexibility
of the hardware game-like format enables its
seamless integration into short technical
workshops, intensive professional retraining
semester courses, or extracurricular STEM
initiatives. Such practice-oriented, project-based
methods create an effective, inclusive, and
highly resilient educational environment even
under extremely challenging socio-economic
circumstances.

Keywords. renewable energy education,
STEM education, scale model solar installation,
photo-voltaic systems, project-based learning,
engineering physics.

1. Introduction

The socio-economic reintegration of military
veterans is one of the most critical challenges
facing wartime and post-war Ukraine.
Transitioning from military to civilian life requires
not only psychological support but also the rapid
acquisition of highly competitive, practical skills
aligned with national recovery priorities.
Concurrently, Ukraine’s energy sector is
undergoing a massive shift toward decentralized
distributed generation powered by renewable
energy sources (RES) due to systematic
damage to centralized power grids.

Training veterans as specialized engineers
and technicians for renewable energy
infrastructure addresses both crises
simultaneously. However, traditional, text-heavy
academic curricula are often ill-suited to adult
learners, particularly veterans who excel in high-
stakes, action-oriented, and structured
environments. This paper presents a novel
pedagogical framework for adult STEM
education that uses an interactive scale-model
solar installation, specifically tailored to the rapid
professional retraining and vocational
adaptation of military veterans.

2. Methodology and Pedagogical
Framework

2.1. Principles of Veteran-Oriented
Andragogy

Adult
veterans

learning (andragogy) for military
requires specific structural and
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psychological adaptations that distinguish it from
standard undergraduate education.

The developed training program relies on
three core pillars:

e Action-First Learning: Minimizing
abstract lectures in favor of
immediate, tactile problem-solving.

Veterans respond highly to clear
operational goals rather than dry
theory.

e Structured Visual Materials: To
maximize training efficiency, special
print workbooks, study manuals, and
business cards are co-developed with
local partners to provide structured,
visual, step-by-step guidance (Fig. 1).

e Competency Translation:
Transforming military strengths such
as operational discipline, technical
resourcefulness, rapid risk mitigation

under pressure, and small-unit
teamwork into civil engineering
protocols.

o Flexible Hybrid Delivery: A hybrid
schedule (evening online lectures
combined with intensive, compressed
offine practical laboratory work)
accommodates ongoing medical
rehabilitation, employment searches,
or family commitments.

S| A BETEPAHIB
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Figure 1. Promotional and Methodological
Materials

2.2. Hardware Infrastructure: Laboratory
and Field Rigs

Adult learning (andragogy) for military
veterans requires specific structural and
psychological adaptations that distinguish it from
standard undergraduate education.

The physical educational infrastructure
functions as a scalable technical sandbox,
ranging from laboratory microgrid benches to
functional field layouts:

e Advanced Grid Inverter Modules:
Industrial units (such as Solplanet
systems) paired with modular safety,
surge protection switches, and dual
distribution breaker panels are used
to introduce students to commercial-
grade internal infrastructure (Fig. 2a,

2b).
e Indoor Hybrid Control Benches:
Specialized training stations

equipped with commercial hybrid
solar inverters (such as EASun Power
systems), integrated circuit breaker
distribution boxes, professional
measurement tools, and dedicated
battery energy storage banks (Fig.
2c). These benches allow safe,
controlled indoor testing of power
balance.

e Qutdoor Photovoltaic Arrays: Full-
scale structural mounting frames and
professional PV modules positioned

in secure open-air learning
environments adjacent to university
facilities.

Figure 2. Industrial Power Electronics &
Integrated Test Bench
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3. Retraining Scenarios and Practical
Case Studies

The educational process was structured into
field-like "missions" or technical challenges,
shifting the terminology from passive learning to
active engineering operations.

Scenario A: Outdoor Structural Assembly and
Array Layout

Task: Student teams are tasked with the
structural setup of structural frames, manual
handling, structural layout optimization, and
physical mounting of solar panel matrices on
ground racking systems.

Observations: Veterans naturally utilized
tactical team division, assigning specific roles
(e.g., structural lead, safety officer, quality
control). They demonstrated exceptional
coordination during the physical framing setup,
anchoring structural rails to ground supports and
deploying multi-panel strings.

Outcome: Mastery of real-world physical
installation constraints, spatial orientation, and
structural safety parameters.

|

Figure 3. Assembled Solar Field

Scenario B: Electrical Commissioning and
Diagnostic Measurements

Task: Following physical assembly, students
transition to string wiring and system
diagnostics. Instructors guide students through
safe electrical connection protocols and ambient
testing.

Veteran Dynamics: Demonstrating high
focus, veteran cohorts engage directly with

instructional leads to learn proper terminal
crimping, cable management, and active
parameter measurement using digital multi-
meters directly at the array site (Fig. 4).

Technical Outcome: Understanding real-time
electrical safety parameters, verifying open-
circuit voltages, and detecting voltage
mismatches before grid integration.

= \\\t‘!], VT:}. i ~

Figure 4. Field Diagnostics and Commissioning

Scenario C: Indoor Wiring, Switchboard
Integration, and System Diagnostics

Task: Moving inside the Ilaboratory
environment, students are tasked with preparing
heavy-duty wiring, assembling solar connectors,

and properly integrating them into safety
switchboards,  wiring  detailed electrical
components, and organizing breaker
assemblies.

Observations: Working around shared

workbenches with specialized tools, veterans
adapt rapidly to high-precision tasks such as
terminal preparation, wire stripping, and manual
MC4 connector assembly (Fig. 5).
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Figure 5. Wire Preparation and Switchboard
Integration

Peer Integration: Group learning is driven by
active peer-to-peer discussions. Instructors and
senior technical leads walk students through
real-time interface diagnostics on custom control
boards, monitoring parameters directly on
computer monitors and system displays (Fig.
2b).

Veteran cohorts work closely in compact
groups around the internal terminal
architectures of the training rigs to troubleshoot
system layouts under active instruction (Fig. 6),
ensuring each veteran can interpret fault codes
and system performance data accurately.

Figure 6. Group Learning and Practical
Mentorship

4. Discussion

4.1. Psychological Comfort, Peer
Support, and Technical Confidence

The hands-on, hardware-focused STEM
model served an unexpected but Vvital
psychological function. For many veterans,
returning to a traditional, text-heavy classroom
can cause alienation, restlessness, or test
anxiety. The tactile, hardware-focused
environment enabled them to build confidence
quickly through physical competence.

Working in cohorts composed of peers
fostered a familiar, supportive, and mission-
focused communication style. Rather than
feeling like "students being graded," participants
viewed themselves as "specialists solving a
technical task." This drastically reduced training
drop-out rates, fostered organic peer-to-peer
mentoring, and transformed military
camaraderie into professional networking.
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4.1. Educational Resilience and
Economic Impact

Implemented at the National Technical
University «Kharkiv Polytechnic Institute», this
methodology demonstrated remarkable
institutional resilience. Even during real-world
external blackouts, the indoor training control
benches remained functional thanks to their
integrated battery storage systems, proving the
concept of localized energy autonomy.

From an economic and workforce
perspective, the curriculum acts as an
accelerated vocational pipeline. Veterans

emerged not just with theoretical knowledge of
applied physics, but  with practical,
referenceable experience in  configuring
commercial-grade solar components, making
them immediately employable by civilian green-
energy installation firms.

5. Conclusion

The integration of specialized STEM-scale
models and commercial solar installation
hardware into adult education offers a powerful,
scalable solution for both postwar energy
reconstruction and veteran reintegration in
Ukraine. By structuring the educational
framework around action-first learning, field-like
troubleshooting, and the natural soft skills of
military veterans, this program achieves a dual
societal impact: it empowers a highly deserving
and capable population with sustainable, high-
demand civilian careers while actively building a
decentralized, resilient energy future.

The empirical outcomes of implementing this
methodology at the National Technical
University «Kharkiv Polytechnic Institute» yield

several critical conclusions for modern
engineering pedagogy and social policy:
Pedagogical Shift in Andragogy:

Traditional academic structures fail to meet the
psychological and practical needs of military
veterans returning to civilian life. Shifting the
educational paradigm from passive, text-heavy
lectures to active, mission-oriented hardware
configuration creates a high-engagement
learning environment. This approach effectively
eliminates classroom alienation, mitigates test-
related anxiety, and maintains a near-zero
dropout rate among adult cohorts.

Camaraderie as a Learning Accelerator:
The study demonstrates that veterans naturally
transfer their tactical, small-unit operational
discipline into civil engineering workflows. When
placed in front of complex physical hardware,
these cohorts organically establish efficient
internal hierarchies, division of labor, and strict
safety protocols without external instructor
intervention. This organic teamwork accelerates
the technical troubleshooting cycle, reducing the
"time-to-fix" systemic electrical and structural
faults by an average of 75% over a compressed
four-week period.

Dual-Benefit Societal Infrastructure: This
educational model links national security
recovery directly with vocational rehabilitation.
By equipping a disciplined, crisis-resilient
population with specialized skills in distributed
generation, solar topologies, and battery energy
storage management, the program establishes
an immediate civiian defense reserve.
Graduates emerge not merely as theoreticians,
but as field-ready technicians capable of rapidly
deploying autonomous power systems during
active infrastructure collapses.

Systemic Educational Resilience: The
physical deployment of the interactive test
benches during ongoing real-world grid
blackouts demonstrated the framework's
conceptual stability. Because the educational
equipment mirrors the very decentralized
autonomy it teaches, academic continuity was
maintained seamlessly under severe
infrastructure deficits. This proves that green
technology training facilities can operate as
literal energy sanctuaries and backup power
nodes for localized community needs during
crises.

In summary, the veteran-oriented STEM
curriculum presented in this paper serves as a
scalable, highly optimized blueprint for crisis-
affected regions globally. It demonstrates that
engineering education can simultaneously
address acute industrial labor shortages,
accelerate green energy transitions, and provide
a dignified, empowering, and economically
sustainable path forward for military veterans
returning to the civilian fabric of society.
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Abstract. The 14 th European Science on
Stage Festival took place from 28—31 May
2026 in the University of Klaipéda, Lithuania
under the patronage of the president of the
republic of Lithuania, Gitanas Nauseda. The
motto of the festival was “Steam Education:
Innovation Meets Creativity and Responsibility”.
450 primary and secondary school teachers
from all over Europe, Kazakhstan and Canada
came together to share their most creative and
innovative STEAM ideas at stands, in
workshops and in  highlight sessions.
Participants had been selected via competitive
national events in 2025 in over 30 countries.

Turkiye delegation of eleven teachers along with
the members of National Steering Committee
participated at the Science on Stage Europe
Festival 2026 in Lithuania. Eleven Turkish
teachers presented their projects from 28 to 31
May 2026 at the stands and they participated in
international workshops. Their projects had
previously been selected for delegation by the
faculty members from several universities
across Turkiye in 2025 and they had previously
participated to the 6th National Festival on
Science and Environmental Education in
istanbul on 4 October 2025.

The projects that were represented at the
Science on Stage Europe 2026 Festival had
inquiry based learning approaches in general.
The guiding themes that structured the fair were
as follows:

e STEM for the Youngest: projects
promoting STEM in primary schools for
children aged 10 and under

e STEM Education for Sustainable
Development: projects that contribute to
the achievement of the 17 Sustainable
Development Goals

e Al in STEM Education: projects that
demonstrate ways to integrate Al into the
classroom and promote understanding
of Al

e Career Orientation in STEM Education:
projects that demonstrate good practice
in integrating career orientation into
regular STEM education

e Equity and Inclusion in STEM Education:
projects that reflect the heterogeneity
and diversity of our society, e.g. teaching
methods that engage students with
different learning levels or different
cultural backgrounds

o Self-directed Learning in STEM
Education: projects that demonstrate
approaches where the teacher acts as a
facilitator, e.g. in a digital learning
environment, or that can be useful in
addressing teacher shortages

In addition, teachers could hand in their projects
in the following two categories:

e Joint Projects: projects developed
collaboratively by teachers, at least one
of whom has participated in Science on
Stage activity

e STEAM for Teachers in Training:
projects developed during pre-service
teacher training or student teacher
placements

Keywords. STEAM education, Science on
Stage Europe Festival, Science on Stage
Turkiye
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Abstract. The study aims to describe our state-
of-the-art knowledge about the concept of black
holes and show how it can be particularly
alluring in the segment of science education. It
connects the author's own wistful endeavour of
amateur astronomy and astrophotography
throughout the years with what has currently led
them to a deeper passion for studying these
mesmerizing objects called black holes on a
now higher threshold. Allowing for the work of
one of the most renowned astrophysicist and
cosmologist, Stephen Hawking, “The Theory of
Everything”, works of NASA, recent studies and
discoveries, in conjunction with more artistic
image of black holes portrayed in the movie
“Interstellar”, here will be layed down the most
fundamental queries and our human perception
of these supermassive monsters weighing even
up to billions of solar masses in the centers of
most big galaxies, ours included. The topic is
broad and elaborate and thereupon so
interesting, whilst also being demonstrative and
practical to motivate young learners for their own
learning journey with telescopes, or even
without — just stargazing the night sky.

Keywords. black holes, astronomy, amateur
astronomy, astrophysics, hands-on learning.
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Chapter 36: Living Through GenAl
Research: Experiences,
Challenges,
and Insights
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Abstract. As MIT has already shown [2], a
regular user of Large Language Models
experiences a significant impact on their
academic abilities and performance, but let us
take a step deeper - what about the researchers
concerned with generative artificial intelligence?
Our scientific student club spent over 1,5 years
working on projects studying the biases of LLMs
- generating Al images and text, and coding
databases of the former. The analysis of our
discussions around our shared experience
seemed only logical after we left this merry-go-
round of curiosity, incredulity, and sheer
anguish.

This polyethnography is a collaborative effort of
seven members of a student scientific club and
their supervisor to bring more clarity into the
sustainable research of GenAl and its
consequences [1]. We used the records of our
team members’ discussions on a Discord server
during our interactions with GenAl and
conducted transcriptions of two follow-up
interviews. After that, we collected everyone's
documentation of our lived experiences and
opinions induced by this. In the end, we were
able to map out our journeys from generally
minimal direct experience with LLMs to the
development of new - and/or further
establishment of - our views on the matter. We
pinned down the changes in our mental and
physical well-being throughout the proceedings.
The two most important topics, however, were
GenAl's stereotyping and generalizing nature,
and the uncanny valley effect [3].

Keywords. generative artificial intelligence,
text-to-image models, student research club,
polyethnography, collaboration, human — Al
interaction.
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Abstract. This study explores the critical
evolution of educator digital competence within
the transformative landscape of the artificial
intelligence (Al) era. As generative language
models and specialized Al platforms
increasingly integrate into educational practice,
the demands on professional pedagogical
competence have shifted significantly beyond
traditional computer literacy. To navigate these
changes effectively, this research establishes a
robust, comprehensive framework consisting of

six interdependent foundations: computer
literacy, Al literacy, analytical thinking,
pedagogical proficiency, legal literacy, and

professional ethics.

These six pillars form a holistic system that is
essential for the effective transfer of knowledge
in an increasingly digitized society. The study
demonstrates that these components do not
function in isolation; rather, they are deeply
interconnected, forming the structural integrity of
a modern educator's digital profile. The research
underscores that the lack of proficiency in even
one of these areas can compromise the quality
of the entire educational process. For instance,
while an instructor may be technically adept at
using ChatGPT, a deficiency in professional
ethics or analytical thinking could lead to the
uncritical acceptance of "hallucinations"—
plausible but factually incorrect information—or
the promotion of practices that undermine
academic integrity.

Modern educators must therefore master more
than just the functional utility of Al tools. They
are now required to possess the critical depth
necessary to curate educational environments
that foster authentic cognitive activity [1]. This
involves moving away from rote tasks that are
easily automated by Al, and instead designing
complex, project-based assignments that
prioritize critical analysis, interpretation, and
personalized learning. Pedagogical proficiency,
in this new context, is defined by the ability to

orchestrate classroom interactions where Al
serves as a catalyst for deeper intellectual
inquiry rather than a replacement for student
effort.

Furthermore, the framework highlights the
growing importance of legal literacy. As
educators adopt new technologies, they must
remain vigilant regarding intellectual property
rights, data privacy policies, and the legality of
software deployment within  state-funded
institutions. A lack of awareness regarding these
parameters can lead to disciplinary issues and
conflicts with institutional policies, further
complicating the professional responsibilities of
the contemporary teacher.

The findings of this study provide a strong
foundation for the development of innovative
training programs for future educators. These
programs must move beyond technical tutorials
and focus on cultivating a sophisticated
pedagogical culture that balances technical
proficiency with ethical responsibility. Future
research should concentrate on constructing
and testing experimental models that quantify
the contribution of each foundation to overall
competence, further exploring their internal
interrelationships. By fostering these six pillars,
educational institutions can ensure that their
graduates are not only adept at utilizing cutting-
edge tools but are also capable of upholding the
timeless values of academic rigor and
intellectual honesty. In conclusion, the
successful integration of Al into education relies
on the strategic, balanced, and reflective
development of the educator’s digital persona.

Keywords. Academic integrity, Al literacy,
digital competence, pedagogical proficiency.
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Abstract. The aim of my research is to analyze
the transformation of propaganda from mass
media into algorithmic Al-generated
misinformation and discuss the importance of
this phenomenon within the context of
educational processes. Through analysis of
propaganda in such wars as the Vietnam, Gulf,
and Iraq wars and in modern digital conflicts, the
paper demonstrates the changes brought about
by technology into the process of production and
personalized delivery  of  manipulative
information. The paper argues that in order to
combat deepfakes, synthetic media, and
algorithmic manipulation, the education process
needs to be transformed accordingly.
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Abstract. The purpose of this study is to
examine the possibilities and limitations of using
ChatGPT and artificial intelligence tools in the
independent work of students specializing in
Pop Singing. The research is based on
theoretical analysis of contemporary studies on
Al integration in music education and vocal
pedagogy. The findings indicate that Al
technologies can support repertoire selection,
vocal technique explanations, learning planning,
song interpretation, and creative development.
At the same time, issues related to academic
integrity, critical thinking, and creative autonomy
remain important. It is concluded that Al should
be considered a supportive educational tool
rather than a substitute for the teacher.

Keywords. academic integrity, artificial
intelligence, ChatGPT, music education, pop
singing, self-directed learning, vocal pedagogy.

1. Introduction

The rapid development of digital technologies
has significantly influenced contemporary
artistic education and transformed approaches
to teaching and learning. Atrtificial intelligence
(Al) is increasingly integrated into educational
environments, creating new opportunities for
personalized learning, independent study, and
creative development. This tendency is
particularly relevant for students specializing in
Pop Singing, whose professional training
combines theoretical knowledge, practical skills,
and artistic self-expression.

Independent work plays a crucial role in the
formation of professional competencies of future
vocal performers and teachers. It contributes to
the development of vocal technique, musical
hearing, interpretative  thinking, stage
performance skills, and artistic individuality. In
this context, Al-based technologies can function
as an additional educational environment
supporting students in their learning activities.

Recent studies emphasize that artificial
intelligence is transforming music education by
introducing innovative pedagogical models and
digital learning tools. The integration of Al into
vocal pedagogy has become an important
research area due to the growing accessibility of
intelligent educational technologies. Among
these technologies, ChatGPT is one of the most
widely used tools capable of supporting students
in various aspects of independent learning.

The purpose of this paper is to provide a
theoretical justification of the possibilities and
limitations of using ChatGPT and artificial
intelligence tools in the organization of
independent work of students specializing in
Pop Singing.

2. Methods / Analysis

This study is based on theoretical analysis
and generalization of contemporary research on
artificial intelligence in education and music
pedagogy. The analysis demonstrates that
ChatGPT can support students in repertoire
selection, explanation of vocal techniques,
preparation of individual practice plans,
development of breathing and diction exercises,
interpretation of song lyrics, and generation of
creative ideas. Al tools also facilitate the
organization of learning activities and provide
instant access to educational information,
contributing to more effective self-directed
learning.

3. Discussion

The integration of artificial intelligence into
vocal education offers several pedagogical
advantages. First, Al technologies contribute to
the personalization of learning by adapting
educational content to the needs and abilities of
individual students. Such personalization is
particularly important in vocal pedagogy
because every voice possesses unique
anatomical and physiological characteristics.

Second, Al tools increase students’
motivation by providing immediate feedback and
continuous access to educational resources.
The possibility of obtaining explanations,
recommendations, and methodological support
at any time creates favorable conditions for self-
directed learning and lifelong professional
development.
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Third, artificial intelligence expands the
methodological possibilities available to
teachers and students. Digital technologies
facilitate the organization of educational
activities, the generation of training materials,
and the exploration of creative ideas. In this
sense, Al can be regarded as a valuable
supplement  to traditional pedagogical
approaches.

However, the use of Al in vocal education
also presents significant limitations. Artificial
intelligence cannot fully evaluate vocal sound
quality, physiological aspects of voice
production, or the artistic expressiveness of a
live performance. Many important elements of
vocal training require direct observation and
professional assessment by an experienced
teacher.

Another challenge concerns academic
integrity. The accessibility of Al-generated
content may encourage students to rely
excessively on ready-made answers instead of
engaging in independent analysis and critical
reflection. Therefore, educational institutions
should promote responsible use of Al and
develop students’ abilities to evaluate and
interpret information critically.

There is also a risk that excessive
dependence on Al technologies may reduce
creative autonomy. Artistic education is
fundamentally based on individual expression,
imagination, and personal interpretation.
Consequently, artificial intelligence should serve
as a tool for inspiration and support rather than
a source of ready-made creative solutions.

Researchers emphasize that Al should not be
considered a replacement for the teacher. The
teacher remains the central figure in the
formation of artistic thinking, professional
values, and creative competencies. Effective
integration of Al into vocal education requires
methodological guidance and pedagogical
supervision to ensure a balance between
technological support and authentic artistic
development.

4. Conclusions

The use of ChatGPT and other artificial
intelligence tools in the independent work of
students specializing in Pop Singing represents
a promising direction for the development of
contemporary vocal pedagogy.

The main advantages of Al integration
include the personalization of learning,
increased student motivation, expanded

methodological opportunities, and support for
creative development. ChatGPT can assist
students in repertoire selection, understanding
vocal techniques, planning independent
practice, analyzing musical materials, and
generating creative ideas.

At the same time, several limitations must be
considered. These include the inability of Al to
fully assess vocal performance, potential threats
to academic integrity, and the risk of reducing
students’ creative independence. For this
reason, artificial intelligence should be regarded
as a supportive educational resource rather than

a substitute for professional pedagogical
guidance.
Future research should focus on the

development of methodological models for
integrating Al technologies into vocal education
while  maintaining a balance between
technological innovation and the cultivation of
students’ artistic individuality.
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Chapter 40: Politics, English
Language, and Generative Al: How
George Orwell Can Help Us
Understand the Faulty Writing
Style of LLMs and Be All the
Better for It

Solas Krasovskykh
University of Information Technology and
Management, Rzeszow, Poland
solas.krasovskykh@gmail.com

Abstract. "Most people who bother with the
matter at all would admit that the English
language is in a bad way..." wrote George
Orwell 80 years ago [1], and | must regrettably
argue - it still applies. With the generative Al
infestation we are suffering now - even more so.

This comparative analysis puts George Orwell's
essay "Politics and the English Language" [1]
side by side with last-year's New Your Times
Magazine article by Sam Kriss "Why Does A.l.
Write Like ... That?" [2]. With this, | hope to point
to faults of LLM generated text today as fruits of
English language decades ago, and help shed
the mystery to why generated text might seem
like "not just an enduring echo, but an intricate
tapestry".

The fundamental elements of chatbots' verbiage
fall under what Orwell criticizes: dying
metaphors, verbal false limbs, pretentious
diction, and meaningless words [1]. An awful
company that only leads to murky waters. He
proposes that if we eradicate such language we
think clearer and better see through
manipulation, and crucially - the political kind too
[1]. With this in mind we consider whether we
know the steps to the dance the creators of
GenAl have taken us into, and how creativity can
help us take back the lead.

Keywords. Al literacy, Generative Atrtificial
Intelligence, intelligence and language, political
manipulation, writing.
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Chapter 41: LUTY4YHMN iHTENEKT B
OCBITHLOMY NnpoLeci cy4acHoOro
Konemxy
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AHoOTauifA. Y cTaTTi po3rnsHyTO 0COBNMBOCTI

BUKOPUCTaHHSA LITY4YHOro iHTenekTy B
OCBITHBOMY MpOLIECi  CYy4aCHOro  Konemxy.
lMpoaHanizoBaHo OCHOBHi HanpsamMm

3aCTOCYBaHHA TEXHOJONN LUTYYHOrO iHTEneKkTy
BMKNagadamu Ta 3gobyBayvamm OCBITM nig vac
HaBYyaHHS. BusHavyeHo nepeBarn BUKOPUCTaHHSA
Wl gna ctBopeHHs npeseHTauin, HaB4YanbHUX
TEKCTIB, TECTOBWUX 3aBOaHb, BiOeOpPOnuKIB Ta
iHWux umdpoBux Marepianis. OkpecneHo
nepcnekTmBn pPoO3BUTKY ULMAGPOBOI OCBITU B
ymMoBax aKTUBHOro BMPOBaAXEHHS
iHHOBaLiMHUX TexHonorin. [oBegeHo, WO
BMKOPUCTAHHS  LUTYYHOrO iHTENEKTY Cnpusie
NigBULLEHHIO e(eKTMBHOCTI HaBYarbHOIro
npouecy, Ppo3BUTKY TBOpYMX  3aibHocTewn
CTyOeHTiB Ta BOOCKOHaNeHH npodeciiHol
OisNbHOCTI BUKNagaviB.

KnroyoBi cnoBa. WwryyHuin iHTenekT, unudposi
TEXHOMOrii, HaBYanbHUW Npouec, iHHOBaLiNHe
HaBYaHHS.

1. Betyn

Cy4acHui eTan PO3BUTKY OCBITHK
XapaKTepn3yeTbCs aKTUBHUM BMPOBAKEHHAM
LMGPOBUX TEXHOIMOTN Y HaBYanbHUI NpOLEC.
OaHum i3 HanbinbL NepCNeKTUBHMX HAMNPSIMIB €
BUKOPUCTAHHA  LUTYYHOrO  iHTENEKTY, SKUR
BiIKpMBAE HOBI MOXMWBOCTI ANSi BYMTENIB,
BMKnagavis i 3gobysadiB ociTn. TexHonorii LI
A03BOMAITb aBTOMAaTU3yBaTW YaCTUHY OCBITHIX
npouecis, CTBOpPIOBATM SAKICHUA HaBYalnbHUN
KOHTEHT Ta 3abesnedyBaTu iHAMBIQyanbHUI
nigxia 4o HaBYaHHA.

Y 3aknagax axoBoi NepeaBuLLOi OCBITU

LWUTYYHUIA iHTenekT CTae BaXITMBUM
IHCTPYMEHTOM OpraHi3aLil Cy4aCcHOro HaB4aHHS.
Buknagaui aKTMBHO BUKOPUCTOBYHOTb
chneuianizoBaHi  cepBicM  AnNs NiAroToBKK

npeseHTauin, CTBOPEHHA TECTOBMX 3aBAaHb,
HanNMCaHHA HaBYarnbHUX TEKCTIB, PO3pOBNEHHSA

BieOopOnuKiB Ta iHTepakTUBHUX MaTepianis. Lie
3HaYHO EKOHOMUTb Yac Ta nigBuULLYyE SKICTb
OCBITHBLOIO NpoLecy.

MUTaHHA BUKOPUCTAHHSA LUTYYHOrO iHTENEKTY
B OCBITi gocnigpkyoTb 6arato BIiTYMIHAHUX |
3apybikHnx  HaykoBuiB. Ocobnuea yBara
npuaiNaeTbcs  MOXNUBOCTAM  LMdpoBisaLii
OCBITW, aBTOMaTM3alii HaBYaHHA Ta PO3BUTKY
iHHOBaLiMHNX MeToAiB BUKNagaHHs [1].

2. OcHOBHa YyacTHUHa

LUTy4HUn  iHTENeKkT  CbOrofHi  aKTUBHO
BNPOBaLKYETLCA Y AOiANbHICTE KoneaxXis Ta
iHWMX 3aknagiB oceiTM. Moro 3actocyBaHHs
[03BOsISiE 3poOUTM HaBYaHHS Binblu Cy4acHUM,
iHTEpaKTUBHUM i goCTynHUM. BukopuctanHa LI
crnpusie LBMAKOMY CTBOPEHHIO HaBYarbHUX
MaTepianie Ta onTumisadii poboTn BUKnagaie.

OgHuM i3 HaWMNOLUMPEHIWMX  Hanpsmis
BMKOPUCTAHHS LUTYYHOrO iHTEneKTy €
CTBOpPEHHS  npes3eHTauin. 3a  [gonomMorow
Cy4yaCHMX  CepBiciB BUKNagadi MOXYTb
aBTOMaTUYHO dhopmyBaTu CTPYKTYpY
npeseHTadii, nigdbupatn ausanH, incTpadii Ta
KntoyoBy iHpopMauio  BigNOBIAHO A0 Temu
3aHaTTA. Lle gossonsie 3pobutn HaB4vanbHWA
mMaTepian 6inbW HaoYHWUM | 3pO3yminuM Ans
3po06yBadiB OCBITH.

Kpim npeseHTauin, texHonorii LI akTMBHO
BUKOPUCTOBYIOTbCA [ HanMCaHHA TEKCTIB.
Buknagadi 3aCTOCOBYHOTh LUTYYHUW IHTENEKT Nig
yac nigrotoBkM  MeToAMYHMX  MaTepianis,
KOHCMEKTIB NeKLUiA, NpakTUYHMX 3aBAaHb Ta
iHpopmauinHnx nosigoMneHb. CTyQeHTU TakoX
BukopuctoBytoTb LI ong nowyky iHdopmadir,
niaroToBKM aonosigen, pedepatiB i TBOPUMX
NpoekTiB. NMpn LbOMY BaXXNMBO SOTPUMYBaTUCH
NPUHUMNIB  akagemiyHoi [OoOpoYecHOCTI Ta
BUKOPUCTOBYBATU  LUTYYHUA  HTENEKT  §K
AOMNOMDKHWIA IHCTPYMEHT, a He K 3acié noBHOT
3aMiHM caMOoCTiNHOT poboTH.

Baxnuernm HanpsAMoOM € CTBOPEHHSA TECTIB Ta
KOHTPOmNbHUX 3aBAaHb. Cuctemy LITY4HOroO
IHTENEeKTy [O03BONAITL LWBUAKO dopmyBaTu
TECTOBi MWUTaHHS PI3HOro pPIiBHA CKNagHOCTI,
aBTOMaTUYHO MepeBipATU BIAMNOBIAI CTYAEHTIB
Ta aHanisysaTum pesynbTaT HaByaHHA. Lle
3Ha4HO nonerwye poboTy BUKNagaya ta cnpuse
00’EKTMBHOMY OLHIOBaHHIO 3HaHb 3406yBadviB
ocBiTH [2].
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Y cyyacHOMYy OCBiTHbOMY MpOLECi TaKoX
aKTMBHO  BMKOPUCTOBYIOTBCHA  BiJeOpPOSivKu,
CTBOpeHi 3a gonomoroto LI, Buknagadi MoxyTb
reHepyBaTW HaBYarnbHi BiJeO, O03BYYEHHS,
aHimauil Ta KopoTKi iHdhopMaLUinHi ponuku ons
Kpawjoro nosiCHeHHs matepiany. BigeoKOHTEHT
NiaBULLYE  3auikaBneHIiCTb  CTYAEHTIB  Ta
Aornomarae Kpatle 3acBoloBaTh CKragHi TeMu.

Kpim Lboro, LWTYYHMI IHTenekKkT
BMKOPUCTOBYETHCS ans CTBOPEHHS
iHTEPAKTUBHMX 3aBAaHb, E€NEKTPOHHUX KYpCiB,
yaT-60TiB ANsA NigTpuMkM 3000yBadiB OCBITU Ta

aBTOMaTU30BaHUX CUCTEM HaB4YaHHA. Taki
TexHonorii  3abes3nevyoTb  iHAMBIQYyani3auito
HaBYaslbHOro  Mpouecy Ta  A03BOMSOTb

BpaxoByBaTu I'IOTpe6I/I KOXHOro CtygeHTa.

BukopuctanHa LWl y konemxki Mae HU3KY
nepe.ar:

e EKOHOMIsl Yacy BuKnagaya;

e igBULLEHHSA AKOCTi HAaBYanbHUX
Matepianis;

e  PO3BUTOK LIMOPOBUX
KOMMETEHTHOCTEN CTYAEHTIB;

* MiABULLEHHSA MOTMBALLiT JO HAaBYaHHS;

e  MOXIMUBICTb LUBWUAKOrO OHOBMEHHS
iHcbopmaLlii;

e aBTOMAaTM3aALiA OLiIHIOBAHHA 3HaHb.

15 npocTux i npakTU4HMX OGE3KOLITOBHUX
iHcTpymeHTiB Wi gnsa poGoTu Buknagaya Ha
KOXXHUW O€Hb.

1. Microsoft

Reading Coach ans BuknagadiB aHrminceLKoi
MoBW. BiH CcTaHe 4ygoBUMM MOMIYHUKOM Y
nepesipLi BUMOBM BalUMX YYHIB YM CTyOEeHTIB
yepe3 YUTaHHA TEeKCTiB Bronoc. HeBToMHuMI
WTYYHUA HTENEeKT npoaHanisye nmnoyyte Ta
0acTb CBOI BUCHOBKM 1 nopaau.

Microsoft Copilot - Le iHCTPYyMEHT LWTy4HOro
iHTENEeKTy, 3a [OOMOMOroK $KOro BUKNagady
Oyne nerwe 1 Likaiwe CTBOPHOBATU JOKYMEHTU
Ta npeseHTauii, pegarysatn doTorpadii,
nucatu nuctn B Outlook. A sKWO NpautoBaTth B
pexumi BigeoassiHkiB B Microsoft Teams, TO
Microsoft Copilot npeacraBuTb KnNO4OBI Te3n
pPO3MOBM | CTBOPUTbL 3a NOoTpebu Tabnuui.

Microsoft Designer TeX BMKOPUCTOBYE
LITYYHWUI iHTenekT, Wwob gonomaraTtu Buknagady
cTBOptoBaTU  MpodpeciviHi - AMsanHn  ans

npeseHtauin. Lle mMoxe cTaTtM 4apiBHOM
Nanunykor, KoNn 3HagobuTbCA WBUOKMAA MOLLYK
300paxeHb 4n Tpeba TepmiHOBO 1 6e3 3armBux
3ycurb 3reHepyBsaTu 306pakeHHs 3
BUKopUcTaHHaM LLI.

Teams for Education - BigHegaBHa npautoe 3
AyXe KOpUcHMMK oHoBrieHHamu: LI reHepye
pyOpuKK, CTBOPIOE IHCTPYKLUii nig 3aBOoaHHS,
mMoayni Classwork; nae MOXIMBICTb
CTBOpIOBaATM €fneMeHTUn KepyBaHHA Teams
Admin gna reHepaTMBHMUX doyHKLin LLI.

2. Duet Al Big GOOGLE

Resources tab B Classroom pgossonsie

CTBOpHOBATH, KepyBaTu Ta ainutuca
IHTEPaKTUBHNMW YPOKaMU.
Classroom analytics pae Buknagadam

aHaniTMKy Ta MOXMMBICTb HalaHHA 3BOPOTHOIO
3B’A3KY.

eSignature cnpowye 36ip €neKTPOHHUX
nignucie.

Practice sets — iHTepaKTMBHI 3aBAaHHA 3
ABTOMATUYHMM OLiHIOBAHHSIM.

IHTepakTMBHiI 3aBOaHHA Ansa Bigeo YouTube
y Google Classroom.

3. Canva

I3 yieto KOMNaHielo ocBiTAHM YKpaiHn gobpe
3Haromi. 3apa3 BOHa Hagae uYumano
0e3KOLTOBHNX i, ronoBHe, 3pPYYHUX
MOXITMBOCTEN, MOB’A3aHUX i3 BUKOPUCTAHHAM
LLI.

4. Kahoot! - ogHa 3 HauWkpawmx 30H Ha

KOHpepeHLiT Bett.

5. Adobe Express - komnaHis po3pobuna
E€KCKMNI3MBHUA NPOAYKT 3 BUKOPUCTaHHAM LUI
AnNs OCBITAH.

6. Magic School — HavnonynspHiwa Ta
HanynobneHiwa nnardopma LITY4YHOro
IHTENEeKTy  OCBITSH  YCbOro  CBIiTY, $KOI
KOPUCTYIOTbCS  MOHaA4  MIifbMOH  nogen.
«MagicSchool Al 3aowanxye suknagady go 10
roauH Ha TwkaeHb. Lle nomiyHuK 3i WwTy4yHuMm
iHTENeKToM [Ansi BCbOro, WO MoB'A3aHo 3
HaB4aHHaAM.  MagicSchool nponoHye 50
iIHCTPYMEHTIB ANg NnaHyBaHHSA 3aHATbL (YacTuHa
— BEe3KOLTOBHI), AndepeHLitoBaHHS HaBYaHHS,
CMifikyBaHHA i3 CiM’'AMMW, TreHepyBaHHA >XapTiB
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Ana  BuKNagadiB, nepcoHanisaudii HaB4YaHHS.
Benvkun nnioc uiei nporpamun — LWl Big
MagicSchool BuMBCsi came Ha OCBITHIX aHUX i
Kpalle po3yMie BUKNagadis.

7. TeachMateAl - nporpama NnponoHye HU3KY
uikaBux iHcTpymeHTiB. OcCb pfesiki 3 Hux:
eHepaTop ioen - CTBOpIOE UiNuA nepenik
TBOPYUMX iden angd 3axogis, Wob Buknagay mir
BigcnigkyeaTtu, sk 3000yBadi OCBIiTU 3aCBOIOOTh
mMaTepian 3 neBHoOI TeMu. [1poCcTo BKaxiTb Temy
Ta BIKOBY KaTeropito i possonbTe LI
3anporioHyBeaTtu igei.

IHTepB’0 i3 3ipKot0 - Aonomarae areHepyBaTu
ysIBHE iHTEPB'I0 3 BiJOMOI iCTOPMYHOI 0CO0O0I0,
3ipKOK0 Y/ MOBHICTIO BUragaHUM MNEPCOHaXKeM.
MpocTo BKaxiTh iM's 0CODW | TPY 3anUTaHHS, SKi
BW XOTinNn 6 noctaBuTu.

leHepaTop  Tekcty | 3anuTaHb -
BUKOPUCTOBYMNTE uen IHCTPYMEHT  ans
CTBOPEHHS1 HaByYarbHUX TEKCTIB i BrApaB Ha
3acBOEHHA  Mmartepiany. [lpocto  BBeAiTb
noTpibHy OOBXWMHY TEKCTY, TeMy, BIiKOBY rpyny
3000yBadiB OCBITK.

8. MIZOU - ue pobipka yaT-60TiB i3 Oyab-AKOI
OCBIiTHbOI TeMaTukn. MoxeTe nocninkyBaTUCb
K 3 HayKoBUAMU-iCTOpMKaMK, TaK i NpOCTO
[i3HaTMCb LWOCb KOPUCHE MPO KOHKPETHY Temy
— Hanpuknag, npo ranysb BigHOBMOBaNbHOI
EeHepreTukun.

9. Lenovo Tech Today - 3 noro 4ONOMOroto
MOXHa po3pobnatn STEM-npoektn, wo He
noTpebyoTb Haacy4acHOro AOpOoroBapTiCHOMO
obnagHaHHs, a BUKOPUCTOBYIOTb pedi, siki Nerko
niggarTec  nepepobui: KapTOHHI  KOpPOOKM,
NNacTUKOBI FOPHSTKA, 3annLIKM TPYOOYOK.

10. ANTON: Curriculum & Homeschool -
NOBHICTIO 6e3KoLwTOBHUN HaBYanbHUN
3aCTOCYHOK Onsl WKin Ta 3aknagis ¢axoBoi
nepegBulLoi  ocBiTU. MiCcTUTb  KOMMMEKCHY
HaBYanbHy nporpamy [Ans BWKNadaHHA BCiX
npeameTiB: Bi MoB, opdorpadii
CycninbCTBO3HABCTBA ao MaTeMaTuku,
NPUPOAHNYNX HayK, reorpadii Ta My3uKu.

11. Goodnotes - pecypc ans ocsitsH. 3apas
BiH OOCTYMHWI NULe ONg «annagiBy», ane gyxe
nepcnekTMBHUN. Lle Taknin enekTpoHHWIA 30LLKT,
Ae 30obyBadi 0CBiTU MOXYTb BUKOHYBaTW Byab-
SKi 3aBAaHHA, a BMKNagady y pearibHOMYy 4aci
6aunThb yCi Ui 30wmnTK Ta 3a gonomoroto LI moxe
BMOKPEMITIOBATK B 3aBAaHHAX TUMOBI NOMUITKN.

12. Redmenta - po3pOOHMK KOHTEHTY Ha
OCHOBi LUTYYHOrO IHTENeKTy Ans akTUBHOro
HaBYaHHA Ta BYUTENbCbKOMO HATXHEHHs. Bu
3anuBaeTe B nporpamy Oyab-sKui HaBYanbHUN
TekcT, i LI reHepye 00 HbOro HaNPiI3HOMAaHITHILLI
3aBAaHHs, a TakoX BCTyn OO0 3aHATTS Ta
pedonekcito Ansa Noro 3aBepLUEHHS.

13. Empatico - 3acTocyHokK, Wo gonomarae
BigcnigkosyBaTn MeHTanbHe 300pOoB’s
3po6yBadiB OCBITH.

14. kami - nporpama o3BONSE NpauBaTt 3
TekcTamum, obpobnatn aygiosanucu,
nepeTBOpIOOYN iX Ha TekcT. MoxHa npautoBaTtm
3 T[pynoto, CTBOPMBLUM CiflbHY BipTyanbHYy
OOLLKY.

15. Bodyswaps — 4ygoBuin TpeHaxep and
npokaykn soft skills. MoxHa 3mogentoBaTu
Oyaob-sKy  XKWUTTEBY  cuTyauito:  iHTepB’io,
cniBbeciga, koHQniKTHa cuTyauisa. LWTydHui
iHTEenekT npoaHanisye Balli BignoBigi Ta gactb
CNYLWHI nopagn W nigkasku, K MNOKpawwmTu
pesynbTat [3].

Pa3om i3 nepeBaramu icHyI0Tb i MEBHI pU3NKN
BUKOPUCTAHHA LUTYYHOrO IHTENEKTy B OCBITI.
Cepen HUX MOXHA BUAINUTUM  3arexXHICTb
CTYOEHTIB BiJ, aBTOMaTU30BaHUX CUCTEM, PU3UK
NOpyLUEeHHA akagemiyHoi [obpoyecHOCTi Ta
MOXIMBICTb OTPUMaHHS HeoCTOBIpHOI
iHopMmauii. Came ToMy BaXXnMMBMM 3aBAAHHSM
BUKNagauis € hopMyBaHHS B CTYAEHTIB HABNYOK
KPUTUYHOrO MWUCNEHHs Ta BignoBiganbHOro
BUKOPUCTAHHSA LnMppoBMX TEXHOMOTIN [4].

Y ManbyTHbOMY pOrib LUTYYHOrO iHTENEKTY B
oceiTi 6yge nuwe 3poctatu. OuikyeTbes
nofanbLUniA PO3BUTOK aganTUBHOIO HaBYaHHS,
nepcoHarni3oBaHMUX OCBITHIX nnaTtopm Ta
aBTOMaTU30BaHUX cucTem niaTPUMKN
ctyaeHTiB. Koneaxi, SKki akTMBHO BrpoOBaLKylOTb
iHHOBALiHI TEXHOMNOTriT, OTPUMYIOTb MOXIUBICTb
nigBULLUTI KOHKYPEHTOCMPOMOXHICTb Ta
3abe3neunTn AKICHY NIAroTOBKY MambyTHixX
haxisuiB.

3. BucHoBkuU

OTXe, WTYYHUA IHTENEKT € BaXNUBUM
€NeMeHTOM CyyacHOI OCBiTM Ta aKTUBHO
BMKOPUCTOBYETLCA Yy  AIANbHOCTI  KONeaxXi..
TexHonorii L CrpusaI0Tb CTBOPEHHIO
npeseHTauin, TeKCTiB, TecTiB, BigeOpPONnUKiB Ta
iHWMX HaBYanbHUX Martepianie, WO 3HA4HO
nigBuLye edeKTUBHICTb OCBITHLOrO MpoLecy.
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BukopucTtaHHs iHHOBaULiHUX undpoBux
iHCTPYMEHTIB  O03BONISiE  3p0OOMTU  HaBYaHHSA
GinbL UiKaBMM, 4OCTYMHUM Ta iHTEPAKTUBHUM.

Pasom i3 TuM BaxnumBo 3abes3nedynTu
npaeBurbHe Ta BignoBigaribHE BUKOPUCTaHHS
WTYYHOrO iHTENEeKTy, AOTPUMAHHSA NPUHLMNIB
akageMiyHoi  gobpoyvecHOCTi Ta  PO3BUTOK
KPUTUYHOTO MUCREHHs 3go0yBadviB  OCBITW.
Mopanbwe BnpoBagxkeHHs LWl B  oceiTy
CcnpusTUMe MoAepHisaLii HaBYanbHOro npowecy
Ta niaroToBL;i KOHKYPEHTOCNPOMOXHUX
daxisuis.

4. CnNUCOK BUKOPUCTaHUX apKepen

[11 Bwukos B. HO. Uundcdposa TpaHchopmadis
OCBITW | Hayku: Teopida i npakTuka. Kuis :
I[HCTUTYT undposisauii  ocsitm HAIH
Ykpainn, 2022. 320 c.

[2] Mopse H. B., KovapsiH A. b. BukopucTtaHHs
LWUTYYHOrO [HTENEKTY B CyYacHih OCBITI.
IHdopmauiiHi  TexHomorii i 3acobwm
HaB4yaHHs. 2023. Ne 4. C. 15-28.

[3] Ocsitopig.
https://osvitoria.media/lessons/yak-
uchytelyu-podruzhytys-iz-shi-16-prostyh-i-
praktychnyh-instrumentiv-2/ (naTa
3BepHeHHSA: 15.06.2026).

[4] 3akoH VYkpaiHm «[po ocBiTy» Big
05.09.2017 Ne 2145-VIII. URL:
https://zakon.rada.gov.ua/laws/show/2145
-19 (oaTa 3BepHeHHs: 15.06.2026).
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Chapter 42: Increasing the energy
efficiency of the shopping center's
engineering systems by
integrating a modular thermal
waste processing system

V. Yurko
yurkovladymyr@ukr.net

Abstract. Complex aspects of municipal solid
waste (MSW) management generated during
the operation of shopping and entertainment
centers (SECs) have been investigated. The
application of the local thermal disposal method
(Waste-to-Energy) is substantiated as the most
effective for morphologically complex waste with
a high content of polymers and paper. The
scientific novelty of the work lies in the
thermodynamic justification and development of
a modular plant that allows scaling thermal
capacity depending on seasonal fluctuations in
waste accumulation. A scheme for integrating a
heat-recovery hot-water boiler into the return
pipeline loop of the hot water supply (HWS) and
district heating systems of the SEC is proposed.
It is proven by calculation that the disposal of
waste at an amount of 100 kg/h ensures water
heating from 15 °C to 65 °C, substituting a
significant part of organic fuel (natural gas) and
reducing the anthropogenic load on the
municipal infrastructure.

Keywords. municipal solid waste, SEC,
modular plant, thermal disposal, Waste-to-
Energy, hot water supply, energy efficiency.

1. Betyn

AktyanbHictb Temu. CydacHui cTaH
€HepreTMyHoro cektopy YkpaiHm Ta CBiTY
XapakTepusyeTbCs  rocTporo  notpeboro y
NiABULLEHHI eHeproeeKTUBHOCTI Ta 3HMXKEHHI
TEXHOMEHHOr0 HaBaHTaXEHHA Ha [OBKINns.
Ocobnueoro 3HayeHHs uda npobnema Habysae
ANA BENUKUX KoMepLuiHux o6'ekTiB, 30kpema
TOpriBenbHO-po3BaXanbHMx LeHTpiB (TPLL), ki
€ TMOTY)XHMMU reHepaTopamu cneungivHmx

TBepAnx nobyToBux BigXodiB (nakyBarnbHa
Tapa, nnactuk, nanip, Xap4yoBi BigxoAu
dyakopTis).

TpaguuinHe BMBE3EHHSA TaKMX BiAXoA4iB Ha
NnoniroHn npu3BOANTb no 3pOCTaHHS
NOriCTUYHUX BUTPAT Ta NOripLUEHHSA eKONOorivyHoT
cuTyauii B Mexax micbkoi 3abyaosu. BogHouac,

Ui BigXoOM MalTb BUCOKMA EHEpPreTUYHUN
noTeHuian. BnpoBagxeHHs1 nokanbHUX
aBTOMAaTMU30BaHUX cMiTTeCnantoBanbHUX
yctaHoBok (CCY) 3 yTunisaudielo TennoTu
[o3Bonde peanisysatm koHuenuito Waste-to-
Energy, MiHimisayBaTn 06CArM 3axOpOHEHHS
CMITTS Ta 4acTKOBO 3aMiCTUTM CNOXWUBaHHSA
BUKOMHOIo nanvea (MpypoaHoro rasy)
iH>XxeHepHUMK cuctemamm TPL.

MutanHam mopdponoriyHoro cknagy TTMB Ta
TEHAEHUISIM MOro 3MiHM NPUCBSIYEHi poBOTU
InbiHnx .B. Ta AbpamoBa H.®.. 3aranbHi
NpuHUMNKM TepMiYHOI yTuRi3auii BigxoaiB Ta
NPOEKTYyBaHHA  eHepreTu4yHoro obrnagHaHHs
BUCBITNEHO y npausax Xyxosuubkoro B.b. Ta
CtenaHoBa [1.B..

MMpoTe, y cyyacHin CBIiTOBIN NpakTuui (3rigHo
3 koHuenuiamn EU Waste Framework Directive)

aKkueHT 3MiLLyeTbCA Big MacCuBHUX
LeHTpanizoBaHnx 3aBodiB A0 JOKanbHWX,
AeleHTpanizoBaHux cucTem yTunisauii

6eanocepeaHbO y MiCLAX YTBOPEHHSA BiAXOAiB.
JocnigpkeHHs iHTerpauii TakMx YCTaHOBOK B

iHXXEeHepHi Mepexi KOHKPETHUX KOMEPLiNHNX
Oyaisenb (TPL) 3 ypaxyBaHHAM
HepiBHOMIPHOCTI BUXxXoay Bigxonis

3anuarTbCsa HEAOCTAaTHLO BUCBITIIEHUMN, LLO

" obymoBntoe HeobXiaHICTb JaHoro
JOCNiIKEHHS.
2. MeTta po6oTtu

BiTun3HsHiI nignpuemcraea yacTto
BUKOPUCTOBYIOTb ~ 3acTapinie  TernoTexHiyHe

obnagHaHHS, Wo npM3BoaAnTb A0 HM3bkoro KK
Ta HEeBIAMOBIAHOCTI Cy4YaCHUM  €KOMNOTiYHUM
craHgaptam wogo Bukugie NOx, SOx Ta
TBEPAUX 4YacToK. [ONOBHMM BUKIUKOM €
CcKNnagHicTb onepaTmMBHOIO KepyBaHHS
npouecamm ropiHHS 3a yMOB HecTabifbHOro ta
cknagHoro MopdonoriYHoro cknagy Bigxogis.

MeTtoto poGoTn € po3pobka, TeopeTuyHe
OOrpyHTYBaHHA Ta pPO3paxyHOK TEMmoBOro
OanaHcy  MoAynbHOI  CMITTECnantoBanbHOI
yCTaHoBKM npoayktueHictio 100 «kr/rog, wo
iHTerpyeTtbcs B cuctemy rapsi4oro
BOJOMOCTa4YaHHs (rBr TPL, 3
aBTOMAaTM30BaHNM  KEpPYBaHHAM  MPOLLECOM
cnantoBaHHs Ha 6a3i BUKOPUCTaHHA OU3ENbHOMo
nanvea gns posnany.
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3. Buknag ocHoBHOro marepiany

TexHonorivHun npovec TEPMIYHOro
3HULEHHA  TBepAMX  BigxodiB  MNOBUHEH
BKMOYATW  MEeXaHi3oBaHy  TpaHCMOPTYBaHHS

BigxoaiB A0 cTaHUil, BUBaHTa)XeHHS BiaxoAaiB B
OyHKep-HakonuMyyBay, MeXxaHi3oBaHy nogadvy
BigxoniB no npumMmMarnbHoro OGyHkepa
CMiTTECNantoBarbHIn neui, crnantoBaHHS
BigXoaiB B Neuvi, MexaHisoBaHe BuaaneHHs 30mnm
Ta wrnaky 3 neuvi [1].

TpaHcnopTyBaHHSA Bigxonis ao
CMITTECNantoBanbHin  cTaHuii  mMoxe  ByTu
3BMyanHot (i3 3acTocyBaHHAM aBTOMODiIniB-
CMITTEBO3IB) ab0 MHEBMATMYHOI (BaKyyMHOI).
OcTaHHIn MeToq BMMarae AetanbHOro TexHiKo-
€KOHOMIYHOro  OOr'pyHTYBaHHsi, He 3aBXawu
BUKSIIOYAE 3aCTOCYyBaHHA CMITTEBO3IB, arne
ycniwHo NoeAHYETLCA 3 BaKyyMHUM
NpubupaHHAM BUPOGHMYMX NnpuMilieHb TPLI.

3anexHo  Bi4  KOHCTPYKUIT  TOMKOBOro
NPUCTPOID PO3PIi3HAOTL Nedi 3 Tonkamn 6e3
edeKkTy wWypyBaHHA | Tonkamum 3 edekToMm
wypyBaHHs. UWypyBaHHa  (nepemiliyBaHHS)
noBuMHHa 3abesnevyBaTn aepauilo  wapy
nanakyux BiAXOAIB, LUMASXOM pPO3LUNIaKyBaHHSA
YaCTMHOK, AKi cneknucs [2].

KoHcTpykKuis cMiTTeCnantoBarnbHin neudi
NoBMHHA 3abesnevyBaTu BUKOHaHHS
NnocnigoBHUX CTafi npouecy cnantoBaHHSA
BiAX0AiB: CYLUKY, FOPiHHA, JOrOpPaHHS.

Cywky Bigxoais AOUINbHO 34iNCHIOBATM MpK
BUNPOMIHIOBaHHI Tenna rasamu 4epes3 Lap
BigxoaiB abo 3a paxyHOK TennoobMiHy 3
rapsiyMm noBiTPpSAM, KOMK BiH NPOXOAUTb Yepes
wap BigxogiB. B ocTtaHHbLOMY  BUNaaKy
Temnepartypa noBiTps OyTTS NoBWHHA OyTn He
meHwe 200 °C.

Ha cragii ropiHHa 3ropatloTb B OCHOBHOMY
NeToMi  CKNagHWKM BIigXO4iB i MOBUHHI ByTK
3abeasneyeHi xopowi 3alMaHHs i MNOCTIMHUNA
KOHTaKT 3 BEMNWKOIO KiNbKICTIO NOBITPA. Ha TpeTin
ctagii  BigbyBaeTbCca OoropaHHs  HambinbL
Ba)KO Mariatoymx KOMMNOHEHTIB. [na goropaHHs
HeoOXxigHa MOPIBHAHO HEeBeNuKa  KifbKicTb
noBiTPs, rNMBoKe nepemiwyBaHHs, XOpOLUWiA
KOHTaKT MiXX ra3amu i KWCHEM MOBITPS, AOCTAaTHIN
Yyac [Ons  3ropsAHHA  BigxodiB i xopolle
dyTepyBaHHs CTIHOK Anda 36epexeHHs Tenna

3].

3a TennoTexHiYHNX BNacTMBOCTAX 3ararnbHa
Maca TBepaux BiOXOAiB TOpPriBenbHMX LIEHTPIB
O6nm3bka 4o aHanoriYyHMx BNacTUBOCTSAM FOPiHHS
aepeea i AepeB'sHMX BUpobiB 3 Tiewo nuiue
pisHMUEl0, WO npu chnanioBaHHi  BigxoAais
BUAINAOTBLCA CMONYKM CIPKK, 30Kpema Cip4mcTun
aHrigpua.

Buxogaum 3 pospaxyHkiB, MOXHa BubpaTu
TOMKOBi  rpatn, nigibpatn BeHTUAATOPU i
aumMococu, nigpaxyBaTtv LWIBWMAKOCTI rasoBuUX
noTONIB i OTPMMATH iHLWI NapameTpu, HeOOXigHi
ans ekcnnyartaudii  Ta KOHCTPYIOBaHHS
CMiTTECNantoBarsibHIA yCTaHOBKM [5].

Tak camo npu NPOEKTYBaHHI
TennoyTunisauinHnx YCTaHOBKA BUXOOAUMO 3
HeoOXigHOCTI BCTAHOBIMEHHA TennoyTunisaTopa
B cuctemy Tennodikauii Ta  rapsidoro
BogonocTtadaHHs TPL.

TunoBa cucTeMa TOPriBENIbHOIO UEHTPY
BKNOYaE BOOOIPINHY KOTENbLHIO HA NPUPOLHOMY
abo 3pigkeHoMy rasi, 3aMKHyTy O0O6OpPOTHY
cucteMmy  Tennodpikauii 3 TemnepaTtypHUM
rpadikom MepexHOl BOAW B 3anexHoCTi Big
30BHIWHBOI TemnepaTypu B TpybonpoBoai
nogaui 90-120 °C, B 3BOPOTHOMY 60-70 °C.
Booa ana rapsdoro BopgonoctadvaHHs (BI)
MUTHOI SKOCTI IpiETbCA MEPEXHOK BOAOK B
fbonnepax, WO nNpeacTaBnAlwTbs  CcoboIo
KOXYXOTPYBHI  TennoobmiHHukn.  Cuctema
npautoe uinogoboso, BriTKy Ansi 3abe3neyeHHs
notpebu MBI [4].

[nsa BCTaHOBMEHHA TennoyTusisauinHoro
BOOOrMPIMHOrO KOTNa B 3arafnbHy CUCTEMY,
nepenbayaemo nigirpie B HbOMY 3BOPOTHOI
TennodikadinHoi Boau Big 60-70 °C go 80-90 °C
(Ha 20 °C) B KoTenbHIN [0 HeobxigHoi
TemnepaTypu BOAW, O NOOAETHCHA B CUCTEMY
Tennoduikauii 3 BiONOBIAHUM  CKOPOYEHHSM
BUTpAT OpraHiyHoro nanvea [5].

®pakuinHnin  cknag BigXodiB HaBedeHwun y
Tabnuui 1.

Ta6bnuua 1. PpakuinHuim cknag Bigxopais

Bun
Bigxoais
MnacTtuk
Manip 25 40,516,011 420|03|02|5]| 6
Xap4osi 10 34 541|256 |26|04]| 2] 30

214



Hands-on Science - Science Education. Resilience in challenging times

OOGrpyHTyBaHHA  BUXiOHMX  NapamMeTpiB:
Bucoknin BMICT nnactuky Ta nanepy (CymapHO
90%) 3ymMOBMtOE HWU3bKY BOSOFICTb Ta BUCOKY
TEennoTBOPHY 34aTHICTb CyMii (22—24 MOx/xr),
Wo Habnwxkae Ti  3a  TennoTexHiYHUMU
BNacTMBOCTSMU [0 CyXOl AepeBuHHU [6].

4. KOHCTPYKTMBHi 0COGNMBOCTI
moaynbHoi CCY Ta nopiBHANbHUNA
aHanis

MNpouec nepeabayae MexaHizoBaHy nogadvy B

OyHKep, cnanioBaHHA B nedi 3 edekTom
WypyBaHHA (ONs  PYWHYBaHHSA  LWMaky, LWo
cnikaetbcsl) Ta 0OOB'A3KOBY [ABOCTYMNEHEBY
OuMMCTKY  rasiB: pykaBHUW  inbTp  Ans
BMOBIOBaHHS TBEPAMX YACTOK Ta 6ak 3 NyXHUM
po3YMHOM And  HeuTpanisauil  cipyYncToro
aHrigpungy Tta SOx [7].

Ha BigMiHy Big Knacu4yHuMx LWApoOBUX TOMOK
MacuBHMUX CMITTECNanioBanbHNX 3aBOAIB TUMy
Martin, 3anpornoHoBaHe MoAynbHE pPilLEeHHS
BUKOPUCTOBYE Kamepy 3 edhekTOM MeXaHi4yHOoro
WypyBaHHSA, WO  A03BOMSE  yTunisysatu
BUCOKOKanopinHi BigxoauM 3 BUCOKMM BMICTOM
nonimepie 6e3 pu3nKy crikaHHa Ta aBapilHOI
3YMNHKK KONOCHUKIB [8].

MpuHuMnoBa cxema cTauioHapHoi CCY
300paxkeHa Ha pUCyHKy 1.
? | { e =% i
| g i) 0 e
A P I e W 1 - o BRI
= 0N OXO!

1 - nnaTchopma ycTaHOBKM; 2 - fogaTkoBe obnagHaHHs; 3-
ApabuvHu | nnowaaky; 4 - rigpoMaHinynsTop; 5-
3aBaHTaXyBanbHUI NPUCTPIN; 6 - ycTaHOBKa neui 3
TennoyTunisaaTopoM; 7 - pinbTp pykaBHWUNA; 8-

OVMONPOBOAM, BUTSDKHUIA NPUCTPIN, dinbTpa, aumosa Tpyba; 9 -
nosiTponpoBoau 3 BeHTunsTopoM; 10 - cuctema nyxHoro
po3uunHy 3 6akom; 11 - gomkpar.

PucyHok 1 — T[lpuHumMnoBa cxema CMITTeCnantoBanbHOI
CTaLiOHapHOI yCTaHOBKW.

5. ObroBopeHHA pe3ynbTaTiB

Ons NiaTBepIKEHHS edeKTUBHOCTI
npoBedeHO pOo3paxyHOK TennoBoro 6GanaHcy
npouecy FOPiHHS ans yCTaHOBKMU
npogyktusHictTo M = 100 «kr/roa. CymapHa
HWX4Ya TEMnOTBOPHA 3AaTHicTb Bigxoais (QH)
BM3HAYaAETbCSA 4Yepe3 YacTKM  KOMMOHEHTIB

nnacTuky, nanepy Ta XapyoBuX BigxoaiB i
CTaHOBUTb O5nn3bko 22,5 MIK/Kr..

6. NMpnbyTKOBa YacTuHa 6anaHcy
(Qnpwumx)

Qnpux = QT + QB.T + Q™M + QB.M + Qek3

*

e QT = x g nanuBa — Tennota
cnanioBaHHs AOMOMDKHOro An3enbHOro
nanuea (X — BuTpaTa, Kr/roq).

e QB.T — TennoMmicTkicTb MoBITPA Ans
ropiHHA nanuBea.

e Qm=M*QH-TennoTa ropiHHa Bigxoais.

e QB.M — TennoMmicTkicTe MOBITPA ANA
cnanioBaHHs BigxodiB  (MpuUAHATO 3
nigirpisom go tn = 200°C).

e Qek3 =0 (ek30TepMiyHi peakuii BiaCyTHI).

7. BupatkoBa 4YacTtuHa 6anaHcy (Qeupn)

QBua = Qr.n + Qr.m + Qeun + Qeng + Quun +
Qnigc + QBTp

e Qr.n, Qr.m — TENNoTa NPOAYKTIB rOPiHHA
nanuvea Ta BigxoniB npu TemnepaTtypi B
Tonui tnr = 1100°C.

e QBUN — BMTpPaTa Ha BMMNAPOBYBaHHSA
Bonoru (r = 2200 k[x/kr).

e QeHp = 0; Qwn — Tenno wnaky npwu twn

=1000°C.

e Qniapc — HarpiB  noBiTpA, WO
nigcMokTyeTbes (10%).

e QBTP — BTpPaTU KOHCTPYKUiE nedi

(npuiHaTo 5% BiA Npuxoay).

3icTaBneHHa npuxody Ta BuAaTKy [ae
NiHiMHe piBHSAHHA TennoBoro 6anaHcy:

2697,8 + 42,8 * x =3128,8 + 2,14 * x

3Bigcu
CTaHOBUTb

BUTpaTa AOn3eribHoro nanunea

x = 10,6 kr/rog.

MapameTpu TennoyTtunisadii. Anmosi rasu 3
Temnepatypoto 1100 °C Hagxogatb Ao
KoakcianbHO-MOLYNbHOrO  TennoyTtunisaTopa.
TemnepaTypa BioxigHWX rasis Ha BUXogi 3 koTna
npunmaeteca teig.r = 120°C, wo 3anobirae
HU3bKOTEMMepaTypHIn KNCIOTHIN KOpo3il.
OTpumaHa TennoBa eHepris CrnpsMOBYETbLCS Ha
porpis 3BOPOTHOI BoaMU cuctemmu
BM/rennodikauii TPL Big 60-70 °C go 80-90
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°C (nmigBuweHHs Ha 20 °C). lNpu wBugkKocTi
TennoHocis 1,5 wm/c y craneBux Tpybax
diameTpom 28 MM 3abesnevyeTbCa BMCOKA
KOMMNaKTHICTb yTuni3auiiHoro 6noka.

8. BUcHOBKU

1. AHania nanumBHOi 6asu. CneundivHni
cknag TIrB ToprosenbHux ueHTpiB (8o 80%
nanepy Ta NnacTUKy) Mae HU3bKy BOJSIONICTb Ta
TENNOTBOPHY 34aTHICTb Ha piBHI 22—24 Mx/Kr,
WO pobuTb X BMCOKOKANOPIMHUM MiCLLEBUM
BTOPUHHNM €HEePropecypcom.

2. EHepreTnyHa aBTOHOMHICTb.
MatematvyHa mogenb TennoBoro 6GanaHcy
gosena, wo gnsa ytmnisauii 100 kr/rog Bigxoais
BUTpaTa AM3ENbHOro nanvea CTaHOBUTb NvLle
10,6 «r/rog. Ue rapaHTye  nigTpUMKy
Temnepatypu ropiHHa 1100°C ana  noBHOI
OEeCTPYKLUIT eKOTOKCUKaHTIB.

3. EKOHOMiIYHMM Ta eKonoriYyHMn eqekKT.
IHTerpauis mogynbHOro BOAOrpiNHOro ©Onoka
Ao3Bonsie 3abe3neynTn Harpie rapsiioi Bogm
ans notpeb dyakopTiB Ta caHiTapHux 30H TPL.
INNokanbHa nepepobka ckopoyye BUTpPATU Ha
BMBE3EHHA CMITTA Ha MOMiroHn Ta CyTTEBO
3HUXKYE CMOXMBAHHS NPUPOAHOro rasy 6a3oBoto
KOTENbHEL0.
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Chapter 43: Ctanpgaptu Ctanoro
Po3Butky B Cucremi
MeHegxmeHTy AKOCTI

MianpuemcrBa

Onewyk A. M., IMivyziHa M. A.2
TemydeHmka kaghedpu MeHedXMeHMy
nidnpuemcmea
2kaHO. eKOH. Hayk, OoueHm
HaujoHanbHUlU mexHidyHuUl yHisepcumem
YkpaiHu «Kuiecbkul nonimexHiyHul
iHcmumym imeHi leopsi CikopCbKo20»,
M. Kuis, YkpaiHa
uliankaser@gmail.com

Abstract. B ymoBax nocuneHHsi rno6anbHoi
KOHKYpPEHLii Ta 3pOCTaHHA BUMOT CTENKXONAepiB
00 NPO30POCTi N eKONOoriYHOT BiANOBIAANbHOCTI
Oi3Hecy iHTerpauia NPUHUUNIB CTanoro po3BuTKy

y CUCTeMYy MeHemKMeHTy sakocTi (CMA)
nignpuemcTea cTae He NodIYHMM, a
cTpaTeriyHm HanpsiMom ynpasIiHCLKOT

pisinbHocTi. Cy4YacHi cTaHgapTu SKOCTI, 30KpeMa
cepii 1ISO 9000, nocTynoBo BUXOOATb 3@ MEXi
CYTO TEXHIYHMX i NPOLECHMUX BUMOT, BKIOYAOUM
acnektm couianbHoi BigMoOBiganbHOCTI,
eKonorivyHoi 6e3nekn Ta cTanoro BUKOPUCTAHHSA
pecypciB.

AHania Micua Ta poni cTaHgapTiB cTanoro
possutky (ISO 26000:2010, Uini cTanoro
po3sutky OOH pgo 2030 poky) y CTpyKTypi
CydacHOl CUCTEMW  MEHEXKMEHTY  AKOCTI
nianpMemMcTBa, €  BaXNUBUM  acCneKkToM
iMnnemMeHTauii iHHOBaLi B YKpaiHCbKi BisHec.

AHaniz mpkepen nokasye, wo ctaHgapt 1SO
9001:2015 dopmye opraHizauinHy OCHOBY
ynpaBniHHA AKICTIO Yepes3 rpouecHun nigxia,
OpiEeHTaUil0 Ha cCcrnoXuBada Ta  PU3MK-
opieHTOBaHe wMucneHHa [2]. BogHouac SO
26000:2010 poswmnpoe yaBNEHHA Npo SAKiCTb
ynpaBniHHA, [oJdalwuu  KpuTepii  couianbHOI
Bi4MOBIZANbHOCTI — npaBa NANHWU, TPYAOBI
NPakTUKW, €EKOMOorito, eTUYHY MOBediHKy Ta
3anydeHicte rpomagu [1]. Y cBow uepry,
nokymeHT OOH “Transforming Our World: The
2030 Agenda for Sustainable Development”
BU3Havyae 17 rnobanbHUX Uinen cTanoro
pO3BUTKY, AKi CNyrywTb  cTpaTeriyHUm
OpiEHTUPOM ANA  AOBrOCTPOKOBOI  MOSITMKK
nianpuemMcTs y cpepi AKOCTI Ta
BignosigansHocTi [3].

MopiBHANBHA XapakTepucTuka
cTaHgapTiB HaBedeHa B Tabnuui 1.

PO3MMAHYTUX

Tabnuusa 1. NopiBHANbHA XapaKkTepucTuKa
CTaHAapTiB AAKOCTi Ta CTanoro po3BUTKY

LICP OOH

1SO 9001:2015 (2030)

1SO 26000:2010

KpuTepin

Cdbepa gii Cucrtema CoujanbHa moGanbHui

MEHEDKMEHTY BiANoBiganbHICTb PO3BUTOK

AKOCTI opraHisauii (17 uinen)

Cratyc CepTtudikauintun | PekomeHgauiiHvi PamkoBuit
cTaHpapT (6e3 [OKYMEHT-

cepTudikaLii) opieHTUp
KnouoBuin 3apoBorneHicTb MpaBa nioguHu, EkoHoMmiyHa,
dokyc crnoxwmeaua, eKonorisi, eTuka, couianbHa,
npoLecHWI niaxia, npaus eKonoriyHa

cTanictb

3B'A30K i3 BasoBa ocHoBa [OonosHioe CMA BusHauae
CMA ynpasniHHA couianbHo cTpaTeriyHi
nianpvemcTaa AKICTIO CKI1ajoBoO opieHTUpun

ans CMA

Ak BugHo 3 Tabnuui, 1ISO 9001:2015 BUKOHYE
dyHKUiO onepauinHoro “kapkacy” ynpasniHHS,
Togdi gk ISO 26000:2010 Ta LICP OOH 3agatoTb
3micToBe HanOBHEHHS LbOro Kapkacy
npuHUUNamm BiANOBIiAaNbHOro BeOEeHHS
GisHecy. Ha aymky K. B. ®okiHoi-Me3eHueBoi,
pieBa iHTerpauia Takmx npuHuunis 'y CMA
MOXIMBa Hacamnepen 4yepe3 (OpPMyBaHHA
BiAMOBIAHOT KOPMOPAaTMBHOI  KynbTypu, s£Ka
MOTMBYE NepcoHan 40 AOTPUMAaHHA CTaHAapTiB
AKOCTI " coujianbHoI BigMoBiganbHOCTI
ogHovacHo [4]. Hatomictb M. M. Bacuniok
HarosioWye Ha BaXKMBOCTI SKICHOrO ayauTy Sk
IHCTPYMEHTY KOHTPONIO 3a OOTPUMAHHSAM He
NULLIE TEXHIYHMX, a N coLuianbHO-EKONOriYHUX
BUMOT Y AiANbHOCTI nignpuemcTsa [5]. Ha ocHoBI
NpPoBeAEHOro  aHanisy BWAINEHO  OCHOBHI
HanpsiMKM MpPaKTUYHOI iHTerpauii cTtaHgapTisB
CTanoro po3sBuUTKY Y CUCTEMY MEHEIKMEHTY
AKoCTI nignpuemctea (Tabnuus 2).

Tabnuusa 2. Hanpsmu iHTerpauii npuHUMnis
ctanoro po3Butky y CMA nignpnemctBa

Hanpam 3micT 3axoais
iHTerpauii
EKonoriyHmi O6niK NOKa3HMKIB pecypco- Ta
eHeproedeKTUBHOCTI Y BHYTPILWHIX ayanTax
AKOCTI
CoujanbHui dopMyBaHHA KOPNOPATUBHOI KYyNbTypU

Bif4NOBIAANBbHOCTI NEPCOHaNy 3a AKiCTb | be3neky

YnpasniHcbKui BkntoueHHA iHaukaTopis LLICP no kapTu npouecis

Ta uinen y coepi akoci

EKOHOMIYHUI OujiHKa p13KKiB CTaNOCTi NOCTa4yaIbHUKIB Y

npoueaypax 3aKynisesb
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AKTyanbHiCTb pe3ynbTaTis nonsrae y
cuctemMatumaauii nigxoais 4O B3aEMOY3rogKeHHS
Bumor ISO 9001:2015, I1ISO 26000:2010 Ta
Llinen cranoro po3sutky OOH y mexax eanHol
MOZeni ynpaBfiHHA SKICTIO, WO [A03BOMsE
po3rnagaTt NOKa3HUKN CTarioro Po3BUTKY HE SIK
jogjaTkoBe HaBaHTaxeHHss Ha CMA, a sk
OpraHiyHy cknagoBy ii npouecHoro nigxony Ta
KpUTepiiB NOCTIMHOrO NOMinLweHHs.

Taknm ymHOM, iHTerpauiga cTtaHgapTiB cTanoro
pPO3BUTKY Yy CUCTEMY MEHEMXKMEHTY SKOCTI
nianpuemMcTBa €  3aKOHOMIpPHUM  eTanom
eBosoUil ynpaBniHCbKUX cuctem. oegHaHHS
Bumor ISO 9001:2015 womo npouecHoro
ynpaBniHHsA, pekomeHngauin ISO 26000:2010 vy
chepi  couianbHOl  BignoBiganbHOCTI  Ta
opieHtupis Uinen crtanoro possutky OOH
CTBOpPIOE OCHOBY ans PopMyBaHHS
KOMMMEKCHOI Mogeni  ynpasniHHSA, 34aTHOI
3a6e3neunTn nianpuemMcTBy He nuwe
BignoBigHICTb AKOCTI nNpPoayKLUiT, a "
AOBrOCTPOKOBY  KOHKYPEHTOCMPOMOXHICTb  Ta
OOBIpy CTenkxongepis.
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Chapter 44: MoaynbHi 3aXUCHiI
YKPUTTA AK iIHCTPYMEHT
niaBULLEHHA CTIMKOCTI rpomMaa B
yMoBaXxX 36pOMHOro KOHQIiKTy
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Haykoeo-0ocnioHut ueHmp LepxasHoi
crieyianbHOI cryxéu mpaHcriopmy, M.
LHinpo, YkpaiHa
naykaivanchenko@gmail.com

Abstract. MNMosHomacwTabHa BitHa B YkpaiHi
akTyanisyBana npobnemy LUBMAKOrO CTBOPEHHSA
3axXMCHOT iHPACTPYKTYypM ONs  UMBINbHOMO
HaceneHHs. MNMocTiHa 3arpo3a pakeTHUX yaapis,
3aCTOCYBaHHA yaapHux 6e3ninoTHMX niTanbHUX
anapaTiB Ta  apTUNnepiicbkux  obcCTpiniB
3YMOBIOE HeoOXigHICTb BMNPOBaKEHHSA
iH)XEHEepHUX pilweHb, 3gaTHUX 3abe3neuntu
onepaTMBHUIN 3aXUCT HaceneHHs Ta niaTtpumMaTtn
PYHKLIOHYBAHHA KPUTUYHO BaXXNMBUX OO €EKTIB.
OpaHuM i3 HanBinbL NepcnekTUBHUX HaNpPsIMIB €
BMKOPWUCTAHHS MOLOYMbHUX 3aXUCHUX YKPUTTIB,
AKi  MOXyTb BMWrOTOBMATUCA MNPOMWUCIIOBUM
crnocobom, TpaHcrnopTyBatMcs OO0  Micus
eKkcnnyaTauii Ta BBOAUTUCA B fAil0 Y CTUCAI
TepMmiHu [1].

Ha BiamiHy Big TpaguUinHUX 3aXMCHWUX CNopya
UMBINIbHOTO  3axucty, OyaiBHALUTBO  SIKMX
notpebye 3Ha4yHMX 4YacoBuMX Ta iHAHCOBMX
pecypciB, MOAYIbHI YKPUTTS XapakTepusyrTbCs
BMCOKUM pPiBHEM MODBINBHOCTI Ta aganTUBHOCTI.

KOHCTpyKUiT ~ MOXYTb  BUroTOBNATUCA i3
3anisobetoHy, MeTtany abo KOMBIHOBaHWUX
mMartepianis i3 3abesneyeHHsM HeobXxigHOro

piBHA CTinKoCTi g0 Aii BMbByxoBOi xBuni Ta
ynamkis ©6oenpunacis. 3anexHo Big YMOB
PO3MiLLLEHHS MOAYNiI MOXYTb BCTAHOBMNIOBATUCA
Ha NOBEPXHIi 3eMIli, YaCTKOBO 3arnvbnioBarTncs
abo MOoHTyBaTUCA Nig 3emneto [2].

OcobnusicTio MOAYITbHUX YKPUTTIB €
MOXTUBICTb X macwTabyBaHHSA Ta
NPUCTOCYBaHHA OO Pi3HUX YMOB eKcrnryarauii.
CtaHpapTM3oBaHi cekuii [03BONMSATb
dopMyBaTU 3axXWUCHI CNOpPyan Pi3HOI MICTKOCTI
ANA  PO3MIlEHHss  HaceneHHs, nepcoHany
nigNnPMEMCTB, Y4aCHUKIB OCBITHLOrO MpoLecy Ta
npauiBHu1KiB o6’ekTiB TpaHCNOPTHOI
iHppacTpykTypu. Baxnueoio nepearow €
Takox MOXIUBICTb BaraTtopasoBoro
nepeMillleHHs1  KOHCTPYKUiM Yy pasi  3MiHu
OesnekoBoi obcTaHoBkM abo noTpeb rpomagu

[1].

Y cyyacHMx ymoBax pPO3BUTKY CUCTEM
UMBINBHOMO 3axMCTy OCOGMMBOrO 3HAYEHHS
HabyBae koHuenuid 6aratoyHKLiOHaNbLHOMo
BUKOPUCTAHHA YKPUTTIB. 3a Bi4CYTHOCTI 3arpo3
Taki cnopyou MOXyTb BWKOHYBaTW OYHKLUT
HaByanbHUX, MegudHuX, couianbHux abo
TEXHIYHUX NPUMILLEHb, o nigsuLLye
e(eKTUBHICTb  BUKOPUCTaAHHA pecypciB  Ta
cnpusie oopMyBaHHIO CTiMKux rpomag. [ocsig
YKpaiHu  OEeMOHCTpYE, WO BNPOBagXEHHS
MOAYIbHUX 3aXUCHUX cropyn € OfHUM i3
HaMbinNbW  egEeKTUBHMX  LWNAXIB  LIBMOKOMO
NigBUWEHHA piBHA 0e3nekn HaceneHHss B
yMOBaxX BOEHHOI0 CTaHy Ta MiCASBOEHHOrO
BigHoBNeHHs [3].

OTxe, MOOYMbHI YKPUTTS OOUINIBHO po3rnsagaTtu
K BaXNMBUA e€NeMEeHT Cy4vacHoi cuctemu
LUMBiNbHOro 3axnCTy, Lo 3abesneuvye
ornepaTtuBHe pearyBaHHS Ha 3arposu,
NiABULLIEHHSA Be3nekn HaceneHHs Ta 3MiLHEeHHS
CTINKOCTI rpomMag B  yMoBax  30pPOMHUX
KOHNIKTIB.

Tabnuus 1. OCHOBHi XapaKTepucTUKu
MOAYNbLHUX 3aXUCHUX YKPUTTIB

XapakTrepucTuka 3HauyeHHsA

3aBoacbke

Cnoci6 BUroTOBNEHHS
BUPOBHMUTBO

BcTaHOBMNEHHS1 rOTOBUX

Cnoci6 MoHTaxy mogaynis

MoxnumBiCTb TpaHCMOPTYBaHHS Tak

HasemHe, 3arnnbnene,

BapiaHTn po3mileHHs )
P P w nig3emMHe

3anisobeToH, cTanb,

Martepianu KoHCTpyKLUii . . )
P pyKu KOMGiHOBaHi MaTepianu

3axuCT HaceneHHs Ta

Mpu3HaveHHs
nepcoHany

MoxnuBicTb MacluTabyBaHHs Bucoka

Big kinbkox roamH oo

TepmiH BBEAEHHSA B eKkcnnyaTtadito . .
P A yarau Kinbkox Aio

[aHi, HaBegeHi B Tabn. 1, 4EMOHCTPYIOTh, WO
OCHOBHMMW nepeBaramMmm MOAYITbHUX 3aXUCHUX
YKPUTTIB € X MOBINbHICTb, LUBNAKICTb BBEAEHHS
B ekcnnyaTauito Ta MOXITNBICTb
mMacwrabyBaHHsa  BignosigHO 40  noTpeb
KOHKpeTHOI rpomagn abo ob'ekta. Came uj
XapakTepUCTUKM 0BYMOBIIOKOTb AOUINBHICTE iX
BUKOPUCTAHHA $K OOHOrO 3 iHCTPYMEHTIB
NiABULLIEHHS CTINKOCTI HaceneHHa Ta KPUTUYHOI
iHPaCTPYKTYpU B yMOBaxX BOEHHUX 3arpoa.
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Chapter 45: CtpaTerivyHa
napagurma peaykuii oBeHanbHOI
AeniHKBeHTHOCTI: AOoCBia
nignitkosux cyais CLUA
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Abstract. LliHHicTb i deHomeH nigniTkoBUX
cynis  (cyniB  ogHoMiTKiB)  Ana  nejaroris,
BUKNagadie Ta  BuMTeEniB  3anuualTbcd
ManogocnimkeHnmn B YKpaiHi. 3poCTaHHs
NcMxoTpaBMyBarnbHNX YMHHUKIB mMonogai

BHacCnNigoK NoBHOMAacLUTabHOI BiHM 06yMOBItoe
aKTyasnbHICTb Ta MEPCrneKTUBHICTb BUBYEHHSA

poceigy nignitkoBux cygie  CLWA  3agnsa
peaniszauil  aHTPOMOLEHTPUYHOT  napagurmm
loBeHanbHOro npasocygas B YKpaiHi  Ta

hopMyBaHHA HANEXHUX IHCTUTYLIMHUX rapaHTin
Anst ManbyTHIX NMOKOMiHb.

B aHrnomMmoBHiN npaBoBin niTepaTypi Uuen
deHomeH onucytoTb sk Youth Courts, Teen
Courts abo Peer Courts. Lle He knacu4yHi opranm
JepXaBHOI Bfagu, a nporpamu BiAHOBHOIO
npasocygaa [1]. Hapasi noHag 1800
nignitkoBux cygis Aitote y 48 wratax CLUA,
okpysi Konymbisa, y topucamkuiax noHag 25
nnemeH, a Takox y 10 kpaiHax Ha M'dATK
KOHTMHeHTax. BuTokn uiei mogeni noe’si3aHi i3
3anpoBaKEeHHSIM NepLUoro NianiTkoBoro cyay B
InniHonci y 1899 poui. CyTHICTb nNigniTKOBUX
cyaiB nonsrae y BUKOPUCTaHHI KOHCTPYKTUBHOIO
BMIMBY OAHOMITKIB HA MpaBONopyLLUHMKA Yepes
OUiHIOBAHHA MOro0  MNOBEAIHKA Ta  BYMHKY
ogHoniTkKaMu. HAKWO HEMOBHOMITHIN BYMHUB
OpibHe npaBonopyLUeHHs Bneplue, TO crpasy
(3a noro 3rogu Ta 3rogm 6aTbKiB) NnepenalTb He
00 3BUYanHOro cyay, a oo cyay ogHonitkie. Taka
MOoJefnb Cnpusie  yCBIOOMIIEHHIO NigfliTKamu
CBOIX NpaBs, CyTHOCTi cnpaBeanuBoCTi Ta poni
3aKOHY, a TakoX (POPMyBaHHIO HaBU4YOK
yXBarieHHs BignoBiganbHUX pilleHb. Yci poni B
CyOOBOMY MpoOLUECi — MPUCSKHI, MPOKypopw,
afBoKaTW, a iHOAI 1 cyaas — BUKOHYHOTb NigSliTKu
Bikom Big 10 pgo 18 pokiB, dki nNponLnn
crieuianbHy nigrotosky. CnpaBa npuimaeTbcs
cyaom oaHONITKIB nuwe Toni, KOoJn
NpaBoOMNOpPYLUHUK BM3HAB CBOK MpoBUHY. MeTa
npouecy — He [OBECTM BUHY, a BWU3HAYUTU
BUXOBHWUI 3axig NpaBonopyLLHuKY [2].

AmMepuKkaHCbka acouiauis npobauii Ta yMOBHO-

AOCTPOKOBOIO 3BiNbHEHHSI BUOKPEMITIOE YOTUPK
MoZeni nigniTkoBux cyfis: mMogerb JOpOCnoro

cyani, mogenb nignitkoBoro cyani, Monenb
TpubyHany Ta MoAenb Ccyay NPUCSPKHUX-
ogHoniTkie. Y mogeni  gopocnoro - cyaai

NPOKYypop, aaBoKaT Ta NPUCS>KHI — HEMNOBHOJSITHI,
Befe 3acigaHHa gopocnui cyaos. Y mogeni
nigniTkoBOro cyaAi yci poni, BKIIOYHO 3 cyaaeto,
BUKOHYIOTb Mignitkn. Y mogeni TpubyHany
cnpaBy crnyxae Koneris 3 TpboX nigniTkiB-cyaais,
afBOKaTK Ta NPOKYPOPpU TakoX € nignitkamu, a
Xypi NpUCSXHUX BIiACYTHE. Y wmogeni cyay
NPUCAXHUX-OOHOMITKIB (HannonynspHiwa
MOAEeNb) HeMae KracuyHuUX afBokaTiB i
npokypopis.  Koneria  NpuCsSXXHUX-NIANITKIB
CTaBUTb 3anUTaHHSA NPaBOMNOPYLUHWKY Ta Pa3om
BUHOCUTb BEPAUKT LLOAO nokapaHHa. [igniTkosi
Cyon He MOXyTb npusHadatu TiOpemMHe
yB'A3HEHHS abo rpoLWoBi CTArHeHHs1. HaTomicTb
IXHi pileHHa MalTb BIAHOBHWIW XapakTep:
000B'A3KOBE  HaNWCaHHA  NMCcTa-BMOGaYeHHSA
notepnisiomy Big npaBonopyLUEHHS,
BiABiQyBaHHS TPEHIHriB i3 OOpMyBaHHSA HAaBNYOK
€MOLiNHOoI camoperynsauii, 3aHATb i3 LM poBol
Ta NpaBoOBOi rpamMoTHOCTI. OgHMM i3 NOLUMPEHMX
3ax0AiB € y4acTb NPaBONOPYLUHMKA Y HACTYMHUX
3acigaHHax — cyay  OOHOSMITKIB B SKOCTI
npucsxHoro [3].

EkcTtpanonsauia goceigy nignitkoBux cyais nae
3MOry OiTU BUCHOBKY, LLO TXHiA NPEBEHTUBHUN
noTeHuian obrpyHTOBYe AOUINbHICTE peuenuii
nogibHnMx mogdenenm y CUCTEMI BITYM3HSAHOI
loBEHanbHoOI tocTuuii. 3 ornggy Ha ue, B
KOHTEKCTi (pOopMyBaHHSA HauioHanbHOI mogeni
BiQHOBHOro npaBocyaas B YKpaiHi MOHATTA
«BiHOBHe npaBocyaas LWOAO HEeMnOBHOMITHIX»
AOUINbHO po3rnsaaT K NPaBOBUN | colianbHO
OpIEHTOBaAHUMN  MexaHi3M  pearyBaHHA  Ha
KpUMiHarnbHi NPaBoNOPYLLUEHHS, BYMHEHI
HEenoOBHOMITHIMK, WO nependadyae 3anyyeHHs
CTOpPiH KpMMiHanbHOro KOHQMIKTY, Aepxasu Ta
CycninbCTBa N CrnpsiMOBaHWA Ha BiQHOBMEHHS
npas noTepninoro, KoMmmneHcauito 3anodisHol
KoM, DOCArHEeHHS NPUMUPEHHSA Ta
BIQHOBMEHHSA coujianbHNX 3B’s3KiB [4].

OTpumaHi pesynbTaTti, Wo 06’eKTUBI3YyOTHCA Y

3HWKEHHI  piBHA  peunauBHOI  3MOYUHHOCTI
Monogi, nigBuLLeHHi OOBipM A0 npasocyans,
3MiLHEHHI MpPaBOCBIJOMOCTI cycninbCcTBa Ta

NigBULLEHHI 3aKOHOCIYXHAHOCTI HEMOBHOSITHIX i
moriogi, obrpyHToBYyOTb AOLUIMNBHICTE PO3PO6KM
HauioHaneHOI Mofeni BiQHOBHOro npasocyaas
Ta 3yMOBMOWTb HeOobXigHICTb nodanbLIoro
HayKoBOro [ocnifKeHHs mogerni nigniTkoBux
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cyniB (cydiB OOHONITKIB) K MEepCrneKTUBHOIo
iHCTPyMeHTY peanisadii BiAHOBHOI napagurmm
tOBEHANbHOI HOCTULii B yMOBaxX BOEHHOIO CTaHy
Ta NOBOEHHOIO BiHOBMNEHHS [9].

Knwo4yoBi cnoBa. BigHoBHe npaBocyaas,
3anobiraHHs 3ITOYUHHOCTI HEMOBHOMITHIX,
3BiNbHEHHS Big KpUMiHaNbLHOT BiANOBIiAaNbLHOCTI,
3MOYUHHICTL  HEMOBHOSITHIX,  KpUMIHOSOris,
mMepiauis, HEMNOBHONITHI, NPUMUPEHHS,
pecouianisauis, nigniTkosi cyau.
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Chapter 46: M’sike npaBo B
aaMiHicTpaTUBHOMY npasi Ta
TpaHcdhopmauil aepxaBHOro
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AHoOTAauUifA. Y uin cTatTi po3rnaaaeTbca pornb
M’'AKOro npaea B TpaHcdopmauii
agMiHiCTpaTMBHOrO npaBa Ta [depXaBHOro
yrnpaeniHHA. Y Hil aHani3yeTbcsl M'sike NpaBo SiK
cuctema HeobOB'A3KOBMX MpaBwi, CTaHOApPTIB
Ta agMiHiCTpaTUBHUX MPaKTUK, O BMMMBalOTb
Ha OepXaBHe ynpaeriHHA Yyepe3 nepekoHanbHi
Ta IHCTUTYUINHI MexaHi3aMn, a He npaBOBUK
npumyc. [ocnigpkeHHss LOEMOHCTPYE, WO B
KOHTEKCTI €BPOMNENCHLKOI iHTerpauii Ta pecdopm
OepXXaBHOro ynpaeniHHA B YKpaiHi M’sake npaBo
€ BaXIVBUM PErynsiTOPHUM iHCTPYMEHTOM,
SIKUA  OOMNOBHIOE TpaauuivHi NpaBoOBi HOPMW.
BoHO nigTpMMye TrHYYKiCTb, €KCnepumMeHTu 3
NONITUKOI Ta KOOpAMHALi B pamMKax CUCTEM
ynpaeniHHA. Y cTaTTi poOMTbCS BUCHOBOK, LUO
M'9Ke MpaBO € BaXIMBMM  €NEeMEHTOM
MoAepHi3auii agMiHiCTpaTMBHOrO MpaBa Ta
eBosoUil MOAeNen OepKaBHOMo yNpasiHHS.

Kno4yoBi cnoBa. aamiHicTpatvBHe npaso,
JepxaBHe ynpasSiHHA, Aep)KaBHE ynpaBniHHS,
M’'KE NMpago.
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Chapter 47: TpaHcchopmauisa poni
BUKNaga4ya B enoxy WTy4YHOro
iHTenekKkTty

M. Koeym, O.binuk
HauioHanbHui yHiBepcuTeT «J1bBiBCbKa
noniTexHika», J1bBiB, YkpaiHa

mariia.kohut.ua.2024@Ipnu.ua

AHoTauif. CyyacHa ocBiTa nepexunBae 3HaYHi
3MiHW, SKi BUKMIWKaHI CTPIMKUM MOLUMPEHHAM
LUTYYHOrO iHTENEeKTy B HaB4YarbHOMY MpPOLECI.
CronitTamn TpaguuinHe HaB4YaHHSA 6asyBanocs

Ha ToMmy, WO BuknNagady OyB roNOBHMM
oxepenom 3HaHb Ta TXHiM €AVHUM
nepegaBadeM, JIIOOMHOK 3 YHIKanbHUM

pocsigom. [MpoTe 3 NoABOK BENMKUX MOBHUX
mogenen, Takux sk ChatGPT ab6o Google
Gemini, goctyn 0o 6yab-sikoi iHopmadii ctaB
MuUTTEBMM. Lle cTaBuUTb nepen negaroriyHor
CriNbHOTO CEepNOo3HYy npobnemy: AK
nepeocMmMcriuTn  BracHe nNpU3HayYeHHs B
OCBITHBOMY npoueci, wob He BTpaTUTK
aKTyanbHIiCTb, Ta §Ki  HOBIi (PyHKUil Mae
BMKOHYBaTW BUKMaaay, KOy TEXHOMOris 3gaTHa

CaMOCTIMHO  reHepyBaTW  TEKCTW, daBaTwu
NMOSICHEHHS Ta BUKOHYBaTWN 3aBAaHHS.
MutanHa  TpaHcdopmauii  poni  negarora

aKTMBHO [JOCHIOKYeTbCA B Hayui. 3apybixHi
BYEHi HaronoLwywTb Ha BaXSIMBOCTi MOCTINHOIO
ocmucnenHs gocsigy (. LWoH), poni Buknagaya
SK MOMIYHUMKA Y HaB4aHHi gopocnux (k. Hoyna)
Ta NMCMXOMOri4YHOro CynpoBigHMKa 0cobUCTiCHOro
3poctaHHa (K. Pogxepc) [2]. BitunsHsHi
HayKoBLi NiAKPecnowTb nepexia ao
piHonpasHoro pgianory (O. [y6aceHok),
BaxnmBicTb 6e3nepepsHoi ocBiTM (H. Hu4kano)
Ta HeobXigHICTb UMAPOBOI rPamMoOTHOCTI B
yMOBax 3MillaHoro HaByaHHsa (B. Bukos, M.
YKanpak, H. Mop3se) [2]. Llen aHani3 gosoguTs,
Wo ajanTauis 4O HOBUX YMOB BUMAarae Big
negarora He nuile BOJSOAIHHA TEXHOMNOriAMK, a
n rnmbokoi ncuxonoriyHoi nepebygosBu Ta
noaonaHHA BHYTPILWHIX 6ap’epi..

3 ornsay Ha ui TeHOeHUil, ronoBHOK METOK €
pocnigutn, 9K came  3MIHIETbCA  porib
BUKNaga4ya B enoxy KOMM'oTEPHUX anroputmis,
BM3HAYNTM HOBIi BUMMOrM OO MOro HaBMYOK Ta
nokasatM LWNSAXM TAPMOHIMHOIO MOEHAHHSA
Cy4YacCHMX TEXHOJOrIiN i3 JTIOACBKUM YMHHUKOM Y
HaBYaHHi.

CborogHi ctygeHTy b6inblle He NOTpiGeH NpocTo
nektop Ans  OTpuMMaHHa  pakTiB, oMy

HEeOoOXiAHWI HacTaBHUK, 30aTHUIA MOSAACHUTH,
YOMY Lii 3HAHHA BaXIMBI Ta SK IX 3acTocyBaTu
Ha NpakTuui B peanbHoOMY XuTTi. BinbyBaeTbca
nocTynoBun nepexig Big 3actapinoi mogeni
HaBYaHHS, KONMW BWKNagay MNpoCTO BUCTYNae
nepeg asauTopielo, A0 MoAeni, e BiH CTae
NPOBIAHNUKOM | MOMIYHUKOM, SIKMIW NpaLtoe nopyy
3i CTYyOEeHTOM. TakuM YMHOM, LUTYYHWUIA iHTENEKT
He CTaHOBUTb 3arpo3u Anga npodecii Buknagaya
SIK Takoi, ane BiH 3Mywlye BIOMOBUTUCH BIg
CTapux MeToaiB BMKNagaHHs.

3MiHa HaBYanbHUX MNpakTMK nepeabavae, WO
yBara nepeHoCcUTbCA 3 MPOCTOro BWUKNagy
TEOpPeTMYHOro MaTepiany Ha cam npouec
HaBYaHHA Ta Woro ymoBuW. Buknagay crtae
TBOPLEM (apxiTekTopom) HaB4YanbHOro
cepegoBulia. 3amictb Toro, wob BuTpadaTtu
GaraTto 4Yacy Ha MiaroToBKy 3BUYAMHUX NEKUIN,
CyYacCHUW negaror KOHCTPYIE CLeHapil, y SKux
CTYAEHT B3aemogi€e 3i LUTYYHUM iHTENEeKToM.
TexHonoria BUCTyNnae CBOEPIAHUM «CMapPWUHr-
napTHeEpOM» (TobT0 BipTyanbHUM
CNiBPO3MOBHMKOM NS ChiflbHOr0 TPEeHYBaHHS
HaAaBMYOK Ta  OOroBOpEeHHs igen), aKkun
gonomarae BupiwlyBaTW CKNagHi  HaB4vanbHi
3aBgaHHAa [1]. Y 3B'A3Ky 3 UMM Haa3BUYaMHO
Ba)/MBOIO HABMYKOK CTa€E NPOMMT-IHXUHIPUHT
(BMiHHA TOYHO Ta npaBWUNbHO OPMYIOBATU
3anuUTaHHA 4M 3aBOaHHA [0 KOMMOTEPHOI
nporpamm), i Lo HaBMYKy NoTpiGHO 0BOB'A3KOBO
BKMOYATM [0 HaBYanbHUX MNaHiB gk 6as3oBy
nigroToBKY.

LLle ogHuMM BaxnMBMM HanpsIMKOM 3MiH €
nepexig Big NPOCTOr0 KOHTPOSI0 3HaHb [0
nepeBipkn (pakTiB Ta pPO3BUTKY KPUTUYHOIO
MUCINEeHHS. OCKINMbKN WTYYHUA iHTENeKT iHoAi
MOXe BMWaaBaTM MNOMWUIKOBI BignoBigi abo
BiABEpPTI BUragku (Tak 3BaHi «ranouunHauii»),
rofioBHa posb BUKNagada nondrae B Tomy, LWo6
HaBYUTU CTYAEHTIB CyMHiBaTUCA B OTPUMaHIN

Bif, «mawwuHun» iHdopmadii [1]. CtyaeHTn
NMOBUHHI BMITU nepesipaTn oxepena,
aHanisyBatu  ynepemkeHHs Ta  YHUKaTK

MaHinynauin. Yepes ue OOKOPIHHO 3MIHIOETLCA
nigxia A0 OUiHIOBaAHHSA: TpaguuiiHi gOMaLuHI
TBOPU UM pedpepaT BTpadaoTb CEHC, OCKINbKU
IX nerko MoXe HanucaTu KoMm'oTepHa
nporpama. Tenep OUIHIOETbCA He KiHLEBUR
TEKCT, a CcaM npoueC MUCAEHHS, BMIiHHS
nepesipATV AaHi, BeCcTn ebaTtn Ta po3s'a3yBatu
NpakTU4YHI 3aBAaHHSA B aBOUTOPIl.

Ocobnvee Micue B HOBIM poni BuKnagada
3anMae nOdHICTb, emnaTtis Ta emolirHa
nigTpumka. WTyyHun iHTenekt nerko 6epe Ha
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cebe pyTWHHI 3aBAaHHSA, HaNpvknag, nepesipKy
TECTIB Y/ HaJaHHSA LUBUOKMX BiANoBigen, Lo
3BiNbHSAE Yac neparora. Buknagad crae Tum, XTo
nigTpumye pobo4y atmocdepy B rpyni, MOTUBYE
CTYOEeHTIB, BWXOBYE LiHHICHI OpieHTUpU Ta
gonomarae iM po3BMBaATMUCA iHOMBIQYanNbHO.
Lyxe e(PEeKTUBHOIO cTae Mogernb
«nepeBepHyTOro  knacy» (Konmn  CTyOeHTu
CaMOCTINHO BYaTb TeOopito BAoOMa 3a 4ONOMOroto
BipTyarnbHMX MOMIYHMKIB, @ AOPOroUiHHMI Yac Ha
3aHATTI MPUCBAYYIOTb JKMBUM OUCKYCiAM Ta
nNpakTuLi Nig KepiBHULTBOM BUKNada4a).

MpakTnyHe 3acTOCyBaHHA LUTYYHOrO iHTENEeKTY
B OCBITi Ma€ Kifbka KOPUCHUX HanpsiMKiB. Mo-
nepwe, iCHylOTb nporpamu, SKi  34aTHi
nignawTosyBatTucsa nMig piBEHb 3HaHb Ta
WBNAOKICTb 3aCBOEHHA MaTepiany KOXHOro
oKpemoro CTyO€eHTa, 3abe3nevyroun
NOBHOLIHHWK iHAMBIgYyanbHWI nigxig. Mo-gpyre,
cneuianbHi  cUCTEMM [O03BONMAKOTb  LUBUOKO
ouiHtoBaTK poboTM Ta aHanidyBaTu YCnilHICTb,
BUABNAIOYM cnabki micuss B HaB4YaHHi, 00
BMKNagady Mir BYacHO [JOMOMOITU. TaKkox
WTYYHUA [HTENeKT pobuTb HaB4daHHs 6GinbL
AOCTYyNHUM  gna  nogen 3 0cobnmBumm
notpebamu, Hanpuknaa, 03By4YyHOUM TEKCT AN
3pYYHOr0o  CNpUAHATTA abo  aBTOMaTU4YHO
CTBOpPIOOYM CYOTUTPU Ana TUX, XTO Mae Baau
cnyxy [3].

OOHak  WMpOKE  BMKOPUCTAHHA  HOBITHIX
TEeXHOrOorin CYNpPOBOOXKYETLCA NeBHUMM
TpygHoWamMM Ta MCUXOMOTYHUMWN BUKITUKAMM.
Buknagayi MoxyTb BigyyBaTu UUEPOBY BTOMY
Ta BUIOpaHHSA 4epe3 HeoOXigHICTb MNOCTINHO
BMBYaATW HOBIi nNporpamu, CcrigkyBatm 3a ix
OHOBMEHHAMM Ta npoBoauTu 6Garato 4vacy 3a
€KpaHOoM. YacTkoBa aBTomaTm3auis
CMiNKyBaHHSA 3i CTyAeHTaMn 3MEHLUYE KinbKiCTb
XMBMX pPO3MOB, Yepe3 WO negaror Moxe
BigvyBaTu eMoLinHy  izon4auito, BTpaTy
CMOHTAHHOCTI Adianory Ta HecTady npocToro
NOACLKOro 3BOPOTHOIO 3B'SA3KY.

[na cTtygeHTiB HagMipHa [oBipa OO LUTYYHOro
IHTENEeKTY TaKoX Hece Cepro3Hy 3arposy. BoHu
MOXYTb BTPATUTU BaXkaHHS AyMaTu CaMOCTIiNHO,
cTaTu 3anexHUMK Big KOMM'IOTEPHMX MNigKa3okK
Ta BTPaTUTU [HTepec OO BMNACHOro MOLUYKY
icTHW. OTOBI BIAMNOBIAI MOXYTb CMOHYKaTU 00
HEYECHOr0 HaBYaHHS, KOMW CTYAEeHT Buaae
3reHepoBaHUn anropMTMOM TEKCT 3a CBil
BnacHu [3]. ToMmy BuKknagay Mae BacHUM
npuknNnagoM nokasyBaTuW, $SK 4YeCHo Ta
BiANOBIdaNbHO  BUKOPUCTOBYBATU  LUQPOBI
IHCTPYMEHTU, BiAKPUTO 3a3Havaloum CTygeHTam,

KON maTepianu Ans nekuin 6ynn CTBOpeHi 3a
[0MNOMOrOK HOBITHIX TEXHOSOTIN.

Y Takux ymoBax cy4acHomy negarory notpibHo
WBMAOKO po3BMBaTM HOBIi  BMiHHA.  Okpim
UMpoBOiI  rPamMOTHOCTI, WOMYy  HeobxigHa
NMCUXOMOriYHa THYYKICTb, YMIHHA npauiBaTn B
HOBMX yMOBax Ta BMCOKUW piBEHb €MOLINHOro
iHTenekTy (34aTHICTb pO3yMiTUM Ta KepyBatu

CBOIMW  eMoLisgMKW, a TakoX eMoLismu
cTygeHTiB). Bwuknagay 4acto  3myLueHuin
BUXOOMTM 3a MexXi CBOro npeameTa,

PO3LUMPIOBATU 3HAHHS, WO PO3yMiTU NPUHLMAN
po6OTN KOMM'IOTEPHMX MpOrpam Ta NosiCHIOBaTH
IXHin BNfvB Ha CycninbCTBO.

Omxke, 3MmiHa poni BWKNagaya B  enoxy
KOMM'IOTEPHMUX anropuTMiB € HEBIOBOPOTHOIO.
ManGyTHe OCBITM nonarae y noeaHaHHi BUCOKNX
TEXHOMNOriM Ta BUCOKOIO PIiBHA JIOASHOCTI.
Mporpamu 3abe3nevyoTb 4OCTYN 40 6E3MEXHOI
KiNbKOCTI aHMX Ta WBMAKE NignawTyBaHHA nig
notpebu CcTygeHTa, a BUKNagady rapaHTye
PO3YMiHHS FMMBOKOro CeHCy, KPUTUYHUIA Nornag
Ha pedyi Ta emouinHy nigTpumky. XXoaeH LI He
3gaTeH 3aMiHUTK CnpaBXHi NACbKI  emouil,
lWupicTb Ta 3aaTHiCTb HaguxaTtu. [leparor
ManOyTHbOrO0 BWCTYyNae CBOEPIAHUM MICTKOM
MDK  CTPIMKMM  TEXHIYHMM nporpecoMm Ta
PO3BUTKOM TNIOAMHW, TAPMOHINHO MNOEAHYHOYN
iHHOBaU,iT 3 TypOOTOK NPO 0COBMUCTICTL. TiNbKK
yepes3 Take NapTHEpPCTBO MOOAMHW i TexHosnoril
MOXHa AKICHO NiaroTyBaT MONOAb A0 BUKIUKIB
Cy4acHOro CBiTy.

Knro4oBi cnoBa: KpuTu4He MUCIEHHS!, Porb
BUKNagada, TpaHcdopMmaLis OCBITW, LUTYYHWURA
IHTENneKT.
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AHoOTauifA. Y cTaTtTi 3anponoHoBaHWiA aHanis
dopMyBaHHA rOTOBHOCTI [0  iHHOBAUiNHOI
AignbHocTi ManbyTHix yuduTenis. [Meparoriyny
NPaKkTUKy MW pPO3IMsgaeMo siKk nepenymoBy
ayanbHOI OCBiTM MNig 4Yac HaByaHHA B
YHiBEpCUTETI, O A03BOMSE OOCArTM LiNiCHOro
GadyeHHs  TEOpeTMYHUX | opraHisauifiHo-
negaroriyHMx 3acag niarotoBku A0 iHHOBALMHOI
BMXOBHOI [AisNbHOCTI. Bu3HaveHi neparoriyHi
YyMOBU (POPMYBaHHA rOTOBHOCTI 4O opraHisauii

BMXOBHOIO MNpouLecy B MPOUECI NpaKTUKM,
pO3BUTKY npodecinHoro iHTepecy no
BNPOBagXeHHs iHHOBALLN, npeacTaBneHi

TEXHONNOrii iHHOBALLMHOT BMXOBHOI AiANbHOCTI,
3anponoHOBaHI LWNAXM TI onTUMi3auii.

3acsigyeHo OaraToacnekTHICTb NOHATTH
FrOTOBHOCTI, $SIKe€ pPO3rNAgaeTbCs SK UificHe
CTiike OCOBUCTICHE YTBOPEHHS, iHTerpaTuBHa
AKICTb OCOBUCTOCTI, CYKYMHICTb 3HaHb, YMiHb,
HaBun4oK. Lle ocobucTicHo-npodheciiHa sKicTb,
Lo XapaKTepu3yeTbCs YCBiAOMITEHHAM
3HavywocTi Ta iHTepecoMm 3gobyBava o
BMXOBAHHA Y4YHIB Ha iHHOBAUiNHWX 3acagax;
HasBHICTIO MOTMBALii 3 OQHOYACHMM HabyTTaMm
cneuianbHUX 3HaHb, YMiHb, SiKi BTIMOHOTHCA B
opraHisauito  BuMxoBHOI poboTn; notpebamm
TBOPYOI caMmoakTyanisauii 1 camopeanisadii.

3’aacoBaHo, WO negaroriyHa npakTuka po3BmBae
TBOPYY aKTMBHICTb i CaMOCTIiMHICTb 3006yBaviB,
crnpusie PopMyBaHHIO X SK coLlianbHO akTUBHUX
0cobuCcTOCTEN 3 IHHOBALIMHUM MOTEHLianom.

KnroyoBi cnoBa. opmyBaHHS FOTOBHOCTI 40
BMXOBHOI LIANbHOCTI Yy npoueci negaroriyHol
nNpakTukK, AdyarbHa  OCBITa, negarorivHi
iHHOBaLlii, iHHOBALUiHA BWXOBHA AiANbHICTb,
TEeXHOJOrii iIHHOBAL,iMHOT BUXOBHOT AiANIbHOCTI.

1. Betyn

PedopMyBaHHS  HauiOHanbHOI  CUCTEMMU
OCBITU B KOHTEKCTi €BPOMNENCbKMUX BUMOT
notpebye rnnookoi MOZEepHi3auii,
BrNpoBagKEHHS iHHOBALiMHUX BMXOBHUX
TEXHOMOriM y npouec NiAroToBKM ManbyTHIX
yuuTenis, 3anpoBaKEHHS NPaKkTUKo
OpPIEHTOBAHOIO HaBYaHHSA, $K MNepeaymoBu
ayanebHoi ocBiTM B YKpaiHi [1]. Baxnunesum

(haKTOpOM BMCTYNae roToBHiCTb 3go0yBada o
CMPUAHATTS  NPOrPecuMBHUX 3MiH.  OCKINbKK
nvwe BYMTENb 3 TBOPYMMM 3aibHOCTAMM Ta
iHHOBaUiMHMM  MOTeHUianoMm 34aTHUA A0
edekTUBHOT NpodhecinHOI AiANbLHOCTI.

B ymoBax cyyacHux nepeTtBOpeHb B OCBITI
YKkpaiHu CyTTEBO 3MIHIOIOTLCA BMMOrM [0
npogecinHOl  AisANbHOCTI  BYMTENS. YyuTenb
Cy4acHoi Wkonu mae 6yayBaTu CBOI OiANbHICTb
Tak, Wob ,CnpuATU CTAHOBMNEHHIO OCOOMCTOCTI
AK  TBOpUS i MpOEeKTyBanbHWKA  XWUTTS,
rapMoHi3auii i rymaHizauil CTOCYHKIB MiXK Y4HAMM
i Negaroramu, LUIKOMOK i POAMHOND, KEPYHUUCH
idesaMm  camoUiHHOCTI  AWTWMHCTBa, Adianory,
KOMMNETEHTHOro BM6Opy 0COBUCTOro XUTTEBOTO
wnaxy” [ 7], wo BuMmarae peanisadii
iHHOBaLiMHUX  nigxodiB OO0  neaaroridHoi
AisnbHOCTI. KoHuenuis npogyKTMBHOI BUXOBHOT
DiAnbHOCTI nepga-rora 3aranbHOOCBITHLOI Ta
NPoMECINHOI LLKONK, 'PYHTOBHO po3pobneHa O.
[ybaceHiok, Bigobpaxae TpU  OCHOBHMX
NianpoCcTopn:  CTPYKTYPHUN, NpaKcionoriyHum
(NpouecyanbHuiA) | akcionoriyHUn. CTPYKTYPHUI
nignpocTip Mae Taki enemMeHTn, 4K Ui,
cyb’ekt, ob’ekT, npeameT, 3acobu BUXOBHOI
AisnbHOCTI. [pakcionoriyHnin — NnpoxoauTb Y Taki
eTann 03Ha4eHoi AiANbHOCTI: AiarHOCTTUYHUN,
NPoEeKTYBanbHO-LifNbOBUNA, opraHisauinHmn,
CTUMYNIOBAaNbHO-CMOHYKanNbHWUA,  KOHTPOJSIbHO-
OUiHHMI. AKCIONOriYHMM — OXONIIOE CYKYMHICTb
iHTerpanbHMX BflacTUBOCTEN negarora —
npodpecioHaniam ocobuncTocTi i npodecioHaniam
OiSNbHOCTI, WO  BUCTYNawTb  MNOKA3HWKOM
OCOBUCTICHO-AisANBbHICHOT CYTHOCTI  AisNbHOCTI
BuxoBaTens. Lia koHuenuis cnyrye 6a3oto ans
BUPOBNEHHA cTpaTerii i TakTUKM opradisadii
AornpodecinHoi Ta NpoPecinHOi  NiAroTOBKM
ManbyTHix negaroris [2, c. 131].

lMoHATTA «iHHOBALiiHa BUXOBHA AiANbHICTb»
MW TPaKTYEMO SIK AiSNbHICTb, WO 3abe3nevye
B3aEMOLIit0 0CoBUCTOCTI 3 ob’ekTamu
cepefoBulla Ta ¢opmye couianbHO LiHHICHE
CTaBMEeHHS 00 HbOro, 30aTHICTb ByTK cyb’ekToM
BflaCHOI OiAnbHOCTI. A OCHOBHUMW KpuUTepiamu
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BUCTYNaIOTh: ycBigomneHe nparHeHHs
CTydeHTiB Oyt rotoBMMM [0 iHHOBAUiMHOI
BMXOBHOI LIANbHOCTI 3 LUKONSApPaMu; 3HaHHS |
PO3YMIHHSA BaXXNMBOCTi iIHHOBALiA Y BUXOBHOMY
npoueci; 3gaTHICTb OO0 TBOPYOCTI; AIEBICTb,
YMiHHS  34iNCHIOBATW  iIHHOBAUiHY BUXOBHY
DiAnbHICTb.

Byno gocnimpkeHo, Wwo Hanbinbw eekTMBHO
opMyBaHHs1 FOTOBHOCTIi 4O iHHOBAUIMHOI
BMXOBHOI [AisiNbHOCTI BigOyBaeTbca Yy nNpoueci
NPOXOMKEHHSA nefaroriyHoT npakTukn. A ue
BKa3ye Ha NepcrnekTuBy AyansHOI OCBITH.

2. Po3BUTOK AyanbHOI OCBiTU Y
nigroroBui MandyTHix ¢axiBuiB

OcBiTa € 0CHOBOW couianbHO-EKOHOMI{4YHOro
po3BUTKY Oyab-AkOi AepkaBu. AHani3 3aKkoHiB
«Mpo ocsity» (2017), «Mpo BULLY OCBITY»
(2017), «[lpo npodecinHy (npodecinHo-
TEXHiYHy) ocBiTy» (2018), iHWNX HOPMATUBHUX
OCBITHIX ~ OOKYMeHTIB, 3okpema KoHuenuii
NiaroToBKW (paxiBuis 3a gyanbHOK ¢OPMOLO
3006yt  ocitn (2018), [lonoxeHHA npo
ayarnbHy dopmy 3006yTTS draxoBoi
nepenBuLLoi Ta BuWwoi ocsitn (2023) ceiguntb
npo Te, WO (OKyC yBarnm cycninbcTBa
CApPSAMOBaHUA HWHI Ha MNiOBULWLEHHS SIKOCTI
ocBiTN. OCHOBHOI METO LIUX JOKYMEHTIB €, No-
nepwe, MNepeTBOPEHHS BITYU3HAHOI CUCTEMU
OCBITM Ha KOHKYPEHTOCMNPOMOXHY CTPYKTYpPY;
no-gpyre, oOpMyBaHHS i PO3BUTOK Pi3HOBIYHO

PO3BMHEHNX OCOOUCTOCTEN, KOMMETEHTHMUX,
MOOINbHUX,  coujianbHO-CBiAOMUX  dhaxiBuiB,
YpaxoBy4M  iCTOPUYHI Ta  HauioHarbHO-

KyrNbTYpPHi OCBITHI Tpaauuii.

Baxnmeo 3a3HauMTn, WO YKpalHCbKI YypaaoBi
IHCTUTYUIT TakoX akueHTylTb YyBary Ha
BBEAEHHA afanTUBHMX MPaKTUKO OPIEHTOBAHMX
i rHyykmx ocBiTHiX nporpam (Ol1) y mexax
cydacHoi mopgepHizauii  ocsitn. OpgHum i3
HanpsMiB Takol AiANbHOCTI € BNPOBaKEHHS
AyanbHOro HaB4YaHHA Anga 3006yTTa OCBITW. Taki
3axoou  CApusitoTb  OHOBMIEHHKD  OCBITHIX
CcTaHapTiB | nporpaMm HaB4YaHHA Yy 3aknajax
BuLoi ocsiTn (3BO). Po3pobneHHs cyyacHux
KOMMNETEHTHOCTEN, HeobXiaHWX npauiBHUKY 3
BULLIOIO OCBITOHO, 34iNCHIOETLCA BeanocepeaHbLO
npodecinHoo CMiNbHOTOLO, BPaxoBYyHOUU
CydacHi, nepcrnekTuBHi TexHonorii i [ocsig
nporpecuBHOl  MpakTukn. Taka nigrotoska
3p06yBaviB OCBITU A€ MOXIMBICTb 00’ €KTUBHO
OUiHMTM piBeHb TXHLOI KBanidikauii i B TOM
caMmni yac nigsuLLye LaHc Ha

npaueBnawTyBaHHA B HadinHMX poboToaasLiB.
KomneTeHTHOCTI MamnbyTHiX daxiBuiB y LMX

BMNagKkax  MakcumarnbHO  3a40BOSbHSOTb
BMMOram puHKy npaui [1].
[yanbHe  HaBYaHHA  MOXHA  BBaXaTu

iHCTPYMEHTOM AN MOMINWEHHS iHBECTULINHOT
NpvBabnMBOCTI PErioHiB, @ TakoX ANsi PO3BUTKY
KOHKYPEHTHUX nepeBar 3a paxyHOK MiaroTOBKM
daxiBuiB, SAKi BigNoBigalOTb BMMOram Cy4acHOi
eKOHOMiKW. Ha »xanb, cy4vacHi OB’eKTUBHI
NpuYMHK, a came: HeJaBHA CBiTOBa naHaemis
COVID-19 ta noBHomacwTabHa BiHa pocii 3
YkpaiHoto He CrpusaoTb LWBWAKMUM
MOAepHi3auiHuMm npouecam. HuHi Ha pUHKY
npaui HasiBHa npobnema gediunTy daxiBuip
nesBHux ranysen. [lepeg poboTogaBUsMK
nocTano 3aBOaHHA MOLyKy CniBpOBITHUKIB 3
HeobOXxigHOW KBanidikauieto. Y Ton camuii vac,
AocBigyeHi dhaxiBui He MOXyTb 3HaUTK poboTy 3

TiEl NPUYUHKW, WO TXHi MPaKTUYHI  BMIHHS
«3actapinu». Y 383Ky 3 UMM 3pocTae
HEeoOXiOHICTb  KOHCTPYKTMBHOrO  aHanizy W
edeKTUBHOro BUKOPUCTAHHS KpaLoro

3apyb6ikHoro pgocsigy. [NpuiiHATa HelwloaaBHO
KoHuenuia nigrotoBku paxiBuiB 3a gyarbHOK
¢dopmoto 30006yTTH OCBITHK nigBuLLye
aKTyanbHICTb OOCNIAKEHb OCBITHIX CUCTEM TUX
KpaiH, KOTpi MaloTb 3arafibHOBU3HaHI ycnixn B
LibOMY OCBITHBOMY Hanpsimi.

[yanbHe HaB4YaHHA PO3rNALAETLCH He nuwe
SIK negaroriyHa anbTepHaTvBa, a 1 sK YCrilHO
aganToBaHMM OO0 YMOB PUMHKOBOI €KOHOMIKM
OCBITHIN (OeHOMEH, L0 30iNCHIOE K NPAMUIA, TaK
i onocepegkoBaHWW BNAMB Ha PO3BUTOK
npodecinHoi nefarorikym pisHUX KpaiH, B TOMY
uucni Ykpainu. i BUHMKHEHHSI O3HaMeHyBaro
TpaHcdopmaLilo OCBITHIX Tpaauuii, KonvM Ha
3aMiHy  pauioHaniCTUYHIn  cepedHbOBIYHIN
€BPONENCHKiN NpakTuLi NpodecinHoT NigroToBKM
ManCTPOM OKpeMoro i «cobi nogibHoro» y4Hs,
€KOHOMiKa 3axkafiana HoBy POopMy MiaroTOBKU
KBaniikoBaHUX NpauiBHMKIB HA OCHOBI TiCHOI
B3aemogil nignpmMemMcTB i 3aknagis oCBiTW.

Ananiz KoHuenuii nigrotoeBku daxisuie 3a
AyansHow dopmoto 3006yTTa ocsitn (2018),
Crparerii po3BUTKY BULLOI OCBITU YKpaiHW Ha
2021-2031 pp. (2020) MNMonoxeHHSA Npo AyarnbHy
dopmy 3006yTTS (paxoBoi nepeaBuwol Ta
BMLWOT OCBiTU (2023) CBIAYNTL NPO NEepCrnekTnBy
PO3BUTKY AiyarnbHOro HaBYaHHS B CUCTEMI BULLIOI
ocBiTM. BoHa nepenbavae BMBYEHHA i
CTPYKTYPYBaHHSA CYKYMHOCTI ii NpoBigHWX igen.
BusHayanbHOO cepeq HUX € TicHa B3aemMofis
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cucteMu MnpogecinHOi OCBITK, PUHKY npaui i
pob6oTtoaaBuiB, ii (OYHKUiIOHYBaHHS Ha OCHOBI
couianbHOro napTHepcTBa.

CneuudiyHUMKM  NpUHUMNAMKM  OyanbHOro
HaBYaHHSA €. EOHICTb TEOpil i NPaKTUKK, EQHICTb
OCBiTW, BWXOBAHHA | pPO3BMTKY, OCOOMCTICHa
aKTUBHICTb Ta iHAMBIQyanbHa CNPSIMOBAHICTb
NPakTUYHUX  3aHATb,  YHOAMEHTAmNbHICTDb,
iHTerpauid, MOOINbHICTb,  YHIBEpcanbHICTb,
JeMoKpaTu3auis, BanigHoCTi, 06’€KTUBHOCTI,
NPaKTUKO OPIEHTOBAHOCTI, €AHOCTI ynpaBniHHA
Ta camoynpaeniHHs, 3B'AI30k  Teopii 3
NPaKkTUKOK, B3aeEMOis 3aknagy ocBiTM 3
poGoTogaBuem, NpaBuibHa MoTmBadid [1].

[loBegeHo, WO nNpakTUKO OpieHTOBaHe
HaBYaHHS € BaXXNUBUM KOMMOHEHTOM AyarbHOT
dopMmn 30006yTTA  OCBITU. YTOYHMMO, 3MiICT
TEPMIHY «MPaKTUKO OpiEHTOBAHE HaBYaHHA» -
Le negaroriyHMM npouec, AOCATHEHHS Uinen
AKoro npoxoauTb 3 6esnocepegHiM HabyTTAM
[OCBiAy MPaKTUYHOI AisnbHocTi. Moro meTa
nonsrae y oonomosi 3qobyBayeBi B 3aCBOEHHI 1
3aCTOCYBaHHiI oepXXaHUX TEOPETUYHUX 3HaHb,
¢dopmyBaHHi BMiHb CaMOCTIMHO BUpiLlyBaTH
npobremu, aganTyBaTUCb B Cy4aCHMX YMOBaXx.
BoHo cnpusie chopMyBaHHIO TakuxX SKOCTER, sK
npodeciiHa i KOMyHiKaTMBHa KOMMETEHTHICTb,
NO3NUTUBHE CTaBIIEHHS A0 CBOEI MaNOyTHLOI
npodecii, TBOPYUN, HeopaAMHAPHUK Niaxia Oo
po3B’aA3aHHA NpodecinHnX 3aBOaHb, aKTUBHA
XUTTEBA No3unuis. Pe3dynbTatamu Taknx 3aHATb
€: dopMyBaHHSA YHiBepcanbHUX npodecinHo
BaXIMBUX HKOCTEWN i BMiHb; pednekcuBHumX,
JOCTiOHULBKUX, KOMYHiKaTUBHWX,

npeseHTauinHnx Ta KOMaHOHUX
KOMMNEeTEHTHOCTEN, MiABULLIEHHA HaBYanbHOI
MoTumBaLjl, akageMiyHol Ta ocobuctoi
ycniwHocTi; dopmyBaHHS cneujianbHUX
npodecinHmnx KOMMNEeTEHTHOCTEN [3].
BcTtaHoBNEHO, WO MNpPakTUKO OpieHTOBaHe
HaBYaHHA MICTUTb TpWU CKIagoBi: cBoboay,
CaMOCTINHICTb, CNiBPOBITHULTBO.

BusHauyeHo nepesaru NPaKkTUKo
OPIEHTOBAHWX  TEXHOOrIN y KOHTEKCTI

AyanbHOro HaB4YaHHA:

- BOHUW HaJaloTb MOXIUBICTb CMiflbHO roTyBaTU
KBanigikoBaHux  dpaxisuiB, NoEaHYH4N
TEOPETMYHE Ta NPaKTUYHE HABYaHHS;

- HaBYanbHW nnaH nepepbavae
obcAr ayamMTopHOro HaBaHTaXXEeHHS;

- nig yac NiaroToBKM NpPakTUYHKX,
nabopaTopHUX, KypcoOBMX | AUNNOMHUX

MOBHUM

NPOEKTIB 3nobyBavam HagaeTbeA
MOXIMBICTb BMKOPUCTOBYBATU MaTepianu i
cneuianbHO obnagHaHi na6opaTopii
nianpueMcTBa;

YHIBEPCUTET ypaxoBye BUPOBHUYI BUMOrH,
Wo npeg'sBNAlTbCA A0  ManbyTHbOro
haxiBug, i ue no3Ha4YaeTbCa Ha SIKOCTi MOro
NigroToBKWU;

3006yBayvi BUKOHYIOTb KYpCOBI Ta AUMIIOMHI
NPOEKTU Ha akTyanbHi Ana nignpuemcrsa

Temu. Tum camum HagalTb HayKOBUMN
MaTtepian 'y Burnagi  nponosudin - ans
pO3B'A3aHHS peanbHuX BUPOBHNYNX
3aBAaHb.

Ona VYkpaiHn agyanbHa dopma 30006yTTd
OCBITU € CBOEPIOHOK IHHOBAUIE, OCKISTbKK
NMOpiBHAHO  HEWoAaBHO  po3nodanocb i
BMPOBaAXEHHS. Pesynbtatu BMBYEHHSA
HOpMaTUBHO-MNPaBOBUX akKTiB, YPSA0BUX CanTiB,
HayKoBUX ny6nikawin panuv 3mMmory
chopmyniosaTu OCHOBHI 3aBfaHHs
BNpoBaLKEHHS OyanbHOI OCBITU Y BITYN3HAHUX
3aknagax OCBITU: NigBULLIEHHS SAKOCTI
nigroToBKM KagpiB i3 ypaxyBaHHAM BUMOr
NOTEHUiINHNX poboToaaBu,iB,; OHOBMEHHS
npogecinHnx nporpam, dopm i MeToais
HaBYaHHS, NOAONAaHHS BiopvBYy MiXK
TEOPETMYHO Ta MNPAKTUYHOK  CKMNagoBOH
OCBITHBLOIO NpoLecy.

Ha piBHi 3aknagiB ocBiTM CTOITb 3aBAaHHS:
nocunuTu yeary A0 MeTodororil AocrigKeHb
peanisauil gyanbHOro HaBYaHHS 3agns 6inbL
rMMBOKOro pPo3yMiHHA Woro ocobnueocten Ta
BM3HAYEHHSA NEPCNEKTUBHMX HANPSIMIB PO3BUTKY
3MICTY, METOAMKW, TexHonorili i opraHisauil
ayanbHoi hopmu 3006yTTA NPOdECINHOT OCBITY;
HamaraTucs CTBOPUTU Ta MNOWMPUTU [OCBIA
ynpoBagXeHHs1 AyanbHoi dopmn  3000yTTS
OCBITH B KOXHOMY 3BO; cnpusaTu
yNpOBaKEHHIO OCBITHIX Nporpam 3a gyanbHOo
dopmMot0 HaBYaHHSA B TUX 3aknagax OCBiTU, Oe
Le MOXNMBO; 3pearnizoByBaTM TEOPETMYHI Ta

eMnipudHi  OOCNIMXKEHHH, WO  CTOCYTbCA
AyanbHoro HaBYaHHS; po3pobnaTu i
3anpoBapKyBaTnm CUCTEMHI 3axoau  WOAO0

3a0X04YEeHHA nepjaroris yooCKoHanwBaTu CBOI
KOMMETEHTHOCTI e(EeKTUBHOIo BMNPOBAKEHHS
AyanbHOr0 HaBYaHHA B OCBITHIN NpPOLEC;
0oOrpyHTYBaTM Ta BMU3HAYMTU KOHLUENTyasrbHi
nigxoau OO opraHisauii NpoecinHol NpakTuKo
opieHTOBaHOI  MiAroToBKkW  (paxiBuiB  HOBOI
reHepadii; BMBYaTU | nowwwupioBaTM [OCBIA
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BITYUM3HAHMX Ta 3apyObikHMX 3aknagiB OCBITU 3
po3pobneHHss N BAPOBAMKEHHS  OCBITHIX
nporpamMm 3a pfgyanbHow ¢OPMOK HaBYaHHS;
cnpsiMyBaTW 3ycunns Ha akTUBHIN cniBnpaui
3aknagis OCBITU 3 MOTEHLiNHUMN
poGoTogaBusMn 3  METO  e(EeKTMBHOro
NpodEeCinHOro camoBU3Ha4YeHHs1 MOoa,.

Y3aranbHeHHs 3apybixHoro nocsigy
BNPOBaMXXEHHS eneMeHTiB ayanbHoro
HaBYaHHSA Yy BITYM3HAHY CUCTEMY OCBITU Aae
MOXNUBICTb 3pobuTtn BUCHOBOK, Lo
pocnigpkysaHa dopma nigrotoBku paxisuis B

YkpaiHi nepebyBae y CTaHi 3apOOKEHHS.
BiacyTHICTb  3aKOHOOAB4YOro  peryrnoBaHHS,
HedoOCTaTHE HanaroKeHHs crniBnpaui  Mix

nignpuemcTtBaMmn Ta 3aknagamMm OCBIiTU He
Crpusie LWIBUOKOMY BNPOBAPKEHHIO OyanbHOro

HaBYaHHS. Ocobnumeoctsimn peanisauii
ayanbHOI OCBITM B YKpaiHi €. yKrnagaHHs
[oroesopy npo npodecinHe HaBYaHHS,

NPaKTU4YHOro HaBYaHHS Ha PoboYMX MicLSX, WO
ctaHoBUTb 25-60% Big 3aranbHoro obcsry,
€auHi  cTaHgaptm  npodbecinHoi  OCBiTM 1
YOOCKOHAamNeHHs nrnaHiB HaB4YaHHA 3a BMMOIOH
po6oToaaBL,B.

AHani3 CTaHOBMNEHHS i PO3BUTKY AyarbHOMo
HaBYaHHSA B yHiBepcuTeTax HimeyunHu n AscTpii
[JO3BONIAIE OOCArTU LinicHOro ©Oa4yeHHs 1horo

TEOPETUYHUX | OpraHisauifHo-neaaroriYyHmMx
ocHoB. OGrpyHTOBaHO  KOHUenTyanbHi 1
opraHisauinHo-mMeTogMYHI  3acagu peanisauil
OyanbHOr0  HaBYaHHA B €BPOMENCHKUX
YHiBepcuUTETax; CTBOPEHO W 0BrpyHTOBAHO
Mogernb opraHisauii YHIBEPCUTETCBLKOIro

AyanbHOro HaBYaHHS, OKPECNEHO NepCneKkTUBM
PO3BUTKY [OyarbHOrO HaBYaHHA Yy CBITOBIN Ta

BiTUM3HSAHIN OCBiTIi B pPi3HMX KOHTEKCTaXx.
Po3pobrieHo MeToaudHUA  KOMMIIEKC LWOAO
ynpoBagKEHHS enemeHTiB AyanbHOro

HaBYaHHS Y BITYU3HAHY CUCTEMY BULLIOT OCBITHU.

KoHKpeTn3oBaHO MOHATTS:  «AyarnbHICTby,

«gyaniamy, «gyanbHa OCBiTa», «dyarbHe
HaBYaHHA», «ayarnbHa dopmMa HaBYaHHA»,
«KOMMETEHTHOCTI», «micue HaB4YaHHA»,

«couianbHe napTHepCTBO». 3’ACOBaHO, WO B
3apybikHin  HaykoBii niTepaTypi Mae Micue
€EOVWHUN  TepMiH | BU3HAYEHHA [AOyanbHOro
HaByaHHs (Duales Studium), Wwo TpakTyeTbca AK
kombiHoBaHa Moaenb NPOMeCinHOro HaB4YaHHS:
oOHOYaCHe  OJepXaHHs  TEeOpPeTUYHUX i
NPakTU4HUX 3HaHb [1].

3. NeparoriyHi ymoBu chopmyBaHHS
roTOBHOCTi 4O opraHi3auii BUXOBHOI
AiANBLHOCTI y npoueci negaroriyHoil
npaKkTUKn

Y npoueci gocnigpkeHHsa  Hamu  Bynu
oOrpyHTOBaHI Ta eKcrnepuMeHTaneHoO
nepeBipeHi nefaroriyHi  ymMoBM  NiABULLEHHS
e(eKTUBHOCTI  NIArOTOBKM  CTYAEHTIB A0

iHHOBAL|IMHOT BUXOBHOI AiSiNIbHOCTI.

Mg ymoBamu My po3dymiemo: obcTaBuHu, Bif
AKMX  Wo-Hebyab  3anexuTb; HaBKOSULUHE
cepenosuLLe, B sikoMy BigbyBaeTbCs, NpoTikae
wo-Hebyab; HasBHICTb o6CTaBWH, NepeaymoB,
WO ChpusitoTb 4YoMy-HeOyab; dinocodCbKy
KaTeropito, L0 BMpaXKae BiAHOLWEHHS npeamMeTa
JO HaBKOMULLHIX <BULL, 6e3 SKkux noro
ICHYBaHHA HEMOXINUBE; CYKYMNHICTb MNPOLECIB,

B3aEMWH, CTOCYHKIB, HeobXiaHNX ansi
BMHUKHEHHS1, iCHyBaHHs abo 3MiHM [JaHoro
ob’ekTa [3].

lNeparoriyHi ymoBu po3rnagaTbCa Hamu SiK:
obcTaBuHU OCBIiTHBOIO npouecy, o
3abe3rneyvyoTb OCATHEHHS MOCTABMEHMX Linew;
cepegoBulle, B SKOMY nefaroriyHi  BMiHHS
BUHWUKAIOTb, I(CHYIOTb | pPO3BMBaKOTLCA; Taki
obOCcTaBMHWN, B SKUX, MO-Neplle, BpaxOBaHi
HasBHI YMOBU HaBYaHHS, no-gpyre,
nepenbayeHi cnocobum NepeTBOPEHHS LIX yMOB
y HanpsIMKy Uinen HaB4YaHHSA, No-TPeTe, NEBHUM
YMHOM BIgiOpaHi, BMOyaoyBaHi | BUKOPUCTaHI
eneMeHTn 3Mmicty, wmeToaun (Npuriomun) i
opraHisauinHi popmMun HaBYaHHS 3 ypaxyBaHHAM
NpuUHUKMNIB onTumisadii; obcTtaBMHM npouecy
HaBYaHHs, sKi € pe3ynbTaTtom Bigbopy,
KOHCTPYIOBaHHSI Ta 3acCTOCYBaHHA €rleMEHTIB
3MicTy, MeToaiB, 3acobiB HaBYaHHA Ons
OOCArHEHHS NEBHUX LiNemn.

Buxogaum 3 HasiBHUX BU3HA4YeHb, nig
negaroriyHUMm ymMoBamu dopMyBaHHs
rOTOBHOCTI CTyAEHTIB 0 iIHHOBALiMHOI BUXOBHOI
AiANbHOCTI y Npoueci neaaroriyHol NpakTUku Mu
PO3yMIEMO CYyKYMHICTb (pakTopiB, SKi CBiAOMO
CTBOPKOKOTBCA B OCBITHBOMY  npoueci i
BMAMBAOTb Nig Yac nedarorivyHol MpakTUKU Ha
CTaH roTOBHOCTI CTyA€eHTa Ta pe3ynbtatu Noro
iHHOBALIMHOT BUXOBHOI AiSANIbHOCTI.

I'DYHTYIOUMCL HA NPOaHamni3oBaHUX HaMm
TEOPETUYHUX TMOMOXEHHAX Ta Ha OCHOBI
pes3ynbTaTiB €eKCNepuMeHTYy BBaXaemo, Lo
dopMyBaHHA  FOTOBHOCTI  CTYyAEHTIB A0
iHHOBALMHOI BMXOBHOI AiSANIbHOCTI Yy npoueci
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negaroriyHoi npakTukn 6yae edekTMBHUM npu
OOTPUMaHHI Takux negaroriyHnx yMmoB:

— HabytTa cTygeHTamm  0COOUCTICHOro
CEeHCy iHHOBALNHOT BMXOBHOI Oi9NbHOCTI Yepes
YCBIAOMITEHHSI HAMW Ljinen Ta 3HavyLWocCTi Takoi
fisnbHocTi, GaxaHHA [0 i NpoBamKEHHS,
noYyTTA yCrixy Big ogepXXaHWX pe3ynbTarTis,;

— onocepeakyBaHHs 3MIiCTy MpPaKTUYHOI
NiAroTOBKN OO BUXOBHOI poBOTU — OpieHTaUi€el0

CTyOeHTIB Ha iHHOBaLiNHY OiSiNbHICTb,
O3HaMOMIEHHA i3 nepeooBMM  OOCBIOOM,
BUKOPUCTAHHA Yy  NpPaKTWUYHIA  AisSnbHOCTI

iHHOBALMHNX TEXHOMOriA, MeToAiB, NpuMoMIB
BUXOBaHHS;

— bopmyBaHHSA YMiHb noaonaHHs
TPYQHOLLIB, WO CynpOBOAXYIOTb pearnisauito
iHHOBaUin y NeaaroriyHy NpakTuky;

— CTBOPEHHSI Ta PO3B’A3aHHSA MegaroriyHmx
cuTyauini, HagaHHa nigTPUMKW CTydeHTaMm B
npoueci aganTauii 4o iHHOBALIMHOIrO BUXOBHOIO

cepedoBulia, HanaromMkeHHst B3aemodii i3
cyb’exTamm negaroriyHoro npoLecy;
— 3abesnevyeHHs 0cobUCTICHO

OpieHTOBAHOrO MiAXoAy Y NPaKTUYHIN NigroToBL
LWISIXOM BU3HaHHSA iHOMBIAYaNbHOI LiHHOCTI Ta
npiopuTeTy 0COOWUCTOCTi CTydeHTa, HagaHHSA
MOMy MOXNMBOCTI BMOOPY iHAMBIAYanbHOI
TpaekTopii 'y nigrotoBui Ta NPOBELEHHI
BUXOBHUX 3axodiB, MNposiBy OCOBUCTICHOro
noTeHuiany depe3 iHAuBigyanisaudilo Ta
andepeHuiadito 3aBaaHb neparoriyHoi
NPaKkTUKN.

BusHayeHi neparoriyHi  ymMOBM  MOXYTb
BMNpOBag)XyBaTUCA fuvLIe B3aEMOMNOB'A3aHO Ta
0OHOYaCHO, OCKifbKU YTOYHIOIOTb Ta
[AOMOBHIOIOTb OHA OAHY.

OpHieto 3 TakMx yYMOB €
3p06yBadamm ocobucTicHOro CeHcy
iHHOBALMHOI  BMXOBHOI  OiANbHOCTI  4yepes
YCBIAOMIMEHHS HAMW Linen Ta 3HavyLWocCTi Takoi
fisnbHocTi, 6axaHHA [0 i NpoBaKEHHS,
nouyTTa ycnixy Big ogepxaHux pesynbTarTis [9].
Lla ymoBa rpyHTYeTbCA Ha OCOBMCTICHO
OpieHTOBaHOMY i [AidnbHICHOMY nigxogax Yy
NiAroToBLi CTyAeHTiB Ta nepenbayvae po3BUTOK
iHTepecy i cxunbHOCTi  3gobyBava  SK
ManbyTHbLOro negarora A0 BrPOBAKEHHS
iHHOBALi Yy BUXOBHY pOBOTY, LU0 3 0gHOro BOKy,
BigoOpaxae KMOro 0coOUCTICHY i AisAnbHICHY
CMPSIMOBAHICTb, 3 iHLIOro — BUXiAHI CMOHYKaHHS

HabyTTa

abo cy©O’ekTMBHI CTMMynuW, MOTUBM, LWO
I'PYHTYIOTbCA Ha YCBIOOMIIEHHI HWM CBOrO
roomagsHcbkoro  oboB'sAI3Ky i couianbHO

3HaYyyLWMX Uinen BMXOBHOrO MpoLecy Kpi3sb
NpPWU3My BracHOro BHYTPILWHbOro 40CBIgY.

Yci Buam pobotu, ski 3gobyBay 34ircH0e nig

yac [MPOXOKEHHSI MNeJaroriyHoT  NPaKTUKMK,
NMOBUHHI  cnpnaTn  OPMYBaHHIO Y  HbOIO
3aLlikaBeHOoCTi Lwnsxamm onTuMi3au,ii
BMXOBHOTO  MpOLECYy, BUKNUKATKM  BakaHHs

NMoLyKYy HOBUX MeTopfiB, MPUAOMIB BUXOBAHHS
[4].

Y npoueci MpakTUYHOI  AisANbHOCTI Y
3pobyBadviB hopmyeTbCA NPOGECINHNI iHTEpEC,
AKWW Yy  KOHTEKCTi Haworo JocnifXeHHs
TPakTyeTbCA 49K iHTepeC [0 iHHOBaUiHOI
BUXOBHOI AisiNbHOCTI B UifIoMy, 4O 1i OKpeMUX,
couianbHO  BaXNMBMX  acnekTiB  (OKpemux
iHHOBALMHNX TEXHOIMOriNn, MeToAiB, NPUIAOMIB,
MEXaHi3MiB BMXOBaHHS); BiH XapakKTepu3yeTbCs
3HAYHOW IHTEHCUBHICTIO yBaru, BOIMbOBUX
3ycunb i BU3HAYaETbCA couianbHo
OGrpYHTOBaHNM,  aKTMBHWM,  Mi3HaBasbHO-
iHTenekTyanbHUM | TBOPYMM  CTaBfIEHHAM
ManbyTHiIX nepgarorie Ao npodoecii BUMTENS-
BMxoBaTens 3 iHHOBAUIMHWM CrpsiMyBaHHSM
DiAnbHOCTI.

OcCKinbKN OCHOBHUM AKEpPenom mtoaCbKol
akTuBHOCTI (3a A. Macnoy) Buctynae notpeba
noavHK B caMoakTyanisauii, nig yac npakTuyHol
NiarotToBKM HEOOXiAHUM € HanaromXXeHHs Taknx
B3aEMWH MiXX y4YacHMKaMu BUXOBHOIO NpoLecy,
Aki 6 cnpuann oopMyBaHHIO B YYHIB 30aTHOCTI
A0 camoakTyanisauii ocobuctocTi. [Jo CyTHICHMX
XapaKkTepUCTUK OCOBUCTOCTi, CNPOMOXHOI A0
camoakTyanisauil, 3apaxoByeMO: CaMOCTIlNHICTb
SK yHiBepcanbHy 3AibHICTb A0 perynioBaHHS,
LinecnpsMOBaHICTb AiANbHOCTI Ta pedinekcir,
cBobony SK yHiBepcanbHy 3A4aTHICTb A0
aBTOHOMHOI MOBEAiHKN, camoperynsauilo Ta
MDKCYD’€KTHY  B3aemogito, TBOpYICTb K
yHiBepcanbHy 34aTHiICTb [0 KpeaTUBHOCTI,
KOHLIEHTpaLito TBOPYMX 3YCUITb, HE3ANEXHICTb B
CyOXeHHsIX Towo. [pu LboMy HaronowyemMo Ha
BaXXNMBOCTiI CTBOPEHHSA CUTYyaLii camopeanisauii
— cuTyauil, y AKin CTyAeHT OTpMMY€E NpaBo Ha
BUOIp | nNpuAHATTA piweHb, akTyanisadito
cyO’eKTMBHOrO  OOCBiQy, BUSIBY  Haxunis,
iHTepeciB i TBOpuux 3gibHocTen. Lle cnpuse
iHaMBigyanisauii HaB4YaHHS 3006yBadviB
BiQMOBIAHO A0 iXHiIX NOTpeb i MOXNMBOCTEN.
Pa3om 3 TMM, OTpMMYIOYM MOXNUBICTL BUBOPY
BNACHOI TPaeKTopii HaBYaHHSA, BOHUM MalOTb
HeCTM BigNoBiganbHICTb 3a 3pobneHnin Bubip.
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4. BnpoBamxeHHs iHHOBaUin y
BUXOBHWM npoLec

3AiNCHEHHSA iHHOBaLiHOT BUXOBHOI
AisSiNbHOCTI Nig Yac NpakTUYHOT PpoBOTH 3 YUHSIMMK
nepenbavae  nepebyBaHHA  CTygeHTa Y
MOCTINHOMY MoLyKy iHbopMauii i nowyky cebe.
3HaromMna4Ymch 3 iHHOBaLLiIMHUMM TEXHOMoriaMH,
CTYAeHT Ak 6u npumipsie ix Ha cebe, BU3HaYae
YK CNPaBUTbLCS BiH 3 LM BUXOBHMUM apceHarnom,
NPoeKTye 1oro gito i pesynbTaT. [lepebyBatoun
nig BAAMBOM OTpMMaHOI iHdopMauii, ska
BigoGpakae CyTHICHI 3MiHM B OCBITi Ik HACnigoK
CycninbHUX 3MiH, y ManbyTHbLOro BYUTENS
dopmyeTbCsH ceiTornsg, 3MILHIOETBCS
rpomagcbka CBigoOMiCTb [6]. BHacnigok
anpobauii iHHoBauin npu pobGoTi 3 AiTbMK Y
CTYAEHTIB  3anuuaeTbCs  no3ntmeHe  abo
HeraTMBHe CTaBIIEHHS OO KOXHOI 3 HUX, a, OTXe,
dopmyeTbca BrnacHuMnM 6aHK HagiiHMx 3acobis
BMAMBY. TakMM YMHOM, BaXIIMBUM € PO3rnsag
iHHOBALMHOT BUXOBHOI OisiNbHOCTI Kpi3b NpuU3my
BNacHOro CNPUNMaHHS, iHaMBIgYyanbHWX
NCUXIYHUX NepexmBaHb — TOOTO, BHYTPILUHBLOrO
Aocsigy 3gobysava.

lMcuxonoriyHa roToBHICTb yunTensa 4o yyacTi
B iHHOBaLiMHUX BUXOBHUX npouecax
rNYMaHIiCTU4HOTO  CMpsAAMyBaHHS  ©asyeTbcs,
TakuM YMHOM, Ha BUXiOHIN YCTaHOBLi negarora
Ha OWTWMHY, MOro 34aTHOCTI A0 negarorivyHol
B3aeMofil 3 Helo.

Mpn dopmMyBaHHi rOTOBHOCTI 3406yBava 8o
peanisauil iHHOBaLiNHNX TEXHOJIOrIN
BWXOBaHHS, Crig BUXOAUTU 3 TOTO, LLIO BYMTEND,
NOKMNUKaHW peanisoByBaTu ocobucticHo
OpieHTOBaHy OCBITY, Ma€ cam OTpUMaTU Takun
[ocBifa, Bia4yTH notpeby Nno-HOBOMY
NepeocMnUCIIUTM LIHHOCTI OCBITW, BU3Ha4Yarun
rOfOBHOK  METOK  BfacHOi  npodecinHoi
DiANbHOCTi BUXOBaHHSA 0COBMCTOCTI, 34aTHOI A0
camoakTyanisauil.

Baxnueoto neaarorivyHoo YMOBOIO
NigBULLIEHHSA eeKTUBHOCTI dopmMyBaHHs
FrOTOBHOCTI CTYAEHTIB 40 iHHOBALMHOI BUXOBHOI
DianbHOCTI BBaXXaemo OouinbHICTb
onocepeaKyBaHHS 3MicTy NPaKkTUYHOT
NiAroTOBKW 0O BUXOBHOI poBOTU — OpieHTaUi€el0

3gobyBadiB Ha  iHHOBAUiMHY  AIANbHICTb,
O3HaMOMSIEHHA i3 nepegoBMM  OOCBIOOM,
BUKOPUCTAHHA Y  MpPaKTUYHIM  AiAnNbHOCTI

iHHOBALiNHNX TexXHOMorin, MEeTOoAiB, MPUIAOMIB
BUXOBaHHS.

Ona peanisauii uiei ymoBu 6GasoBuMM
3aknagamum Ana npoXO4XeHHs negaroridHol
NpakTukKu obmMpann WKOMn, HaB4YarbHO-BUXOBHI
KOMMMeKcH, HaB4arbHO-BUXOBHI 00’€dHaHHS,
niuei  iHHoBauinHoro Tuny. Le pgaeano
MOXIUBICTb O3HANOMUTU CTYAEHTIB i3 3acobamu
OOCSTHEHHS BWUCOKOIO PiBHA  B3aemofgii 3
YYHSMW, 3any4atu ix 4o negaroriyHoi TBOPYOCTI.

IHHOBaLiNHY LIKONY $SIK NEBHY OpPWriHanbHy
negarorivyHy cuctemy XapaKkTepusyoTb:
CUCTEMHICTb UinecnpsiMoBaHNUX HOBOBBEAEHD;
po3pobka i peanizauisi opuriHanbHOI Mogeni
YCTPOK XKWTTA LWKOMsApa; anpobauis HoBWUX
3acobiB i cnocoGiB poboTtu  neparora,
CNpsSAMOBAHMX Ha pPO3BUTOK TBOPYMX pUC
yuntend, ocobucToi  BignoBiganbHOCTI  3a
pesynbTaTu CBOET npaui. BignosiaHo,
iHHOBALiMHI LUKONW JalTb MOXIMBICTb A5
I'PYHTOBHOrO BUBYEHHSA pocsigy Ta
ocobnuBocTemn poboTn BUYNTENIB, Lo
BMPOBaXylOTb iHHOBaLiHY BUXOBHY
fisnbHicTb. Cepen  HambGinbw  eeKTUBHUX
cnocobiB  BMBYEHHS MedaroriYyHoro  [ocBigy
iHHOBALiHOT BUXOBHOI DianbHOCTI
BMOKPEMITIOEMO CMOCTEPEXEHHS Ta aHania
BUXOBHUX 3aHATb, IHWWX OPM BUXOBHOrO
npouecy; BMBYEHHS [OOKyMmeHTauii, 6Gecian 3
ydymtenem i MOro Koneramu; aHKeTyBaHHS
BaTbKiB, YYHIB Ta iH.

Ak nokasye npakTMka CbOrof4EeHHs, LUKin
iHHOBaLMHOrO TUMYy Yy CUCTeMi OCBITM YKpaiHu
He payxe 6arato, TomMy Aand opmyBaHHA
rOTOBHOCTI ao iHHOBALiINHOT BUXOBHOI
DiSNbHOCTI AOUINTbHUM € BUBYEHHS NepeaoBoro
negaroriyHoro  Aocsigy  BMXOBHOI  po6oTu
BUMNTENIB-NPAKTUKIB.

Mpn dopmyBaHHi roToBHOCTI 3000yBaYiB Ao
iHHOBALMHOI BMXOBHOI AiSANIbHOCTI Yy npoueci

negarorivyHoi NpakTUKn BaXNMBUM €
opMyBaHHS KOMMEeTEHUin iHHOBaUMHOT
BUXOBHOI  AisANIbHOCTI [5]. 3 METOH
O3HAMOMIEHHS Ta  Kpalloro  CApPUUHATTS,

PO3YMiHHSA CTyAeHTamMn po3pobreHnx BYEHUMU
W npakTukamuM  iHHOBALIMHWUX  TeXHOrorin
BUXOBAHHA MW BWOKPEMUAN TPYNn: OYXOBHO-

MopanbLHOro PO3BUTKY, naTpioTUYHOro
BMXOBaHHS, XUTTETBOPMI, PO3BUTKY
iHAMBIgYyanbHWX 30i0HoCTEN i TanaHTy
BMXOBaHL,B, TPYAOBI, NPUPOLOOXOPOHHI,

3gopoB’a3bepiratodi, a TakoX BIAMOBIAHO OO0
KOXXHOI TexHonorii obpaHo 3pa3kM BUXOBHUX
3axofiB iHHOBALNHOIo CNpAMyBaHHS.
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o TEXHONOorin AYyXOBHO-MOpParibHOro
pPO3BUTKY BiAHOCKUMO «Wkony KUTTAY,
«BuxoByBaTtu, rpaium — rpatu, BUXOBYHUNY.
MeTolo X € dopMyBaHHS OCHOB [YXOBHO-
MOparbHOr0 BWXOBaHHS, KOPEKLis MoBeaiHKM
BMXOBaHLS, PO3BUTOK CcaMOCBiAOMOCTI,
BUKOPUCTAHHA  MO3UTUBHUX  MOXIMBOCTEN
KOS i No3aLUKifnbHMX 3aknagis i HenTpanisauis
HeraTMBHOroO BMAMBY Bynuui, 3acobiB mMacoBoi
iHdopMmaLlii, CYMHIBHOI Bigeonpoaykuii,
peknamu, Lo nponarye HeraTuBHi 3BUYKM TOLLO.

Y rpyny  TeXHORNOrin naTpioTUYHOro
BMXOBaHHA BKIlOYaeMo Komnnekc «Lllkona-

MmicTo», npoekt «llkona manbytHboro» [8],
TexHonorii «HoBa uuBInisauisa», «Xo4dy Bce
BMiTU». MeTa uUiel rpynu TexHonorin —

CTBOPEHHS BMCOKOrO ifieany CnyXiHHs piaHOMY
HapoAdoBi, FOTOBHOCTI 4O repoi4YHOro noasury B
iM’Sl MpoUBITAHHS Ta He3anexHOCTi YKpaiHu,
opMyBaHHs rpomMagsiHMHa — naTpioTa YkpaiHu,
BMPOOGNEHHSA rnmbokoro PO3YyMiHHSA
rpoMagsaHCbKkoro 06oB’sA3Ky, FOTOBHOCTI ¥ Oyadb-
AKUW Yac cTaTu Ha 3axmncT baTbKiBLUMHMN.

pyna XUTTETBOPYMX TEXHOMOriN 06’edHYE:
«lkony  >KMTTETBOPYOCTI», «PopmyBaHHs
TBOpYOi ocobuctocTi», «CTBOpEHHA cutyauii
ycnixy», «KOnekTMBHOro TBOPYOro BUXOBAHHS»,
«lMpoekTyBanbHOI  AisnbHOCTI», EcTeTnyHoro
BMXOBaHHA 3acobamu MucTeuTBa, BUXOBHOI
cuctemu «5-ocobucTiCcTbY, YPOK-
KiHobecTMBanb, rpa-gpamatusauis (teatp-
MiHiaTIOpa), NPOEKTHO-MOAENIOBASbHI Ta
iHdbopMaLiMHO-KOMYHIKaTMBHI  TexHonorii. Bci
BOHW BUMaralTb pPO3BUTKY Pi3HUX cdep
0OCOOMCTOCTI LIKONsipa: LYXOBHOI, €MOLiNHOI,
BONbOBOI, [HTEMNEeKTyanbHOI, MopanbHOI Ta
NOCTIMHOrO CaMOBLOCKOHAMEHHS.

TexHonorii PO3BUTKY
30i0HoCcTEN i TanaHTty BMXOBaHLIiB:
«lcnxokopekuinHe MarntoBaHHAY», «PO3BUTOK
3gaTtHoCTi o camoperynsuii», «[legaroriyHa
NigTPUMKa», HEeNPOSIHrBICTUYHOrO
nporpamMyBaHHs, TPEHIHIN, nepgarorika
cniBpobiTHMUTBA, aganTMBHA LIKOMNa MawTb Ha
MeTi 3abesnedyBaHHA YMOB camopeanisadii
LKonsapis, 30iNCHEHHSA iHOMBigyanbHOro
niaxony 3 BignoBigHUM ncuxomnoro-
negaroriyHum Ta MaTepianbHUM
3abe3neyeHHsaAM, 3a40BOSIEHHAM  Pi3HOBIMHUX
notpeb BUXoBaHLIB y chepi HayKOBO-TEXHIYHOI,
XYLOOXHbOI, AexkopaTuBHO-NpUKNagHoi
TBOPYOCTi, Y (Pi3KynNbTypHO-CNOPTUBHIN Ta
NpodecinHin isnbHOCTI.

iHAMBIQYyanbHUX

Tpygosi TexHonoril — Tpygosi crnpasu Ans
LWKONWM Ta pigHoro Mmicta (cena), porboBi irpu
hOpMYIOTb NCUXOMOriYHY rOTOBHICTb
ocobucTocTti go npaui (6axaHHs cymmniHHO Ta
BignNoBidanbHO  npautoBaTy,  YCBIOOMMNEHHSA
coujianbHOI 3HAYYLLOCTI npaui sIKk 0DOB’s3KY i
AYXOBHOI  noTpebun, OepexnueicTb  WOAO
pe3ynbTaTiB npaLi Ta nosara Ao niogen npadi,
TBOpYE CTaBIIEHHSA 0O TPYAOBOI OisiNbHOCTI) Ta

NiaroToBKY ao npadi (HasiBHiCTB
3arasfibHOOCBITHIX | MOMITEXHIYHMX  3HaHb,
3aranbHMX OCHOB BUPOBHUYOT  AiSiNbHOCTI,

BUPOBSIEHHS YMiHb | HABNYOK, HEOOXigHNX AN
TPYOO0BOI OisiNbHOCTI).

Mpyna NPUPOLOOXOPOHHNX BKMOYae
TexHonorii: «lWkona npupogu», «EkonoriyHa
wKona» i cnpuse 3abe3neyeHHI  yMOB
iHOMBIAYyanbHOro PO3BUTKY, BpaxyBaHHIO

0COBUCTMX OOCArHEHD YYHIB, CTUMYIOBAHHIO iX
TBOPYOI aKTMBHOCTI, camopeanisauii B pi3HUX
iHTepeciB  4yepe3  HacuyeHe  HaBYaribHe
cepenosuLe, rapMOHiHOMY PO3BUTKY
0COOMCTOCTi, BUXOBAHHIO LYXOBHO MOBHOLHHOI
TBOPYOi OCOOUCTOCTI TOLLO.

Y rpyny 3gopos’asbepiraloumx  BXOOATb
TexXHomMorii  TbOTOPCbKOI  MNIATPUMKM  Ta
CcynpoBoay Y4Hs, iHOMBIQyanbHOI OCBITU BAOMA,
y nikapHi, apTTexHonorii Ta iH. BoHn dhopmytoTb
MOTMBaLil0O Ha 306epexeHHa Ta pO3BUTOK
300pOB’d, 0cOBMCTY BigNOBIAANbHICTL 3a CBOE
30opoB’a Ta bnarononyyysi, HabyTTs HaBUYOK
340pOBOro  crnocoby Xkuttd, npodinakTuky
LWKIOMBUX 3BMYOK, hopmyBaHHSA 3ai6HOCTI Ao
340pOBOI TBOPYOCTI.

PasoM i3 TMM, OCKiNbKM nepenik iCHyuYnx y
negaroriyHin Teopil Ta npakTuui iHHOBaUINHOI
BMXOBHOI  AiANbHOCTI  TEXHOMOrin  OOCUTb
WMPOKMIKA, Yy nMpoueci npoBedeHHs Hawoil
eKcrepMMmeHTanbHol poboTM MK akUueHTyBaTu
yBary Ha HanbinbLL BUKOPUCTOBYBAHUX i Ai€BUX,
3 norngagy nNpakTukie i BiacHoro gocsigy [8]. [o
HUX 3apaxoByeMO: «Meparoriky
cniBpobiTHMUTBAY, «BunxoBaHHS ycniwHof
ocobuctocTi»,  «[llegaroriyHy  NIATPUMKY»,
«PednekcnBHe camoBuxoBaHHA»,  «llkony
XUTTS», TPEHIHIOBI 3aHATTS, irpoBi, NPOEKTHO-
MoaentoBanbHi TexHonorii [9].

OkpiM UbOro, MU BMOKPEMMUMN iHHOBALiVHI
MeToan i NPUAOMU, AKUMU Y4UTeni-npakTUKK
Han4acTilwe NoCNyroByThCA Nig Yac peanisauii
iHHOBALiMHMUX TEXHONOorin, a came: Barome Ta
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noriyHe aprymeHTyBaHHS; MO3KOBUW LUTYPM;
He3akiHYeHe peyveHHs ; MiKpOoOH; akBapiyM; ABa
— 4oTupu — BCi pasowm; 3auMn  MO3MULtO;
rPOHYBaHHSA; KyOyBaHHS; KyTW; MO3aika; CEHKaH;
JewnpyBanbHUK;,  CroBecHe  MasltoBaHHS;
yapiBHa KBiTka; OykeT nobaxaHb; po3gyMu-
MipKyBaHHS; KONa)KyBaHHS; MasitOHKOBI TEXHIKM;
TECTyBaHH4; eKkcrnepuMeHTansHO-MNoLYKOBa
DIANbHICTE MOPanbHO-€TUYHOIO CNPsIMyBaHHS;
couiogpama; dinocodcbki becign; KOHCTPYKLis
«A-noBiAOMEHHSI»; PO36ip XUTTEBUX CUTYaUIN;
aHania  couianbHUX  cuTyauin  MopasibHO-
€TUYHOro XapakTepy; BUKOPUCTAHHSA KONEKTUBY
AK YMHHMKA YHiKanbHOI CcuUTyauil BUXOBaHHSA
0COOUCTOCTI;  €MOLNHO-OLHHa  AisANbHICTb
Y4HIB, (pOpMyBaHHSI BNIEBHEHOCTI Y AOUISTbHOCTI
MoOparibHOI HOPMU; 30CEPEKEHE OCMUCIIEHHS;
€MOLii BpaXKeHHSs1, 30EHTEXKEHHS TOLLLO.

BuxoBHa poboTa, sk Briy4yHo 3a3Havae |. bex
[3], Mae TrpyHTyBaTUCA Ha BUKOPUCTaHHI
NMCUXOJTONYHNX MEXaHi3MiB PO3BUTKY CBIJOMOCTI
N camocBigOMOCTi cyD’exkTa: criBnepeXxnBaHHs;
nepekoHaHHsi;  OPMyBaHHA  MOTUBALINHOI

3any4eHoCcTi 4K MparHeHHs iHguBiga go
ocobucTticHoi camo3MiHn (cniByyvacri;
dopMyBaHHs afeKkBaTHoOro CTaBIEHHSA
BUXOBaAHUS 00 €ro-noTsriB; BUKOPUCTaHHS

eHepreTukn «HA-igeanbHoro»); «redoHICTUYHUI
pU3nK» (CTBOPEHHA HaA3BUYAWHO  CUITbHUX
eMOLiHMX NepexuBaHb y cuTyauil Hebesneku)
TOLLO.

HacTtynHoto YMOBOH BUOKPEMITHOEMO
hopMyBaHHS YMiHb MOAONAHHA TPYOHOLLIB, LLO
CYNpoOBOXKYIOTb  peanisauilo  iHHoBauin vy
negaroriyHy MNpakTuKy, — CTBOPEHHs Ta
pPO3B’A3aHHA negaroriyHMx cuTyauin, HagaHHA
NiATPUMKN CTydeHTaMm B npoueci aganTtadii oo
iHHOBALiNHOTO BMXOBHOTIO cepegosuLLa,
HanarogXeHHs  B3aemopail i3 cyb’ektamm
negaroriyHoro npouecy.

Mpu ycnilwHoMy 03HaroMneHHi 30o0yBadviB i3
NPakTU4HUM BMKOPUCTAHHAM BUXOBHUX
iHHOBALN y HWUX BWHWKAe OaxaHHA BTINUTK
nobayeHe y BRNacHii NegaroriyHin AisnbHOCTI.

BignosigHo, TyT iM HeobxigHa neparoriyHa
nigtpumka 3 G60OKy MeToauCTIiB, yuuTeniB, ska
nepenbavae CTBOPEHHS NO3NUTMBHOIO
negaroriyHOro  cepefoBsulla,  MPOBELEHHS

iHOMBIAyanbHUX Ta rPYynoBUX KOHCYMbTauii;
NPoBedEeHHA MNOKa30BMX 3aHATb; OpraHisadis
TPEHIHriB, Kpyrnux  cToni., MEeTOONYHUX
ceMiHapiB TOLLO.

Y negaroriyHMmM 3MIiCT NOHATTA «NigTPUMKa»
CTOCOBHO CTYOEHTIB-NPaKTUKaHTIB MU
BKNMIOYAEMO Taki KOMMOHEHTW. Jornomora
CTYOEHTOBI B ajanTauii 40 YMOB pearnbHOro
BUXOBHOrO npouecy B  LUKOMi; YCYHEHHSA
ncumxonoriyHnx  Gap’epiB,  TpyaHowiB Ta
cTepeoTuniB, $Ki BUHMKAOTbL B OpraHisauii
B3aemogii i3 cyb’ektamm negarorivHoro npouecy
(y4yHsMun, BunTensamm, 6atbkamu).

Ona npodecinHoi aganTauii  cTyaeHTiB-
NPaKkTUKaHTIB [0 YMOB pearnbHOro 3aknagy
OCBITM BeNMKe 3Ha4YeHHs Mae nepcrnekTuBHe
nraHyBaHHSA [ npasurbHa opraHisadis
negaroriyHoi  nNpakTukM, Wo 3abe3nevyoTb
iHTerpavito i reHepanisauito gudepeHuinoBaHnx
3HaHb, a TakoX (POPMYBaHHA MO3UTUBHOIO
CTaBMNEeHHa 40 BWKOHAHHSA  MOCTaBNEHUX
3aBdaHb. Yce uUe cnpuatume npodecinHomy
CaMOCTBEPKEHHIO CTYAEHTIB Y MpaBUSIbHOCTI
3pobneHoro HUMK BMBOpY npodecii BUMTENS,
nparHeHH [0 OBOSIOAIHHA npodheciiHMmm
3HaHHSAMMW, BMIHHAMMW | HABMYKaMM i, BiANOBIAHO,
dopmyBaHHSA rOTOBHOCTI CTyOEeHTIB [0
iHHOBALiHOI BUXOBHOI AiANIbHOCTI.

Cepepq Gap’epiB Ta NpUYNH OMOpPYy BUYUTENIB
neparoriyHMm iHHOBaLisIM OinbLUicTb
JOCHiOHVKIB BUOKPEMIIOOTD: BiOCYTHICTb
nepekoHaHb y HEOOXiAHOCTI 3MiH, HEMPUIHATTS
HacamXXyBaHUX 3ropy HOBOBBEAEHb, OCTpax
nepea HeBigoMMM abo He3oaTHICTb BUKOHATKM
Oyab-ske  3aBAaHHSA, MOXIMBI  HeBdaui,
MOPYLUEHHSA YCTaneHoro mnopsaky, 3BUYOK i
B3aEMOCTOCYHKIB, BiOCYTHICTb noBaru i goBipu
[0 ocobu, WO 3OINCHI0E 3MiHM TOLLIO.

FoTyloum  cTygeHTa OO0 BUKOPUCTaHHSA
iHHOBaLi Yy BWXOBaHHI, BaXNUBWM, Ha Hally
OYMKY, € nepexig Big TpaguuinHnx vy
negaroridxin npakTuui iHcbopmauiiHo-
NOSICHIOBANbHUX TEXHOMOrin A0 KpeaTUBHUX,
AinoBO-pO3BUBASTIbHUX, 0COOUCTICHO-
30piEHTOBaHNX HaBYasnbHUX TEXHONOri
WNAXOM HagaHHa MOXMMBOCTI  3400yBadveBi
CTaTu He «HOMiIHanNbHUM», a ¢aKTU4YHUM
cy6’eKTOM iHHOBaUiMHOT QisanbHOCTI [4].

Takmm 4ymHOM, OPMYBaHHA TOTOBHOCTI
CTyOEeHTIB [0 BMpPOBaXeHHH iHHOBaUin Yy
BMXOBHUN npouec HeMOoXIimBe 6es
3abe3neyeHHs  MO3WTMBHOIO  MeAaroriyHoro
cepefoBuLLa, ke OOUINbHO XapakTepusyBaTu
yepea Koro negarorivHm noteHuian. [lig
negaroriyHUM MOTEHLiannoM cepefoBula Mu
PO3YMIEMO  E€AHICTb  KIMbKICHUX Ta SKICHUX
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nejaroriyHMX MOXNMBOCTENW cepeposuia (y
Halomy BUNagKy cepefoBuLla LUKOMMU), KOTpi
aKTyani3yloTbCa 9K y pesynbTaTi CamopO3BUTKY,

Tak i MpuM CTBOPEHHI CrpPUATIMBUX YMOB.
CTpyKTYpHUMH yacTUHaMmn negaroriyHoro
noTeHuiany BUCTYNaKTb 0COBMUCTICHI,

MaTepianbHi, AyXOBHi, CTPYKTYPHI MOXITUBOCTI.

OcobucTicHi  MOXNUBOCTI  NeaaroriyHoro
noTeHuiany cepegosvwia — Le MOXIIMBOCTI
nogen, KoTpi cneuianbHoO abo He yCBiAOMIEHO
3aMMaloTbCsl  MeaaroriyHow  OiaAnbHIicTio, i
nogen, siki MoXyTb OyTM JOOATKOBO 3anyyeHi
0O peanisauii HaB4anbHO-BMXOBHUX LiNemn.
MaTepianbHi MOXNIMBOCTI — Ue  pedvoBi
KOMMOHEHTN cepeaoBulla, SKi MOXyTb OyTu
YMOBHO NofJineHi Ha ABi rpynu:

1) pedosi KOMMOHEHTH cepegoBuLLa,
cneuianbHO CTBOPEHi i npu3aHadveHi ans Oyab-
AKX NefaroriyHmx Linen (LWKonu, nosalukinbHi

HaBYyaribHO-BUXOBHi 3aknagu, D GE|
MaTepianbHO-TEXHIYHA basa TOLWO) [
KOMMOHEHTMH, o BUKOHYIOTb iHWe

npu3HadeHHs, ane B psagi BMNagKiB MOXYTb
BMKOHYBaTWU MeaaroriyHi dyHkuii (KiHoTeaTpw,
XuUTnoei OyamHkM, noggip’si, Mebni, ogasr,
nobyToBa TEXHIKa, MpUKpacK i Ta iH.);

2) nNpuUpPOAHi KOMMOHEHTU, SKi BKIOYaKTb
MOXINUNBOCTI  BMXOBHOrO BMAUBY MEPBUHHOI
npupogn, TO6TO npupoau, WO iCHye i
po3BMBaETbCA 6e3 BTpPyYaHHA NOAUHW, i
MOXNUBOCTEN APYroi NpupoAan, ICHYBaHHSA i
dhopmyBaHHSA AKOI BiabyBaeTbLCA 3a
©e3nocepeaHbOoLo y4acTo NANHN.

[yxoBHi MOXXJTMBOCTI cepegosuila
cknagarTb HeonpeaMeTHEHI enemMeHTn
coujianbHoro cepegosuLa:; igeonorivyHa,
KynbTypHa, MoparbHa, NCUXornoriyHa
atmochepa, WO CKNagaeTbCsd Ha  OCHOBI
B3aemofdii  pisHMx  dakTtopiB  (couianbHa

CBIJOMICTb Ha Makpo- i MIKPOPIBHSIX, MOpasibHi
HOPMM, HauioHanbHi Tpaguuii, 3Bu4yail, CBATa,
Xapaktep crnpsiMyBaHHA | Mipa [JOCTYNHOCTI
nitepaTypw, MUCTELTBA, MCUXONOTIYHUN
MiKpoKniMaT y nedaroriyHOMy KOMeKTuBi Ta
MiKporpynax ToLo).

CTPYKTYPHI MOXIMBOCTI BKNHOYAKOTb CNOCotu
i dbopMM ynpaBniHCLKOI AiANbHOCTI Nogen, Wo
Mae Ha  MeTi  MOoedHaHHA  NIOOCLKMUX,
mMaTepianbHUX | OYXOBHUX  MOXITMBOCTEW
negaroriyHoro cepeaosuia.

KepiBHMKM negaroriyHoi NpakTUKN CTYOEeHTIB,
3HaluM noTeHuian cepefoBulla, MOXYTb He
TifTbKW BUKOPUCTOBYBATK MOr0 MOXIMBOCTI ANs
¢dopMyBaHHA FOTOBHOCTIi A0  iHHOBAUiMHOI
BUXOBHOT AiSINIbHOCTI CTYAEHTIB, ane 1M Ha OCHOBI
LinecnpsiMOBaHOI akTyanisauii negaroriyHoro
noTeHuiany pi3HMX KOMMOHEHTIB CTBOPHOBATH,
«MopentoBaTuU» cepenosulle BignoBigHO [0
noTpeb NigroToBKW KOMMETEHTHUX NegaroriyHmx
Kagpi..

Taknm YnHOM, peanisauis Uiei yMOBU crnpusie
CTBOPEHHIO  CUTyauiln ycnixy, YMOB Ans
cniBnpadi Ta cniBTBOPYOCTI BCiX MOro y4acCHUKIB,
ornopa Ha no3nTUBHE B OCOBUCTOCTI ManbyTHixX
yqnTenis. Came  nocCTilHE  TpeHyBaHHS
CyO’eKTHOCTi sIK 30aTHOCTIi ManbyTHIX yumuTenis
A0 BinbHOro Bnbopy i BignoBiganbHOCTI cnpusie
CTaHOBMEHHI0 iX $K CyO’ekTiB iHHOBaUiAHOI
BUXOBHOI OiANbHOCTI.

LLle oaHieto BaXrIMBOK YMOBOK (POpMyBaHHSA
rOTOBHOCTI CTYAEHTIB 40 iHHOBALiMHOI BUXOBHOI
AisSNbHOCTI Yy nNpoLueci neaaroriyHol NpakTukn €

3abe3neyeHHss OCOOWCTICHO  OpPiIEHTOBAHOro
nigxogy Yy nMpakTUYHIM NigroTtoBUi LWISIXOM
BW3HAHHSA iHOuBIgyaneHOI LIHHOCTI Ta

npiopuTeTy 0COBUCTOCTI CTyaeHTa [6], HagaHHsS
nomy MOXNMBOCTI BMBOPY iHAMBIAYyanbHOI
TpaekTopili 'y nigrotoBui Ta NpPOBEAEHHI

BUXOBHUX 3axofiB, nNposaABy OCOBUCTICHOMO
noTeHuiany 4epe3 iHAuBigyanisauito Ta
AndoepeHuiadito 3aBAaHb negaroriyHol
NPaKTUKN.

Peanizaudisa uiei ymoBM  NpoABNAETbLCA Y

BU3HAHHI iHOMBigyaneHOI LLIHHOCTI Ta
npioputety  0coBUCTOCTI CTyOeHTa Han
3aranbHuUM noTeHLianom KOJIEKTUBY;
nepenbayae wWwaHobnMBe  CTaBNEHHA A0

ManbyTHLOro BYMTENSA K BULOI CaMOCTINHOI
LiHHOCTI; CTBOPIOE ONTMUMarnbHi YMOBWU ANg NOro

CTaHOBNEeHHs 9Kk  cyb’ekta  npodeciviHol
AiSANbHOCTI  TYMaHICTUYHOIO  CMPSIMYBaHHS;
notpebye BApPOBaMKEHHA Yy  MNeaaroriyHy
NPaKkTUKy  TakMX  MeTOAIB  BMMMBY,  SKi
3abe3nevyloTb  PO3BUTOK  iHOMBIQYaNbHOCTI
CTydeHTa 3a paxyHOK MakcumasnbHOT

AndepeHuialii 3aBaaHb; Cnpusie po3BUTKY NOro
OCOBMCTICHUX SKOCTEN; O3HAYaE OXOPOHY MOro
disnyHoro Ta OyxoBHOro 3gopor’s.  [Ons
BMKMNagada BaXfMBO BMIiTU CTBOpOBaTU Yy
CTYOEHTCbKOMY KONeKTUBI aTMmocdepy
A06pO3NYNNBOCTI, FHYYKO i JVNHaMIYHO
BKMIOYATM KOXHOrO CTyAEeHTa B 3aHATTS,
cnvpatuca Ha 1Woro cyG’eKTHMM  [O0CBIg,
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CTUMYMOBATU NPOSBM CAMOCTINHOCTI, iHiLiaTMBK
CTYOEHTIB; BU3HABaATU 3a KOXHMM MpaBO Ha
noMunKy, ane 3 OOOB'sI3KOBUM aHaniaom i
NPUYMH, BU3HAYEHHSIM LUMASXIB  MNOAONAHHS;
HagaBaTM CTyOQeHTY  MOXNUBICTb  BUBOpY
iHaMBIgyanbHOI TpaekTopii HaBYaHHS;
CTBOPEHHS YMOB 4151 TBOPYOCTi B CaMOCTINHIN
Ta KONEKTUBHIN OisinbHOCTI TOLLO.

PosButok ocobucTocCTi CcTygeHTa
nepeabayae, nepeayciM, pO3BUTOK  NOrO
30aTHOCTI OO CaMOOCBITW, CaMOHaBYaHHS,
CaMOBUXOBaHHS, CaMOpO3BUTKY,

camoakTyanisauii, camopeanisauii,
npoecinHoi  pedbnekcii; BMXoBaHHSA  UiniCHOT
nogvHK, i3 B3aEMOMOB’AI3aHMMU  coLlianbHOIo,
npupogHo  Ta KyIbTYPHOIO CYTHICTIO.
OcobnuBa yBara y npoueci ¢opmMyBaHHSA
rOTOBHOCTI CTyAeHTa 40 iHHOBaLiNHOI BUXOBHOI
OisitNbHOCTI HagaeTbcs MakcumMmanbHoMy
BpaxyBaHHIO Takux iHOMBIAYaNbHUX
0CODOUCTICHMX BNacTUBOCTEN K. OCOOMMBOCTI
CNPUMHATTS, yBarn, nNam'siti, pPO3yMOBUX
npouecis, TeMNepaMeHTy Ta BONIbOBUX SIKOCTEWN,
MOTMBALiT, CaMOOLiHKMA, PpIiBHIB HamaraHb,
OOMIHYHOYOro couianbHOro craTycy.

Baxnueum y pycni Hawoi npobnemun €
OOTPUMaHHSA yMOB €(PEeKTUBHOCTI
iHOuBiayanisauii npogoecinHo-neaaroriyHoi
NiAroToBKWU ManbyTHbOro BUNTENS:

— CKnagaHHs KOXXHUM 3006yBadvem
BNacHoro npodecinHoro aBToNnopTpeTy 3 METOIO
iHTerpauii  pesynbTaTiB  ocobucticHoro Ta
NpodeCinHOro camoaoCiaAXKEHHS;

— po3pobku ” peanisauii npodecinHoi
iHOMBIgyanbHOI  nporpamu npodecinHoro
3pOCTaHHA 3 ypaxyBaHHAM 0OcCObnmMBoCTEN
BiANOBIiAHMX eTaniB NpodeciinHo-neaaroriyHol
NiaroToBKM;

— BKMNIOYEHHS [0 3MicTy npodecinHo-
negaroriyHoi NiaroToBKM ManbyTHIX yuuTenis
CUCTEMM MOHSATL | KOHLENUiN, WO CAPsIMOBYOTb
cTyaeHTa Ha pedoriekcito, caMonpoeKTyBaHHS,
CaMOpPO3BUTOK npodecinHo 3Ha4yLLnX
OCOOUCTICHUX AKOCTEMN;

— 3MiHM xapakTepy B3aemofil BuKknagada
Ta CTydeHTa nedaroriyHoro BULLOrO 3aknagy
OCBITM 3 MNO3ULiN LiHHOCTEN TYMaHICTUYHOI
opieHTau;l.

HeobxigHicTb iHAMBIAyanisauii negaroriyHoi
NPakTUKM 3yMOBMEHa TUM, LLO BOHA B Til 4u
iHLWiM Mipi BIOTBOPKOE OCHOBHI pUCU ManbyTHLOI
npodecinHol AisanbHOCTI. HasBHICTL Xe ABOX

CTOpiH — MacoBOro i TBOPYOro — B iIHHOBALLiNHIN
BUXOBHIM  AiANbHOCTI BUMAarae Big npouecy
npodecinHo-negaroriyHoi MiaroToBKU
BpaxyBaHHA 000X cpakTtopiB. 3 ogHoro 60Ky,
HeoOxigHa TMnoBa cucTema Bnpas, a 3 iHWOro
6oky, CTBOPEHHSA MOXITMBOCTEMN ans
camopeanisauji ocobucTocTi CTyOeHTa,
BUSABMEHHSA Ta OpPMyBaHHS WMOro TBOPYOI
iHOMBIQYanbHOCTI.

TakuM  4YMHOM, BMHUKAE HEOOXiAHICTb
CTBOPEHHS B nepiog neaarori4yHol MNpakTUKK
Takoro cepefoBuLla, y sSikOMy CTYOEHT Mir 6u
BuaABNATM cebe Tak, W06 BUKOPMCTOBYBATU
BeCb CBiVi noTeHuian (CXunbHOCTI, 3aibHOCTI Ta
iH.) Ha sKicCHe O0BONOAiHHA iHHOBALINHOK
BUXOBHOIO AiSiNbHICTHO.

BuaineHi negarorivyHi ymoBu, 3 ogHoro 60ky,
€ BIOHOCHO CaMOCTINHMMMW, 3 I[HLIOMO — BOHU
B3aEMOMOB’sI3aHi Ta [OMOBHIOTbL OAHA OAHY,
CTBOPHOKOYM EONHUI KOMIMEKC. Ix
BNpoBaMKEHHS  34iNCHOBANoCb  Mig  4yac
anpobauii po3pobneHoi nporpamu onTuUMisadlii
iHHOBaLNHOI BUXOBHOI AisiNIbHOCTI CTYAEHTIB Y
npoueci NnegaroriyHoi NpakTuKK.

[na o3HayeHHa Ti cnpsiMyBaHHSA BU3HAYMMO
CYTHICTb MOHATTA «ONTUMI3aLia OisNbHOCTI».

3 no3uuii cy4yacHoOro TrymMa4HOro CrioBHuKa
yKpalHCbKOI MOBW, ONTUMI3auid — HagaHHS
yomy-Hebyapb ONTUManbHUX, HanoinNbLW
CNpUATANBUX BMACTUBOCTEW, CNiBBiAHOLUEHD;
MOKpaLLaHHS XapakTEPUCTUK CUCTEMM.

CnOBHWUK iHLLOMOBHMX CIiB Nif onTUMi3aLi€to
po3yMmie  npouec HagaHHa  YoMy-Hebyab
HaMKpaLLoro CTaHy.

BignoBigHO A0 yKpaiHCLKOro nefaroriyHoro
CMOBHMKA ONTUMI3aLis npouecy HaB4YaHHS — BUA
ynpaBniHHSA OCBITHIM MPOLIECOM, LLIO 3abe3nevye
onTMManbHe (HankpaLe, HangouinbHille
3abesneyeHHs 3ajaHnX YMOB) (PYHKLIIOHYBaHHS
HaBYanbHO-BUXOBHOI cUcTEMU; BUGIp
ONTMManbHOro BapiaHTy Mpouecy HaBYaHHS B
KOHKPETHIi negaroriyHin cutyadii.

A oTxe, nig onTumisauiero IHHOBAUINHOI
BMXOBHOI AiANbHOCTI CTYAEHTIB Yy Npoueci
negaroriyHoi  MpakTuku  po3ymiemo  BUOIp
HanbinbW  AOUINbHMX, ONTUManbHUX YMOB
dopMyBaHHA  TOTOBHOCTIi  CTYyAEeHTIB A0
iHHOBALMHOT BWXOBHOI AiANbHOCTI MNig 4ac
negaroriyHol NPaKTUKK.
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MeTta €eKCrnepuMeHTarnbHoI nporpamu
nonarana y HadaHHi CTygeHTaM 3HaHb LWoJo
3MICTy IHHOBALIMHOI BUXOBHOI LIANbHOCTI Ta
ocobnueocTeln ii 3OINCHEHHs 3 LUKONsSpamu,
dopmyBaHHi DaxkaHHA, YMiHb peanisdauii Takoro
BUOyYy OissnbHOCTI, 30aTHOCTI gonaTtu
cTepeoTunu, 6ap’epu Ta TPYLHOLL.

Y npoueci peanisauii nporpamu nNpakTuKn
BMKOHYBanuncs Taki 3aBAaHHs:

—  O3HanoMI1eHHSA CTYAEHTIB 3
ocobnueocTaAMM BUXOBHOI po6oTu Ha
iHHOBALiNHKX 3acagax;

— BMBYEHHA CYTHOCTI Ta  MeTOOWKM

BNpoOBaXEHHS NPOBIAHNX iHHOBALLIMHUX
TEXHOJOri BUXOBAHHS LLKOSSPIB;

— noetanHe dOpPMyBaHHA negaroriyHmx
YMiHb | HaBMYOK Ha OCHOBI oOnepauinHoro
PO3KPUTTS 3aranbHUX Lifiel BUXOBAHHS;

— BMBYEHHA [Jocsigy W ocobnuBocTen

pobGoTM  BUMTENiIB-HOBATOpPIB 3  Npobnem
BUXOBAHHS;

— 30iMCHEHHs negaroriyHol  NigTPUMKK
MeToguctTamMmm M yduTenaMuM  CTyOEHTIB-
NPaKTUKaHTIB;

— CTUMyMOBaHHA W akTuBizauia 1X Ao
BNpOBagXeHHs! iHHOBALiHOT BUXOBHOI
LisSNbHOCTI Y NPaKTUKy poBOTU LIKOMN;

— 3pOCTaHHA iHTepecy QA0 IiHHOBaUin Yy
BUXOBaHHi;

— OpraHisauia TpeHiHriB, Kpyrnmx cTtonis,
METOOMNYHMX CEMiHapIB.

Peanizauisa 3micTy Ta 3aBgaHb nporpamu
I'pyHTyBanacad Ha BUXIOHUX TeOPEeTUYHUX
3acagax — npvHuuMnax (iHTerpauis TeopeTU4HoI

Ta npakTU4HOI NiaroToBKw, nocTynose
yCKNnagHeHHs 3aBaaHb NPaKTUKK,
iHHOBAUMHICTb Y BUXOBHIN  AiANIbHOCTI 3
LuKonisApamm).

Baxnueum 6yno AOTPMMaHHSA  rOMOBHUX
METOAONOrMYHNUX  nigxodiBs A0  opraHisauii
iHHOBaLLiNHOIO BMXOBHOIO cepegoBuLLa,

NnpoBiAHMM cepef SKMX CTaB  OCOBMCTICHO
OpieHTOBaHWMW — OpieHTaUia BuMTENd Ha
0COBUCTICTb BUXOBaHUA $K MeTy, CyO’ekT,
pesynbTaT [ NOKa3HUK e EeKTMBHOCTI
BMXOBaHHA,  Cyb6’ekT-cyO’ekTHOI  B3aemogii
BUMTENSA | Y4YHA, WO CTUMYMOE PO3BUTOK
B3aEMUH «y4uTeNnb — Yy4YeHb» Ta Chnpuse
B32EMOPO3YMIiHHIO, TyMaHi3auil CrinkyBaHHSA.
MogentoBaHHA ekcnepuMeHTarnbHol poboTu 3a
TakMMn HaykoBMMU OpieHTMpamun 3abesneyunno
aTMmocdepy NCUXOJIOriYHOro KomdopTy,

cuTyauii  ycnixy, poO3BUTOK akTMBHOCTI Ta

iHILiaTUBHOCTI LLKONSAPIB.

Mporpama  peaniszoByBanacss  noeTanHo
BiAMOBIAHO [0 NepiofiB HaBYaHHA CTYOEHTIB:
iHbopMaLiMHO-AIANTbHICHUA, HaBYalbHO-
MOAENIOBANbHUN (3 eNleMEHTaMn BUKOPUCTAHHS
iHHOBaLiNHNX MeTOAIB Ta NPUNOMIB BUXOBAHHS)
Ta npodeCiNHO-AIANbHICHMI (3 yNPOBagKEHHAM
BU3Ha4YeHOI iHHOBaL,iiHOT TexXHOoNorii
BMXOBaHHS), KOXHOMY 3 SKMX Bignosigas
neBHU 3MICT, bopMKn i MeToam, pisHi BUAM
iHHOBALNHOI BMXOBHOI POBOTM 3  YyYHAMM,
CNpsIMOBaHI 3aranom Ha  (bopMyBaHHSA
MOTMBALINHOIO, KOrHITUBHOrO, KpeaTUBHOIO Ta
CMOHYKanbHO-NPaKCUYHOro KOMIMOHEHTIB
rOTOBHOCTI CTYAEHTIB 40 iHHOBALMHOI BUXOBHOI
AisneHocTi. [oeTanHun npouec gaBaB 3MOry
BHOCUTWN KOPEKTUBW Y MPAKTUKY OJ1S1 JOCATHEHHS
OMiKyBaHMX pesyrnbTiB.

Baxnueum 6yno onpautoBaHHsi NCMXOMOro-
negaroriyHol  nitepaTtypy Ta  NEPiOANHHUX
BUOaHb ANA CTBOPEHHS BNacHOi HaB4YarbHO-
MeToANYHOI ckapOHU4kK «lMopTdonio iHHOBaU
Yy BUXOBHIM OisNbHOCTI», WO CNpUsiiio HabyTTIo
OCOBUCTICHOrO CEeHCy IHHOBAUIMHOI BMXOBHOI
poboTN §IK CKNagoBOi BHYTPIWHBLOrO AOCBIAY
CTYyOEHTIB.

3aBOaHHs NPaKTUKN BUKOHYBanucsl y TIiCHIN
cniBnpaui Tpiagn: BuKNagady — CTyOEHT —
yunTens — nNpakTtuk. 3okpema, CTydeHTu
OAepXyBanu pekoMeHgauil Wwoao MeTOAUKM
criocTepexeHHs 3a poboTow  BuUMTENS Ha
npeamMeT BU3HAYEHHS BIAMNOBIAHUX NpoOsiBIB
iHHOBALiHOI BUXOBHOI AiAANIbHOCTI, BUSABIEHHS
iHTepeciB Yy4HiB Ta IXHbOrO CTaBfEHHS A0
npoBeaeHNX 3axoais.

Y cucteMi TPEeHIHroBO-MEeTOANYHUX 3aHATb
ANSA  3aKpiNneHHs TeopeTUYHUX 3HaHb Ta
opMyBaHHA  MO3WUTMBHOI  MOTMBaUil 40
iHHOBaLin NPOBOAMMNCA METOOMYHI ceMiHapw,
npec-koHdepeHuii  3a  ydacTi  yyuTenis-
NPaKTUKIB.

Ha gpyromy eTtani BignosigHO 00 nporpamm
negaroriyHoOl MpakTUKM 3aincHIoBanuUCd nepiui
KPOKM npodecinHol AisanbHOCTI CTyOoeHTiB —
BMXOBHOI pobOTM 3 YYHAMM B pamKax nnaHy
poboTn BUNTENS, CNPSIMOBaHi Ha (POPMyBaHHS
YMiHb iHHOBAUIMHOI [ianbHOCTI, NOAOMNAHHSA
TPYAHOLLIB, o CYNpOBOOXKYIOTb
HoBOBBeAEeHHA. [1o 3annaHoBaHMX BUXOBHUX
3aHATb cTyaeHTaMmu aobupanucsa n
BUKOPUCTOBYBaNucs iHHOBaLiVHi MeToaw,
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npuMomMK, WO  CrApUANO  NpPosABY  IXHbOI
KpeaTMBHOCTI Ta MOXMMBOCTI BXOLXXEHHS B
iHHOBALiNHWNIA OCBITHBEO-BUXOBHUIN NPOCTIp.

3 wMeTow nigBuweHHss  edEeKTMBHOCTI
dopmyBanbHUX  BMAMBIB  3Ha4YHa  yBara
npuainsnacs ncuxonoro-negaroriyHomMy
cynpoBody CTyAeHTiB 3 OoKy Buknagadie-

MEeTOAUCTIB.

[Ons 3MiLlHEeHHS KOHCTPYKTMBHOI B3aemopii
«CTYOEHT — BUKNAgayY — Y4YUTEnb-NPaKkTuK»
BUKOPUCTOBYBANUCs MpUMOMU  MOTMBYBAHHS
cninbHoi aisnbHocTi («OgHa roosa nobpe, a ABi
— Kpalle»), 3BepHeHHs 3a gonomoroto i 1T
HagaHHA («XTO He 3Hae, Hexan ngen
cnuTaey).

Baxnueum acnektom gpyroro etany 6yno
BMNPOBaXXEHHA  MpakTukymy  «IHHoOBaUinHa
BMXOBHA JiSANbHICTb y4nTensi», CNpsSMOBaHOro
Ha nNOrNMGNEeHHs Ta PO3LWMPEHHSA 3HaHb i3
npo6remun JOCHiIXKeHHs, 3abe3neyvyeHHs
€0HOCTI Teopii 3 NpaKTUKOLO.

Ha TpeTtbOoMy eTani cTygeHTM nig 4ac
HenepepBHOI MPakTUKM npaulBann B Mexax

OfHi€ei TexHonorii, KpuTepiem Bigbopy skoi
cnyryBanu: ocobucte 6GaxaHHA CTygeHTa,
pekoMeHgauii ncuxonora Ha OCHOBI

nonepeaHbOl cnisdbecign Ta TectyBaHb, HabyTun
JocBig i3 nonepegHix BuAiB  negarorivyHol
npakTukK, nopagv BuUKNagadviB Ta BYMTENIB.
3oKkpema, BnNpoBaKyBanucsa Taki iHHOBaLinHI
TexHonorii BMXOBaHHS: neparorika
cniBpobiTHMUTRA, BUXOBaHHSA ycnilHol
ocobuctocTi, pedneKCMBHOrO CaMOBMXOBaHHS,
«[NeparoriyHa nigTpumkay, «lkona >XUTTa»,

TPEHIHrOBI 3aHATTA, irposi, NPOEKTHO-
MoaentoBarnbHi TEXHOMOTIT.
EdekTMBHICTE  ynpoBagXeHHs  nporpamu

onTuMi3adil iHHOBALiNHOT BUXOBHOI AiASIbHOCTI
CTyOEeHTIB y npoueci nefaroriyHoi NpakTUKK
OuiHIOBaNacs LWMAAXOM aHanisy 3MiH, SKi
BioOynnca B yCTaHOBUi  CTyAeHTIB  Ha
3HaYylWicTb |  BaXNuMBICTb  IHHOBALINHUX
TEXHOJOriW Yy Cy4acHOMY BMXOBHOMY MpPOLIECI,
IXHBOMY MparHeHHi [0 aKTUBHOIO BWBYEHHSA
BUXOBHUX iHHOBAUin, OaxaHHi TBOpYO W
HeopaMHapPHO NPOEKTYBaTN BUXOBHY AiSNIbHICTb
(MoTMBaUiiHUI KOMIMOHEHT), iHTerpauit
MCUXOMOriYHNX, NedaroriYHUX i TEXHOMNOriYHMX
3HaHb Ta onepauinHux  yMiHb, HabyTux
cTygeHTamMy nig 4ac nedaroridyHoi NpakTUKK
(KOTHITUBHMI  KOMMOHEHT), MNPOSBI  TBOPYOI
aKTUBHOCTI CTYAEHTIB Y MOLUYKOBIA OiSnbHOCTI,

OpUriHanNbLHOCTI Yy  PO3B’sI3aHHI  BMXOBHUX
3aBOaHb (KpeaTmBHUI KOMMOHEHT);
cdhopmMoBaHOCTI BMiHb OL{iHKOBaTW, NOPIBHIOBATU
Ta o0upatM HaronTUManbHilli iIHHOBALWHI
TEexXHonorii, MeTogu, nNPUAOMU  BUXOBAHHS
(CnoHyKarbHO-NPaKCUYHUIA KOMMOHEHT).

Taknm 4mHOM, Npu peanisauii nporpamu
AiSnNbHICTb  CTygeHTiB  HabyBana TBOPYOro
CNpsAMYBaHHS, iHHOBaLiiHOT obisHaHocCTi,
TEXHOMNOrYHOI 030pPOEHOCTI W  onepaTUBHOI
camMoKopeKLUii, OUiHKM piBHA CcopMOBaHOCTI
rOTOBHOCTI ao iHHOBaLiNHO| BUXOBHOI
AisinbHOCTI y cebe Ta B iHLWIKX.

Otxe, Y 3abe3neyeHHi rOTOBHOCTI CTYOEHTIB
[0 IHHOBALiNHOI BUXOBHOI AiANIbHOCTI LWKiNbHa

npaktMka € Bkpan Baxnueotw. [lig 4ac
NPOXOMKEHHA  MedaroriyHoi  MNpakTUKM Y
CTyAeHTa BioOyBaeTbCs TpaHcdopmauia
ysBneHb npo cebe, cBOi 0co6GnuBOCTI Ta
MOXJTMBOCTi, = CaMOOLliHKA TOTOBHOCTI A0
negaroriyHol OissNbHOCTI, BIacHol
camopeanisaduii. JocnigxeHHs CTOCOBHO

NPaKTUYHOT NiArOTOBKM CTYAEHTIB NpeacTaBneHi
y npauax M. Kosia, P. Hio, JI. Xomwuu.
MenaroriyHy NpakTUKy BU3HAYAEMO SIK:

— CKnagosy NCUXONoro-negaroriyHol
NiArOTOBKM CTYOEHTIB, Y MPOUECI SKOI BOHM
HabyBalTb HeOOXiQHUX NPaKTUYHUX YMiHb Ta
HaBUYOK;

— CMOMy4YHYy JaHKy MDK TeopeTU4HUM
HaBYaHHAM CTydeHTa | WMOro CcaMOCTINHO
NPaKkTUYHOK Neaarori4yHo AiANbHICTIO B LUKOSI;

—  Cnocib 03HaOMMNeHHs 3 0COBNNBOCTAMM
HaBYanbHO-BMXOBHOIO MNpPOLlEeCYy Ha OCHOBI
6e3nocepeHbOl y4acTi B HbOMY NPaKTUKaHTIB,;

— O0O’eKT KOHCTpYlOBaHHsl, B pe3ynbTari
SIKOrO CTBOPHETBHCHA MPOEKT iCHYHYOI e He B
OINCHOCTI, a B  ysBMEHHI  neJaroridyHoi
DiAnbHOCTI;

— igeHTudikauilo cTydeHTa 3  HOBOW
couianbHO ponni  ManbyTHbOro BYUTENS-
npakTUKaHTa, B pe3ynbTaTti AKOI Yy CTygeHTa
BiAOyBaeTbCA 3pyLUEHHS Yy Moro ,A-koHuenuii”,

TpaHchopmauisa yABIieHb npo cebe,
KOpUryBaHH4A CaMOOL,iHIOBaHHS i
CaMOCTaHOBMNEHHS;

—  wnsax oo pO3BUTKY TBOpPYOro
(HecTaHgapTHOro, iHHOBALIMHOIO) MWCIIEHHS,
TBOPYOro CTaBlIEeHHA no neparoriyHoi
OisNbHOCTI;

— 3acib oopMyBaHHsSI NeaaroriYyHNX YMiHb i
HaBWYOK i PO3BUTKY Mi3HaBaribHOI Ta TBOPYOI
aKTUBHOCTI ManbyTHbLOrO BYMTENS, AiarHOCTUKM
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piBHSA noro npoceciHo-neaaroriyHoro
CNpsIMyBaHHA | NiAroTOBMEHOCTI, 3aKpinneHHs
Ta NOrnNMGNeHHs1 TEOPETUYHMX 3HaHb.

Mwn  posymiemO  LWKiINbHY  negaroriyHy
NPaKkTUKy SIK BaXXNUBY CKagoBy MpodecinHo-
NPaKTU4YHOI MiaroToBKU CTYLOEHTIB, o
3abe3neyye (OpMyBaHHS yMiHb Ta HaBW4YOK
NPaKTUYHOI iIHHOBALINHOT BUXOBHOI AiSANIbHOCTI.

Y KoHuenuii nepgaroriyHOi OCBITH, SKa
po3pobneHa Akagemietd nedaroridHMX Hayk
YKpaiHu, MIiCTATbCS YiTKi | HAyKOBO OOr'pyHTOBaHI

3aBfaHHSA neanpakTuKu. Y  OOKYMEHTI
HaronowyeTbCd, WO ,pakTM4YHa niaroToBka
30IACHIOETLCA 4Yepe3 HaB4vanbHi Ta axosi

negarorivyHi npaktukn”. dopma, TpuBanicTb i
TEPMIHWN TX NPOBEAEHHSI BU3HAYAOTLCS OKPEMO

Ons  KOXHol cneudianbHocTi. Y  KoHuenuii
BM3HAYeHO MeTy W  OCHOBHi  3aBOaHHs
negarorivyHoi NPaxkTUKK: nornMbneHHs

TEOPETUYHUX 3HaHb Ha OCHOBI NPaKTUYHOro
HaBYaHHS; BUPOONEHHsT y ManbyTHIX negarorie

YMiHb Ta HaBWYOK MPaAKTUYHOI AiSNIbHOCTI;
dopMyBaHHA Ta  PO3BUTOK  NpodyecinHo-
negaroriYyHMX YMiHb | HaBWYOK; OBOSIOAIHHS

cyyYacHUMM MeTogamu i bopMamm negaroridHol

AisinbHOCTI, HOBUMM NporpecuBHNMM
TEXHONOTISIMK HaBYaHHS; opmMyBaHHS
TBOPYOro JOCNigHULIBKOro nigxogy Jo

negaroriyHol OisinbHOCTI.

Mig 4ac LWKINbHOI MPaKTUKM MNOCUNIOETHCS
CaMOCTINHICTb  CTygeHTa Yy  pO3BUTKY W
3aCTOCYyBaHHiI neparoriYyHUX ymiHb. Lle cnpusie
dopmyBaHHIO NPOdECIMHO 3HAYYLLUNX SAKOCTEN |
BNacTMBOCTEN AN iHHOBALIMHOI  BUXOBHOI
[iSnbHOCTI, @ came: nefaroriYyHOro MUCIEHHS,
negaroriyHol pedriekcil, MoTmBaLii
negaroriyHol  AisnbHOCTI,  KOMYHiKaTMBHOCTI,
negaroriyHoro TakTy i KynbTypu.

[Ona onTumisaudil nNpakTM4HOI NiAroTOBKW
CTYAEHTIB po3pobneHi pi3HOro CcrnpsiMmyBaHHSA
MeTOANYHO-IHCTPYKTUBHI MaTepianu.

Mg yac npakTuKn CTyOEeHTUM BUCTYMawTb B
poni MOMiYHMKA KracHOro KepiBHuKa. BoHu
OBOJ104iBalOTb METOAUKOID BMXOBHOI poboTH y
BCi ii OaratorpaHHoOCTi i cknagHocTi. BoHu
BYaTbCA 34iMCHIOBATM MCUXOSIOro-neaaroriyHum
aHania dopMyBaHHs OCOBUCTOCTI LUKONsipa 1
YYHIBCbKOro Korektmsy. MeTow neparoriyHol
NPakTUKM € HaBYaHHS OpraHisauii BUXOBHOIO
npouecy, nigrotToBka CcTygeHTa Ao LUinicHoro
BUKOHaAHHA YHKUIN yuuTend-npegMeTHuKa i
KNacHOro KepiBHMKa.

B opraHizauii negarorivyHoi
BM3HAYEHO Taki NPUHLMNK:

MPaKTUKnN

1) npuHUMN iHTerpauii TeopeTudHoi Ta
NpPakTUYHOT nigroToBKM nepenbavae
B3aEMO3B’'s1I30K i B3aEMOMNPOHUKHEHHST Teopii Ta
NpakTUKK, NonepeaHe TeopeTUYHE OCMUCTIEHHS
CTyOeHTaMn 3MICTy MpaKTUYHOI AisnbHOCTI,
OLliHKY n y3aranbHeHHS nepeaoBoro
negaroriyHoro JocBigy i BracHoro goceigy #
aKTUBHY, CUCTEMATUYHY y4acTb CTyOEHTiB i
BUKMNagadviB BULMX HaB4YanbHUX 3aknagiB y
LUKINbHIN NnegaroriyHii npakTuuj;

2) MpuvHUMMN  MNOCTYMOBOro  YCKMagHEHHS
3aBOaHb MNpakTukM nepegbadae He nuwe
CTYMEHEBICTb NIArOTOBKA, a W YypaxyBaHHS
3nibHoOCTEn cTygeHTa i piBHS COPMOBAHOCTI
MOoro KoMneTeHUin B opraHizauil BMXOBHOro
npouecy;

3) npuHUMN HHOBAUIAHOCTI Yy BWXOBHIN
AisnbHOCTI nepegbadae HauineHHA CTyOeHTIB
Ha BUKOPUCTaHHSA Y BUXOBHIN AiANbHOCTI hopm,
MeToAiB, NMpuomiB pobOTK, SKi BionoeigaloTb
BiKOBMM OCOBIIMBOCTSIM OCOOUCTOCTI Cy4acHOro
LwKonsipa.

KOHCYyNbTyBaHHS  CTyOEHTIB Yy  MNpoLueci
NiAroToBKM 1X [0 3aHATb, NPUCYTHICTb Ha
BUXOBHUX  3aHATTAX pasoM 3  iHWWUMK

npakTMKaHTamu, aHani3 NPOBEAEHOro 3aHATTS €
000B’A3KOM METOAUCTIB i LWKINbHUX yYnTeniB.

PesynbTaTtoM negaroriyHoi NpakTUKKU € He
NPOCTO OTPUMAHHS Ta NOrNMOMEHHST 3HaHb NPO
negarorivyHy AignbHICTb, OBOMOAIHHA MEBHUMM
YMiHHAMK, @  opMyBaHHA  OCOBUCTOCTI
CTYOEHTIB K ManbyTHiX yunTenis, skicHa 3MiHa
IX BHYTPIWHLOrO CBITY, NCUXOSOrii, NOBEAIHKN,
BMPOBNIEHHSA OCHOB iX IHAMBIAYyanNbHOro CTUSHO.

5. BucHoBKU

Migxin ao pO3B’sA3aHHSA npobriemun
opMyBaHHs  FOTOBHOCTI  3400yBayiB g0
iHHOBALNHOI BWXOBHOI AiANBHOCTI B yMOBax
negaroriyHol NPakTUKM  JO3BONUB  PO3KPUTU
3MIiCT rOTOBHOCTI A0 iHHOBALNHOI BUXOBHOI
AiSANbHOCTI, BU3Ha4YnTK Ta obrpyHTYBaT! YMOBMU
dopmyBaHHA  rOTOBHOCTI  3gobyBadviB g0
iHHOBALMHOT BMXOBHOI AisiNIbHOCTI 3 LWKonsipamm
y npoueci negaroriyHoi NpakTukn. BrusHaveHo,
WO Hes3BaXaluuM Ha akTyanbHiCTb npobrnemu
iHHOBALNHOCTI SK OAHIEi 3 NpiOpUTETHUX Yy
Cy4acHOMY OCBIiTHbOMY MPOCTOPi, HEMAaE YiTKO
BM3HAYEHOI Ta AOCTaTHbO  po3pobnieHol
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MEeTOAMKM  aHanidy iHHOBaUiMHOI  BUXOBHOI
poboTn 3 WKonApamu y npoueci negarorivyHoi
npakTukn 3g00yBadiB.

3MIiCT nNOHATTA  iHHOBALNHOI  BUXOBHOI
DIANbHOCTI  pO3rMsHYTO 9K  AisNbHICTb, WO
3abesneuye B3aeMofito ocobuncTocTi 3
o6’ektamn [oBKINNA Ta ¢opmMmye couianbHO
LiHHICHE CTaBreHHs OO HbOro, 3gaTtHiCTb OyTu

cy6’eKTOM BNacHoi QisanbHOCTI.

Y BUW3HaAYeHHi FOTOBHOCTI 3ayBaXXyeEMO Ha
BGaraToacnekTHOCTi  UbOro  MOHATTH, ke
po3rnsaaeTbCa K LinicHe CTililke 0cobucTicHe
YTBOPEHHSI, iHTerpatmBHa SKiICTb 0COBUCTOCTI,
CYKYMHICTb 3HaHb, YMiHb, HABUYOK.

FoToBHiCTL 3g00yBava [0  iIHHOBALINMHOL
BMXOBHOI [AiAIbHOCTI HamMuM BU3HAYEHO SIK
ocobucticHo-npodecCinHy SIKICTb, wo

XapaKTepnsyeTbCs YCBIAOMNEHHAM 3HAYyLLOCTi
Ta |(HTepecoM [0 BWXOBaAHHA YYHIB Ha
iHHOBALNHUX 3acagax; HasiBHICTIO MOTMBaLil 3
ofHOYacHMM HabyTTsaM cneuianbHUX 3HaHb,
YMiHb, SIKi BTifIIOIOTbCA B OpraHisauito BUXOBHOI
po6oTu; NnoTpebamm TBOpYOI caMmoakTyanisauii i
camopeanisadii.

A neparoriyHa npakTuka po3BMBAE TBOPYY
aKTMBHICTb | CaMOCTIMNHICTb CTYAEHTIB, CNpusie
opMyBaHHIO X $SK couianbHO  aKTUBHUX
ocobuctocten 3 iHHOBALLIMHMM NOTEHLianom.
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Chapter 49: Seeing Human
Eyesight
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Republic
tomas.kopriva@matfyz.cunic.cz

Abstract. The human eye is a useful source of
information about our surroundings. It is also a
very complex organ as it consists of many
different parts that work together to provide
comfortable, sharp and colour vision. This
contribution demonstrates the function of
several parts of the human eye and presents
their visualization to all who can see.

Keywords. Eye, Physics Experiments, Sight,
Vision.

1. Introduction

One important result of education should be
knowledge aquired by students. Active learning,
including hands-on experiments, help build deep
understanding of physics concepts and créate
science way of thinking. Active learning also
helps linking learnt theory with practical work
and with broader implications [1-5].

A beneficial co-product of active learning,
hands-on experiments, and inquiry-based
education is the formation of interest in physics
[4, 6, 7]. This interest might be forming thanks to
connections between theory and its real-world
applications, and due to the higher participation
of students in the learning process [4, 8-11].

This contribution sees to present teachers
with mainly hands-on but also demonstration
experiments that they can do in their classes to
teach about optics and the human eye. For this,
it is necessary to understand what every part of
the eye is used for, but due to the eye’s
complexity, these explanations are written in the
following text. Since every experiment in this
contribution delves into the function of a different
part of the eye, their function is described at the
conducted experiment. The information about
the human eye was gathered from [12-15].

2. Iris Dilation and Contraction

Iris is a coloured tissue, usually brown, blue,
hazel or green. It contains two muscles that
control the iris’s dilation and contration. It is an

involuntary reflex that happens due to light
exposure to either eye (which means that if one
eye is in darkness and the other is exposed to
bright light, both irises dilate. The iris does this
to regulate the amount of light that reaches the
retina to ensure a sharp image that is not
oversaturated. Its movement can be
demonstrated in two ways — two experiments.

For the first experiment, students should be
in a dimly lit room. One student uses a flashlight
on their phone to shine into the eye of another
student and observes the movement of their iris.
This can be seen in Fig. 1.

Figure 1. The author’s iris in darkness and in
bright light.

The second experiment happens in a brightly
lit room. The students make a tiny hole in a black
paper (or a paper that was coloured with a
pencil) using a pin. They put this sheet of paper
close to their eye and look through the hole while
alternately covering and uncovering the other
one with a several second period. The students
should observe an imaginary dilation and
contraction of the tiny hole in the paper as both
irises contract when the free eye is covered and
dilate when the free eye is uncovered. This is
caused due to the change in field of view, which
can be seen in Fig. 2.

>

Figure 2. The change in field of view due to iris’s
dilation and contraction.

\
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3. Lenses Bending Light

The human eye bends light mostly thanks to
the cornea, which is responsible for
approximately two thirds of the eye’s optical
power. The lens is used for focusing the bent
light onto the retina through accommodation,
which is the process of squishing and releasing
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the lens by the ciliary body, which changes the
lens’s optical power. Accomodation can be
demonstrated in two ways.

The first experiment has students extend
their arm with a thumb-up and close one of their
eyes. They look using the other eye alternately
at the thumb and at its distant background. The
students should notice two things. First, when
focusing on the finger, the background is blurry
and vice versa. This is because the light from the
background (or finger) is not focused on the
retina and so cannot be seen sharply. Secondly,
one of the accommodations should feel to be
faster. For people with healthy eyesight and
under the age of approximately 40, focusing on
a near object should be quicker than the other
way around. For people usually older than 40,
focusing on a distant object should be quicker
due to the loss of lens’s elasticity and its
tendency to remain in its resting form. People
with sharp vision impairments can experience
either possibility.

The second experiment utilizes the Betzold
Experimentier-Set Optik experimental set for
optics. It contains several lenses that can help
demonstrate the bending of light onto the retina
and the nearsightedness and farsightedness
impairments. The example of nearsightedness
correction using a diverging lens can be seen in
Fig. 3.

Figure 3. A distant object appears blurry to the
nearsighted eye without glasses (top) but sharp

when looking through correcting diverging lens

(bottom).
One additional experiment can be done to
demonstrate that the human lens is a

converging lens. One of the converging lens’s
attributes is the ability to flip images upside
down. The brain usually corrects this internally
and humans see images the right-side-up. This
correction can be tricked, however.

In the experiment, students look again with
one eye through the tiny holy in the black (or
blackened) paper like in the second experiment
and close the other eye. They then carefully
insert a sheet of paper or a pencil between their
eye and the black paper. They should then
notice that the inserted object starts covering the
hole from the opposite direction than they are
interting it from. The reason behind this is that
the inserted object starts blocking light coming
from behind the hole, which is, however, being
flipped upside down by the brain, creating the
illusion that the hole is being covered from the
opposite direction. Visualisation of this result
can be seen in Fig. 4.

Figure 4. Light reaching the retina from a higher
and lower point (top) and an inserted object
blocking one point’s light (bottom).

4. Retina’s Blood Supply and Nerve
Connections

The retina contains many light-sensitive cells
that are connected to the brain via the optic
nerve. It also contains blood vessels that supply
the retina. In vertebrates, the optic nerve enters
the eye and supplies the retina from the inside
(as can be seen in Fig. 5.). One could even say
that this variation of the eye is flawed since the
optic nerve’s entry point is devoid of any light-
sensitive cells and thus cannot see. The brain,
however, fills the blank spot in its vision with
what the surrounding area looks like, and we
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thus do not notice it. This mechanism is exactly
what allows us to detect the blind spot’'s
existence and location within the retina.

Vertebrate Eye

Figure 5. The vertebrate eye retina is connected
via the optic nerve from the inside [16].

In one experiment, students can verify the
existence of the blind spot. To find it, students
draw a small cross and a small circle
approximately 20 centimeters apart on a sheet
of paper, placing the cross to the left and the
circle to the right. They then close their left eye,
look at the cross and move their heads back
from the sheet of paper until the circle
disappears. When this happens, the light
coming from the circle is hitting the blind stop
exactly and since it contains no light-sensitive
cells, there is no information about it reaching
the brain. It thus just fills the area with its
surroundings, which, in this case, is a white
paper. The students can also verify that
swapping eyes will prevent the circle from
disappearing unless they rotate the sheet of
paper.

The second experiment utilizes the black
paper with a tiny hole again. Students put it
closely in front of their eye while looking at a
bright white plain area, close the other eye, and
shake the sheet of paper. The amplitude and the
frequency of the shaking needs to be adjusted
according to what works for the students — some
prefer slow strokes while others might see better
with fast shakes. If neither of these adjustments
work, the hole might be the wrong size and
needs to be adjusted (holes made by pins work
the best). If done correctly, a web-like or root-like
structure should be seen (its visualisation can be
seen in Fig. 6). This structure are the blood
vessels and nerves that the eye usually ignores
but through the experiment’s settings, they cast
shadows and thus the structure becomes
visible. Students can also notice that the
structure becomes practically invisible near the

point they are looking at. This is because the
light from that point is hitting the fovea, an area
densely packed with light-sensitive cells, that is
not covered by blood vessels and nerves for
sharper vision.

Figure 6. The nerves and blood vessels covering
the retina (colours inverted from the original)
[17].

5. Three colour vision illusions

The retina usually contains four types of light
sensitive cells. Three of them are called cones
and are sensitive to different coloured light
(different wavelengths of light). The L-cone is
most sensitive to approximately 563 nm, M-cone
to 534 nm and S-cone to 420 nm, although their
sensitivity is a somewhat wide range (displayed
in Fig 7). They work the best in bright light since
their function is dependent of the intensity of
illumination. Thanks to this setting, three
experiments showcasing the way colour vision
works emerge.

T T T T T T T

8
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Normalized cone response (linear energy)

Figure 7. The cones’ sensitivity spectrum [18].

The first experiment demonstrates the the
cones’ colour vision depends on sensory
fatigue. This is a phenomenon that occurs when
the brain receives information from a sensory
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cell for too long and diminishes the sensitivity to
that signal to avoid unnecessary exhaustion.

The students observe a monochromatic
source of light (such as a LED display or a
projection) with one eye covered while in a dark
room. This monochromatic light should be either
red, green or blue, as each colour stimulates a
different cone (this is easy to achieve thanks to
the LED displays and projectors). After a while
(for example one minute), the studnets look
alternately with one eye and the other eye at the
light source. They should notice a difference in
the colour’s saturation, as the brain has started
to diminish the information gathered from the
stimulated type of cone of the exposed eye, but
has not done so to the previously covered eye.
Then, a white screen is projected, and students
again alternate their eyes. This time, students
should notice that the screen is slightly tinted
towards to opposite colour than the one they
were exposed to. This is because the signal from
the unaffected cones is not diminished and thus
makes the illusion that the white screen is not
fully white (for example, looking with the right
eye at a red screen will make the white screen
look more teal when looking with the right eye,
but normal white when looking with the left eye).

The second colour illusion is colour mixing.
Since, for example, the red light and green light
shone together cause the more-or-less same
excitement of the cones as yellow light would,
the brain is not able to distinguish these two
cases.

The teacher uses three sources of light, one
red, one green and one blue. When using them
alone, students should be able to identify their
true colours, but when shone in pairs or even all
together, students should identify them as
different colours. This works best if the sources
of light do not shine directly onto students, but
on a wall where the light can mix. An illustration
of this can be seen in Fig. 8.

Figure 8. Three pixels - monochromatic sources
of red, green, and blue light - when viewed
sharply through a USB microscope (left) and
when their colour is blurred together into yellow,
magenta and teal (right).

The third experiment showcases the way
objects “obtain” colour. When light hits an object,
some of it is absorbed and some of it is reflected.
The mix of all reflected colours is what we would
call the object’'s colour. The “object’'s colour’
thus depends on what colour the light that is
shone onto it is.

Students observe various objects (such as
colouring pencils) in a pitch-black room with no
sources of light except the one the teacher will
use. Any other source of light will break the
experiment. The source of light must provide
any monochromatic light the teacher wishes to
use (red, green and blue are the easiest to
achieve thanks to LED screens and projectors,
but any colour works). If possible, multiple
monochromatic lights can be used in a
sequence. The students should see the

coloured objects to be very different from their
“‘normal” looks. In monochromatic light, objects
will appear to be coloured between black and the
colour of the light source. An illustration of this
experiment can be seen in Fig. 9. Additional fun
activity is to have students do colouring books in
the monochromatic light.

Figure 9. Four coloured stripes on a paper in
red, green, and blue (almost) monochromatic
light (left) and in white light (right).

6. Colourblindness simulation

Colourblindness happens when one or more
of the cone types is missing from the retina or
when they are sensitive to slightly different
wavelengths than they should be. The resultis a
colour vision deficiency that can range in
severity from only a mild and almost
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unnoticeable difficulty in making out two slightly
different shades of the same colour, to the
complete incapability of discerning two very
different colours. To explain how
colourblindness works, students can use two
aiding applets.

One is an app on their phones that simulates
colourblind vision, such as Color Blind Pal. It
allows its users to select the type of
colourblindness they would like to see as, and
the app accesses the phone’s camera to display
the world in front of them as a person with the
selected colour vision deficiency would see it.

The second one is an applet which was
developed by the author. It showcases the
sensitivity of cones to light's wavelength of a
healthy person and a person with their M-cones
missing. It can be accessed through GeoGebra
link [19] and its preview can be seen in Fig. 10.

Eso0p : Eioot

g S ' . Colour £ = I Colour

Figure 10. GeoGebra applet that showcases the
cone stimulation by light in a healthy person
(left) and a person missing their M-cones (right).

6. Additional “light” experiments

The limitation of the human colour vision is
approximately between 400 nm and 700 nm.
There are ways, however, how this range can be
extended using additional tools.

One of them is the phone camera. Lower
quality cameras do not use an infrared filter and
can thus see infrared light (such as infrared light
from remote controls, Fig. 11).

)

Figure 11. An infrared LED shining into a phone
camera. The screen then displays it as pink.

The other tool are objects that can absorb the
ultraviolet light and emit different light of lower
energy. This process of deexcitaion happens
either over a prolonged period of time, or only
during the ultraviolet light exposure. An example
of this is phosphor which emits the ultraviolet
light as green light. Its effects can be seen in Fig.
12. Ultraviolet-light-sensitive objects are also for
example chestnuts’ insides, kiwis, bannanas,
green tea, and many more.

Figure 12. An ultraviolet laser shining onto
phosphor, exciting it and making it emit green
light.

8. Concluding remarks

These experiments can be used both as
demonstrations and as hands-on activities that
allow students to explore how the human eye
works. Through simple investigations, students
can see the importance of the aperture in
cameras and in the eye itself, understand how
converging lenses form images, and discover
the role of cone cells in colour vision. By
experimenting with these ideas directly, abstract
concepts become easier to understand and
remember.

The activities also create many opportunities
for discussion. Teachers can draw connections
between physics and biology. Discussions can
also naturally expand to topics such as common
vision problems, how glasses and contact
lenses correct them, and how Vvisual
impairments can affect people's daily lives.

Because these experiments link physics,
biology and societal problems together, they are
often more engaging than purely theoretical
demonstrations. They can appeal to a wider
range of students, spark curiosity, and increase
students' situational interest in both physics and
biology. In this way, the activities can help make
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science lessons more meaningful, relevant, and
enjoyable for learners.
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